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T

he moral lens of history is clear.
Unfortunately, our window into
the present is often murky. For
example, today it’s easy to look
back on racial segregation that existed in
the South of the United States prior to
1963 with moral condemnation. And yet,
during that time, there were many intelligent and otherwise compassionate people
who accepted racial apartheid as the normal state of affairs. How could they have
missed the inequity?
And so we ask ourselves, what inequities
are we currently missing? What moral
blind spots will future generations identify
and hold us accountable for? What am I
currently doing or passively accepting that
my grandchildren will be ashamed of ?
Stated more positively, what opportunities
do we have to make the world a more humane and decent place?

An historical note…
International education, as we know it today, did not exist before World War II. In
the early part of the Twentieth Century,
there were overseas national schools, mostly British, French and American. However,
the aftermath of the WWII saw an increasingly mobile business and diplomatic community and with it the growth of international schools. These were schools designed

with a philosophy born out of the carnage
and intolerance of the world war. These
were schools in which racial, cultural and
ethnic diversity was welcomed and appreciated. We believe it is time for these same
schools to exhibit similar tolerance and appreciation for learning diversity. We see this
as a logical and long overdue redefinition of
international education.

T

his was the focus of a very intense conversation that took place in the Headmaster’s Office of the International School
of Brussels during a dark, autumnal afternoon in 2009. Kevin Bartlett, Kristen Pelletier, and Bill and Ochan Powell sat around
the conference table talking about the reluctance that many international schools
have in accepting students with learning
issues and catering for their specific needs.
The questions flew fast and furious.
“There would be a huge outcry if an international school refused to take students on the basis of race, religion or ethnicity. What makes
learning diversity different?”
“Shouldn’t international schools reflect the entire community—with the full range of learning diversity?”
“What makes international schools think that
they have the right to cherry pick only the students who are the easiest to educate?”
“Do great schools reflect or transform society?”
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D

ear Members & Colleagues,

In this issue of InterED you
will find a variety of timely
articles that speak to the work
you do in your schools and organizations.
The theme of the 50th AAIE Conference
continues to resonate in this issue with the
spotlight on inclusive leadership, innovative practices, programs that work and ways
to ensure your school is prepared to address
the needs of a broader, more diverse spectrum of learner and globally mobile family.
At the 50th we heard from experts and colleagues on ways that we as organizational
leaders could initiate positive impact in the
broad area of diversity and inclusion. Here
are a few of the questions that we were
asked to ponder and re-visiting now that
the new school year is up and running:
1.

How culturally diverse and international is your school?

2.

How well is this diversity reflected in
your staff and leadership?

3.

How well is this diversity reflected
within your programs, curriculum, activities and practices?

4.

What are concrete ways that you as a
leader support and model practices that
ensure diversity of thought, perspectives, ethnicity and culture within your
faculty, leadership and community?
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biguity and turbulence
is essential to the stability of society and the
effectiveness of social
and political systems
around the globe. We see the need for this
every time we see the news, talk with a colleague across the globe about an attack in
their city or work to explain to our children
a recent global crisis. As a leader within
the international school system, you have
the incredible opportunity to consciously
help build a better world by encouraging
and cultivating the next generation of agile,
adaptive and diverse international school
leaders.
This is a process that begins by identifying diverse leadership potential, providing
opportunities for challenge and growth
and connecting your teaching and middleleadership faculty and staff with experienced leader mentors. There is a significant
body of research that demonstrates when
an emerging leader is identified, given supported challenges and provided mentorship, they experience much higher levels
of success. Mentorship is a powerful factor
which increases diversity of top leadership.
Further within organizations that historically have been disproportionately led by
one group of the population, identifying
potential leaders is of paramount importance. Looking for emerging leadership potential that is different from the norm and
then providing experienced mentorship is
key. Your leadership in this area can make a
tremendous impact and positive difference!

A

AIE is here to support you and the
long-term development, success and
diversification of your emerging and current leaders in two keys ways. Both of these
initiatives include a mentorship component
and help provide the experience and global
community connections vital to sustained
international school leadership success.
The first is our AAIE Institute for International School Leadership. The AAIE Institute is the only program of its kind for
international school leaders, designed by
experienced heads of school along with
university experts in the field. The AAIE
Institute promotes individualized flexibility
with completely online courses and direct
DIRECTOR,
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president's message

Welcome to Another Issue of InterED

I

t is with pride that AAIE offers a
range of articles centering around this
issue’s theme of inclusion. In a complex world where we have witnessed
far too many recent examples of the fabric
of society being “torn asunder,” inclusion
becomes ever more important in our international schools.
Rather than looking for methods to divide,
more and more schools seek methods to
welcome, unite and include. As school leaders, we have long known that we often learn
as much—or more—from the students as
they learn from us. And certainly inclusive
schools offer daily examples of grace from
our students who we cherish learning from.

T

he wonderful InterED editor and
AAIE board member Dr. Beverly
Shaklee of George Mason University has
done an excellent job in assembling a range
of articles from some of the leading contemporary voices on the topic of inclusion
in international schools. We hope you find
their work and their wisdom as illuminating and educational as we have. Read the
articles, learn from them and then please
pass them on—there may be others on your
staff who would enjoy discussing them in
an upcoming faculty meeting.
On a bittersweet chord, one of the admirable articles for this issue was written by
William Powell and Ochan Kusuma-Powell. The article was finished and sent off to
AAIE for publication just days before Bill
passed away so suddenly in July. As you will
read in the memorial honoring Bill’s work
in this issue, Ochan and Bill have been
important voices in the inclusion work for
many years. Bill’s legacy of leadership will
live on, there is no doubt. And although
Ochan has lost both her life partner and
her professional colleague, we fervently
hope that she will continue her efforts to
improve the school environment for every
child in every school globally, just as she has
been doing these past decades.
Bill and Ochan’s article in this InterED issue starts off with two stark sentences: “The
moral lens of history is clear. Unfortunately, our window into the present is often
murky.” Given the recent upheavals on our

precious planet, it is indeed a murky time.
One could become a pessimist based on the
continuing challenges for refugees around
the world, the EU conundrum, elections
upending the status quo of learned routines on multiple continents, wars between
discordant factions and the all-too-often
headlines of yet another troubled individual sacrificing the lives of innocents while
making either a personal or political statement. A very murky time.

without being naïve.
Service learning is
something that they see as not just a nice
extra-curricular activity, but rather something that is ingrained and essential to be
instituted in schools. Several of them actively have plans to one day open schools in
developing countries designed for students
who currently have scant options for receiving the kind of fine education that some of
our students possibly take for granted.

Yet, as educators, we continue to seek answers. . . to find a better method to unlock
the proverbial classroom treasure chest for
our students on a daily basis, regardless of
what their personal skill set is. That is who
we are and what we aim for. I have said
many times before that an optimistic spirit
is the more valuable tool a school administrator can possess. Without a belief that
there is a light—dim and distant as it may
appear—at the end of the tunnel, then we
would be lost.

These graduate students are keen to have
discourse on a variety of curricular innovations, but are just as keen to discuss the
practical aspects of keeping their future
school communities safe and secure. The
administrators of my generation, (I am a
proud high school graduate of the Class of
1968!), had to learn the essentials of doing
lockdown drills, analyzing security camera
evidence and conducting extensive police
checks of incoming staff as on-the-jobtraining. We have learned to deal with the
complexities of modern school administration as each distressing situation reminds
us that we cannot be caught unaware.

My own optimistic internal batteries got a
good charging up in the summer of 2016.
For the past five years, I have taught Master’s degree classes in International School
Administration for one of the many fine
university programs available to—and particularly interested in—international school
educators. The students in my class of seventeen souls came from international schools
in Albania, Brazil, China, Egypt, India,
Mali, Qatar, Poland, Russia, Saudi Arabia,
Spain and the United States. I won’t mention the name of the university that I teach
for because I do not want this to sound like
an advertisement, which it isn’t.

W

hat it is, though, is a reminder of
the dedication and optimism of
these young evolving leaders. They are full
of promise and excitement about how they
can make their current and future schools
always better places with student and faculty well-being at the forefront. Inclusion
is a given to them—they could not imagine
exclusion and have innovative solutions to
achieve their purpose.
I have found the graduate students preparing for a Master’s degree in International
School Administration to be idealistic

In preparing to become principals and
school heads themselves, of particular interest to these graduate students were the
resources now available to international
schools around the world assembled by the
International Task Force on Child Protection. The resources are now been consolidated on the website of the International
Child Missing and Exploited Children,
www.icmec.org.
In particular, I would direct you to the
Education Portal of the site, www.icmec.
org/education-portal/ where schools can
find a wealth of practical information related to safeguarding schools. Everything
from awareness and prevention, to sample
policies and procedures, to recruiting policies, reporting strategies and to accreditation standards related to child protection.
We are very grateful to the U.S. State Department Overseas Advisory Council who
provided a grant to make the Education
Portal possible. We also laud the work of
Retired Ambassador Maura Harty, who is
PRESIDENT,
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Write for the Spring 2017 InterED.
We invite submissions with international themes,
including real life scenarios, curriculum research,
professional development, creating a community of learners,
the future of AAIE and international education, etc.
Send submissions by January 9 2017 to Bev Shaklee, bshaklee@gmu.edu

DIRECTOR,
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access to experienced, successful veteran
heads of school and invaluable mentorship
throughout the program. This very affordable program can be started at any time by
joining the next available course and allows
participants to take several different pathways to gain critically important knowledge and the certification and or degrees
that will make them more competitive for
future school leadership openings.
School leaders and emerging leaders have
the option to take an online single course,
complete the full eight-course AAIE International School Leadership Certificate Program, continue on for a Masters of International Educational Leadership degree or
transfer the eight AAIE courses towards
a new Doctor of Educational Leadership
(Ed.D.) through our partnership with Wilkes University in Pennsylvania. All of these
options are available from the comfort of
your home, anywhere in the world through
the uniquely designed online delivery platform facilitated by PLS 3rd Learning, our
online delivery partner. From an individual
course that will help strengthen targeted
expertise within your leadership team, to
career-changing certificate and degree options for you and all leaders within your
school, AAIE offers all of these at a special low rate to AAIE Member schools and
their faculty.

T

he next online course being offered
begins March 6, 2017, and is called
Leading for Staff and Student Learning in
International Schools. Additional courses
that result in earning the AAIE International School Leadership Certificate and/
or 24 graduate credits that can be applied
4
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toward an International School Leadership
Masters or Doctoral Degree include:
•
•
•
•
•
•
•

Leading for Staff and Student Learning
in International Schools
Governance in International Schools

Vision and Mission to Guide International Schools
International School Management &
Leadership
Situational Awareness and Diplomacy in
International School Communities

Continuous Professional Growth for International School Leaders (Mentorship
Component)
Ethical Leadership in International
Schools

The second way AAIE is capitalizing on the
power of mentorship is through our AAIE/
AISH Leadership Legacy Mentoring Program
for new school heads. Through this unique
partnership and the generous support of
our long-time members, we are able to provide an experienced head of school mentor
to all new heads of school that apply for
and are accepted into the program. Applications for this unique program will be
available on the AAIE website and those
who are accepted will be notified by December 2016 so they can take advantage
of the early-bird registration rates for the
AAIE Annual Conference. Mentees and
Mentors who attend the 51st AAIE Conference will be connected with their mentor/mentee in person at a special luncheon
and participate in an induction session that
helps ensure a successful year of working
and learning together.
The AAIE/AISH Leadership Legacy Mentoring Program is a concrete way that ex-

perienced heads of school can give back to
the international leadership community by
helping pass on their expertise and network
connections to the next generation of international school heads. If you are interested in becoming an AAIE Legacy Leader, please contact me directly at yolanda@
aaie.org. If you become aware of a newly
appointed head of school during the year,
please encourage them to apply for this
program and thank you in advance for supporting our AAIE leadership family by
building your leadership legacy one new
leader at a time!

I

nformation on more leadership development, child protection leadership team
trainings and other opportunities to connect, share and lead can be found on our
website at www.aaie.org.
Thank you for being a valued member of
our international leadership community! I
look forward to your input and innovative
ideas for professional development as we
continue to expand our membership within
the broader international school community and advance the development of international education around the globe!
Warmest wishes for a fantastic school year
and I look forward to seeing you in San
Francisco for the 51st!
Yolanda
Yolanda Murphy-Barrena
AAIE Executive Director
yolanda@aaie.org

inter ed www.aaie.org
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TAUGHT
IN DUBAI.
READY FOR
THE WORLD.
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November 19
iFair – Connect

one-on-one online

December 4-6
Atlanta IRC at the

Westin in Buckhead in
partnership with AASSA
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2017

2016

See where ISS can take you. Come find your dream job at our upcoming
International Recruitment Conferences and Job Fairs.
January 5-8, 2017
Bangkok IRC

February 9-12
San Francisco IRC

at the Shangri La in
partnership with Teach Away

at the Hyatt Embarcadero in
partnership with Teach Away

February 6-8
AAIE San Francisco

March 22
iFair

at the Hyatt Embarcadero

May 17
iFair

Visit ISS.edu
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the President and CEO of ICMEC. Those
of us who have had the honor of meeting
her, know her tireless work globally to protect children serves as an inspiration to all.
AAIE was proud to be one of the founding
organizations involved in concentrating on
the goal of assisting international schools
to have the needed tools close at hand to
protect all members of an international
school community. The founding members
of the Task Force are:
•
•
•
•
•

•

suggestions have been followed up on by
AAIE Executive Director Yolanda Murphy-Barrena and the conference team and
I look forward to seeing both long-time
AAIE members and new members in San
Francisco.

A

nyone who studies school leadership
knows well the value and need of good
governance. AAIE is fortunate to have a
diverse and wise group of reflective thinkers guiding the organization. Our current
board includes the following dedicated volunteers:
Ms. Christine Brown, Board Secretary

AISH, Academy of International
School Heads

Mr. Lee Fertig

Mr. Kevin Glass, Board Chair-Elect

AAIE, Association for the Advancement of International Education

Dr. Greg Hedger

Dr. Ron Marino, Board Treasurer

COBIS, Council of British International Schools

Dr. Anna McFadden
Mr. Paul Poore

ECIS, the Educational Collaborative
for International Schools

Dr. Beverly Shaklee

ISS, International Schools Services

Dr. Oli Tooher-Hancock

U.S. Department of State, Office of
Overseas Schools

Along with the wealth of resources available on the website, I am also pleased to
see that a number of organizations serving
international schools, AAIE among them,
are now offering workshops in various locations around the world to assist schools
in upgrading their policies and procedures
regarding child protection. This is one more
very positive opportunity for schools to do
the right thing for their stakeholder communities.

I

am well aware that many of the individuals reading this issue of InterED
will have been contributors to the resources
now available—free of charge—to schools
around the world. I send my profound
thanks to all those involved. The work goes
on and our challenge is to continue to improve, update and communicate the information. So thank you to each and every one
of you who is actively working to make our
schools safer places.
As the school year marches along, it will
not be too many months before we gather
again for the next AAIE annual conference in San Francisco. Another statement of thanks goes out to all those who
sent in valuable survey thoughts from the
2016 Atlanta conference. Many of the fine

And myself,

Dr. Linda Duevel, Board Chair

Another way to describe the diversity of
our board would be as follows:
•
•
•
•
•
•

Four of our board members are current
school heads.
Two of our board members are university professors.

Two of our board members are retired
superintendents.

One of our board members heads a regional educational organization.

Designed to meet the diverse needs of its
membership, AAIE endeavors through
its many services to connect people, ideas,
and resources worldwide. It does this by
providing opportunities for professional
development, personal growth, and networking, all with an emphasis on international school leadership.
The other key role the board holds is to
guide and support our Executive Director,
Yolanda Murphy-Barrena, who joined the
organization in May 2015. Since that time,
Yolanda has worked tirelessly to fulfill the
organization’s mission.
Many of you are aware that I “graduated”
from my post as a long-time head of school
in June 2015. Since that time my husband,
Len, and I have had the privilege of volunteering in a number of international
schools around the world. What we have
seen over and over is the massive dedication of educational professionals coming to
school each and every day to provide their
students with a bright and optimistic future. I am continually in awe of the essential role that each of our schools plays on a
global basis. Keep working on that inclusion—our students and our world is a better place because of it.
Kind regards,

Linda
Linda M. Duevel, PhD,
Chair, Board of Trustees
AAIE Board Chair Linda Duevel is a
Graduated Educator living in Tananger,
Norway. lindaduevel@gmail.com

One of our board members is a US
State Department Office of Overseas
Schools employee.
Our board members represent multiple
nationalities and live in Belgium, India, Myanmar, Norway and the United
States, truly a global representation for
a global organization.

The AAIE board meets face-to-face twice
annually at the AAIE conference and in
Washington, DC plus we also have additional electronic meetings at several stages
of the school year. The result of this dedication to the organization by this remarkable
group of volunteers allows us to work together to advance the AAIE mission:
inter ed www.aaie.org
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inclusion, cont'd from pg 1

•

“What are parents supposed to do, leave the
child with learning issues behind when they
travel overseas—‘There’s sandwiches in the
fridge, be back in five years’?”

Perhaps the most audacious aspect of
that conversation was the framing of
NFI’s over-arching goal: To have at least
one inclusive international school in every
major city of the world. Arguably, a bit of
a stretch—but a compelling vision nevertheless.

“How do we go about re-defining international education to be inclusive of children
who learn differently?”
The conversation was long, generative and
left the participants with more energy at
the end than they had had to start with. It
was one of those conversations that truly
mattered. Meg Wheatley writes that: “authentic conversations are where intelligent
behavior begins…”

The thoughtful inclusion of diverse
learners raises the school’s organizational intelligence.

The NFI Design Team perceive the inclusion of children with learning issues
as a matter of human rights that is part
of a continuing historical trend towards
greater social justice. This trend includes
racial, ethnic, religious and gender inclusion. In order to put learning diversity in

other about the challenges and opportunities of inclusion. We increasingly perceived NFI as a collaborative network of
international schools engaged in supporting each other.

O

ur first NFI Conversation was a near
disaster. Kevin, Kristen, Bill and
Ochan were invited by Dick Krajczar to
present on the formation of NFI and inclusion to the EARCOS Spring Heads
Meeting, April 2010 in Siem Reap, Cambodia. However the Eyjaallajokull volcano
in Iceland had other plans. The ash plume
rose six miles into the atmosphere and disrupted air traffic over Europe for the best
part of a month. Kevin and Kristen were
grounded in Brussels. Bill and Ochan led
the first NFI Conversation on their own.

T

Level 1
he conversation that
Discrimination: Explicit & Overt
autumn
afternoon
What we might see
What we might feel
What we might read
in Brussels gave birth to
What we might hear
(behaviors)
(emotions & attitudes)
(policies)
The Next Frontier IncluThe status quo is all that can be
sion (NFI), a non-profit
imagined.
organization devoted to Racial segregation, pre-1963 in the “Whites-only toilet.”
Discrimination is an acceptable
norm.
supporting international South of the US
“No Irish need apply.”
Laws that enforce discrimination
Racial apartheid in South Africa
The disenfranchised group may
schools in becoming more
“Apartment for rent. No Jews.”
Anti-miscegenation laws
pose an unspecified threat to the
hiring practices
dominant culture.
“We can’t cater for backward
inclusive of students with Discriminatory
based on race, gender or religion
School admissions policies that
children.”
Fear and anger may be present.
prohibit the enrollment of students
special learning needs. Women barred from voting
with learning issues.
“We are a college prep school. We
Arrogance may be worn as a
We wrote a beseeching Exclusion from school based on a
don’t accept children with learning
public badge: “This school has a
disabilities.”
email to Bob Gross, then learning issue or handicap
hundred year history of educational
excellence. We are not about to risk
the REO for Europe for
that now.”
the Office of Overseas
Schools and within forty
eight hours had a US State Department this context we developed a taxonomy of In the ensuing years, NFI has organized
inclusion.
conversations in Manila, Johannesburg,
pledge of seed money for NFI.
Brussels, The Hague, Hong Kong, BanAlso, out of that conversation emerged the Inclusion means many things to differ- galore, Nairobi and Bangkok; this, in adent people. We recognized that one of our dition to NFI workshops on inclusion at
NFI belief statements:
first steps was to define what we meant by conferences organized by AAIE, ECIS,
• High quality education is a basic hu- inclusion. Accordingly NFI adopted the EARCOS, AISA, Tri-Association and
man right of all children;
definition developed at the International TAISI.
School of Brussels. “Inclusive schools are
• We need to redefine international those that successfully serve a managed numollowing the NFI Conversation at the
education to be inclusive of students ber of students representing the full range
American International School in Jowho learn differently or at different of learning differences: mild, moderate and hannesburg, the Design Team opened a
rates;
intensive needs and the exceptionally able.” membership drive in order to make NFI
• Parents who travel overseas should By this, we mean that the overall student financially sustainable. This was March,
not have to leave some of their chil- population should reflect the population 2013, and Bill thought success would be
dren behind or divide their families at large, with 12-15% having mild learn- having 25 member schools by August.
ing needs; 2–3% with moderate needs; and What a gross underestimate! By the end
between schools;
of September 2013, NFI membership
1% having intensive needs.
stood at just under a hundred internation• We are committed to a planned and
carefully managed approach to in- The Design Team also decided to launch al schools worldwide—reflecting where
cluding students who have special a series “NFI Conversations.” These would international schools were in their thinkneeds or may be exceptionally capable; be “conversations” rather than conferences ing about special education and inclusion.
for two reasons. First, the entire focus was
• The inclusion of children requiring on inclusion rather than an array of dif- At the same time the NFI began preparlearning support enhances the educa- ferent unrelated topics; and second, we
expected participants to learn from each
tion of all children; and,
INCLUSION, continued on page 10 
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inclusion, cont'd from pg 9

ing publications and products to support
international school on the journey towards inclusion. 2013 saw the publication
of NFI: Inclusion—A Practical Guide for
School Leaders, followed by NFI: An Inclusive Toolkit, a year later. During a three
day retreat in the French Pyrenees in May
2014, the NFI Design Team wrote Towards Inclusion: Planning our Pathway—A
self-audit protocol. The latter is a formative
continuum of the journey towards inclusion that asks schools to describe where
they might be in four domains:
1.

2.

3.
4.

Building Common Meaning and
Community Commitment;

Designing and Delivering the Service;
Developing Professional Capacity;
and,
Evaluating and Improving the Program.

All NFI publications can be downloaded
from wwwnextfrontierinclusion.org without charge for member schools. Hard copies are also available at nominal cost from
Amazon.com.
Towards Inclusion has been so well received
by schools that it is regularly used at NFI
Conversations and has formed the structure of the special needs reviews that NFI
has conducted for specific international
schools. To date, NFI has undertaken external learning support reviews in over a
dozen international schools worldwide.

R

web manager: Sean Powell.

I

n 2014, Cindy Warner-Dobrowski, Director of Learning Support at International School of Bangkok approached NFI
with a fascinating idea. Concerned about
the use of data in making truly important decisions about students with special
learning needs, Cindy believed that with
research, schools could develop structures
and protocols that would make the use
of data more systematic and meaningful. With our encouragement, Cindy and
Kristen put together a team of nine international school special education leaders.
The team read extensively before coming
together in Bangkok for an intensive two
days of dialogue and writing. Out of these
two days came the published monograph:

International schools

ally stimulating and the product so wellreceived that almost immediately other
projects in inclusion began to emerge.
Thus was born NFI’s research arm: The
“Leading the Way” (LTW ) initiative.
In the autumn of 2015 a second LTW
group of international educators gathered
at the American School of the Hague to
explore the knotty question of “Learning
Difference OR Learning English?”—the
difficult question of identifying and planning interventions for students who are
learning English and have learning issues.
The group did extensive research before
meeting at ASH for two intensive days
of writing in December, 2015. The monograph is now published as Why ‘LS’ or
‘EAL?’ is the Wrong Question: Serving ELLs
with Learning Issues in Inclusive Schools.
For 2016-2017 NFI has four Leading the
Way initiatives that focus on:

are poised on the edge

1.

of possibility. We have the

Developing Programs for Intensive
Needs Students

2.

The Highly Capable

opportunity to redefine

3.

Admissions in Inclusive Schools

our values about the inclusion

4.

Early Childhood

of children with
special learning needs

Processes and Tools to Support Data-Driven
Decision Making in Learning Support (also
available to NFI member schools free of
charge from the website).

The last LTW initiative on Early Childhood will be the product of an NFI Study
Tour to Reggio Emilia in November 2016.
We want to explore how Reggio schools
cater for what they refer to as “children
with special rights.” We also want to
launch an inquiry into how play based
early childhood programs can be complementary with early identification and interventions.

ecognizing the need for long term
sustainability and planning, the Design Team has begun to recruit highly
Two NFI Conversations are planned
The Bangkok event was so intellectuknowledgeable and skillful
school leaders committed
Level 2
to inclusion. At this time,
Discrimination: Implicit & Covert
the following individuals
What we might see
What we might feel
What we might read
What we might hear
serve on the NFI Design
(behaviors)
(emotions & attitudes)
(policies)
Support Team: Simon
“I wouldn’t object to hiring Black
people, but the community would
Gillespie, Head of School,
boycott our store.”
The American School of
There is a suppressed anxiety
“Our school community demands
surrounding exclusion. There may
Kinshasa; Danette Sack, Discrimination is still practiced, but the highest standards. They aren’t
be a growing awareness that such
School admissions policies set
ready for the inclusion of kids with
may
be
hidden
or
accompanied
exclusion is wrong and inhumane.
Director of Learning
arbitrary criteria for admission.
learning
disabilities.”
with excuses or apologies
However, public opinion is still
“This school does not admit
Support, The Interna- Students with learning issues are
perceived as strong and few are
“There are more appropriate
students with IQ’s lower than 90.”
willing to go against it.
educational
placements.
We
would
tional School of Basel, and regularly exited from the school
School policies state that admission
be doing the child a disservice to
(sometimes with regret) particularly
There is an unexamined feeling
to one division of the school does
Kristel Solomon-Saleem, when transitioning from primary
admit.”
that we don’t have sufficient
NOT guarantee admission to the
to
middle
or
from
middle
to
high
resources
in
place
to
serve
these
Director of Learning school.
“Differentiation isn’t relevant in the
next division of the school.
children. In addition, there may be
IB Diploma Program.”
Support at Hong Kong
an unwillingness to explore how to
“Allowing this student to transition
overcome this barrier.
Academy. We also hired
into our high school would be
a recipe for failure. It would be
a part time administrator/
unethical.”
10
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for 2016-2017: An NFI
Roundtable
Conversation at the International
School in Genoa, Italy on
November 18-19th and an
NFI Conversation at The
Graded School in Sao
Paulo, Brazil from March
5-7, 2017. We are also actively exploring partnerships with the Common
Ground
Collaborative
(CGC), WIDA, International School Consultancy Group (ISC) and the
Teacher Training Center
(TTC/PTC).

What we might see
(behaviors)

Learning support is incorporated
into the school, but learning
specialists have low status. Service
delivery is primarily through pullout. Classroom teachers don’t feel
a shared responsibility for students
with learning needs.
Schools may hire less than fully
qualified learning support teachers.
There is an absence of leadership
interest in or support for the
learning support program. There
may be “ghetto” pull out programs
that are not aligned with the
mainstream curriculum.
Fearful parents may fail to disclose
a learning disability when applying
for admission.
Professional development
in personalized learning/
differentiation is mandatory for
teachers, but school leaders do not
attend and don’t understand what
it means.

The positive response with
which NFI has been received by the international
school community suggests to us that international schools are poised on the edge
of possibility. We have an opportunity to
redefine our values about the inclusion of
children with special learning needs.

O

ver the past decade international
schools have become more tolerant
of children who learn differently. Some international schools still maintain exclusive
admissions’ policies, but increasingly we
are seeing schools admitting children with
mild to moderate learning disabilities. This
is unquestionably a good thing. However,
an attitude of tolerance is not enough. As
educators and educational leaders we need
to move beyond the myths and mindsets
that limit our will to serve.

Our experience…
We know from personal experience in a
great many international schools that the
education of handicapped and learning

Level 3
Tolerance: Benign Neglect

What we might feel
(emotions & attitudes)

What we might hear

“These kids are part of the
community and I suppose we have
to take them. However, I don’t
want us to be known as a special
needs school.”
“Learning support is OK so long as
it doesn’t detract from the learning
of normal kids.”
“We mustn’t allow the inclusion
of these kids to lower our exam
scores.”
“It’s OK as long as it doesn’t cost
too much.”
“The teachers will be on overload.”

Begrudging recognition that the
school needs to serve diverse
learners.
Prejudice is driven underground
because we sense that exclusion
is not politically correct. However,
students receiving learning
support feel stigmatized and
disenfranchised.
Learning support teachers feel
low status in comparison to their
regular education counterparts.
There is perhaps an unspoken
sense that learning support
students lower standards for
everyone else.
Resentment may be present
that accrediting agencies are
requiring greater differentiation of
instruction.

Inclusive schools are those
that successfully serve a
managed number of students
representing the full range of
learning differences: mild,
moderate and intensive needs
and the exceptionally able.
disabled children can serve to enrich the
learning experiences of all members of the
school community. As counter-intuitive as
it may seem, it is our contention that the
integration of special needs students serves

Affirmative action. There is an
awareness that in the past the
needs of students with learning
issues may not have been met.
School-wide corrective action is
needed.

School leaders are openly and
vocally concerned about students
with learning issues.
Resources are made available to
learning support teachers.
The school community is coming to
understand that learning diversity is
the norm and people are embracing
the challenge of inclusion.
Teachers are involved in
collaborative endeavors to plan for
differentiated instruction.

What we might hear
“These are our most vulnerable
learners. They deserve our best
teachers.”

What we might feel
(emotions & attitudes)

“Who gave us the right to cherry
pick those students who provide
the least learning challenges?”

There is understanding that
students with learning issues do
not detract from the achievement
of other students.

“Success in school isn’t monolithic.
It can be personalized. One size
does not fit all.”

Teachers and school leaders
appreciate that there are many
ways to measure success in school.

“I feel great pride when we
celebrate both a child who is
destined for Harvard and a learning
support student who is receiving a
modified diploma.”

Teachers and school leaders
celebrate the successes of students
with learning issues.

It is common to hear teachers
advocating for students with
learning issues.

The school community accepts and
expects teachers to differentiate
instruction at all levels.

Former US Military policy “Don’t
ask/Don’t tell”.
Vague statements in the school’s
mission statement about valuing
diversity and helping each child
reach his or her potential that may
not be borne out in practice.
Ambiguous and vague admissions
polcies that are interpreted by
a single individual who makes
admissions decisions.
School policy stresses collaboration.
However, genuine collaboration
between learning support teachers
and classroom teachers is rare.

to raise the organizational intelligence of
the school: in terms of student and teacher
achievement, emotional and moral intelligence. It is a false dichotomy to think that
college preparatory schools cannot serve
learning challenged students. What is required is will and skill.

Will and Skill…
In order to realize the promise of international education we need school leaders
and teachers with the will to serve children
who learn differently. We need efficacious,
courageous and energetic educators who
consciously make the decision to teach all
children—educators who believe firmly
that children do not need to earn the right
to belong; educators who are willing to explode the comforting myths of impotency
(“There are more appropriate settings for
these children.” “Where will the money
come from?” “We can’t be all things to all
people.”)

Level 4
Acceptance
What we might see
(behaviors)

What we might read
(policies)

What we might read
(policies)

Schools develop inclusive policies
and build inclusion into teacher
recruitment.
School leaders (including Board
members) actively promote the
values of inclusion in the school
community.
The school offers modified diplomas
for intensive needs students.

But passion is not enough.
We also need educators
with skill—teachers and
administrators who understand how differentiated instruction can provide
multiple access points to
the curriculum for children who learn differently.
We need teachers who
are skillful observers of
student learning and who
can identify and cater for
INCLUSION,

continued on page 12 
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What we might see
(behaviors)
There is a thoughtful and managed
admissions process that is student
oriented. There is an assumption of
inclusion. No child has to earn the
right to belong.

Level 5
Appreciating & Valuing – Reciprocal Learning
What we might hear

What we might feel
(emotions & attitudes)

What we might read
(policies)

William Powell and
Ochan Kusuma-Powell
Parents of children with learning
There is an inclusion policy in place
have served as interna“Neuro-typical children learn
issues trust the school and its
that stresses the benefits of neuroempathy, compassion, and humility
tional school educators
teachers.
diversity
and
this
policy
is
actively
The school and teachers take pride
from students with learning issues.”
supported by the stakeholders.
Parents of neuro-typical children
in the inclusive nature of the school
and leaders for the past 30
“I chose this school for my children
seek out the school because of its
and find it to be a compelling and
The school actively recruits a
years in the United States
because of its inclusion.”
inclusive philosophy and practices.
energizing vision.
neuro-diverse population.
and abroad. They were the
“Schools have the capacity to
Teachers take pride in being
The school actively markets its
reflect and reform society.”
inclusive.
inclusive vision.
co-authors of Count me
The community appreciates the
in! Developing inclusive
benefits for neuro-typical children
of being in an inclusive school.
international schools
(2000), Making the difference: Differentiation
nternational schools are an incredible
different intelligences and learning prefersuccess story. Our schools are growing at in international schools (2007), Becoming
ences. We need educators who understand
the curriculum at a conceptual level and a rate of about 7 or 8% per annum. Anec- an emotionally intelligent teacher (2010)
have a broad repertoire of instructional dotal evidence suggests that the recent eco- and How to teach now: Five keys to perstrategies. This is the mission of a non- nomic crisis has had no significant effect on sonalized learning in the global classroom
profit consortium of international schools: our enrollment. International schools have (2011). Bill and Ochan were co-founders of
The Next Frontier Inclusion (www.next- achieved a position of respect and promi- The Next Frontier: Inclusion, an initiative
frontierinclusion.org). We invite you to nence and as such we are in a powerful that supports the inclusion of special needs
visit the website, become a member and position to provide examples of inclusive children in international schools. www.
excellence. International schools are truly nextfrontierinclusion.org.
join in our regional conversations.
poised on the edge of possibility. 
“Neuro-diversity is a fact of life and
should be celebrated.”

Students receiving support do not
feel stigmatized. To the contrary,
they feel empowered to advocate
for themselves.

I
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We Remember...

The Loss of a Leader:
A Tribute to Bill Powell

A

ugust 1983, Tanzania. One of
the early shapers of international education, Mike Maybury, took his reputation in his
hands by letting loose on his school, The
International School of Tanganyika (IST),
a pair of young leaders characterized by energy, enthusiasm and a notable lack of leadership experience. Bill Powell was to lead
the Secondary School, while I was charged
with the Elementary.
June 2016, France. In the beautifully converted farmhouse home of Bill and his
partner Ochan, in Massat in the French
Pyrenees, we held a meeting of the Design Team of The Next Frontier Inclusion
(NFI), to plan the future of this growing
organization. High on our agenda was the
need for succession planning, the recognition that we needed to build the next generation of leaders, to work towards a future
less dependent on those of us nearing the
end of our careers in international education.
July 2016, Canada. After our meeting, on
July 2nd at 4 am, Bill drove the four of us
to the airport in Toulouse, to head off to
our separate destinations. In the case of Bill
and Ochan, that was a family holiday in
Canada with their beloved sons Sean and
Colin and their families. They were all so
looking forward to that precious time together. A few short days later, Bill was no
longer with us. His loss has left many of us
reeling with disbelief and sadness.

I

n the years that passed between those
early days in Tanzania and those last days
in Canada, Bill’s life in leadership unfolded
in the most remarkable ways. It was never
dull. At IST, he stamped his personality on
a school that had already had a growing
reputation for producing leaders. Bill was
fierce in his beliefs, loyal in his friendships,
dedicated to the directions he had set and
impatient with those who did not buy into
his vision.

His success in achieving that vision led to
other leadership opportunities, including
Principalships in Jakarta and Directorships
in Kuala Lumpur and back at IST. All were
characterized by the same passion, the same
indefatigable drive to follow his personal
vision. Despite, or because of, his success
in these traditional positions of leadership,
Bill decided, with Ochan, to pursue a different direction.

T

hey chose a more risky path, without
the job guarantees and safety nets that
come with school leadership. They would
work together to change the face of international education. They would research,
write, publish. They would work as a team,
consulting and coaching in schools around
the world, promoting the principles and
practices in which they believed.
Even in the early days in Tanzania, Bill and
Ochan’s focus was on providing learning access to those students with different learning and language profiles. Now, they would
focus on building the capacity of teachers
and schools for differentiating their practice. They would work towards their vision
for smarter, kinder schools, prepared to
embrace the challenge of truly serving international families, not just cherry-picking
the ‘easy students’
All Bill’s energy, intelligence and talent
came together most powerfully in this last
decade, and most conspicuously in the
formation of The Next Frontier Inclusion,
together with Ochan, Kristen Pelletier and
me, then both working at the International
School of Brussels. NFI’s goal was simple,
‘One inclusive international school in every city’. The fact that NFI now has over
100 members, and the fact that inclusion is
increasingly accepted as the natural, ethical
norm, is a result of the unrelenting drive of
Bill and Ochan.

for students with different learning profiles,
Bill truly became a rebel with a cause. He
was indefatigable in his vision for improving learning and life for these students and
their families. To ask any of those children
and parents about the impact of inclusion
is to hear stories of transformation, of children who had been near breaking point in
non-empathetic school systems, finding
a personal, confident voice and a hopeful
future. The real testament to the impact of
Bill’s life is to be found in those children’s
stories.

P

rofessionally, it has been an immense
privilege to work alongside Bill as
young educators in Africa and, as older,
hopefully wiser men, in NFI around the
globe. Personally, and I speak for all of Bill’s
friends in saying this, I will miss the man
more than I care to dwell on here. Uncompromising, argumentative, possessed of a
wild energy, passion and humour, Bill Powell was unquestionably larger than life. His
life leaves international education immeasurably larger in collective intelligence and
immensely richer in compassion. Thanks,
Bill, on behalf of all those whose lives you
changed. Safari njema, old friend. 
Kevin Bartlett is former Director, International
School of Brussels. kevin@thecgcproject.org (The
Common Ground Collaborative).

Ever the rebel, Bill’s commitment to radical change had landed him in hot water in
his youth. In his later years, as a champion
inter ed www.aaie.org
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EDITOR’S DESK

Dear Colleagues,

T

his issue is our first digital version of the journal and one that
we hope will be easily retrieved
and used throughout the world
by those involved international education.
Moving forward is an important part of
our work including focusing our efforts on
the continuum of learners in international
schools. The question of who we serve and
how we serve students is essential to the
foundation of any school.
Historically, international schools have often been called to serve students beyond
the mainstream, in some cases they have
stepped up to the challenge and in other
cases they have chosen (and often for good
reason) not to serve. In our contemporary society families are no longer willing
to be isolated from their children or to
leave family members behind because the
schools cannot support their child’s development and learning. Furthermore, others
consider inclusion as a human rights issue
for all children to be able to attend high
quality international schools and many feel
that one cannot have a truly international
school that is not diverse thus mirroring
the reality of our world.

14
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Even at the university level, we question
our service to special needs populations and
at Mason have made a substantial commitment to serving through our Mason LIFE
program, designed as a post-secondary program for young adults with intellectual and
developmental disabilities who desire a university experience in a supportive academic
environment, masonlife.gmu.edu. This nationally recognized program has lead the
way for other universities and changed the
fabric of our lives at Mason. After reading
all of the articles contributed on this topic
I would venture to say that each and every
international school focused on inclusive
practices has changed the very tapestry of
who they are and who they serve.

O

ur strength and our creativity is fostered by our respect for diversity and
our future is dependent upon our ability to
foster that creativity. It is up to each international school to decide where they stand.
This issue of the journal is designed to help
inform thinking around issues of inclusion,
service and programs for all learners who
could be part of an international school.
The articles in this issue are intended to
challenge thinking about moving forward
with inclusive programs at your school.

Highlighted in the lead
article written by Bill and Ochan Powell
challenging international schools to move
forward with inclusion and exemplified
by their work in Next Frontier Inclusion;
we also recognize the untimely passing of
Bill prior to publication. Ochan graciously
granted us permission to move forward
with the article and Kevin Bartlett provided
additional insights into the life and contributions of Bill. Many of you will recognize
this departure from editorial policy—however it seemed appropriate under the circumstances.

Special Needs Learners
We also asked for three specific contributions from senior leaders in international
education around the kinds of processes,
dialog, services and instruction they are
providing to special needs learners. Mary
Russman and Cody Alton from International School of Latvia provide insights
into a two-year conversation with teachers
and board members to become an inclusive
school. Jodie Rommel and Eric Habegger,
describe the important work being done at
Colegio Nueva Granada, challenging us
to be about ‘all of the kids.' Richard Spradling, American School of the Hague, with

years of experience as an inclusive school,
describes the incremental change process
that began with the question, ‘who do we
serve' and continues with its ups and downs
to this day.

I

n addition to describing models, Anne
Horak and Shannon King offer insights
into the research-based pedagogy of problem-based learning that is having significant impact on the successful contributions
of English Language Learners to middle
school content domains in the humanities.
Furthermore, ELL’s historically denied access to gifted programs are seen now in a
different light. As they describe it, curiosity
wins the day. Community building as professional development rounds out the articles in this issue giving us a way forward in
thinking about our next issue; The Future
of International Schools. If you are interested in contributing to the Spring 2017
InterED, contact me at bshaklee@gmu.edu.

From our 2016 Award Winners
As we continue to look forward in the development of international education the
voices of our award winners come to the
fore. For those of you who missed AAIE
50, Timothy Carr, on behalf of Jakarta Intercultural School ( JIS), has shared his acceptance speech entitled, Doors, Dreams &
Risky Business. He has reprised his remarks
as AAIE 2016 Ernie Mannino International Superintendent of the Year focusing

our attention on the importance of building relationships, collaboration over competition, and meeting challenges together.
Mike Simpson, 2016 Ernie Mannino Student Scholarship Award winner, currently
serving at Escuela Campo Alegre, brings
forward his current research project focusing on organizational citizenship with further insights into teacher motivation and
self-determination theory. As a young leader in the field of international education he
exemplifies the importance of continuing
contributions to our thinking and researchbased practices need to come from the field
not just about the field. We need more active contributions to the research literature
on international education that come from
our leaders and practitioners.

C

raig Alan Johnson, 2016 Keith D.
Miller Innovative Leader Award winner, and head of school at the American
School of Bombay, provides a narrative
version of his acceptance speech in "The
Things We Do Not Say (The Future of
Our Business)." Craig provides a significant challenge to our international schools
reflecting on how we move from Good to
GREAT.

New InterED Columns
The innovation, creativity and passion of
each of our award winners provides impetus
for international schools moving forward.

Bill Purkey once said if you want to predict
the future, you have to invent it! Clearly the
award winners are inventing a future for international schools.

T

o our standing columns from the International Task Force on Child Protection, Global Issues Network (GIN) and
Insites our technology forum, we add two
new columns: one from Wilkes UniversityPLS3 Learning technology who in partnership with AAIE offer the certificate and
master’s degree in Education Leadership;
and one from the Office of Overseas Advisory Committee on Exceptional Children
and Youth. We believe these columns have
timely and ongoing information that is important to share with our members.
Each year we start anew with passion and
energy in our work with our communities,
students and families and each year we ask
the question, 'How are we doing?' This year
as you ask that question be sure to include
‘Who are we serving?’—their needs are
great, their families focused and children
—ALL of them—require our support to
achieve their potential. 
Ideas expressed by the contributors to InterED
do not necessarily represent the position of
AAIE or its Editorial Staff.
The Editor may be reached at bshaklee@
gmu.edu

Tell Us Your Story
Submit your stories on The Future of International Schools
to Bev Shaklee,bshaklee@gmu.edu,
for the Spring 2017 InterED.
The spring 2017 issue of Inter Ed will focus on ‘the future of international schools.’
Articles are invited from multiple perspectives including research and commentary
on ethical, economic, educational, policy and administrative perspectives influencing the future of international schools.
Articles run between 2,000-3,000 words and follow APA format. All submissions should be the original work of the author
and not in print elsewhere. Permission for photos are the responsibility of the author. All articles are subject to review.
Manuscripts should be submitted electronically to bshaklee@gmu.edu.

Submission date for the spring issue is January 9, 2017.
inter ed www.aaie.org
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INSITES

Technology: A Tool for Including a Continuum of
Learners in Life and Learning Experiences

“T

echnology is often presented as almost limitless
in its ability to improve
and/or enhance our quality of life and the health of our businesses
and organizations” as cited by Price (2011,
p 8) in an earlier InterED column; the original article reflected information from various quality of life sources (Quality of Life
Center, 2011). Price also cited The Annual
International Consumer Electronics Show
(CES) as a showcase for new technologies
designed around entertainment, transportation, housing, and health care also recognized for its focus on what some writers
called Quality of Life Technologies.
In the period from 2003 until now, more
and more evidence has emerged to reveal
how rapidly emerging technologies are seen
as possible tools related to quality of life issues for wide-ranging locales. This evidence
of the role of technology in world-wide
communications and connections for lifequality issues, maybe even survival, consists
of events around the world reflecting technology’s role. Example include Twitter in
Egypt: A Primer on Following Egyptian Protests on Twitter (NPR, January 28, 2011);
Twitter and Facebook Users Respond to Haiti
Crisis (Morgan, January 15, 2010), and Japan Earthquake: How Twitter and Facebook
Helped (March 15, 2011), The Yellow King
(August 24, 2016) and How Apps Can Help
People with Dementia Tap Into Their Past
(August 22, 2016).
The examples above, part of a much longer
list of examples, are all focused on some form
of inclusion: including seniors in healthier
experiences, including developing countries
in emerging markets and training, and including parties to events in places far from
where they live. The research literature is
packed with articles on how organizations
have used technologies, particularly social
media, to include or connect audiences
that would otherwise not be part of their
activities. For example, Tony Bingham and
Marcia Conner in The New Social Learning: A Guide to Transforming Organizations
through Social Media, with a foreword from
Daniel Pink, gives case histories of how so16
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By Shannon O'Hale

cial media have changed how organizations
and individuals work, with a focus on inclusion of all parties. The Bingham and Conner book, published in 2010 by American
Society for Curriculum and Development
(ASCD), uses these case histories to illustrate that inclusion. As Pink wrote in the
foreword, the social learning tools are not
just about marketing; they are also about
learning. A consistent theme throughout

Looking at a continuum
of learners is what
teachers do each day.
They try to individualize
or differentiate instruction
for their students.

the book is how social media technology
tools allow for communication, inclusion,
and listening. This book should be standard
reading for all school leaders interested in
including all stakeholders in what happens
at the school (Price, 2011, p. 8).
To examine technology for including a
wide range of individuals in services of all
kinds requires that the readers also consider the potential of technology for changing education for all students. This fits directly into the models provided by Bill and
Ochan Powell and their work with teachers
and students, as well as that of Dr. Heidi
Hays-Jacob, also a frequent speaker at international conferences. The same theme
resonates in the blog posting by Michael
Fisher; it illustrates the shift in focus that
would include today’s digital natives (Prensky, 2001).

Why are teachers
still doing daily lesson plans? What is the conceptual (current,
21st century) framework around this traditionally rigid process? What is encapsulated in these daily snapshots that would not
be better to see in either a weekly format
or perhaps something a little more openended? (Meaning that if the learning takes
three days, it takes three days…if it takes
six, so be it. What’s more important, the
learning, or the time in which we expect the
learning to occur?) I’m not saying get rid
of all daily moments…assessment, anchors,
general instructional arc…but the whole six
point lesson plan thing seems to be a foot
in the door of 1985. Or 1955. (Fisher, 2010,
para. 2-3 as cited in Price, 2011, p.9)
Looking at a continuum of learners is what
teachers do each day. They try to individualize or differentiate instruction for their
students. Sometimes that means certain
students listen to podcasts of speeches
given while others in the same classroom
might read the text of the speech. That is
an example of technology used to include
learners on an entire continuum of reading skills. As far back as 2003, Pinkard
described technology as a tool of value in
the education of ethnically diverse students.
Pinkard and many others since the publication of her work (Rosaen, 2003; McFadden, 2013; Finley, 2014) have shown that
diverse students show increased attention
to learning BECAUSE of the use of technology tools, thus increasing the chances of
improved achievement.

R

ecent research has examined the role
of various technologies in connecting
instruction to the lives of students from diverse backgrounds (Israel, Marino, Basham,
& Spivak, 2013). Israel et al reveal in their
article an emerging focus on use of technology for diversity learners—student-generated data and products. This represents a
major shift away from asking students to
merely ‘consume’ or use technology products created by others. Now students are
being taught to actually produce their own
products as a means of learning via technology as well as a way for more authentic

assessments (Wei-Chen, Smith, & Smith,
2015). This whole focus on students creating their own technology products or using
technology in some fashion to CREATE
rather than CONSUME is a major trend
and brilliant means to adjust teachinglearning to accommodate a continuum of
abilities and learning approaches (Goldstein & Alibrandi, 2013; McDonald &
Howell, 2012).

T

ools such as videos made with little flip
cameras, SKYPE conversations or collaborative projects with students in other
schools, student-created podcasts, anthologies created with student-operated digital
cameras, social bookmarking for sharing
through diigo.com, and Twitter communications all offer opportunities for using
technology to address a continuum of learning abilities, interests and backgrounds. The
key here is not the technology. Though
certainly the ‘hook’ to draw their attention,
the value is from the inclusion that is possible. As Ochan and William (Bill) Powell
and others have long emphasized, teaching
each student is particularly important when
teaching internationally; the differences,
though accompanied by similarities, often
drive the need for trying more and different
ways of instructing youngsters. Technology,
also a theme for the Powells and others in
international education, seems too full of
promise to ignore.
Through these technologies, the diverse
learners can be accommodated in the ways
in which they achieve the school’s common
goals. And as more and more tools become
individual in nature and mobile by design,
it is increasingly possible to reach the kind
of 1:1 teaching and learning espoused by
even early 20th and 21st century educators,
including seminal works by Piaget, Dewey, Bloom, Brookover, Lezotte, Boyer, and
others. The model often described as ‘tutoring model,’ a precursor to the 1:1 model of
modern literature, was a concept embraced
by many educators and international
schools, but the mechanics of achieving
such a model were daunting. Now, however, with the emergence of Smartphones,
tablets, wearable technologies, and cloudbased applications, it is totally within the
realm of international schools to embrace
a model of individual and differentiated instruction using technology.
This article, like the 7-day tour of Europe
(Price, 2011), is just focused on the big idea
of using technology for including all learn-

ers in the staggeringly rich and robust experience offered in an international school.
The authors did not focus on specific
tools, preferring to provide the framework
around which various technologies can be
structured. There is no ONE technology or
ONE instructional approach using technology; rather there are many technologies and even more personal, individually
owned tools out there that teachers can use.
Teachers just need time, access to tools, and
assistance in learning to use those available
for a new model of teaching and learning
—one in which the students CREATE
technology applications and products as
well as CONSUMING (using) those created elsewhere. That combination will allow schools to address a huge range of
student differences (Israel et al, 2013). As

The key here is
not the technology.
Though certainly the ‘hook’
to draw their attention,
the value is from
the inclusion that is possible.

Price said in the earlier AAIE InterED article on technology and inclusion, “School
leaders should rethink their current policies and pedagogy to reflect the potential
of technology for inclusion” (2011, p. 9). 
Shannon O’Hale has an MS from the University of Alabama (HES, Specialization
in Interactive Technology) and a BA from
the University of Virginia (Latin American
Studies). She is the Operations Manager at
the Mediterranean Association of International Schools, s@ohale.com. Additional research assistance on this article was provided
by Dr. Barrie Jo Price, bjp@emtech.net.
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Being Equally Different: A Small School’s Journey
Towards Becoming A Fully Inclusive School

W

hen offered the opportunity to
write this article we realized
this was simply putting to paper an ongoing dialog that has
taken place between the two of us during the two
years we worked together at the International
School of Latvia—Cody Alton, Learning Support Coordinator and Mary Russman, Director.

The History of Being Equally
Different at the International
School of Latvia
Mary: For 33 years, in ten international
schools, I have been a part of communities all around the world grappling with
whether/how to provide programs that
addressed the needs of all internationally
mobile students. Inevitably, students would
arrive at our doorstep and we had no program to meet their needs; we did our best.
Even as recently as 12 years ago, as the
Middle School Principal at the American
School of The Hague (ASH), I had to tell
families they would need to withdraw their
child the following year because at that
time ASH’s Special Needs program did not
continue through High School. In 2005,
ASH’s Director, Rick Spradling, took the
school’s leadership team to the International School of Brussels (ISB) to see firsthand how their program for students with
severe needs might work at ASH. For seven
years I was lucky enough to be part of the
ASH community as they worked towards
becoming a fully inclusive school; they welcomed students with severe needs in the
2013-2014 school year.

W

hen I was being interviewed for my
job as the Director at the International School of Latvia (ISL) I said something to the effect of “There are many wonderful things already in place here at ISL,
and we need to further develop the Special Needs program so we can accept students with even the most severe needs; we
deserve to have these kids at our school.”
By the middle of my first year as Director, 2013-2014, our Council ( what we call
our governing body) had fully committed
to expanding the Learning Support (LS)
program with the goal of welcoming students with severe needs by the 2018-2019
18
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and Mary Russman
school year. Once committed to expanding
the program we, as a school, had to create a
plan to clearly identify what we needed to
have in place to make it a reality.

F

or years, the school has been receiving
a grant from the U.S. Department of
State’s Office of Overseas Schools, through
the U.S. Embassy, to fund special needs resources. In 2013-2014, we had one Learning Support teacher, Myrle, who had done
a wonderful job of helping teachers realize they were able to do great work with
a whole spectrum of students. He planted
the seeds of goodwill towards Learning
Support amongst the staff and the belief
that they really could meet the needs of all
students...with help. We also brought in a
one-to-one aide to work with a student.
The LS teacher participated in the Next
Frontier Inclusion workshop at ASH and
returned convinced we too could expand
our program. While these might seem like
small steps to others, for our school, these
were big steps that helped the movement
towards full inclusion gain momentum.

For 2014-2015 we hired a Learning Support Coordinator/Teacher, Cody Alton, and
we worked together to lay the groundwork
for the expansion of the program. At staff
meetings, some aspect of Learning Support
was presented, raising the community’s
awareness of what they were already doing and what could be accomplished. Our
Council had asked me to create a Four Year
Plan for the school, ostensibly for budgetary purposes. Firmly ensconced in that plan
was the expansion of Learning Support.
Included in the plan were: increased staff,
resources and facilities.

Learning to Be Equally Different
Cody: Often we are told that students
with disabilities deserve an equal opportunity to great education just like their
peers. Most of us can simply say “Of course
they do.” Unfortunately there are many
reasons we hear why we can’t be inclusive.
“Our school is too small.” “We can’t hire

speech therapists and occupational therapists.” “We can’t guarantee enrollment for
the program.” “We can’t have one-to-one
aides.” There are plenty of reasons why
people say inclusion can’t happen. Many
times the hardest to hear, but the loudest
from parents and teachers, is that “It will
hurt our other students’ education.”

There are studies that show typically developing students demonstrate greater success when in inclusive classrooms, however
there is a bigger issue with this excuse. I
come back to the same question over and
over. “What is it that we want our other
students' education to be/to do?” If you
are in an international school, your mission statement might say you are working to
develop global citizens, to prepare students for
unknown challenges, and to be open-minded
about the diversity the world offers. When
we model to our students that people with
disabilities are not only unequal, but a hindrance to us, we are doing our school, but
much more importantly, our students, a
grave injustice. We are educating our students to go out into the world, as leaders,
and look at people with disabilities as people who need our help.
As a society, we put emphasis on each member’s ability to contribute. Success is often
defined by the building of wealth and prestige. By making excuses about why we can’t
be inclusive, we are modeling to our students
that people with disabilities do not have value in society. But, when we introduce inclusive models, demonstrating to students that
everyone has value, we can start looking at
how each person, regardless of our differences, can contribute. We identify and nourish the unique gifts that each of us has, and
begin to realize that everyone can learn, be a
friend, and contribute to a better world.

To implement this idea of an inclusive
school, where we not only accept, but value
differences, ISL had to start somewhere.
The first year of our four year plan, 2014-
2015, was vital to start planting the seeds
for what was to come. This wasn’t just about
an instructional model, this was about the
idea that we were all equally different, and
that our school could be better. First we

needed the teachers to be on board. We
focused our energy on creating a teaching
community that understood the importance of inclusion, and that the first step
was to unite in saying that this was the
right thing to do. Not only was it important
that we could first agree on this as a school,
but also that we wanted to live our Mission
Statement “We are a community, learning
for an ever changing world.” We didn’t have
all the steps in place, we didn’t have the students yet, or the staff to support our end
goal, but what we needed was a staff willing
to try. Presentations and professional development from Learning Support focused on
philosophy—not how to differentiate, but
why. We talked to the PTO and the Council, and began the process to take Learning
Support out of the resource room.
With the knowledge that in the new academic year the school would be welcoming
two new students, both of whom use wheelchairs for mobility, we needed to begin preparing for their arrival. During one of our
last All-Staff meetings of the year, we had
the teachers participate in an activity focusing on school accessibility. In teams, each
group went to different parts of the school,
sitting in chairs to gain an eye level perspective, to predict what was accessible, and what
was not in each environment. From the
classrooms to the bathrooms, each group
went out and came back with great feedback.
This was a uniting moment, when everyone
took an active part in this process. All of our
schools depend on the expertise and dedication of our teachers supporting our students,
this would be no different.

I

n 2015-2016 we increased our Learning
Support staff to two teachers for 350 students. We welcomed the two students and
their enrollment encouraged us to make the
building more handicap accessible. Within
a day or two after the start of school, people
stopped talking about the student’s cool
wheelchairs and started talking about the
students. When we recently asked our parents of these two students how the year had
gone from their perspective, one of them
shared, “She likes her school... it is one of
the places where she is like a normal person, without any disabilities.”
With teacher support, the next step was
to bring students into the conversation.
We worked with local groups to find opportunities for older students to participate in activities and fundraising events
that supported local families with children

with disabilities. The school counselor and
Learning Support teacher read books and
facilitated discussions about acceptance and
differences to lower elementary classrooms.
On December 3rd, 2015, ISL celebrated
our first International Day for Persons with
Disabilities. This included a range of activities across the entire school to start a conversation about the importance of seeing
the value in everyone. With the help of our
Design and Technology teacher, Eric, we
hosted a sticker design contest to mark this
day. It was amazing to see the participation
from many of our upper school students,
and how they represented valuing diversity.
In addition, students decided the theme for
our yearbook this year would be creating
a community within our school that accepts and values differences. Teachers began thinking ahead about accessibility, and
students were choosing Personal Projects
connected to sign language and inclusion.
We were seeing the school culture evolving.

International Day for Persons with
Disabilities Sticker Contest winning
design by Juwon, Grade 8, International School of Latvia.

As our school community continued to
become more involved, we looked to our
larger teaching community. Presenting at
conferences and Job-Alikes gave Learning
Support, and our Director, the opportunity
to share our current experiences, and work
with our counterparts in the international
school community. We began meeting with
local service providers, NGO’s, and parent
groups. When a service isn’t available here
in Latvia, we have worked with organizations abroad to offer services like speech
therapy through Skype. Not only do we
want to help parents connect to these ser-

vices, but we also want to bring specialists
into the school. We are planning to have
physical therapists train staff on proper two
person wheelchair lifts, audiologists on using FM systems for students with hearing
deficits, and speech pathologists to work
with early elementary on not only identifying speech concerns, but also how to encourage development. This is an ongoing
process to determine what resources we
have here locally, as we plan for individual
student needs.

Y

ou will always have a small group of
your community who will say inclusion won’t work, that it will hinder other
students’ education. This is where “planting
the seeds” comes into play. All of the short
conversations and the long ones, about deserving to have students with special needs
at your school will pay off. You will reach
a tipping point within your community
where the positive folks, those who know
this is the right thing to do (Even if they
just realized this with your help!) will be in
the majority. And if you still struggle with
some “naysayers”, this is where the administration and Board come into play...they
set the tone, they say “This is who we are.”
When a child goes home and talks about
the Day with Disabilities or they have a
play date with a student with special needs,
everyone benefits and the students become
advocates for the program. Our grade 5
teacher said it best “ The changes have been
remarkable not only for students with special needs, but for all students, because it
has allowed them to build empathy and understanding of differences large and small.”
Cody and Mary: This process has not been
without bumps in the road. We knew that
mistakes were going to be made, and we
have made plenty. We can’t be prepared for
everything, but with the help of our staff
to identify areas that need improvement,
we reflect on these mistakes, and make adjustments. We are constantly updating our
support services and trying to be flexible to
the increasing student, teacher, and parent
needs. Recently, a student was admitted
to ISL, and we realized after they arrived
that they needed more support than we
had prepared for. In response, the Learning
Support department and our school nurse
worked together to create a more comprehensive admissions protocol when students
are flagged during the admissions process
for Learning Support. Soliciting feedback
EQUALLY,
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from the staff both informally and formally
only enhances the program.

E

ven now, a teacher pointed out that our
end of the year Activities Day might
not take into account that one of the kids
in a wheelchair would struggle with getting through the tall grass where the activity takes place. Coulda, shoulda, woulda. By
now, you’d think we coulda, shoulda, woul-

da, thought of everything, but we haven’t.
Okay, so four days ahead of the event we’ll
move that activity from the long grass to
the paved patio. As a staff we have to be
flexible, and Learning Support needs to be
responsive. As we move forward, we will
get better at anticipating these needs. We
are all a work in progress. Like we tell our
students about having a growth mindset,
we are not there... yet.
In the 2018-2019 school year ISL will
open a new addition to our school that will

include a purpose built “home base” classroom for students with severe needs. The
“home base” will be right near the entrance
to the addition, insuring these students are
at the center, literally, of what we are doing.
The classroom will be state of the art with
ample room for mobility enhancing devices, a kitchen and access to the outdoors.
The kitchen will be used by other classes,
further supporting the integration of the
students in the program. We still need to:
•
•
•
•
•
•

•
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Do more professional development
with all of our staff.

Hire more equally committed Learning Support staff.

Continue to develop protocols and
procedures that will support all students.
Work on developing resources for our
students who need enrichment.
Continue to develop our network of
outside resources both locally and online.

Get the word out to the local and international communities that we have
a program for students with severe
needs and at the same time are trying to provide enrichment for students
who would benefit from it.
Welcome our first students into the
Home Base program.

You, Too, Can Be Equally
Different
Mary: So what’s the take-away? Someone
said to me “What’s good for these kids (students with special needs) is good for every
kid.” We deserve to have students of all abilities in our international schools. You can
plan the heck out of anything or you can lay
the foundation and build as you go; we urge
you to do the latter. Don’t reinvent the wheel.
In addition to ISL, there are many international schools all over the world, already doing great work and are generously ready to
share their expertise with colleagues including ISB, ASH, Colegio Nueva Granada, to
name a few. If you embark on this journey,
remember the most important thing will always be your staff and their willingness to
value being equally different. 
Cody Alton is Learning Support Coordinator
at the International School of Latvia, calton@
isl.edu.lv. Mary Russman was Director of
ISL and is now a Regional Education Officer
with the U.S. Department of State’s Office of
Overseas Schools, russmanme@state.gov.
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Educating Exceptional Students in
International Schools: It’s All About ALL of the Kids

M

any educators across our international-school world are
often heard professing the
following statement as central to our core beliefs—“It’s all about the
kids.” Yet a closer look at our actual practice
reveals far too often that it’s all about external perceptions regarding the quality of our
schools rather than our own principles that
drive the predominate notion about excellence in education. In many of our schools,
“the kids” are rarely the ALL but rather the
narrowest of subsets. We profess about the

Co-teaching allows students to access
the general education curriculum and
decreases the general stigma associated with receiving support services.

ALL but actually teach to the FEW. International schools often find themselves
struggling in an apparent tug-of-war pitting exclusionary admissions policies that
help us produce best-in-class test scores on
one side in battle against our core philosophical belief on the other side related to
the value of all individuals and their unique
potential for excellence. In navigating this
complex landscape between these internal
and external sources of tension and cognitive dissonance, a growing number of international schools are strongly challenging
the traditional notion that you can’t have it
all for ALL.

Headache and Heartbreak
Some of the biggest headaches for educators overseas occur when the profession of
22
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our faith as true believers in the strength of
diversity within our schools lacks the same
conviction in our actual policies. When
parents apply to our schools in search of
educational services to meet the special
needs of their children, they far too often
hear the following message: “We’re sorry;
we don’t have services for your child.” The
sound of these words has devastated many
children and families. If they are indeed
lucky enough to find a school overseas, then
when the time comes for a job transfer, the
scenario and those same sounds remain
grimly similar. At a recent Individual Education Plan (IEP) transition meeting at our
school, a father making arrangements for
his family’s upcoming transfer to Europe
mentioned the limited possibilities available for meeting the needs of their daughter
with significant learning difficulties. They
were left pondering the terrible dilemma
of splitting up their family in order to have
the necessary services for their daughter in
one city with the rest of the family living
at a different location given the mandated
work relocation for his wife. Regardless of
the region under consideration for their
upcoming transfer, they faced the same
quandary—break up the family or serve
their daughter’s special needs. If we indeed
purport to be all about the kids, then we
can hardly hold ourselves blameless in such
scenarios that are part and parcel of our
normal international school panorama.
The above heartbreaking scenario remains
all too common across the landscape of international education and begs the question
of our collective ethical responsibilities to
children and their families in serving those
with learning differences in our schools. As a
result, we believe that international schools
must recalibrate their paradigm to uphold
an expanded truth: “It’s all about ALL the
kids.” Unfortunately, adopting this revised
wording falls far short of implementing a
successful model of services. Regardless of
our good intentions about improving our
programs to serve all children, in order to

meet the true needs of a diverse population
of learners, we must carefully consider a
broad range of complex factors. Thoughtful discourse around this topic requires a
careful consideration of several key challenges, namely, building community support, weighing different service-provision
models, hiring and training highly qualified
personnel, and determining your funding
and fee structures. Given the uniqueness of
the educational context of our international
schools, the need also exists to analyze the
best approach and optimal fit for your individual institutions while still providing the
necessary learning support for all children.
Thankfully, you are not alone on this bold
journey.

T

his article seeks to provide you with
some important learning gained from
our school’s 40-plus years of providing special needs services to our community and to
thousands of international, global-nomad
families over the years. As more schools
pursue inclusivity rather than exclusivity in
the delivery of educational services tailored
to their diverse learners, we hope to stimulate ongoing knowledge sharing between
schools across the entire continuum of service provisions as well as help create win/
win situations for children and our schools.

Our Story and Context
Colegio Nueva Granada (CNG) was
founded in 1938 to provide a collegepreparatory program for families located
in Bogota, Colombia. CNG utilizes an
American standards-based curricular program to serve approximately 1,800 students
from 46 countries. More than 40 years ago,
CNG began admitting and serving students with special needs, thus beginning
our long history as a pioneer in promoting
the most extensive range of special education services for international children. We
annually serve between 180-220 students
with varying exceptionalities from mild to
significant needs, and we employ a specialist faculty of more than 50 professionals
within our Learning Center comprised of
Special Education Teachers, Speech and
Language Therapists, Occupational Therapists, and School Psychologists. Over the

years, our service-delivery model has continued to evolve in order to align with research-based, best practices in special education. We hope that our story provides you
with some helpful ideas regardless of your
current level of services as well as inspires
you to extend the excellence of your established programs to reach all students across
all ability levels.

Community Support
As the central and most crucial component
for not only creating but also advancing a
successful inclusion model within any educational institution, garnering the unconditional support of your school community
remains paramount. The key constituents
for developing an empathetic community
structure begin with the School Board and
then extend to families, students, teachers,
administrators, and parent associations. At
CNG, we place the strongest emphasis on
our central mission, which focuses on celebrating diversity and highlights the importance of each student’s unique potential
for excellence. This unwavering message to
the community serves to advance our collective pride in our long history of serving
students with learning disabilities. First
and foremost, a school must weave into
its message-management strategy the following: the creation of an institutionalized
framework that will become the fabric of
the school’s mission—success for ALL students across the entire range of their differentiated needs. We must recalibrate the
traditional narrative of “best in class” as being primarily associated with exclusionary
admissions to “world-class education” as associated with the true excellence demanded
of our schools and teachers in serving children with highly diverse learning needs.
For those schools looking to start a special
education program or to expand their existing programs, the building of community
support for these initiatives serves as a vital component in the process. This support
can be cultivated by creating awareness in
the school’s constituents, dispelling common myths, and generating greater empathy within the community. First, a school
must celebrate student accomplishments
that showcase the benefits of being part
of an inclusive school. We have found that
these benefits accrue not only to students
with learning needs but also for typical
students who learn greater acceptance and
tolerance for those with differing strengths
from their own. For example, our Peer Sup-

port Network (PSN)
in high school helps
our students with more
significant needs navigate the social aspects
of school life. In the
PSN Program, the Special Education teacher
works closely with typical students who volunteer to help students
with learning needs.
The Special Education
Teacher helps the program volunteers understand the students’
needs and strengths as
Inclusion Teachers at Colegio Nueva Granada, Columwell as the best ways to bia, provide support that allows students to participate
support them in school. fully in the general education setting.
We also weave this notion of acceptance of
differences into our
ability to fast track program success. We
character education program, starting in educate our educational community about
preschool and continuing through high growth mindsets. World-renowned Stanschool. With success in today’s world more ford University Psychologist, Carol Dweck,
often defined by developing greater toler- has advanced and socialized this psychologance for diversity and one’s ability to work ical approach for teaching students the fact
and connect with others, inclusive schools that intelligence can be developed through
provide a rich environment for nurturing hard work and perseverance. The promothese skills in all children.
tion in schools of this seminal research has

A

s another strategy for building community support, we use robust data to
dispel misconceptions about the impact of
students with special needs on the teaching
and learning process in the general education setting. First, on the structural level, we
ensure that our classrooms and grade levels are balanced by capping the number of
students on an IEP to fifteen percent per
grade level and per classroom, a policy decision that aligns with the research. With
this structural element in place, we then
provide evidence of the impact of learning
interventions that show a positive ripple
effect on typical students. For example,
our data show that in classrooms with a
co-teacher providing learning support for
students with special needs, the typical students within that same class often outperform their peers in other classrooms that
lack the benefit of this co-teacher model.
Thus, parents see the benefit of their typical
child being placed in a core classroom with
children who receive support services given
the resulting benefits accrued from lower
student/teacher ratios.
Building community awareness of educational research also leverages a school’s

helped struggling students view their education as an opportunity to learn and grow
instead of holding to a fixed mindset that
suggests intelligence as primarily inherited
and therefore rigid. When teachers and
students are encouraged to develop growth
mindsets, they can serve as very powerful
role models in promoting an empathetic
community of learners who believe in every
person’s unlimited growth potential.

F

inally at CNG, we also offer on-going
professional development for our general education teachers about learning disabilities and research-based strategies to
support these students in their classrooms.
General education teachers are quite often
ill equipped to teach students with learning needs, and this lack of knowledge and
skills can lead to negative perceptions about
learning-support initiatives and programs.
However, once teachers gain the proper
training, they actually become more adept
at teaching all student populations and help
create better school success. As a result,
these training efforts help transform teachers who soon become the school’s frontline
cheerleaders for inclusionary practices, esEXCEPTIONAL,
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pecially in their communication directly
with parents. In simple terms, by establishing an accepting and empathetic communication model, schools can effectively build
the community support necessary for both
creating and nurturing successful inclusive
education programs.

A Multi-tiered System of Support
As more schools continue to advance their
thinking on the importance of differentiating their learning programs to meet the
needs of all students, educators must place
greater attention on customizing their services to meet each student’s unique learning
profile. The timeworn and outdated onesize-fits-all approach to special education
no longer finds support in the research or
in current best practices. By offering a wide
range of service-delivery options, schools
can better meet each student’s needs within
the least restrictive environment. At CNG
we are implementing various tiered systems
of support in order to meet the needs of all
learners.

Tier I Support
At the first level of the support continuum,
schools must remember that not all students
who need interventions have identified
learning disabilities. Many students simply
need more time, require more repetition, or
learn better when concepts are taught in a
different way. At CNG, general education
teachers work alongside our literacy and
mathematics coaches to implement differentiated instruction for struggling students
within the classroom– an approach known
as Tier I interventions. Regardless of the
high quality of an institution’s admission
screening process, across all international
schools, we have a variety of students who
might be struggling for reasons other than
a learning disability; therefore, we have an
obligation to meet their needs. As schools,
we are too often guilty of underserving the
learning needs of this specific population
with our student demographic.

A

s a particular example, in school with
enrollment comprised of secondand third-language learners, students who
transfer between schools on average every
two to three years are faced with adjusting
to new curricular programs and the natural learning gaps the result in transitioning
between IB, U.S., or other host-national
programs. Additionally, the emotional im24
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pact of being a third-culture kid can also
have adverse effects during the transition
and uprooting process. These factors can
have a detrimental impact on learning and
achievement, none of which might be related to a student having a learning disability.
Regardless, these needs among our de facto
demographic of students require schools
to accommodate these children and their
classroom learning.

II interventions with fidelity and has not
made adequate progress, then a Student
Study Team generally comprised of the
classroom teacher(s), support specialists,
counselor, and administrators may need to
determine if a student should be evaluated
to receive special education services and/or
Tier III interventions.

nother example of a Tier I intervention would be the implementation
of a writing-instruction program such as
Handwriting Without Tears for all Primary level classrooms (i.e., Kindergarten
through Grade 2). This type of program
serves as a preventative measure and teaches directionality, letter formation, and foundational writing skills. Incorporating a program like this one for all students through
a Tier I approach helps decrease reversals,
improve handwriting, writing mechanics,
and writing conventions while significantly
reducing occupational therapy referrals due
to poor fine-motor skills. When schools
take proactive steps in structuring support
programs, fewer students fall behind their
classmates, and educators prevent gaps
from growing as a result of school-generated program shortfalls rather than specific
student learning needs.

As the key takeaway point of the prior section, all international schools must accept
the fact that students requiring Tier I and
Tier II learning support structures already
exist within our schools – many of us simply lack the appropriate tools to identify
them in order to better serve their needs.
Therefore, as an extremely important component for recognizing and appropriately
addressing student needs through the Tiers
of interventions, all international schools
should utilize a universal screening tool
and administer on-going progress monitoring. We currently use AIMSWEB.com
at CNG to screen all students from Kindergarten through 2nd grade at an interval of three times a year. Along with other
measures, this tool allows the school to
determine who needs intervention as well
as the targeted services needed. Screening
tools like AIMSWEB.com provide an extremely cost-effective and easy-to-administer assessment. Classroom teachers along
with their aides can be quickly trained to
use the assessment with valid and reliable
results. For our students performing below
grade-level expectations, we administer
AIMSWEB probes every two weeks to determine if their interventions are sufficient
enough to close the learning gap. Students
on IEPs take the probes weekly to assess
their growth towards their IEP goals and
to help the teacher determine if their students are responding to interventions or if
they need a different service approach. We
have seen the usage of ongoing progress
monitoring lead to more precise interventions and ultimately greater academic gains
in our students.

A

Tier II Support
Students who are receiving differentiated
instruction in the classroom but are not
making adequate growth require Tier II interventions. Tier II interventions at CNG
occur during “Access Blocks” within the
school day and/or before and after school in
order to prevent students from missing core
curriculum taught in the classroom. Tier II
supports provide identified students with a
targeted, research-based interventions that
allow for more intensity and frequency than
they would receive in the classroom. This
type of support usually takes place outside
of the classroom yet would not necessarily
be considered Special Education. Again,
many international schools underserve
students with these types of needs while
maintaining the posture that “we don’t
serve those types of children.” Only when
students are still unable to access the classroom curriculum and maintain their learning progress will services extend beyond the
Tier II support model.

Tier III Support
If a student has received Tier I and Tier

Universal Screening and Ongoing Progress Monitoring

Early Intervention
Early intervention in the primary grades
also serves a vital role to identify struggling students and intervene before the
achievement gap grows. The research tells
us that intervention, especially at the time
when students are learning to read, must
be an imperative for all schools. The data
show that if we delay in our intervention

response after grade three, we have already
disadvantaged our students in closing the
gaps with their peers. At CNG, we have
put our greatest energy into addressing the
needs of students in the primary grades
given that it signifies the highest-impact
time to intervene. Additionally, we have
found that students in the primary grades
benefit from intervention from an Occupational Therapist and/or a Speech and Language Therapist in order to support their
academic growth. Through early identification and intervention, we have found great
success in addressing underlying student
needs such as visual perception and auditory processing that might be the major
impediments to their learning.

Service-Delivery Models
At CNG, we strive to provide students access to the general education setting and
standard curricular program whenever possible. We utilize Inclusion Teachers to support students with moderate to significant
needs on a one-to-one basis in their general
education classes. Inclusion teachers help
our students to scaffold their classroom
lessons aligned to their individual level
and implement accommodations in the
classroom. We also have a Resource Room
Program for students who are two or more
years below grade-level expectations and/
or two or more years behind their peers
developmentally. Every student attending
classes in the Resource Room has an individualized curriculum developed to meet
their specific needs. In addition to the core
subjects, students also work on regulation
strategies, independence, and social skills in
the Resource Room.

F

inally, our Co-teaching model supports
students with mild to moderate needs
in the classroom by clustering up to seven
students with IEPs in the same classroom
with two teachers—one general education
teacher and one special education. Along
with the extra support and differentiation in these classrooms, the Co-teachers
offer small-group or one-to-one instruction before or after school for remediation
(e.g., Orton Gillingham program to support dyslexic students in learning to read;
and pre-teaching or re-teaching concepts
without students missing any class time
and potentially falling further behind). In
Middle School and High School, we offer
a course called Learning Lab in addition to
Co-taught courses. In Learning Lab, our
students work on Executive Function Skills

such as initiating and finishing tasks in a
timely manner, studying for tests, managing time, taking notes, paraphrasing, and
advocating for themselves. All these services outlined above serve to complement
our early intervention strategies along with
our Tier I and II support structures, which
allow us to provide the full continuum of
learning-support services for all children.

Human Capital:
Investing in Great People
Ultimately, any school can structure and
implement a stellar program model to support inclusive education, but without great
people in place to make it happen, you will
simply find more headache and heartache.
In committing fully toward helping all children learn, schools must focus on the imperative of hiring highly qualified Special
Education Teachers and therapists as well
as training general education teachers. If you
fail to invest in your manpower, then your
interventions will provide little return in
helping children. Staffing quality represents
the biggest value-added nature of any program that a school offers, and the children
with the most need in your school need the
best educators and specialists available.
Additionally, schools need to invest in developing well-trained classroom teachers
who are equally well versed in instructional
strategies for differentiating instruction. As
an added bonus, their specialized training
not only impacts your special-needs students but also every other student in the
classroom. Great teachers who can work
with special-needs children are simply
great teachers—period. Finally, all Special
Education teachers need to stay current on
research-based, best practices and attend
on-going professional development to remain at the forefront of the interventions
that produce the highest level of impact on
learning. At CNG, we have utilized highly
experienced Special Education professors
and experts in the field of High-Access Instruction to assess our program and make
recommendations for continuous improvement in our Learning Center. Their efforts
help remain at the cutting edge of ever-expanding research and best practices.

Financial Viability and
Sustainability
Now for the last-but-not-least section of
this article related to our unfounded fears
about core beliefs and good intentions that
meet the grim reaper of associated program

costs and financial sustainability. Many international schools fail to move forward in
their desire to serve the needs of all children because of the perceived high costs to
their fixed budgets. Despite these reasonable fears, far different realities exist for
many schools if they look in the right places
for funding. Embassies and multi-national
companies have relatively few options in
looking to place their high-performing executives in overseas locations if they have
children with learning needs. As a result,
many schools are missing significant opportunities to provide moderate to severe
services that help fund entire programs for
learning support.

T

he most adept and knowledgeable international schools are finding win/
win situations in providing targeted services that fund their entire learning center.
The need for schools with programs for
students with severe needs far outweighs
the number of families looking for these
services, even with the heritage population
within one’s own school. A handful of international schools are now providing resource rooms for children with significant
needs at tuition rates comparable to the
“school-within-a-school” approach of U.S.
stateside special education facilities. These
schools charge tuition rates between $4075 thousand dollars. Local families with
children who require significant needs are
often finding that in-country programs
that allow the family to stay in country are
better values than transitioning to countries with such programs. These types of
resource rooms within schools that serve
four to five children can generate enough
income to fund universal screening for Tier
I and II programs in most locations.
Additionally, for international schools affiliated with governmental agencies such
as the U.S. State Department or similar
entities, significant funding exists to cover
the educational costs of children with special needs. Many schools simply lack an
awareness of these funding sources that
help provide a rich array of service provisions for children as well as help fund professional learning opportunities within the
staff. Furthermore, regional associations
can also serve as strong partners in providing funding for professional development
and training. At CNG, our partnerships
with the Office of Overseas Schools and
Department of Defense Schools, the TriEXCEPTIONAL,

continued on page 50 

inter ed www.aaie.org

25

FEATURE: THE CONTINUUM OF LEARNERS

Inclusion: The ASH Story

W

hen I became head of the
American School of The
Hague (ASH) in 2005, I
followed an entry process
based on a tip from my dear friend and
colleague the late Bob Sills, who had himself picked it up at the Harvard Graduate
School of Education from Professor Barry
Jentz. During my first six months or more
at ASH, I conducted an extensive series of
interviews with nearly all of the stakeholders of the school community—teachers,
support staff, custodians, parents, students,
client organizations, local government officials—you name the group and I met with
them. The goal was to build a deep understanding of the new school I was joining.
One of the themes I heard over and over
again (even more than “why did they choose
you for this job??) was: Is it clear who our
clientele is? I came to think of this theme as
“whom do we serve”? There were subsets to
the theme, I discovered: Are we American
or International? Do we provide English
support or expect applicants to have a reasonably good command of the language for
admission? Should we serve even younger
children with a developmental curriculum? And, perhaps most concerning was
the question, Do we serve students with
learning difficulties or remain more selective (“college preparatory” is the somewhat
smug euphemism) and deny admission
to applicants who present more than very
mild learning support issues?

By Richard Spradling
almost all international schools, we already
had unintentionally admitted students with
learning disabilities, often because these
learning issues didn’t manifest themselves
until some years after the student had been
accepted at a young age, or perhaps because
the learning issues were masked by language
difficulties for applicants for whom English
was not the first language, or even because
parents had withheld vital information
during the application process because they
feared we would not accept their child. As
history often demonstrates, it was a specific
incident or case that changed the storyline,
in this instance ASH’s perception of students with learning needs. Some years later,
when I was studying how the International
School of Brussels had become probably
the most inclusive international school in
the world, I was told that it all began with
a board member with a student who had
profound learning issues. As is frequently
the case, the road to a significant change
doesn’t begin with a grand philosophical
epiphany, some awakening thunderclap of
revelation. No, big changes usually begin
with a small action or event, that only later
is recognized as the catalyst for change.

And so it was with ASH. During my first
year, the school had applications from one
particular family with two children. (I started to mention the family’s nationality and
employer, but, actually, that shouldn’t make
This last question came in part because, like a darn bit of difference, should it?) The elder child was going into
our high school and easily met our entrance requirements. The younger
child was a boy of Elementary School age
who was in a wheelchair
and presented several
physical and cognitive
developmental delays. If
ever an event moved our
thinking from the abstract to the concrete, the
enrollment application
ASH Special Education students in Home Economics.
of this lovely young man
was ASH’s crystallizing
moment. After consid26
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erable discussion and much soul-searching,
we decided we could not accept the young
man into our school, that we simply did not
have the program to support his needs. So
the family enrolled the daughter at ASH
and the son in a special school in our area.
This painful decision on our part moved us
to rethink our present and our future, to seek
a clearer answer to that question of “whom
do we serve”?

A

t the annual retreat of ASH Board of
Trustees the following August (the beginning of my second year as head of ASH),
I told the board that I would be spending the
coming year investigating this theme with
the staff and community. During that year
(2006-2007), the staff and leadership team
brainstormed all of these false dichotomies
and concluded that we wanted to be both
American and International, to support both
English language competency and Englishlanguage acquisition, and that we wanted to
expand our services to children younger than
four-year-olds (eventually adding preschool
and child-care programs for students from a
few months old upward).
Most critical, our discussion revealed a
widespread (thought not unanimous) interest from staff and parents in supporting
the needs of a much wider range of learning
difficulties in principle, though there were
concerns about ASH’s readiness to provide
appropriate support. It seemed clear that
our school community had the will to become much more inclusive, but that it wasn’t
sure it had the capacity and competency to
do so. Some teachers felt they didn’t have
the necessary skills and techniques to support students with special learning needs,
while others were concerned other students
or parents might complain that they were
not giving enough attention to their “normal” child. A few expressed concern that
the school would “throw open the doors”
and their classrooms would be flooded by
students with extreme behavioral issues
that would overwhelm the teacher. We
felt it was vital to openly address these
very real and legitimate fears and show
our willingness to help teachers grow to be
more inclusive. Otherwise, there is a very
real risk of squandering good will and giv-

ing the appearance of “the administration
doesn’t know what happens in classrooms.”
Groups of teachers and administrators visited or spoke with the few other international schools where we heard about more
inclusive programs to see what they were
doing and how they got there. At the end
of that year of investigation (spring 2007),
we shared the results of our study with the
entire school community in various meetings and communications.
I stated our conclusion clearly: ASH had
the desire and belief that it could and
should serve a much greater range of students with special needs, that ASH could
be both university preparatory and inclusive
of students with special needs. Importantly,
we believed the benefits would extend far
beyond these students to the entire school
community. Equally important, however,
was the honest and transparent acknowledgement that we needed to learn a lot
more about specifics such as inclusion
models (1:1, clustering, co-teaching), program changes (new courses, even a new
diploma), physical resources (rooms, furniture, equipment), personnel (more learning
support teachers, educational psychologist,
learning therapists), professional development, admissions procedures, and—of
course—costs and funding.
At the end of that school year (May 2007),
we presented the Board of Trustees with
our findings: our concept that learning
support was just another kind of diversity
for our school, and our belief that our community wanted to be more inclusive but
needed support to build our ability to serve
a wider student population. We stated the
simple request we heard from parent applicants: “ASH is this amazing school for two
of our family’s children, and we just want
our third child to enjoy this great learning
and social environment.” That didn’t seem
to much to ask. Our presentation to the
Board included an initial four-year timeline
for how ASH could move from its current
narrow definition of student admission to
a goal of substantially greater inclusion in
several years’ time, without major changes
in our tuition and fee structure. The Trustees, exhibiting the strategic vision that has
marked our governance structure the past
decade, gave us the go-ahead to implement
the four-year plan, with periodic reviews
and progress reports to secure continued
support. I should note that the ASH Board
never discussed specifics of personnel, or

Middle School Special Ed student Dave helps G1 students with IT, the
American School of The Hague (ASH).

policies, or even costs. For the most part,
they gave our Leadership Team authority
to work out these details within the acceptable tuition range of successive budget approvals year after year.

•

We shared the Trustees’ support for this vision with staff, students, and parents, indicated that we were committed to making this
vision a reality, and then never looked back.

•

n the nine years since that board voiced
its support for inclusion to the school
community, we undertook the following
series of steps (roughly in order) to become
an inclusive international school:

•

I
•
•
•

•

•

Provided frequent, regular, and targeted professional development for teachers and instructional support staff,

developed a job description for a coordinator of learning support,

hired a Coordinator of Learning Support with a strong background in the
field from the United States but also
with international school experience to
guide us going forward [and I cannot
stress the importance of this role and
the person holding the position; we were
fortunate to have a very capable and respected educator guide our efforts],
began regular collaboration with other
international schools sharing our vision through the Next Frontier: Inclusion movement,
made initial trials of various learning
support approaches (1:1 assistants, 1:1
teachers, clustering, etc.),

•

•
•

•

clarified the needs of those students
with special needs that we could serve
and those we could not (students who
would behaviorally disrupt the learning of other students),

developed improved admissions procedures to assess applications from
students with learning needs, grouping students into three levels of need
(mild, moderate, and intensive),
determined a general understanding
of our school’s learning support capacity, which we set at roughly 12-13% of
the total student population, aligned
with currently accepted estimates of
the proportion of students with special
learning needs in the general population,

led by the LS Coordinator, developed
a longer, multi-year Learning Support
Vision (extending the initial four-year
timeline),
hired additional learning support
teachers in elementary, middle, and
high school,

developed a new ASH General Diploma (a fourth alternative, adding to our
ASH Academic Diploma, Advanced
Placement, and International Baccalaureate options) and secured approval
of this new diploma by the Board of
Trustees,
created and recruited the position of
Educational Psychologist as a member
of staff,
INCLUSION STORY,
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“Best professional development experience in my career...
pertinent and helpful in all aspects of child protection.”
2016 AAIE Child Protection Team Training Attendee

AAIE/NSU International Child Protection
Leadership Team Workshop & Level
Program
Level11 Certificate
Certificate Program
26-30 June 2017/ Fort Lauderdale, FL USA

“Well worth the funds and time dedicated for learning about this all
important topic. I left the conference feeling very confident in the first
steps we will need to take in creating and implementing a child safety
policy, etc.”

Peter Nonnenkamp. Executive Director/ Inter American Academy, Ecuador

o

o
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p Facilitato

r k Mr. Tim Gerrish

Ms. Susie March
Dr. Scott Poland

A combination of whole group, team based, and specialized
break-out sessions for school leaders, counselors, curriculum
specialist, human resources, medical staff, etc. will ensure you
receive both the team and individualized support and
information needed for success. World renouned leaders will
facilitate this rigorous 4.5 day institute on the beautiful NSU
campus in Fort Lauderdale. Spaces are limited, so register your
team members today at:

Dr. Joe Sullivan

www.aaie.org/events/child-protection-leadership-training

Access to the AAIE Online Child
Protection Collaboration

Hotel & Reservation Information
Sonesta Fort Lauderdale Beach
Hotel Reservations Open 1 December 2016
Go to www.aaie.org for more information

rs

W

This institute will offer training and practical sessions for
international and independent school leadership teams looking
to create and implement a comprehensive child protection plan
that meets the new accreditation standards. An impressive
array of international experts will provide the strategic and
practical resources along with just-in-time support needed for
creating successful and individualized implementation plans.

Dr. Jordan Greenbaum
Registration Fee Includes:
Transportation to and from hotel
to all daily sessions and activities

4 Lunches (Monday-Thursday)
Dinner on Wednesday night

AAIE Member Team Leader

Additional Team Member

Non-Member Team Leader

Additional Team Member

Registration Fee: $875

Registration Fee: $800

Registration Fee: $1200

Registration Fee: $925

(After 1 March 2017 $950)

(After 1 March 2017 $875)

(After 1 March 2017 $1275) (After 1 March 2017 $1000)

For more information contact
yolanda@aaie.org or go to www.aaie.org
and click on the event tab
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•
•
•

•
•

•

•

•
•

extended speech and language support
throughout the school,

expanded our learning support strategies to try more clustering, push-in,
and co-teaching,
began admitting one or two students
with intensive learning needs in our
lower Elementary School with 1:1
support,

recruited learning support teachers
with strong special education training
and experience,

created (in Middle School) our first
self-contained special education class
for students with profound cognitive
delays,
integrated the Middle School Special
Education (MSSE) students in regular
classrooms and activities as much as
possible,

initiated a High School Special Education self-contained class, including
a life-skills curriculum and activities
allowing appropriate integration into
academic and specialist classes and
extra-curricular activities,

hired an Occupational Therapist (OT)
to provide services on campus, and

began an Elementary School Special
Education class to complete the continuum of special education services
across all three academic divisions.

T

hat brings us to where ASH is now,
but it is important to know that there
is no one right path to becoming more inclusive, or even how inclusive a school should
be. You move forward in fits and starts, trial
and error, ebb and flow, in part because our
student populations change so much every
year that you have to adjust to the students
that you get, not have a fixed, unchangeable
approach that creates a new set of excluded
students because you weren’t able to keep
modifying and improving your approaches.
And in part because the field of learning
support evolves and new ideas arise.
As an example, an important key was
helping classroom teachers improve skills
in documenting learning support students. Our Learning Support Coordinator
worked closely with our Student Support
Teams to help nudge departments out of

High School Special Education students teaching Early Childhood students at
the American School of The Hague.

the rut of enumerating or complaining
about problems with certain students, and
to focus instead on developing specific
teaching strategies that might be more effective. The Coordinator showed teachers
how to document the problems, choose a
couple of techniques to try for a fixed period of time, and then to document the
success or failure of those approaches. This
approach helped in parent communication
as well, so that parents (especially those
who might be in denial about their child’s
needs) could see that teachers were actively
seeking improvements, providing consistency across all subjects and grade levels, and allowing detailed record-keeping
of the learning strategies that worked, or
didn’t. Above all else, this created an atmosphere that was solution-focused rather
than problem-focused in a clear and systematic manner.
Don’t look to any school as having all the
answers; none of us do. Even with the most
robust of learning support programs, there
will still be misjudgments. One student
we took in Middle School turned out to
have such increasingly disruptive behavioral issues that we did not feel he could
be successful in our High School; indeed,
behavioral disorders are the most difficult
to assess as to severity and to accommodate. We are debating how best to serve
another group of students with special
learning needs—the highly gifted. We have
been learning more about this small group
of students (1-2% of the population), their
needs, how to identify them, and how we

can better serve their need for challenge
and stimulation from like peers. And we
are far from having uniform implementation of differentiation and accommodation
by all classroom teachers.
We have learned that not every teacher
shares the vision of inclusion. Co-teaching,
expectations of differentiation, and supporting identified accommodations for
students are hard. A few teachers have chosen to leave our school if their own vision
isn’t aligned with ours, a choice we respect.
We don’t hire teachers who only want to
be International Baccalaureate Diploma
Program Higher Level specialists; we hire
teachers who can be equally comfortable
(and even more committed) to supporting students with learning needs. This has
changed our recruiting practices somewhat.
But more interesting is that ASH now attracts great teachers who want to work in
an inclusive environment, who want to
share their passion for teaching and subject
matter with as many students as possible.
Equally important, our school is now able
to attract great teachers who themselves
may have children with special learning
needs who previously would have had to return to their home countries or refrain from
applying to us because there would have
been no learning support for their child.

W

e have had no family withdrawals or
transfers based on our decision to
become an inclusive school (at least none
INCLUSION STORY,
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Ill-Structured, Not Unstructured: Using Problem-Based
Learning to Achieve the Promise of the Gifted

A

Introduction

s one of us recently planned
a recent family trip, we were
struck by the fact that the dynamic of planning a family trip
takes on a whole new level of complexity once children are grown. Instead of
the fairly linear process of picking a place
and time that works for the parents, with
grown children there are the schedules of
many to consider in addition to significant
others that may or may not be joining the
excursion. There are many other challenges
to consider as well, and I spent more than
one sleepless night trying to think through
all the moving parts that make up this
real-world problem. At the heart of it, the
question became, how can someone plan a
family trip that accommodates the majority
of travelers while taking into consideration
the needs of multiple, sometimes competing priorities? When we involved our children in answering the question, it turned
out that they had dozens of solutions to
this ill-structured problem that were far
more efficient than any we had come up
with and that sparked a connection to the
learning experiences that they had experienced as students in advanced academic
classrooms. They were regularly engaged
in problem-based learning (PBL) experiences; scenarios and challenges that were
messy and required higher level thinking.
Considering the match PBL seemed to be
for them and the tools it gave them to handle real life problems later in life, we believe
it should be an approach that occurs more
often and in more classrooms.

Beyond Differentiation

Finding a good match in terms of instruction is really about meeting students’ needs,
and we need to look beyond differentiation when it comes to meeting the needs
of our gifted students. From a young age,
gifted students’ differences are apparent. As
infants they (a) react to new information
quickly; (b) accommodate information, or
“habituate” quickly; and (c) leave “habituated” information to seek out new stimuli
quickly (Steiner & Carr, 2003). As adolescents, gifted students: (a) learn at a faster
pace, (b) remember better with fewer repe30
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By Anne Horak and
Shannon King
titions (Larson and Richards, 1991) and (c)
respond better to open-ended instruction
(novelty seeking; Sak, 2004). Thus, a compelling reason to use PBL comes from the
students themselves. Gifted students’ views
on their schooling confirm that complexity
and challenge is more satisfying. Gallagher,
Harradine and Coleman (1997) found gifted students reported that they were often
bored in class. They identified the slower
pace, lack of complexity and repetition of
material already mastered as contributing to the lack of challenge. Some seventeen years and many interventions later,
our gifted students are still responding the
same way. Siegle, Rubenstein and Mitchell
(2014) found that gifted students identified
the need for a faster pace, exploring content
in depth and wrestling with complex ideas
to create challenge and contribute to positive perceptions of classroom experiences.
Moving beyond providing a differentiated
option to an existing project or lesson, PBL
provides an opportunity for richer, authentic learning opportunities that meet the
needs of gifted students.

Problem-Based Learning

PBL is an approach that asks students to
grapple with a complex problem, to research and weigh possible solutions in light
of ambiguous criteria and competing perspectives to create an authentic product to
portray the chosen solution to stakeholders.
While it appears to meet the needs of gifted
learners, does research support its effectiveness? Gallagher (2009) makes the case that
the model of curriculum and instruction we
choose for gifted learners should be aligned
with best practices for the gifted; it should
be student-centered, personalized and attuned to the demands the 21st century.
In part, PBL is effective for gifted students
because it elicits a highly personalized
learning experience. Kanevsky and Keighley (2003) showed evidence that gifted
learners needed factors such as control,
choice, challenge complexity and caring in
order to overcome boredom in school. The

structure PBL can be a vehicle for delivering all of these factors to gifted students.

P

roblem Based Learning is a method
with a constructivist foundation that
has been adapted for P-12 from medical
schools. The medical school model is complex, however Savery (2006) identifies three
characteristics of PBL that clearly transfer
across settings: (a) the role of the teacher as
a facilitator of learning, (b) the responsibilities of the learners to be self-directed and
self-regulated in their learning, and (c) the
essential elements in the design of ill-structured instructional problems as the driving
force for inquiry.
Researchers have documented that PBL is
a student-centered, not a teacher-centered
method of instruction (Ertmer, & Simons,
2006; Hitchcock & Mylona, 2000; Lehman, George, Buchanan, & Rush, 2006; Wetzel, 1996). Accordingly, Gallagher (2001)
identifies three key instructional features of
PBL: (a) the ill-structured problem; (b) the
teacher serves as a meta-cognitive coach;
and (c) the student is the primarily stakeholder in the learning process. According to
Wetzel (1996), the expectation for students
during PBL is to raise questions about an
ill-structured problem that is developed in
alignment to standards in the mandated
curricula, to propose hypotheses, to present
data from independent and/or collaborative
investigation, to set and prioritize the inquiry agenda, and to work in groups to question and teach each other. It is not surprising, given these features inherent in PBL,
that student outcomes in this process are
aligned to 21st century learning outcomes.

Guidelines for implementing

There are a number of things to consider
as you approach implementation of PBL
in the classroom. The guidelines below are
based on both research and our combined
experiences with this work.
Use established units. There is no reason to
recreate the wheel, especially when there are
several good units out there to choose from.
And, to be brutally honest, the process of
developing a truly relevant, ill-structured
problem is complex and time-consuming;

there is a lot of research that is required.
Fortunately, through funding provided by
the United States Federal Jacob K Javits
grants program, there are great resources
already available, some even have earned
curriculum awards from the National Association for Gifted Children such as:
Black Death (Gallagher, 2013) The year
is 1348, and students are members of the
Council of Elders in a small city in Northern Italy. The problem begins as a traveling
merchant comes to town with dire warnings about a disease that is marching up
Italy’s boot.
Excluded (Gallagher, 2013) Students investigate evolution of the United States Chinese Exclusion Laws from the perspective
of a Congressman from California trying to
decide whether support the Geary Act.

Ferret it Out (Gallagher & Plowden, 2013)
Students act as a member of a recovery
team tasked with evaluating a habitat to determine an appropriate site to re-introduce
into the wild a group of black-footed ferrets.
PBL curriculum is flexible. The nature of
the ill-structured problem is that it can
be scaled up to a global context, or scaled
down to a local context. Beginning with
PBL units with strong ill-structured problems that have been pilot tested and revised,
it is easy to adapt and personalize the material. For example, SPUD?! A PBL unit developed for Project Insights where students
are members of the “Farming Innovation”
subcommittee of the Irish Farmers Association presented with an opportunity to
conduct trials on a newly improved version
of a genetically modified Irish potato, could
likewise be set in the United States in Iowa
with students functioning as members of
a local farmers’ education group called the
Applied Farming of Iowa.

T

ransitioning to PBL requires professional development. Because PBL requires teachers to think about instruction
and their role in the classroom differently,
we have found that teachers need professional development on both the structure
of PBL units and on how to be an effective
metacognitive coach. One approach that
has worked well as an introduction to PBL
is having teachers experience a demonstration of PBL as a student would experience
it. Also, it is far easier to implement something if you can envision it, so seeing video
clips or providing time in classrooms where
PBL is happening is incredibly beneficial.
Preparation may also include sessions on

assessment within a PBL unit, instruction
on conceptual development, and creating a
coaching map to ensure embedded instruction during the PBL unit is planned to intentionally target existing standards.
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Doors, Dreams, and Risky Business

S

ince I usually don’t write speeches,
and I only had a few slides for this
one, I now get to compose a synopsis of what I actually said in Atlanta, including some things which I wanted
to say and didn’t. I guess that’s called editorial license.
What a bizarre privilege it was to receive
an award such as this. With so many brave
and innovative educators out there, I didn’t
and don’t feel worthy of such a distinction.
In the world of overseas schools there have
been scores of luminaries from whom we’ve
benefitted over the years, and many are to
be found on the list of past recipients. I’m
fortunate to have been able to work with
some of these people, and I’ve been inspired
by their impactful leadership.
I agreed to receive this award on behalf of
the Jakarta Intercultural School ( JIS) community so that I can shine a light on this extraordinary group of people with whom my
wife, Barbara, and I have been able to share
our lives for the past six years. As many of
you know, we’ve been through an excruciating crisis since March of 2014, and the JIS
community has only grown stronger during that time. We’ve also learned a lot and
we continue to do so as this unbelievable
circumstance continues. While the jury is
still literally out on several aspects of our
case, we believe that we are getting closer
to justice, and we’ve got some preliminary
learning to share.

M

ost of us don’t lead schools in order
to grab the limelight. Few do it for
the money or the perceived “prestige” that
may be included. We aren’t usually driven
by politics or a thirst for power. So why do
we willingly take on such a complicated set
of responsibilities, particularly in countries
that are not our own and in cultural contexts that are often altogether foreign? Psychologists Michael Thompson and Robert
Evans believe that our motivations as international school leaders are both unique
to each individual and inclusive of some
common threads. We tend to be educators
who enjoy challenges, see the big picture,
and thrive in communities of adventurous,
multi-cultural people. Our tolerance for
risk and ambiguity tends to be larger than
32
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Relatively early on, I found myself drawn
to the systems and operations of schools
and saw them as organisms that need caremost, which, it turns out is extremely help- ful nurturing. Likewise, I was fortunate to
ful when navigating cultures, bureaucracies, work with some gifted leaders who posand ways of knowing that are different than sessed traits that I’ve since tried to emulate.
our own. Although we are mostly people These were artful communicators who inAssociation for
who make and execute the
plans
for a living,
CONNECT
• SHARE
• LEAD
Advancement of tuitively understood
the nuances
of cultural
International
Education
our journeys are all uniquely
serendipitous.
context, as well as how hard to lean on the
Our lives make for some
colorful• yarns,
CONNECT
SHAREand
• LEAD
throttle, when to hit the brakes, and when
I will share some of mine today. I’ve labeled to change directions. People like Gunther
this talk “Doors, Dreams, and Risky Busi- Brandt, David Tully, Bambi Betts, and
ness” as a title to my professional journey, Woodson Brown all gave me opportuniinto which I’ll weave some ideas and in- ties that I didn’t deserve. With them, I had
sights gleaned along the way.
Association for
chances
to succeed or fail as a leader, and
the Advancement of
International
Education
they
all
provided
me
with helpful feedback
arbara and I met in a Third World
CONNECT • SHARE • LEAD
at
important
times.
politics class, having both recently re-

By Tim Carr

B

turned from stints overseas. She had been
an AFS student in Sri Lanka, and I attended the University of Copenhagen in
Denmark. Our first date was to see “Risky
Business,” the Tom Cruise breakout film
with a title that proved to be foreshadowing for the types of career choices we would
embrace. We got married 30 years ago and
decided to spend our year-long extended
honeymoon in Sri Lanka, the place that occupied such a large part of Barbara’s heart.
While there, we were substitute teachers
at
Light Teal
Kodaikanal International School in South
Main Color
Pallet
India for a short time, and
thus
discovered
that there was a world of international education that enabled an attractive yet unpre30% Teal
dictable lifestyle. We then returned to the
Accent Color Pallet
US to get more degrees,
started a family,
and formally launched a teaching career.
5% BK

The graduate program that I chose at the
University of Massachusetts back in the 80s
focused on transforming an industrial-style
of education to one that is more studentcentered, constructivist, empowering, and
tailored to each learners’ needs. Our planet
needs people who can think creatively and
act both bravely and with compassion;
schools and educators need to model this. I
have therefore devoted my career to doing
just that: building healthy communities of
people to support the sort of learning that
is fit for purpose in our current and future
world. To have been able to do this in eight
different countries so far has been an absolute privilege.

J. R. R. Tolkein, one of my favorite authors,
said, “A single dream is more powerful than
a thousand
realities.”
Association
for Perhaps I’ve gravitatthe Advancement of
ed towards
quotations
such as this because
International Education
I am aCONNECT
dreamer.
While
I like to think I’m
• SHARE • LEAD
more of the pragmatic side of dreaminess,
there are those close to me who would beg
to differ. As educators, we have both the
opportunity and responsibility to be realistic dreamers, ones who envision and pursue
needed progress in either individual learnTangerine
Purple organizations that host
Hot Pink in the
ers or those
them.
After having experimented with the proTeal
cess inOcean
several
organizations,
we have found
Blue
that a community-based visioning exercise
enables complex organizations like international schools to set realistic, yet excit10% BK
20% BK
100% BK
ing targets which
both animate and focus
the school. In my first year at JIS, the Board
empowered our leadership team to rethink
our mission, vision, and values in addition to the growth priorities for the years
to come. We launched a “Dream Summit,”
facilitated by Sherry Miller, former Head
of Colegio Maya in Guatemala. 150 representatives of our current and past staff, students, faculty, parents, Board, and external
community spent an invigorating weekend
conjuring the future. The result was lots of
rich data, especially some powerful words,
which we used to craft our new core documents.

30%
Tangerine

Because the process was so inclusive, we
honestly could say that that our vision was

co-created. We dreamt about our schools’
future in vivid terms, and then tried to articulate that into a working set of documents
which would guide us on our journey. Priorities were labeled “dreams,” rather than
strategies, as we found that language to be
more accurate and inspiring. We called the
compilation of five dreams and corresponding sub-targets our Destiny Plan, and we
pledged to assess and refresh it every two
years in order to keep it vibrant and real.
While there was indeed skepticism at first,
our community generally agrees that the
Destiny Plans have been transformational.
We are a school sharply focused on living our mission: Passionate, inquisitive,
creative: learning to be best for the world.
Our dreams include items that will help us
achieve this, including contemporary, relevant, experiential learning; empowering
students; becoming more inclusive while
building bridges with Indonesia; environmental stewardship and service; and growing our organizational capacity. Items in
keeping with the Destiny Plan are prioritized, and time and resources are devoted
to making progress in these domains. JIS
Community members have widely embraced these dreams and an unanticipated
benefit has been the ability to say “no” to
initiatives outside our vision with clarity
and conviction.
A key to the success of the above was Steve
Druggan’s design of a simple document
called a Destiny Planner, which has the
core documents at the top, proposed action,
purchases, or resources needed, and the link
to our overall plans indicated in columns.
Faculty, staff, and students use this form, as
does the Board of Trustees when doing its
work. This discipline has been key.
The Destiny Planning process has engendered tremendous trust in the organization.
We are doing what we say we will do. The
clarity that the plans breed helps us communicate with a common vocabulary. Our
focus helps promote alignment between
divisions, though we’ve certainly got a ways
to go on that score. As it turns out, these
factors: trust, clarity, and focus are some of
the prerequisites to innovation. We define
the sandbox and then provide the tools
to play in it creatively. In so doing, we’ve
become a sparky school in which teachers,
students, and staff feel safe to take risks for
the promotion of learning. It’s been fun.
This was the environment that existed

when we received one of the worst calls that
a school can ever receive. On March 14,
2014, an angry parent told us that her Kindergarten student had been sexually abused
during the school day on our campus. This
was the Friday night before our mid-term
holiday, and I changed my plans for the
next day in order to meet with the father.
He described stories that his son had told
them about being harmed in various ways
by two outsourced cleaning staff members.
While the mother pursued medical diagnoses, the father and I talked about ways
that we could seek the truth, agreeing that
the best outcome would be that the boy had
simply made this up. We agreed to take the
claims seriously, to keep it confidential, and
to investigate with police help.
While I’ve had many child safeguarding
cases over the years, this one was unique
in a variety of ways. An accusation of such
a heinous crime is difficult to believe, but
that is exactly what we are instructed to
do—to take the child’s story seriously and
then to investigate it for its voracity. Despite having worked hard on establishing
child safeguarding policies and practices
prior to this incident, we still did not have a
great answer to the investigative end. Overseas, as school administrators, I had been
repeatedly told by host country authorities
to essentially police our own schools. External officials didn’t want to get involved in
the world of expatriate foibles and liabilities. As a result, we had not researched what
external government or independent agencies, we could call upon to perform such a
sensitive investigation. That was among a
list of significant mistakes that we made
early on.

O

ur community was rocked by this
news. We had some early hysteria,
particularly as the story broke and then
morphed many times. Our parents and faculty wanted reassurance that our children
were safe and that we could be trusted. The
mother of the alleged victim suddenly went
public, for reasons that we’ll never fully understand, and then changed her story about
what actually happened several times. The
media had a feeding frenzy and social media was an accelerator. JIS was being painted as a den of iniquity. Government institutions rained down with sanctions and for
a time it appeared that we would have to
close our doors.
A civil suit was filed for US$12.5 million
and a total of six cleaners employed by ISS

were accused, and one of them died while in
custody for less than 24 hours. Two months
later, about the same time the civil claim
was increased tenfold to US$125 million,
two of our educators Learning Leader, Neil
Bantleman, and Assistant Teacher, Ferdi
Tjiong, were named as witnesses, then as
suspects. Eventually, they were incarcerated.
At this point, Control Risks, a firm that
specializes in diagnosis and trouble-shooting, charted 22 significant risk elements for
JIS, many of which were in the major and
likely categories. It was among the most
complicated scenarios that they had ever
seen, a “12” on a 10 point scale.
Rather than chronicle the gory details of
the crisis any further, following is a bit of
advice and a conclusion. On the practical
side of child safeguarding and risk mitigation for your school, make sure that you
have identified the following resources
BEFORE the crisis hits: a private external
investigator, lawyers who litigate, PR consultants who can handle social media effectively, risk mitigation professionals, and
child safeguarding experts who can come in
to conduct an investigation. The latter may
be available in the host country government structure. Establishing these contacts
after the crisis begins is a bad idea.
We were fortunate that our community was
in such a good place before the crisis hit.
Communication lines were essentially open
and effective. A high degree of trust existed,
in large part due to the Destiny Planning
process that we had pursued. Leaders were
seen as approachable and parents felt welcome on campus. Our core was solid, but
we naïvely thought that this was enough.
These factors all helped us to right the ship
and to bring truth back to the fore, but it
was rough going, particularly as we were
trying to sort out what actually happened
or didn’t. We developed a discipline to focus just on facts and to treat everything else
as conjecture. We learned that we needed
to come together as a community often,
yet give people the opportunity to opt out
according to their personal formula. Gratefully, we also realized that we were not
alone, that an extended community exists
around the world, one that could buoy us at
our time of need. That is still absolutely the
situation today, as our case continues on its
circuitous route towards justice.
DREAMS,

continued on page 51 
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“What is potentially one of the greatest
sources of energy on the planet?”
“Human ingenuity.”
“What consumes more energy than almost
anything else?”
“Our ongoing battle to maintain the
status quo.”
Gary Marx, 21 Trends for the 21st Century
What follows are excerpts from
Craig Johnson’s speech at the
2016 AAIE Conference. Johnson
was the recipient of AAIE’s Keith
D. Miller Innovative Leadership
Award.
•

•

•
•

•
•

F

*****

rom 1776 to 1940 the 1st
Cavalry Division, of the
United States military, was
made up of men on horses
with swords and rifles.

On December 7th 1941, the Japanese
attacked Pearl Harbor. And, suddenly,
men on horses with swords and rifles
were obsolete. Six months later, the 1st
Cavalry was mechanized. Their horses
became tanks.
Twenty-two years later, something
happened that forced the U.S. military
to leap forward, again—Vietnam.

Tanks were useless in South East Asia.
So, the Cavalry went airborne. Helicopters replaced tanks as the Cavalry’s
new “horses.”
In 2014, the military realized humans
didn’t need to pilot helicopters. So,
man dismounted his horses in the sky.

Today, the Cavalry primarily consists
of drones.

The military did not respond to Pearl Harbor by finding faster, bigger, taller horses;
horses that could endure colder climates; or
horses that were better swimmers. Instead,
they realized that ‘horses,’ were no longer
relevant as a means to achieve their objective.
*****
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5.

The use of technology to accelerate
teaching and learning

In 2001, Jim Collins published Good to 6. And, an energetic, flexible, and adaptable culture
Great. As the title suggests, the book
Association for
say, that •many
InternaSHARE
• LEAD
explains why very fewthe
companies
everof I can confidently CONNECT
Advancement
International
Education
tional
Schools
are
very
GOOD—even
make the leap from being GOOD to
CONNECT • SHARE • LEADGREAT—at several (perhaps all) of the
being GREAT. His threshold
of ‘greatness,’ is: Growth and sustained success above. So, why have we not had a few outliers break away and leap into GREATthat outpaces the industry’s average by
NESS? Because we all consistently fail at
at least three times the market for at characteristic number seven: A Profound
least fifteen years. Put simply:
Commitment
to Confront
the Brutal Facts.
Association
for
•
•
•

Fifteen years ago, company A and
company B both had a stock price of
$10
Today, the price of A is $15 (up by $5)
and B is $25 (up by $15)

Since B’s growth is three-fold that of
A’s…B has, according to Collins, gone
from GOOD to GREAT

I will not be addressing whether the educational community could or should transfer
Collins’ single-measurement metric (i.e.
Stock Price) to schools. Rather, I want to
make one statement about ‘Good vs.Light
Great
Teal
in International Schools,’ and then explore
Main Color Pallet
a question.
Statement: Based on Jim Collins’ litmus
30% Teal
test, there are no GREAT International
Schools in the world. No
Accentschool
Color Pallet has distanced itself, three-fold, from the pack of
GOOD schools.
5% BK
The Question: Why not?
Collins contends that there are seven characteristics present and ‘passionately at work’
in all GREAT companies. Here are six of
them (liberally paraphrased to make them
more relatable to education).
1.
2.
3.
4.

A humble and driven Instructional
Leadership
The recruitment, development, and retention of great talent

A focus on what the school is passionate about and very good at
A disciplined community in pursuit of
the highest impact on student learning

the Advancement of
As independent
(and as a global
Internationalentities
Education
community),
have
identified brutal
CONNECT •we
SHARE
• LEAD
facts, we have written about them, we have
talked about them (in some cases we’ve
talked them to death). But, we have failed
to confront
and address
them.
Association
for

the Advancement of

International Education
Webster’s
dictionary defines the verb ‘to
CONNECT • SHARE • LEAD
confront’ in two parts.

To oppose or challenge (someone or something) in a direct and forceful way.
To deal with (something, such as a problem
or danger) in an honest and direct way.

Tangerine

I

Hot Pink

Purple

*****

recognize the potential discomfort,
among
educators,
with using the miliTeal
Ocean Blue
tary, as a model for confronting and responding to brutal facts. It’s precisely this
kind of discomfort that limits us. But, since
10% BK
20% BK
we’re using
it, 100%
myBKquestion is: What will
our Pearl Harbor be? Because, let’s admit
it, we’re still on horses. Honestly, what has
‘significantly’ changed (particularly regarding practices, structures, and processes) in
the last 150 years of education? Where have
we gone from horse & sword to drone?

30%
Tangerine

If Collins were in a room with educators,
he’d ask us these two questions:
What brutal facts, about the state of education, can and should be addressed?
What decisions and actions must education
take to catapult us from GOOD (if that’s
what we still are today) to GREAT (which
is what we should be tomorrow)?

*****
A few months ago, I sent a survey to 100
Heads of International Schools asking
them two questions:
1.
2.

How satisfied are you with the current
state of international education?
Looking out to 2020, what would you
consider the most important and relevant
challenges facing our schools?

Responses to the first question were Highly
Satisfied (5%); Satisfied (10%); Dissatisfied
(50%); Highly Dissatisfied (35%). Wow! If
these numbers (85% dissatisfaction) came
from the leaders of any other business,
there would, literally, be no business.
The ‘challenge’ most often mentioned, in
response to my second question, was: The
challenge to maintain the balance (as an
independent school), between being as
relevant as possible—for our current and
specific community—while staying aligned
with the international educational ecosystem in which we exist.
In other words, individual schools cannot
confront and address the brutal facts—too
much or too well—or else the next brutal
fact they will be confronting is that their
school doesn’t fit into the system of international schools.
One respondent said it like this: “Each of
our schools—due to the transient nature
of our students as well as the end-game of
Universities—is a link in the chain called
International Education. My school can
only evolve to a limited degree before I am
no longer an effective and aligned link in
that chain. Too much deviation, from the
norm, and my school will go bankrupt!”
*****
What are the brutal facts of the system of
international schools? Well, it’s everything:
Accreditation, standardized exams, assessments, school calendars, recruitment and
retention of teachers, standardized curricula, student voice and choice, professional
development…and the list goes on. None
of it would pass the GOOD to GREAT
test. Because none of what any of us is doing is three-fold better than anything else.
Why isn’t it? Because International Schools
need to look as similar as possible. Period.
If a school doesn’t look similar enough to
the rest, well, then it runs the risk of dy-

ing. I once went on record with my community—in a forum with both parents
and teachers—to say, “If we, the American
School of Bombay, had our children from
the age of 3 until they graduated, and we
were able to keep all of our teachers for
at least ten years, we would probably stop
doing 25% of what we currently do as a
school.”
I wasn’t being facetious. I was, and I still
am, serious. Twenty-five percent of what
we do, we do, so that we can keep our place,
as a link, in the chain. So, we can happily
and fiscally co-exist in the ecosystem of International Schools.

T

herefore, my conclusion (and something that has recently become a guiding force in my professional life) is: No
International School can evolve, as it must,
on its own. The only way to truly evolve is
for us to form coalitions and collaboratives
tasked with confronting and addressing the
brutal facts.
John Hattie famously states, “Know thy
impact.” To put it bluntly, if 200 International School came together and made significant changes in the way we do business,
we would all win. And the win would be
GREATNESS.
*****

What If WE (and when I say “WE” I’m
talking about the collective “WE.” The
WE that makes up the global community
of International Schools) confronted and
addressed the brutal facts together? What
if we took an authentic, passionate, global,
and collective stand on issues and changed
what we do and how we do? What if we did
this, what if we stood together and intentionally and consciously moved our business from GOOD to GREAT?
In truth, there is nothing like International
Schools in the world. There is no corporate
or even a not-for-profit sector that exists
like the world of International Education.
Where else would you find completely independent entities (often competitors), dependent on the evolution and improvement
of others for their own success? In what
other market is the survival and success of
one company necessary for the survival and
success of the rest? Nowhere.
*****

I would like to bring this to a close by referencing a book called, Making Hope Happen, by Shane Lopez. In the book, Lopez
differentiates between optimism and hope.
He says, “Optimism is the belief that the
future will be better.” He then says, “Hope
is the belief that the future will be better;
but I have a role to play in it.” And, there it
is. This is my call to my peers and my colleagues; and to all the schools that make up
the International Educational landscape:
The future will be better (it must be better)
but we each have a role to play in it. We
are key to making it happen. Hope matters,
hope is a choice, hope can be learnt, and
hope is contagious.
That’s where my AAIE speech ended, with
the word “contagious.” Giving a speech is
one thing. You’re onstage, you say what you
have to say, and then you walk away. People
in the audience are with you or they aren’t,
but either way, in 20 minutes it’s done.
However, putting your speech into writing
in a publication, for the world to read, and
knowing it will become a record of ‘what
you once said,’ well, that’s a completely different thing; a bigger thing, a heavier thing,
a Jerry Maguire kind of thing.

R

eflecting on this, I looked up the
screenplay for Jerry Maguire. I’m glad
I did, it’s a totally relevant way for me to
end this article. And, so I leave you with
this excerpt. This is the scene, at the start of
the movie, where Jerry is sitting in his hotel
room typing out his inspirational “Mission
Statement.” I hope it makes sense.
JERRY’S VOICE
Hey, I’ll be the first to admit
it. What I was writing was
somewhat “touchy feely.”
He deletes it. And then—zip—he restores it and continues.
JERRY’S VOICE
I didn’t care. I had lost the
ability to bullshit. It was the
me I’d always wanted to be.

INT. KINKO’S COPIES—NIGHT
Jerry stands proudly watching copies of
his Mission Statement pump out. The
cover page says:
THE THINGS WE THINK
AND DO NOT SAY
(The Future of Our Business)

Craig Johnson is Superintendent, American
School of Bombay. superintendent@asbindia.org.
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ECA 2020: A Vision Story
From the author: I am currently completing a Masters in Educational Leadership
through Lehigh University and hope to transfer this into doctoral research around teacher
motivation. As the 2016 Ernest Mannino
Graduate Student Scholarship recipient, I have
been asked to share my learnings with a wider
audience for the benefit of other international
educators. While my studies are in an early
stage and as yet have not yielded anything particularly original or innovative, it is my hope
that by sharing my experiences I may provide
something to ponder for the many educators
striving to create adaptive and self-transforming schools.

W

hat motivates people to
contribute to a team cause
has always been of great
interest to me. As a cricket
player back in New Zealand, I was usually
the captain of the teams I played in and as
I got older, I coached those same teams.
Both roles involved motivating individuals
of varying abilities and experience to work
together in the best interests of the team.
We are all influenced by previous experiences and I have always thought of a school in
terms of a sports team, especially around the
question of what motivates those selected
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implement school-wide educational initiatives. This is particularly true if teachers are
not interested in or possibly even disagree
with the initiative.

By Mike Simpson

to join the team to contribute to a common
cause. This connection has been strengthened in my first year of an administrative Autonomy involves choice. Intrinsic motirole at Escuela Campo Alegre (ECA) and vation is an example of autonomous motiAssociation for
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which the activity leads so any satisfaction is of who they are and what they stand for.
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idea is what the continuum (Fig. 1) is based
upon. I believe that a school’s sustained success depends heavily upon teachers internalizing what the school stands for and is
trying to achieve. I am interested in what
needs to be in place for this to occur.
The continuum illustrated in Figure 1 is
based upon six degrees or sub-scales of
motivation. Demotivation (sometimes referred to as amotivation) is the absence of
any motivation (extrinsic or intrinsic) to do
something. It then identifies four different
degrees of extrinsic motivation—external
regulation, introjected regulation, identified regulation and integrated regulation.
External regulation is based on simple rewards and punishments. Introjected, identified and integrated regulation illustrates
a behavior becoming more and more internalized by a person until the motivation
to engage in that behavior is autonomous.
Integrated regulation is distinct to intrinsic
motivation in that the behavior is entered
into not purely out of interest and pleasure
in the task but it is nonetheless autonomous
—a person will do it happily even if the boss
is not watching.
SDT theorizes how people are motivated
and recognizes autonomy as an important component of this. I am interested in
studying the connection between teacher
autonomy to an idea termed organizational
citizenship.

Organizational Citizenship
Organizational citizenship (Borman &
Motowidlo, 1993) concerns voluntary behaviors that might not be directly recognized by formal rewards but do promote
organizational effectiveness. Examples include helping co-workers, formulating innovations, serving on committees (Podsakoff, MacKenzie & Bommer, 1996), and, in
the context of schools, supporting and implementing school-wide educational initiatives. Evidence indicates that autonomous
motivation promotes volunteering (Gagne,
2003) and would therefore, presumably, also
predict organizational citizenship (Penner,
Midili, & Kegelmeyer, 1997).
SDT’s assertion that a controlled or mandated behavior can become an autonomous
behavior if the behavior and the value that it
is based on is internalized (Gagne & Deci,
2005) will be central to my research. In the
context of organizational citizenship, teachers are reasonably required to support and
implement important school-wide initia-

tives even if these initiatives may not be of
particular interest to them. Supporting and
implementing such initiatives is a part of
organizational citizenship in that by doing
this, teachers are promoting the school’s
effectiveness. Importantly in the context
of school initiatives, Losier and Koestner
(1999) contended that uninteresting but
important activities that require disciplined
enactment are best promoted by integrated
extrinsic motivation (Gagne & Deci, 2005).
In ascertaining whether there is a connection between the autonomy of teachers and
the organizational citizenship of teachers,
I intend to explore whether autonomy afforded to teachers in their own practice and
professional development promotes the
necessary integrated extrinsic motivation
required for teachers to autonomously support and implement school-wide initiatives.

A

ccording to SDT, a coherence between
the goals, values and regulations of the
school and the teachers is a key characteristic of integrated extrinsic motivation and
is also a key characteristic of adaptive and
self-transforming schools (Powell & Kusuma-Powell, 2013).

Coherence
At ECA this year, we have taken some purposeful steps in developing this coherence
and the remainder of this article will focus
how we are going about this by way of a vision story.
The idea of a vision story was based on two
important personal professional development experiences. I was first introduced to
the idea by Dr. George White of Lehigh
University in an organizational leadership
and change management paper. He shared
with us an article written by Ira M. Levin
in 2000 entitled, ‘Vision Revisited: Telling
the Story of the Future.’ The article looks at
the inherent weaknesses of traditional vision statements and puts forward a different
perspective of the organizational vision—a
descriptive story of the desired future in action (Levin, 2000).
My interest in the potential of a vision story
for ECA was further piqued as our superintendent, Dr. Greg Hedger led our administration team in a book study on Bill
Powell and Ochan Kusuma-Powell’s 2013
book entitled Teacher Self-Supervision: Why
Teacher Evaluation Has Failed and What We
Can Do About It. The idea of coherence in a
school is a major theme of the book as sum-

marised by this quote from the book:
Coherence makes visible the big picture; it
provides personal meaning for our collective actions; and, it releases energy, builds
motivation and commitment and provides
glimpses of the most powerful change agent
known to humankind—the compelling vision (Powell & Kusuma-Powell, p. 108).

ECA 2020—A Vision Story
For the organizational vision to provide
personal meaning for our teachers, it was
obvious that the drafting of the vision story
needed to be a collaborative effort involving
as many teachers as possible.
I decided that I wanted this to be a voluntary exercise and went about gauging our
teachers’ interest in the idea of a vision story
and whether it had any merit in their eyes.
I did this by sharing the idea, what it might
look like, how it might be drafted and why I
felt there was a need for it. This was opportunistically done over a few weeks by dropping it into conversations and asking for
people’s opinions. The feedback and interest
was such that I decided it was worth exploring the idea further and our administrative
team was supportive of this.

A

s I was wondering how to get started,
our High School Principal, Dr. Rob
Allison, asked me in my school-wide role
of Collaborative Practice Facilitator to lead
an exercise in connecting all that the High
School was doing—essentially, developing
the coherence that the vision story idea was
based around.
ECA,
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After putting the idea past a few people that
I knew would tell me if it was too contrived,
I decided that the best way to develop a descriptive story of our shared vision of ECA’s
desired future in action would by way of a
fictional interview. I would ask teachers to
imagine that it was 2020 and ECA had just
been declared ‘International School of the
Year.’ TIME Magazine had sent a journalist to document what was going on at our
school and what was really behind it all.

Harvesting Statements
I met with the High School Faculty and put
the TIME Magazine scenario to them. I
asked them to take ten minutes to independently brainstorm what they thought makes
ECA 2020 so successful. As with all visions,
it needs to be forward thinking and for that
reason a simple protocol was put in place.
Imagining it was 2020, teachers wrote statements of what they thought would be happening in the present tense. For example,
instead of writing ‘We need to be more collaborative in our planning,’ teachers would
write, ‘We are planning collaboratively.’

T

eachers wrote as many statements as
they could think of in ten minutes—
one statement per Post-It Note. They then
got together in groups of three or four to arrange what they all had written under logical headings. For example, any statements
that involved co-curricular activities would
be grouped together under the heading
co-curricular activities. Another ten minutes was provided to organize each group’s
statements in this manner. Finally, the
groups walked around the room to see what
statements and headings the other groups
came up with. This three-step process was
based upon an Adaptive Schools information processing strategy called ‘Sort Cards’
(Garmston & Wellman, 2009). At the end
of the session, the groups stuck their PostIt Notes as they had organized them under
headings to a large piece of chart paper.
I then facilitated the same activity separately with teachers from the Middle School
and the Elementary School (including our
Early Childhood teachers). These teachers
volunteered their time to do this and the
turnout was very pleasing. The statements
generated from these sessions were also
stuck to separate pieces of chart paper.
To wrap up the harvesting of ideas, an email
was sent to all faculty inviting any last state38
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ments of what be happening in ECA 2020.
By now, teachers who had not been able to
attend the sessions were aware of the exercise. A few more teachers shared statements
by way of email and these were added to
their division’s chart paper.

paper that dealt with communication. Those
groups were simply brought together and no
statements were discarded. Each division’s
chart paper ended up with between four to
six consolidated groups of statements organized under headings.

Consolidating Statements

Around ten blank pieces of chart paper were
placed at the front of the room. Once a group
had a consolidated collection of statements
ready to go, they stuck all of these Post-It
Notes on a blank piece of chart paper and
gave that piece of chart paper a provisional
heading—for example, Community. When
another group saw the heading Community, they could then stick their collection
of Post-It Notes that dealt with the idea of
Community. This process continued until
all of the Post-It Notes were transferred
from the divisional chart papers to these
new pieces of chart paper that consolidated
the statements from across the school.

The next step was to form a group of volunteers to organize the statements in a
way that the story could be drafted from.
The response that I had to the request for
volunteers at a very busy time of the year
proved that teachers at ECA are motivated
to sacrifice their own time to contribute to a
common purposeful cause. I targeted team
leaders for this next step as it was an easy
way to get together a representative group
of local and international teachers from all
divisions and curriculum areas. I avoided involving the administrative team other than
to inform them as to what we were doing.
To create personal meaning in the vision
story for teachers, it is important that the final vision story is viewed as a shared articulation of what is important to all those that
make up our teaching community and not
something that the administration is asking
teachers to buy into. The group ended up
being a team of around 20 teachers.
These teachers worked in three groups each
assigned to a different division’s chart paper.
They worked to consolidate the statements
on each division’s chart paper under common headings. For example, there might
have been two separate groups of statements under headings on a division’s chart

At the end of the session, there were seven
pieces of chart paper with the following
headings: Community, Mindset, Professional Development, Curriculum, Co-Curriculum, Facilities, and Collegiality and
Professionalism.

Drafting the Story
Two or three teachers voluntarily assigned
themselves to each one of these chart papers. They took responsibility for drafting
part of the vision story around that particular heading using all of the statements
under it. By way of example, I wrote up the
Co-Curriculum piece and shared it with all
of the writers. The method I used could be

loosely described as ‘Jeopardy.’ I looked at
the statements on the Post-It Notes and
came up with questions that they would
logically be answering. For example, there
were statements about ECA’s sporting success in 2020. To include these statements in
the vision story, I came up with this question, ‘ECA also has a reputation as a dominant
sporting school in the region, with high rates of
participation and tournament success. How has
this been maintained?’
A collaborative folder was created in Google
Drive and shared with all of the writers for
them to draft their pieces. Once this was
done, I attempted to put it altogether as a
complete first in an interview format. This
first draft was then shared with those that
wrote the separate sections to ensure that it
was true to what they had written. In putting the separate sections together, my main
goal was to avoid repetition of ideas and to
provide a consistent voice. No ideas were
removed. I also shared this first draft with
teachers in the High School English Department who were able to provide a fresh
perspective in offering further advice in the
editing process.

C

ompleted at the very end of the school
year, we now have a first draft of our vision story. While it was a truly collaborative
process involving many teachers, for everyone to be able to attach personal meaning
to it, it needs to be confirmed by the whole
faculty as an accurate reflection of the values
and ambitions of the teachers that drive our
school.

Confirming the Story
Faculty orientation at the beginning of the
new academic year provides the perfect opportunity to put the vision story in front of
every teacher, including the new teachers
that will be joining us.

T

he story will be shared with all faculty
before orientation begins to allow them
to read through it. During orientation, we
will work to confirm both the purpose and
the content of the vision story.
Confirming the purpose of the vision story
is paramount if teachers are to assign personal meaning to it. The purpose is twofold. The vision story is intended to provide
a sense of coherence around all that we are
doing to develop our practice to provide the
best learning experiences for our students.
It also intended to confirm coherence between the goals, values and regulations of
the school and the teachers. As stated earlier, this is a key characteristic of adaptive
and self-transforming schools (Powell &
Kusuma-Powell, 2013).
Teachers will work together during orientation to identify what we are already doing
and the initiatives that we already have in
place (or what we might need to do or put
in place) to promote what the vision story
states ECA 2020 does well. This will provide coherence around what we are doing
and what gaps we need to fill in the pursuit
of this shared vision of a great school.

Critical
Success Factor

Contributing Success Factors
(What we want to happen)

Critical Measurements
(How we know it is
happening)

Collaboration

Teachers are working together to identify
opportunities for new techniques to teach and
assess standards.
Teachers are working together to develop new
techniques to teach and assess standards.
Teachers are working together to critique new
techniques to teach and assess standards.

Collaborative Teams
7 Norms of Collaboration
3 Focusing Questions
Facilitators - school,
division and team levels
Collaborative Unit Plans
UbD
Common Assessments
Peer Reflections
TPAS
Team Essential Agreements
Instructional
Innovation Through Collaboration
Schoology Group
Contributions
Action Research

●
●
●
●
●
●
●
●

Figure 2. Collaboration as a critical success factor in the fulfillment of
ECA’s mission.

The coherence between the goals, values
and regulations of the school and the teachers can be achieved and measured through
the collaborative development of an adapted balanced scorecard to accompany the vision story.
The balanced scorecard as developed by Dr.
Robert Kaplan and Dr. David Norton (Kaplan & Norton, 1993) was introduced to me
by Dr. Craig Hochbein of Lehigh University. It is designed to align organizational
activities to the mission of the organization
and provides a clear prescription as to what
organizations should measure to fulfil its
mission.
ECA’s mission statement provides that
‘ECA is a learning community that nurtures students to excel in a trusting and enduring environment.’ The vision story is no
way intended to replace this mission statement. It is simply intended to articulate
what our faculty believes the fulfillment of
this mission would equate to in 2020.
A balanced scorecard would provide us
with a tool to measure what factors we
believe are most important in the successful fulfillment of our mission. What those
critical success factors are should be decided upon collaboratively by teachers and
administration. The vision story provides a
written document of the shared goals and
values of our faculty and therefore the logical place to start identifying these critical
success factors. Once identified, these critical success factors need to be measured.
By using a simple Adaptive Schools consensus building strategy called ‘Focusing
Four,’ (Garmston & Wellman, 2009) four
critical success factors can be identified by
the faculty. This will essentially be achieved
through a whole group session in which individuals offer what they think the vision
story identifies as the most important critical success factors upon which our 2020
success was built. The group then determines which four critical success factors
are the most important to be measured in
a balanced scorecard.
Some possible critical success factors in
could be trust, positive relationships, differentiation, teacher development, innovation,
authentic learning experiences, student
character, collaboration, community service, community support, or data use. These
ECA,
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are not easy to measure and do not lend
themselves to quantitative data collection
in the same way as academic achievement
does. But if we consider these to be critical
to our success (and therefore our students’
academic achievement), we need to find a
way to measure them.

F

or the purpose of this article, let us assume that collaboration is one of the
four critical success factors identified by
the faculty. The faculty would then work
together to identify contributing success
factors and how these could be measured.
An illustration of how this could be done is
contained in Figure 2 (below). This would
be repeated for the other three critical success factors as identified by the faculty.
By identifying what factors are critical to
the success of the school and how they can
be measured, faculty are aligning their own
values with those of the school.

Using the Story
As previously stated, the vision story is
intended to develop coherence around all
that we are doing to provide the best possible learning experiences for our students
and between the values and goals of our
teachers and school. According to SDT,
this coherence could maintain and foster
the necessary integrated extrinsic motivation in teachers required for them to autonomously support and implement schoolwide initiatives.

It also has the potential to play a vital role
in future decision-making, teacher retention and recruitment.
In an aspiring ‘Adaptive School,’ ECA
employs three focusing questions when
reflecting upon our practice and making
decisions:
1.

Who are we?

3.

Why are we doing this, this way?

2.

Why are we doing this?

The vision story answers the crucial first
question and provides a clear understanding of who we are and who we aspire to be
as we seek to make good decisions in the
fulfilment of our mission.
By clearly and collaboratively articulating
who we are, we can employ the vision story
to attract and retain teachers that are excited to commit to what we are trying to
achieve and to grow professionally with the
school. This is particularly important given
the challenges inherent in living in Caracas.
It is too early to predict the impact our vision story will have on our school. However,
the drafting of it has confirmed that we are
a faculty already motivated to contribute to
the success of ECA. The hope is that the
vision story will provide the coherence to
align our efforts and realize our potential.
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Community-Building:
A Holistic Approach to Professional Development

CONNECT • SHARE • LEAD

CONNECT • SHARE • LEAD

I

magine a staff meeting in which
members share their real questions
and give voice to their dreams. Imagine a meeting in which school leaders share their own hopes and fears for the
school’s future—without gloss or varnish.
What difference does this degree of authenticity between adults make in terms of
staff initiative and student life and learning? How can this conversation be held
well, and safely? Woodstock School is discovering remarkable answers to these questions through their concerted effort to grow
community.
Woodstock School’s educational philosophy begins with acknowledging the greatness inherent to each human soul. With
this, we assert an obligation of educators
not only to prepare young people for what
ancient philosophers called ‘the good life’
but to continually work to develop their
own potential. If this sounds lofty, it is!

In the meeting described above, one concerned staff member even asked the poignant question, How can we create this
personalized, 21st century education if we
are stuck in a 19th century, industrial framework? We have spent the last year exploring
how to align these lofty goals with gritty,
daily reality through growing a new Conversation. We knew we needed outside
help to change the tone and shape of our
community’s Conversation and found it in
two gifted facilitators, Martin Cadée (martincadee.com) and Tsila Piran (tsilapiran@
gmail.com).

T

he holistic education we envision
emerges from holistic personal and
professional development for educators.
Community change consultant Peter Block
argues that, “The essential challenge is to
transform the isolation and self-interest
within our communities into connectedness and caring for the whole.” Like many
hierarchical organizations, schools often
default to a top-down orientation in bringing change. We certainly had. What this
approach cannot do is empower. We needed
to change our Conversation. We began to
44
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The school’s leadership team spent a week
working with Martin and Tsila to refine our
intentions as we started the last school year.
From a seemingly scattered to-do list and
see how deep change requires
growth from
a set of deeper questions or problems, we
Association
for
CONNECT • SHARE • LEAD
the Advancement
the inside out, a co-creative
process honor-of distilled one simple
intention: For staff to
International Education
ing the gifts of each community member.
begin the year feeling prepared, with enCONNECT • SHARE • LEAD
ergy and joy, for the year ahead. Clarifying
In July 2014, we invited Martin and Tsila our intention in this way provided the kind
to help us sharpen and articulate our inten- of filter we needed to shape our week-long,
tions as school leaders. Crucially, they share annual staff retreat. Topics and approaches
our philosophical commitment to bring- were carefully chosen towards this end,
Association for
with athe
daily
recalibration
Advancement
of as issues or quesInternational Education
tions emerged.

By Jonathan Long
and Amy Seefeldt

CONNECT • SHARE • LEAD

We began to see
how deep change requires
growth from the inside out,
a co-creative process
honoring the gifts
of each

Light Teal

community member.
Main Color Pallet
30% Teal
Accent Color Pallet

ing soul back into the world of education
and they brought us new tools to facilitate
5% BK
systemic change. Educational innovators
and social entrepreneurs, Martin and Tsila
brought experience in creating alternative
education environments exploring more
participatory models, inviting students
to connect to their inner selves and their
soul’s vocation. Together they helped us internalize some work of Peter Senge, Daniel Goleman and Otto Scharmer amongst
others, around processes and dialogue in
an organization. They also brought in the
tools and attitudes of the Art of Hosting
in a range of large- and small-group workshops. Their four visits over the last year
evoked profound ripples of change through
the school.

W

e transformed our normal meeting
space from fluorescent-lit rows into
one large circle of chairs, carpeted well and
Association
for
with pillows
arranged
in an interior circle,
the Advancement of
softening
the
lighting.
We
created a beautiInternational Education
ful center
in
keeping
with
our Indian enCONNECT • SHARE • LEAD
vironment—marigolds, roses, and lotuses.
Everyone was asked to join the circle, with
no ‘Leader’ up front. In this way, subtly, we
could demonstrate and model the idea that
each community member holds responsibility for the future of the organization.
Tangerine
Purple
Hot Pink
Through
the week,
we moved through various configurations for discussion—of four,
eight, or even all 150! The introduction of
Open Space Technology met with great
30%
Teal
Ocean Blue
Tangerine
enthusiasm
from staff.
What kind of impact did this have? By the
end of 20%
theBKweek,
staff wrote comments like,
10% BK
100% BK
“I have been refreshed by this reminder of
all the reasons I became a teacher in the
first place” and, “I felt like I belong to this
community after this retreat. I’m a new staff
member struggling with expectations but
the retreat helped me to relax and feel the
heartbeat right from the leadership, whose
passion and commitment with the growth/
quality of the school is unquestionable.
Now, I feel like this isn’t just a school, but a
community.”
A few weeks later, even as staff experimented with new methods and tools from the
retreat, we faced our first major challenge:
BUILDING,

continued on page 45 

BUILDING, cont'd from pg 44

a series of student incidents and a breakdown in the old disciplinary system. With
the help of Martin and Tsila, we designed
a process for involving the whole community in recreating our approach to discipline. Over about three months, we worked
as a large group and in small task forces,
culminating in a day of sharing our findings. More than a third of the staff chose to
give up Saturdays for this work. Principal
Jonathan Long then distilled the findings
into a new system, appointing two new coordinating positions within the school in
response to staff thoughts and suggestions.
Martin and Tsila returned in July 2015, this

time to support school leaders in designing and holding the space for the staff retreat. Leadership of sessions passed around
the team. We have some now-familiar
traditions: an initial large, circle gathering and check in with each other; regular
Open Space time for new staff initiatives to
emerge; as well as a careful closing of each
retreat with an opportunity to reflect on all
we have learned and experienced.

W

e are growing significantly in two
primary ways: a shift in the internal conversation towards increased transparency and authenticity; and a growing
awareness of the shared responsibility at
all levels for enacting the school’s vision.
In a beautiful sense, the change has come
organically and subtly, without great proc-

lamations or fanfare. We are seeing a corresponding increase in student initiative, with
proposals for a Sustainability Committee, a
TEDx conference, and a student task force
to research and analyze the structure of
our education program and curriculum in
comparison to peer schools, to name a few
examples. Much of this momentum connects directly to the emergence of a sharper
community identity forged around a clear
vision for education—a development of
profound value for committed educators. 
Jonathan Long is Principal and Amy Seefeldt
is Dean of Academics at Woodstock School, Uttarakhand, India. jonathanlong@woodstock.
ac.in, amyseefeldt@woodstock.ac.in

The upcoming theme for the Spring 2017 InterED is

The Future of International Schools

Submit your writings,musings,and experiences to Bev Shaklee,bshaklee@gmu.edu
INCLUSION STORY, cont'd from pg 29

that stated that reason), even though there
are always a few parents who don’t think
a school can do justice to both learning
support and rigorous academics. It certainly helps that we have remained highly
focused on our programs with external examinations (like AP and IB) and that we
do measure ourselves with external assessments such as the ISA, MAP, and SAT.
Rather than our test results having dropped
as a result of expansion of learning support,
our average scores on these examinations
have remained in the highest levels of all
international schools. It’s a shame that such
comparisons have to be made, but we believe that it is useful to periodically show
that inclusion is not a zero-sum game.
On the contrary, we have found that being
more inclusive is win-win (and I get precious few of those in my role as head of
school). Demand for places at our school
has never been higher, with waiting lists
in many grades. Our client organizations
(corporate, diplomatic, NGO, and gov-

ernmental organizations alike) are pleased
that their option of employees to send to
The Hague is greater than before, giving
them greater flexibility in personnel assignments. Word of mouth (any school’s best
advertising) about ASH is positive with
both prospective parents and prospective
teachers. Most critically, the impact of the
integration of our students, regardless of
their learning needs, on our community’s
ethos is immeasurably rewarding. I specifically do not want to describe these rewarding student encounters as special events,
like trained creatures attracting attention.
Our expansion of the student population
has simply increased the exposure of all
students to greater diversity, just as we all
find outside of school. And that exposure
has given all of our students opportunities
to demonstrate our core values of respect,
integrity, empathy, communication, and
responsibility. Our increased inclusiveness
provides almost daily occasions to exhibit
and live these traits. This was expressed
with maturity and eloquence by our student
graduation speaker a couple of years ago.
Jaco, the commencement speaker, spoke of
how his view of life had been transformed

by Habib, a student with severe learning
and physical difficulties who maintained a
positive and upbeat attitude despite all the
obstacles placed in his path. Jaco’s description of his brotherhood with Habib moved
the audience, with many a tear shed. I could
not have been more proud, nor could I have
found stronger evidence of how inclusion
provides opportunities for all of us to grow.
Personally, I think inclusion as a feature of
international schools is an idea whose time
has already come. With a relatively few exceptions, I believe that international schools
accept the premise that they should be more
inclusive; they just need some guidance and
direction on how to become so. We hope
our experience, which itself stands on the
shoulders of other schools who undertook
this path before us, will provide a leg up (if
you will excuse a slightly mixed metaphor)
to schools that have the will and are seeking that collegial assistance. We are in this
all together. 
Dr. Richard Spradling, Director, American School of The Hague since 2005.
rspradling@ash.nl.
inter ed www.aaie.org
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GLOBAL EDUCATION LEADERSHIP

Education Leadership, Diversity and Inclusion:
What Are They, and Why Do They Matter?

E

ffective leadership in an increasing complex and interdependent
global and diverse educational
environment requires examining and redefining effective practice. Future global educational leaders must view
diversity as mission-critical and embrace
inclusion as an ethical imperative. Simply
defined, the term diversity describes all
the ways in which we differ. Complex social identities such as race, gender, ethnic
background, religion, ability, history and
political beliefs exemplify multiple facets
of diversity present in all of us. The term
inclusion involves embracing diversity in a
way that cultivates an environment of acceptance, involvement and respect, where
all people thrive. International educators
and international school leaders are especially aware of the paradox inherent in the
day-to-day operation of an international
school. Educating students with diverse
international, intercultural and cross-cultural differences and perspectives offers
magnificent opportunities, yet at the same
time can also pose challenges. Diversity and
inclusion are important. When diversity is
celebrated and valued and inclusion is embraced, a school culture is transformed. An
environment where each and every person
is recognized and valued as a unique individual as well as an interdependent member
of the school community results in a flourishing school community.

Educational Leaders Transcend
Difference
The practice of educational leadership
transcends differences. Becoming a leader
among leaders and guiding the future of
international schools requires a shift of
thinking about global leadership and what
it means to foster a culture of excellence
and inclusion in today’s vibrant and rapidly
changing international school communities. According to their chapter in Leading
organizations: Perspective for a new era
(2nd ed.), Allen et al., suggest that the purpose of educational leadership is to create a
supportive environment where people can
thrive, promote harmony with nature and
thereby provide sustainability for future

By Blake Mackesy
generations, create communities of reciprocal care and shared responsibility-where
every person matters and each person’s welfare and dignity is respected and supported,
and to use a paradigm of diversity to promote inclusiveness. (Allen et al., 2010). By
this definition, all educators are leaders,
whether serving as a classroom teacher or
in a designated leadership role. In addition, this definition explicitly calls for the
creation of an inclusive environment where
everyone flourishes.

Current Educational Leadership
Theories and Competencies
Emerging leadership theories are beginning to redefine the criteria for effective
practice for global educators to include
flexibility in thinking and responsiveness to
a changing world as essential components
(Chin & Trimble, 2015). Leaders in the future will need to be flexible, continuous and
lifelong learners and recognize and celebrate differences in the values and assumptions held among diverse groups. They will
need to understand the context of their international school environment and build
intercultural competence and cross-cultural
awareness. Clawson (2009), described the
“characteristics of effective global leaders”
(p. 208). These included having overseas experience, having deep self-awareness, being
culturally diverse, having humility, being a
life-long learner and being curious, being
honest, being globally strategic, being patiently impatient, being well spoken, being
a good negotiator, understanding one’s role
within the human race, and having presence
(p. 209-213). Other global leadership traits
include the ability to deal with complexity,
being open-minded, authentic, and flexible,
resilience, resourcefulness, and optimism.

Developing Leadership Skills
for the Future
Do you want to develop your leadership
skills and competencies, learn about emerging leadership theories and best practices?
While many leaders “learn on the job,”
(since they are lifelong learners) there is a

better way to improve leadership skills for
the future. Become a leader among leaders. The AAIE Institute for International
School Leadership is a program comprised
of eight components designed for emerging or sitting principals, heads of school
and others interested in leading within the
international school setting. The AAIE
Institute was created by AAIE in partnership with top international school heads
and Wilkes University to prepare you to
successfully lead within the international
school setting. Leadership alone, however
does not prepare you for this challenging
role! Connections with other leaders within
the global network of international schools
colleagues will help ensure you have the
resources, support and know-how to lead
well. Upon successful completion of all
eight components, participants will receive
AAIE International Leadership Certification and become an AAIE Fellow. Those
who choose to, can continue on to earn a
master’s degree or even a doctorate in international educational leadership through
our partnership with Wilkes University,
where faculty are active in international
education and select international school
leaders collaborate and teach essential
courses in the programs. Take the next to
develop global educational leadership skills
for your future: www.wilkes.edu/academics/graduate-programs/masters-programs/
graduate-education/programs/international-school-leadership.aspx
Dr. Mackesy is an Assistant Professor in
the Educational Leadership Department
at Wilkes University in Pennsylvania at
both the Master’s and Doctoral level. blake.
mackesy@wilkes.edu
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SPECIAL REPORT

International Task Force on Child Protection
June 2016 Report: Outcomes
& Recommendations

T

By Jane Larsson

he work of the International
Task Force on Child Protection
(ITFCP) has been undertaken
by a coalition of 90+ volunteers,
leaders of international education organisations, school leaders, counsellors, business
and security managers and teachers, school
accreditation, inspection and recruitment
professionals, working collaboratively across
professions with dedicated law enforcement
officials and the medical community. It is
this broad collaboration and diverse perspective from a variety of roles which has
enriched our discussion and now, our results.

reference point, and its use to change school
culture in detecting and reporting abuse.

From our origin in May of 2014, our charter
has been to apply our collective resources, expertise, and partnerships to help international
school communities address child protection
challenges.

While resources

Today, we announce significant outcomes
of our work, now completed by three volunteer committees.

Child Protection website
launched… in cooperation with
ICMEC
Our partnership with the International
Centre for Missing and Exploited Children
(ICMEC) has resulted in the creation of
an Education Portal at the new ICMEC
website, where school communities can access child protection resources, and report
suspected or known abuse. This is a significant step forward as we now have a reliable
source for trusted resources. In an advisory
role, the ITFCP will continue to curate
resources for the site, and provide guidance and access to reliable experts in law
enforcement so that school communities
can confidentially seek advice when they
suspect or detect abuse.
Chair of the School Policies and Resources
Committee, Greg Hedger, emphasized a
significant finding of the committee: while
resources are important, each school must
ensure it is asking the right questions about
behaviour. The Committee also cited the importance of having a Code of Conduct as a
48

fal l 2016 inter ed

Accreditation and Inspection
agencies agree on recommendations to enhance standards
for Child Protection
Demonstrating strong collaboration, accreditation and inspection agencies evaluating international schools have now officially agreed and signed their names to

are important,
each school must ensure
it is asking
the right questions
about behaviour.

a document which commits us all to the
implementation of enhanced standards
for child protection in schools. It was an
historic morning in Atlanta on Sunday, 7
February as all of the U.S. regional accreditation agencies and CIS came together and
signed the new standards for child protection as recommended by the International
Task Force School Evaluation Committee.
Adoption of these recommendations continued the following week when the International Baccalaureate (IB) added their
signature, and subsequently on 9 May in
London when the Council of British International Schools (COBIS), the Independent Schools Inspectorate (ISI), of the UK,
and agencies conducting British inspection overseas simultaneously endorsed the
agreement.

The new standards are articulated in two
distinct domains:
•

Essential Questions:

•

Expectations:

13 Questions which should be comprehensively considered and which form the basis
of whole school community dialogue on
policies and practices related to safeguarding and child protection.
18 Essential Elements which school evaluation, accreditation and inspection agencies
are strongly encouraged to adopt as essential requirements within their evaluation
programmes as appropriate.
The recommendations are fully aligned
with the values statements contained within the United

Nations Convention on the
Rights of the Child
The agreed expectations will now be put
into practice during the coming year. The
formal statement including essential questions and expectations for schools can be
found at the ICMEC Education Portal.
As Ray Davis, Chair of the ITFCP School
Evaluation Committee, concluded his final
report in Atlanta, several of the accreditation agency directors spoke of the importance of identifying areas of challenge as
schools begin to be evaluated using the
new standards. They expressed a keen and
unified sense of responsibility to support
schools as we prepare to implement the
new standards for child protection. We will
continue to confer across agencies and will
use this information to develop new resources to support schools.

Essential Recruiting Practices
recommended following pilot
at 75 international schools
Essential recruiting practices for international school communities have been formulated following a year-long pilot at 75
schools globally. The International Task
Force Recruitment Committee produced
a checklist of core and recommended recruiting practices for schools to use when

screening and assessing candidates. This
document, containing the full set of recommendations, has been posted at the ICMEC Education Portal.
As a first step in adopting these recommendations, the Task Force strongly recommends that all schools broadly post a
statement of commitment to safer recruitment practices in all places, including the
following statement on all documents used
as part of their recruitment and selection
processes:
Aligned with the recommendations of the
International Task Force on Child Protection, we hold ourselves to a high standard
of effective recruiting practices with specific attention to child protection.

and provided. They identified cultural difference as one of the primary barriers to
reporting abuse. The full survey results can
be found at the new ICMEC Education
Portal.

Our future role
We now move forward in an advisory role
as enhanced standards for child protection are implemented in schools, to confer and collaborate with external agencies
to identify, gather and provide resources
to the international school community to
support your development of child protection programmes. We intend that our work
will have tremendous positive impact in our
schools, and to this purpose, we welcome

Co-Chairs of the School Recruitment
Committee, Bridget McNamer and Chris
Akin, summarized key observations made
by participating schools during the yearlong pilot of rigorous recruiting practices:
•
•

•

The Task Force strongly
recommends that all schools
broadly post a statement of

the continuing poor performance of
school leaders in verifying references;

commitment to safer

the use of a Code of Conduct emerged
strongly as an effective reference point
to assess behaviour that moves past the
boundaries of educational roles; and

recruitment practices

Interpol has now launched an initiative to
create one police certificate which would
reflect criminal background checks in all
190 member countries. Members of the
Task Force will be working with Interpol as
the feasibility study gets underway as there
is significant potential for this initiative to
improve the accessibility and reliability of
background checks.

To continue to identify experts who
excel in providing support and training
to school communities.

As we provide this final summary of the
outcomes of our committee work, we recognize the tremendous collaboration and service of 90+ volunteers during the past two
years. On behalf of the founding organizations of the Task Force, we thank each of
them for stepping forward to give so generously of their time, leading us forward.
Last but not least, each of the ITFCP
founding organizations, among many others, are now taking steps, related to their
unique missions and purposes, to further
support international school communities
as we address child protection challenges.
A full list of our activities and resources is
attached. 
Reprinted with permission, 2016.

On behalf of the Task Force Members
and in your service, Jane Larsson, Chair.
janelarsson@cois.org

Founding Members of the
International Task Force on
Child Protection
opportunities to report on our work and
discuss our findings.
In an advisory role, we will focus on four
areas of involvement:
1.

2.

Child Protection Survey reveals
three significant findings

To inform and advise multiple international and national organizations and
schools of the outcomes of our work.
To advise ICMEC as they continue to
gather and post resources at their new
online
Education Portal. (ICMEC will hire a
part-time staff person to serve as curator for the site.)

International School Training Needs Survey,
September 2015
Our survey of 716 international educators
revealed that almost half lack confidence in
their abilities to detect abuse and that 90%
believe annual training should be required

4.

in all places.

there are difficulties obtaining criminal
background checks, and even more difficulties vouching for their validity.

Interpol International Police
Certificate

Recruiting agencies to identify areas of
challenge that need continuing focus
to strengthen school practices.

3.

To establish a continuing link with Accreditation, Inspection, Law Enforcement and

Deborah Welch, Executive Director,
Academy of International School Heads
Yolanda Murphy-Barrena, Executive
Director, Association for the Advancement of International Education
Colin Bell, Executive Director, Council
of British International Schools
Jane Larsson, Executive Director,
Council of International Schools (Chair)
Kevin Ruth, Executive Director, ECIS
Paul DeMinico, Vice-President,
International Schools Services
Christine Brown, Regional Education
Officer for Europe, U.S. Department of
State, Office of Overseas Schools

inter ed www.aaie.org

49

The Advisory Council on Exceptional Children—A/OS

Models for Supporting Children with
Exceptionalities in Overseas Schools
Advisory Committee on Exceptional Children and Youth

N

early 30 years ago, the Department of State’s Office of
Overseas Schools (A/OS)
contracted with Johns Hopkins University to assemble an advisory
committee that would support A/OS in
initiating a conversation regarding children
with exceptionalities, both highly able and
struggling learners. In the ensuring years,
these conversations, which were piloted in
South America, many Independent American Schools have made significant progress
in expanding support services to these children who may fall outside of the box, and
likely outside of the typical learner in their
school population.
However, there continues to be perceptions, but more accurately misperceptions,
that limit a schools’ receptiveness to developing and allocating resources to service
these children; thus, there is more progress
to be made. Two of the concerns expressed
during these early and subsequent conversations were 1) that additional special
needs services would be cost prohibitive,
and 2) that such services would compromise a school’s mission of academic excel-

EXCEPTIONAL, cont'd from pg 25
Association, the University of Kentucky,
and the Association for American Schools
in South America have provided us with
generous financial resources to allow more
than 50 of our staff to gain digital certification badges along with Master’s Degrees in
Special Education. As international schools
discover the availability of these types of
resources, more students will benefit from
high-quality services to meet their needs at
more locations.

Conclusion
In the end, you only need to remember
one takeaway point for the article—It’s all
about ALL of the kids. When it comes to
children needing learning support, for too
many years we have wrongly believed that
50
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By Susan Grant
and Charles Rowins

lence. Neither concern has proved accurate.
Independent schools throughout all regions have found that increased attention
to special needs services is financially viable
through tuition adjustments and special
needs allowances, and a school’s academic
reputation can actually be enhanced by
serving all students in appropriate ways.
In general, up to twenty percent of any
school’s population will need accommodations of some sort to address exceptionalities. Often these supports can be adjusted
to strengthen programs for all students. In
their article in this issue of InterED, Dr.
Habegger and Ms. Rommel note, “We profess interest in all, but reach only the few.”
One way to reach all students is to recognize that exceptionality, while an absolute
term for some, is a relative term for all.
The Advisory Committee, founded in 1986,
thorough the Office of Overseas Education
has a londstanding commitment to helping
schools to develop programs to support all
learners, providing resources where appropriate, as well as in-service and professional
we don’t serve “those students” within our
international schools. Yet the most rudimentary universal screening tool only serves
to reveal our blindness to the fact that those
students are actually OUR students from
our families in all of our communities. Arguably, they deserve the best of us and the
best from the truly privileged education
that we can uniquely offer to them. We also
need to recalibrate our myopic perspective
about the notion of a world-class education, which can no longer profess that it’s
all about the kids while only accepting and
teaching the fewest of them. As CNG’s
Class of 2016 crossed the stage at graduation this year, we celebrated the top-ranked
student in the nation on the highly rigorous
national exam, four perfect 800 SAT math
scores, multi-millions of dollars received
in competitive-university scholarships and

development. The A/
OS advisory committee is comprised
of experts in a variety of fields, including
special, gifted and bilingual education, assessment, diagnosis and differentiated
instruction. Members include educators,
researchers and clinicians. They volunteer
their time, in support of the A/OS regional education officers. When schools
request assistance, one of the resources for
the REOs is the advisory committee. Assistance can take the form of presentations
at regional conferences, individual school
visits, and on-line support.
The goal of the advisory committee remains
to help raise consciousness in the international school community about the value
of addressing exceptionalities. The climate
has changed for the better, but there is still
work to be done. One of the tools that the
advisory committee suggests for schools as
they consider how to strengthen their approach to exceptionalities is the following
set of self-study questions:

MODELS,

continued on page 51 

grants, and acceptances into an impressive
range of Ivy-League schools. Yet we also
celebrated this special day with the families
of a group of students with moderate to severe learning needs who ended up exceeding everyone’s expectations including their
own in completing their degree and going
off to college. In almost everyone’s ears, the
sweet sound of the applause they received
when crossing the stage and achieving their
unique potential for excellence only served
to support our school’s belief that you can
have it all for ALL! 
Dr. Eric Habegger is Director, Colegio
Nueva Granada (CNG), Bogota, Colombia.
ehabegger@cng.edu. Jodie Rommel is Learning Center Director, jrommel@cng.edu.

MODELS, cont'd from pg 50

Target population
•

•

•
•

Do you want to recruit children with
exceptionalities, or do you want to
serve those children who enter the
school through the standard admissions process?

What are the specific exceptionalities
you would like to serve? Giftedness,
autism spectrum disorder, cognitive
impairments, speech and language
disabilities, academic disabilities like
dyslexia, reading and writing disorders,
math deficits?
What are the degrees of exceptionality
that you are willing to consider?
What percentage of your population
with exceptionalities would you consider manageable?

Services
What kind of services will you provide?
•
•
•

Therapies: speech and language, physical, occupational
Academic: reading, math, gifted, tutoring
Delivery models: pull-out or push-in,
shadow teachers, self-contained classrooms, co-teaching.

DREAMS, cont'd from pg 33
This leads me to an exhortation. Too often in my experience, we see our schools
as islands, competitors first, collaborators
second. We need to shed these self-induced
shackles and figure out ways to share with
one another more openly. We are all trying to maximize learning and keep our
kids safe. When we share openly and often
we can help one another both to promote
learning and mitigate crises if they strike.
We are indeed an amazing extended, global community, and we are collectively far
greater than the sum of our parts.
As we continue to seek learning opportunities, set and pursue dreams, and both
embrace and mitigate risky business, let’s
collaborate even more closely than we have

How will you identify students for these services?
• Preschool and early childhood screenings
• Previous records
• Observations
What kinds of accommodations are you willing to provide, and will this be grade-specific?

•
•
•
•
•
•

Reader
Scribe
Extended time
Calculator
Assistive technology
Note-taking

•
•
•
•
•

Shortening tests
Oral exams
Testing out
Different grade level
Compacting

Are you willing to make modifications to your
program and curriculum?

How will you provide qualified staff for these
services and programs?
What kinds of teacher in-service preparation
will be provided?

How do you address the culture of the school to
secure board and staff commitment?
How will you differentiate the needs of the
English learners from students with language
impairments?
before. It’s an incredibly exciting time to be
involved in education, as we are in the midst
of transforming the ways that we promote
learning. Let’s join hands and support one
another even more as we pursue this amazing thing called international education.
Thanks again for this tremendous honor
from AAIE, which I receive on behalf of
the amazingly resilient and resourceful Jakarta Intercultural School community. 
Timothy Carr, Head of School at Jakarta Intercultural School is AAIE's Superintendent
of the Year 2016. tcarr@jisedu.or.id

Funding
How might you fund the program and services?
•
•
•
•
•

Operating budget
Flat fee
Fee for service
Grants
Combination

If this is a fee-for-service, will the fee be determined by the number of hours of service or
types of service that are provided?
Our goal is a shared mission: “to support
the American overseas schools in recognizing and meeting the needs of students with
exceptional learning challenges”. Effective
education for ALL children involves an intentional balance between opportunity and
ability. 
Dr. Susan Grant, Chair, Office of Overseas
Schools, Advisory Committee for Exceptional
Children and Youth, Department of State.
drsrgrant@aol.com. Charles Rowins, Member, Office of Overseas Schools, Advisory
Committee for Exceptional Children and
Youth, Department of State Advisory Committee for Exceptional Children and Youth.
m.state.gov/md28262.htm

JOHNSON, cont'd from pg 35 
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Global Issues
Network in
Its 10th Year:
Reflections

W

e look forward to each issue of the InterEd to update everyone about the
growth of global student
empowerment supported by the Global Issues Network (GIN). We are an organization that exists due to the efforts of so many
individuals, school communities especially
the students and faculty. Together we have
created a GIN global village that continues
to grow! A very sincere thank you to everyone who has played a part.
This issue’s InterEd theme is “the continuum of learners in international schools”.
Beverly Shaklee, Editor, and I discussed
the inclusive nature of the GIN process
and levels of participation that do include
all students. Bill and Ochan Powell co-authored the leading article entitled, “Redefining International Education One School
At a Time: The Next Frontier Inclusion.“
We are huge proponents of inclusion as a
basic tenet of GIN. Ashley and I took time
to discuss the many facets in which GIN
provides a continuum.
The Global Issues Network(GIN) supports
and empowers the continuum of learners
in our international school communities”.
Life-long learning is another basic tenet of
GIN.
We have found that students have a profound learning experience when they
teach!!!
We provide students with the opportunity
to teach about something they are passionate about.
Based on their passion, they create a local project which they share/present at our
student-led GIN conferences.

What Is The Carbon Team?
Two Perspectives

M

any people know that the carbon
team is part of the GIN conference, what they do not know is
the mission they have to make the conference possible. This group of students are
required to meet at least one to two times
a week to complete all their tasks. Their assignments are to come with some solutions
and ideas for the schools to make and positively make a change to lower the carbon
footprint of the school/organization. At
The Columbus School we got committed
to strive to be part of Eco-schools organization. Eco Schools is a program that gives
accreditation to Green schools that work
to lower the Carbon footprint of the community. The Carbon Team was in charge
of this. We did this by researching how to
calculate the pollution and contamination
the school leaves. Following Specific audits that Eco-Schools have in their page to
measure specific things such as contamination produced by transportation, electricity
uses, plastic uses, water wasted, and others.
The key to complete this audits is to have
brave leaders that come up with possible
solutions to lower the Carbon footprint not
just of the school, but of the community.
Despite the fact that the Carbon Team
members might get stressed out preparing, and during the conference GIN is an
extraordinary experience. Being the host of
Gin allowed me, and many of the Carbon
Team members to learn about the current
issues the world is facing right now, and
possible solutions that can be made.
The Carbon team plays a really important
role on this conference, and without this
group of intellectual committed individuals
GIN goals would not be accomplished by
its members. 
Sofia Vasquez, Carbon Team.

GIN Conference Columbus
School Medellin 2016
What is GIN? Student Film
Carbon Cutters GIN Link
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W

orking on the GIN conference
was amazing because it demonstrated to me how capable I am
as a leader and how with powerful words
you can make a difference in people’s life.
From the entire GIN team and the kids
that came I also learned many qualities
and their perspective of the world. Additionally, I observed how people from different schools were applying projects that
changed not only their lives but other
people’s lives too. I got to meet different
cultures and people with the most amazing
ideas and capacities I have ever seen. I also
learned how to contribute to the process of
preparing a large event and how many great
people it takes to produce an outstanding
conference.
One of the biggest lessons I took away from
GIN was the idea that we are all empowered to change the world even if we are just
kids. We can change the perspective of an
adult and children in the same way. We will
encounter problems along the way but we
will always have to fight them and surpass
the curveballs. If we are here on earth, why
not help by making a change? We can all be
leaders, and GIN exploited my leadership
capacities in every way. It made me sure of
the person I am and the person I can be.
I can make the world a better place because
GIN showed me the power kids have and
how after the conference the aura is one of
change and drive. After leaving the conference I am sure every single kid went home
with a different mentality and ideas surrounding their capacities. GIN helped everyone realize the type of leader they were
and how kids all over the world are helping their communities under every circumstance. The keynote speakers also taught us
many lessons that I am ready to apply in
my own life. It was not a common conference given by an adult telling kids how bad
plastic is and how we can change the world,
it was kids making and interacting with
changing strategies. 
Maria Pia Molina, Columbus Student.

News from GIN Regional Conferences
AISA GISS Conference International School Tanganyika 2016
Visit this amazing conference on their
website. 

Local GIN Conferences are
growing around the globe!
After the first conference we organized at
Western Academy Beijing 2008, Jakarta
International School returned home to
host GINDO which they have been doing
every since. The following year International School Bangkok hosted the regional
Conference and their has been a local conference in Bangkok every year since 2009.
Local GIN conferences support broadbased access and inclusivity which is integral to our efficacy and the growth of
student empowerment around the world.
Here are some of the local GIN conferences held in 2015-2016. 

Viet Nam—Saigon South International School 2016
Collaborate to Innovate

Genoa-Italy—Deledda International School 2016
We had all of our middle school students
involved (120) and they worked on 10 of
the global issues. The action plans are remarkable and the kids really stepped up and
took over as we had hoped. We had 4 local
Italian speakers all under 30, as Anne suggested, and they were wonderful and their
work stimulated the kids to think about
change and what they could do. We used
the theme “do what you can, with what you
have, where you are” by Theodore Roosevelt
to help the kids think about what each of
them can do to make a change.
Our students are beginning to change the
world, starting with our school and in our
community. 
Liz Rice and Daniela Bagliani

Cotopaxi Conference website
Rutland, Vt—Rutland High School. 

GIN NOTES

GIN Conference Advisors

cont'd from left)

Quito-Ecuador- Alberto Einstein 2016

GIN is definitely a transgenerational continuum with youth influencing and educating those younger and older to change their
views, inspire and empower them to take
action to address Global Issues. This is a vital role, especially for involving adults.

Website
This local conference was a wonderful team
effort in support of the upcoming regional
conference hosted by Academia CotopaxiOctober 20-22, 2016. 

Attend the Vermont GIN
Conference
Link to a Short Film above-please watch
and share. More info: Vermont GIN Conference website 

Panama-International School
of Panama’s first Local GIN
Conference!
This local GIN Conference is an amazing
student-led team effort from start to finish. We also want to plant a seed that this
conference is to support the upcoming Regional GIN Conference hosted also by ISP
March 9-11, 2017. 

Partnerships & Future Initiatives
•

UNESCO-UNESCO/GIN Conference for Peace- July 17-30, 2016

•

COP 22 GIN Conference in Marrakesh /American School MarrakeshNovember 11-12, 2016

•

Common Purpose/GIN AAIE International Student Leadership Honors
Challenge-June 24-July 1, 2017

•

Fintegrity/GIN Oceans ConferenceHong Kong 2017

We plan to involve students from around
the world on reef restoration.
Please check out our newest student leadership opportunity, our Global Ambassador
Program led by Valeria Wu a10th grade
student from Peru involved for five years. 

Global Ambassador Program
globalissuesnetwork.org 

Another GIN continuum is the format
of each conference, from local to regional
groups of students and faculty all committed to making a difference. We have built
in design flexibility for our conferences,
the host school students have autonomy to
make the conference “their own.”
The continuum also works to identify where
a school community places itself in terms of
their GIN involvement and commitment.
We know there is demand to share more
tools and strategies on our website with
students and advisors interested in moving on the continuum. This supports students who are involved in local projects to
address global problems/issues. These students have accepted their Global Citizenship which gives them a global perspective
and a clear understanding that their efforts
have a global impact moving them on the
continuum.
As the Director of the Global Issues Network, I began this amazing journey ten
years ago hosting the first regional studentled conference in Beijing in 2008 with involved students coming from all over Asia.
Proud to say these school communities
have remained committed ever since. We
continue to grow and support regional and
local student-led GIN conferences around
the globe. Visit our website, www.globalissuesnetwork.org, to explore the GIN Conference timeline listing all of the conferences organized since we began and those
for the coming year 2016-17. We encourage you to attend regional and local conferences which are all listed on our timeline. 
Linda Sills is Director for the Global Issues
Network (GIN). She works cooperatively
with AAIE and the Washington School.
lindasills@gmail.com. Ashley Sills is Deputy
Executive for GIN. tck.sills@gmail.com
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Reflections & Visions:
Global Issues Network Conference
given the task of coordinating a three-day
student-led conference for 400+ participants focused on solving global issues, I sat
down to start designing a schedule, planning activities, and delegating roles and
responsibilities to those who would be involved in the preparations.

I

n late October of 2015, as we sat in
a packed auditorium at the Escola
Americana do Rio de Janeiro with the
Global Issues Network (GIN) Conference coming to its end, I remember looking around, feeling the energy, and attempting to savor what in my mind had been the
most significant moment of my career in
education. It was an event that had been in
the making for well over a year, and one that
had grown to consume my life both in and
out of school since the school year had begun back in August. And while the overall
goals of successfully delivering messages on
mindfulness, environmental conservation,
and social initiatives are the areas that I feel
most passionately about instilling in young
people, to my surprise, my biggest personal
revelation was on the educational impact of
conference coordination itself.
As a high school teacher, I’m accustomed
to instructing. I prepare the lessons, I explain concepts, I give assignments and
provide feedback, I facilitate discussions, I
attempt to integrate morals and ethics, and,
in general, I serve as the center of learning
in the classroom. ‘I… I… I… I… I’ - you
get the point. Even though we as educators like to think we’ve moved beyond the
teacher-centered classroom, if we’re honest with ourselves, most of us would have
to admit that we make our students pretty
dependent upon us - certainly more than
modern pedagogy would dictate. So when
54
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(Fast forward to less than a week before
the conference) Our budget was still a mix
of random colors and numbers that didn’t
add up, spreadsheets of visitor hotel/transportation information remained either
blank or improperly completed by attending schools, entertainment and keynote
speaker arrivals were yet to be confirmed,
students and faculty were approaching with
great new ideas that ‘must’ be included in
the schedule, my inbox was overflowing
with questions and concerns, free periods
and even class time was being consumed
with meetings, rehearsal times were being
postponed or canceled, and I hadn’t slept or
gotten exercise all semester! In retrospect I
had probably been on the verge of a nervous breakdown, attempting to micromanage everything, but when preparation time
ran out and the first buses of participants
pulled up to campus, there was nothing left
to do except sit back and let it happen.
Over the next three days of the conference, the students who had been selected to
lead and been given the freedom to handle
situations as they arose, did so masterfully.
Whether it was altering the initial welcome
tour due to timing constraints, creating
Whatsapp groups for instant committee
communication, changing the script when a
keynote speaker had to drop out last minute,
stepping up on stage to handle unexpected
technical issues, risking embarrassment by
leading large group meditation exercises…
the students rose to the occasion and delivered a fluid, professional, and soulful conference that was as impressive as any adult-led
conference I’ve ever participated in.

M

any of the students involved reflected that it was an overwhelmingly positive experience, one in which they
learned, not only of important local and
global issues that urgently require our attention, but also that they have abilities and
characteristics that they either were previ-

GIN NOTES

ously unaware of or had not yet developed.
They experienced the trials and tribulations
of being leaders and followers and working
simultaneously towards a meaningful collective goal, and they felt that their school
community was strengthened as a result
of the overall effort. So what made it possible? My own conclusion is that students
didn’t do it for a grade or community service hours, as there was no grade attached
and the accumulated hours far exceeded
what the school requires in terms of service. And though such a project may look
great on a resume and college applications,
the students’ passion and commitment was
too sincere to make documentation the sole
motivator.
In the end, I think I can narrow the conference’s success down to three things done
right, and I believe they are three things
that educators can do in any setting with
any group and for any project. They are:
Sell an INCLUSIVE vision. Whether students care about the environment, poverty,
injustice, vegetarianism, meditation, public
speaking, creating spreadsheets, technology,
filming, interior design, feminism or LBGT
rights, sports, music, food and health,
etc.—there was an avenue to get involved,
and if there wasn’t one already, it was many
times created. Students were consistently
reminded ‘why we are doing this’ and of the
fact that ‘we are in it together.’ The vision
included everyone, and this drove students
and adults alike to give it their all in their
own unique ways.
Give the right roles to the right people.
The three main student leaders were three
very different types of individuals—quiet,
thoughtful, and certain; outspoken and humorous; calm and organized. However, they
all had one thing in common: despite being
very competent, they don’t typically step up
for leadership positions. When pushed to
lead, my quiet yet certain student became
an eloquent MC who flourished when
faced with change; my outspoken comedian
showed seriousness and precision that other
students rallied behind; and, thankfully, my
calm and organized student remained calm
and organized—creating amazing spreadsheets and basically keeping us on track be-

hind the scenes and at times even on stage!
None of the three would have likely signed
up to lead had I not called them into my
classroom and spoken to them personally.
They helped to select the committee leaders below them, and humbly led from start
to finish. It was through identifying ‘hidden
leaders’ and giving them a push that empowerment took place.

W

hen the time comes, give up control.
At crunch time, all those involved
worked together, communicated, and made
decisions on the fly. I offered support more
than I led, and it was this relinquishing
of control by the adults involved, that the
students were able to take ownership over
the final product. When we dictate the
boundaries too rigidly, we lose student engagement and diminish creative potential.
When we step back and assist, we create a
dynamic community that grows and learns
together.
So whether it’s an international conference
or a class project, the keys to success are
the same: sell an inclusive vision, give the
right roles to the right people, and when
the time comes, give up control. These are
the lessons I learned at the Rio 2015 GIN
Conference. 
Chris Prendergast is Lead GIN Advisor.
inter ed www.aaie.org
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Students,
Solutions and
Sustainability

W

e are fortunate at The American School of Rio de Janeiro
to be located in the Mata Atlantica and to work at and attend a school
in a rain forest with toucans, jackfruit
trees, monkeys, acerola bushes and marmosets. However, our location creates a
unique responsibility to actively confront
concerns related to global issues. Hosting
a GIN [Global Issues Network] Conference provided our school an opportunity

to serve as the nexus of communities to
dialogue and consider ways to envision
local stewardship of sustainable projects
to develop solutions for global problems.
GIN is a growing network of young people who are dedicated to making significant changes to the way world systems
operate in order to address intricately
connected economic, environmental, social, and political issues. These problems
require a collective effort at the local level
to make global changes. In October 2015,
the student-driven GIN Conference was
held in Rio with the participation of over
400 students from international schools
throughout the Americas. This experience allows schools to assume a central
responsibility in preparing community
members to think in new and creative
ways. GIN designs student experiences
56
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ASIA GISS 2016:
Are You Ready?

“T

alent is universal, it is opportunities that are limited.”

These inspiring words were
spoken by Mr. Ishmael Beah, a former
child soldier and best selling author who
delivered the opening keynote speech at
the AISA Global Issues Service Summit
(GISS) this year. It was a wonderful weekend from 12-14th March, when students
from 24 delegations from around Africa
and the world gathered at the International School of Tanganyika (IST) for one of
the largest student-led conferences in Africa. The theme for this year’s summit was
“FUNGUKA: Are You Ready?” ‘Funguka’
is a Kiswahili term that means ‘to open

GIN Work Group: Students of the
International School of Curacao with
The Coral Restoration Foundation.

up’, and that is exactly what delegates were
invited to do at the conference. They were
encouraged to open up, and to share experiences, ideas and stories of change with each
other, as well as with the inspiring Changemaker and Keynote speakers in attendance.
One delegate expressed that he had a ‘Funguka moment’ when he “realized that it is
actually possible to make change when you
open up your minds and work together.”
The three-day conference was absolutely
packed with delegates forming strong connections, learning from and inspiring each
other. Each delegation led a student workshop, and opened up to others about how

they were working to solve specific global
issues. Students from different delegations
united to form sustainability teams, where
they worked together on a common goal.
Furthermore, delegates were inspired by
Changemakers, who led sessions and gave
students the opportunity to personally
engage with individuals involved in solving a variety of pressing global issues. The
delegates were also invited to listen to the
passionate speeches by keynote speakers,
who opened their eyes to the reality that
not only is changing the world a possibility,
it is also a necessity.
Delegates ended the weekend by being
involved in one of twelve service learning
sites, and participated in direct service at
different projects across Dar-es-Salaam.
These projects, which included a reforestation project, a beach cleanup, charcoal
processing (from biomass) and the building of a daycare facility run by local women,
allowed the students to connect with each
other, and learn first hand, from locals, what
tangible changes can be made through considered action.
GISS was incredibly rewarding. Even
though the conference ended with a beautiful closing ceremony on the 14th of
March, GISS is not truly over. Delegates
were able to take what they learedt, and
build on connections they made, as they
continue to Funguka and open up in their
respective homes. As Mr. Kobi Little, another Keynote speaker, so aptly put it: “It’s
not sufficient to just come to a conference
and talk about ideas—you must take action! ...Leadership is selfless... To lead is to
sacrifice. To lead is to serve. Do the hard
work with humility.” 
Find out more about GISS from
our website:
www.aisagiss.org/2016/
Check out our YouTube channel
to watch the keynote speeches:
GISS IST 2016
See our photos on flickr:
AISA GISS 2016
Sumana Dhanani serves as a representative
of the GISS Student Leadership team.

How GIN Supports
Student Leadership

B

eing an on-site coordinator for
the Rio 2015 GIN Conference
was, for me, an extremely valuable experience. I was responsible for a variety of things, from keeping
track of the hotels in which participants
were staying to communicating with the
school staff to ensure the smooth running of the events. I had experiences
that I would certainly not have had in a
different context, experiences taught me
things that I would never have learned if
it weren’t for GIN.
First, the GIN experience itself (i.e. attending the keynotes, participating in
workshops, and taking part in the activities) was inspiring. That’s because talking
to people from all different backgrounds,
Talking to people from all different backgrounds, getting to know the problems
people faced in a variety of countries, and
learning about the creative solutions my
fellow enGINeers worked on made me
even more excited to lead and enhance
the community service projects I was a
part of. Not only was I able to learn from
their experiences and get ideas to solve
many of the problems I see in Rio, but I
was also motivated to do so by knowing
that I wasn’t doing it by myself, that I was
a part of something much bigger that is
going on around the world.

the names that I had only seen on spreadsheets for months becoming faces in front
of me, was extremely gratifying, and it
taught me how incredible it is to achieve
a long-term goal, how hard work always
pays off.
Moreover, I also learned through experience that, as a leader, trusting your peers
is an essential part to the achievement of
any group objective. That’s because there
is simply no way to carry out a project of
such a great scale, like that of the conference, alone or with a small team, so I
just had to trust the people in my team
that they would do a good job. And so, I
learned that leadership means being responsible for someone else’s work even if
you don’t have complete control over it,
and this isn’t easy at all. 
André Schweizer was on-site coordinator
for the Rio GIN Conference.

Cleaning: Algae must be regularly cleaned off all surfaces in the
nursery in order for the corals to
survive.
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cont'd from left) to provide learning moments, which become the
source for critically considering, both as individuals and with others, solution driven
changes to overcome what at times appear
to be insurmountable obstacles to create
improvements to benefit others. The Conference prepares students to be critical and
creative thinkers who feel confident to advocate for global sustainability. As an educator, it is inspiring to watch young people
develop an awareness of environmental
concerns, construct their own knowledge of
global issues, and nurture a passion about
sustainable management of the planet. Our
partnership with GIN allowed our school
community to push the boundaries of our
understanding in order to search for ways
to reduce our carbon footprint through the
production of renewable energy and the use
of “green” construction materials.
As we move away from pouring concrete
to impose ourselves on the environment
to building bamboo bridges to connect
us to nature, we are undertaking sustainable methods to preserve and celebrate
our school, our location, and our planet.
This was by far our greatest take away from
hosting this event. 
Andrew Sherman is Head of School, The
American School of Rio de Janeiro.

In this way, I learned that the world is a
big community with problems of its own
that require integration of efforts and big
initiatives in order to be solved. I also
realized that just having this notion was
already a privilege, and that, consequently,
it’s the duty of people like enGINeers to
lead people whose limited mindset doesn’t
allow them to see this; GIN prepares today the leaders of tomorrow, who have already begun to lead global-scale solutions
to the worldwide recurring problems.
Moreover, having been one of the frontrunners of the GIN conference taught me
lessons about leadership and teamwork
that I’m sure are going to be valuable to
me on many levels both in my professional as well as in my personal life. For
instance, the best part of the conference
for me, which was when I got to see all of
inter ed www.aaie.org
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What will YOU find on our
new website?
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