
AIE’s 40th Annual Conference, to be 
held again as in 2005, at the Westin-
Copley Place Hotel in Boston, 
Massachusetts, from February 16-19, 

2006, is expected to attract over 500 attendees 
to its many gala festivities scheduled in a big 
birthday celebration. 	

Richard Krajczar, AAIE Executive 
Director, said, “We have planned a program 
with a continuous series of informative and 
enjoyable speakers, including two fabulous, 
world renowned keynoters, social functions, 
meetings, special interest sessions, job-alike 
get-togethers, awards presentations, business 
sessions, and much more so that right from 
the get-go until we adjourn, everyone will 
have the greatest possible benefit.  This is a 
meeting not to be missed!” 	

President Elsa Lamb added, “The Board, 
with the help of so many others, have been 
at work all year planning an illuminating and 
gratifying event to mark this historic moment 
and monumental achievement of our 
Association.  We are looking forward to the 
largest attendance we have had in many 
years.”	

Keynoter Dr. Edward M. Hallowell, 
MD, will open the first day’s session.  Dr. 
Hallowell, a child and adult psychiatrist, is 
the founder of The Hallowell Center for 
Cognitive and Emotional Health in Sudbury, 
MA. He was on the faculty of the Harvard 
Medical School from 1983 to 2004. Dr. 
Hallowell continues to work in private 
practice while consulting, writing books, and 
presenting about 100 lectures each year.	

A graduate of Harvard College, Dr. 
Hallowell has authored many books on 
problems with attention, focus, stress and 
worry. His national best sellers Driven to 
Distraction (Pantheon, 1994) and Answers 
to Distraction (Pantheon, 1995) discuss 
attention deficit disorder in children and in
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adults. When You Worry About The Child You 
Love, (Simon & Schuster, 1996) describes 
the various emotional and learning problems 
children have with practical tips on how to 
deal with them. With Michael Thompson, 
he co-authored a book of essays on children, 
families and schools, Finding the Heart of the 
Child (National Association of Independent 
Schools, 1997).	

Worry: Hope and Help for a Common 
Problem, (Pantheon 1997) and (Ballantine 
1999), looks at worry in both its constructive 
and destructive forms, and gives advice to 
control toxic worry. From the person who 
broods and ruminates, to the underachiever 
who can’t get going because of his worrying, 
to the person who fears speaking in public, 
to the many who have undiagnosed anxiety 
disorders, this book describes the host of 
different patterns destructive worry can take 
and what can be done to fix the problem of 
excessive worry. Connect: 12 Vital Ties that 
Open Your Heart, Lengthen Your Life and 
Deepen Your Soul (Pantheon, 1999), focuses 
on the power of the various connections 
people make in life. The 12 different kinds 
of connection that Dr. Hallowell outlines in

40TH ANNUAL CONFERENCE TO HOST 
LARGEST NUMBER OF PARTICIPANTS

(Left to Right) Dr. Ned Hallowell, keynote 
speaker and Rick Wormeli, keynote speaker



Dear AAIE Friends and Colleagues,	

A new school year presents each of us with opportunities 
for various beginnings---new staff, new students, new 
programs and initiatives, and, often, new challenges to 
meet. In order to take advantage of the opportunities for 
lasting and effective change that these beginnings present 
each year we all work to move beyond the status quo and 
to take the initiative in making new plans, designing new 
strategies, and implementing new ideas.      	

AAIE is also committed to focusing on initiatives that 
will make the most of its new beginnings.  In a retreat 
facilitated by Dr. Gil Brown this past June, its Board 
reviewed the AAIE mission and vision, began to consider 
its future directions, and to explore what collaborative 
partnerships with other professional associations/groups 
could bring to our members.  The full set of goals set by 

your Board and Executive Director at the retreat can be found in an article elsewhere in this 
issue. This retreat resulted also in the appointment of task forces that are to follow up on 
these June discussions, and will report to the AAIE Executive Committee in December with 
recommendations.  These will subsequently be discussed with the full Board, and will also 
be reported on in the Association’s annual general meeting in February. 	

Another important factor which will further support our Association’s efforts to develop 
new plans, strategies, and ideas is that, as of this past summer, Dr. Dick Krajczar went from 
being AAIE’s part-time Executive Director to becoming its full-time Executive Director. 
Dick has also now relocated to the U.S.  At the Board’s direction and under his able leadership, 
Dick has already begun to concentrate on those processes that will spur continuing advancement: 
evaluating what we have, determining what we can do to improve, and identifying what we 
need to make those improvements. 	

AAIE’s “rebirth” has also been greatly supported by the recent constitution and bylaw 
changes approved by its membership last February.  As a result of these, AAIE’s Executive 
Committee now consists of nine members.  In addition to myself as President, the following 
members also serve on this year’s committee: Bill Powell, President Elect; Dr. Ron Marino, 
Treasurer; Frank Anderson and Mary Anne Haas, U.S. representatives; Jack Delman, overseas 
school head; Mary Virginia Sanchez, regional executive director; Dr. Bud Spillane, the A/OS 
representative (ex-officio); Dick Krajczar, Executive Director, (ex-officio).   Last year, the 
addition of three new board positions was also approved and will be voted on in Boston next 
February; three overseas school heads will fill these.  The addition of overseas heads to the 
Board will serve to further strengthen our association and to keep it on course.	

While AAIE is committed to making the most of its new beginnings it does so fully 
cognizant of the contributions made to it by so many individuals over the years. AAIE 
celebrates its 40th anniversary at its February 2006, Boston conference.  Please join us to 
honor those who have contributed so much and to support this Association as it continues 
to move forward.  Your participation in AAIE is needed, and much appreciated.	

Best wishes to all for a productive and safe 2005-2006 school year.  I look forward to 
celebrating AAIE’s 40th Anniversary with you at our Association’s Annual Conference at the 
Westin Hotel, Copley Place, in Boston, February 16 – 19, 2006. 

Sincerely,

ELSA C. LAMB
President, AAIE

Ms. Lamb may be reached at elamb@ans.edu.ni

A LETTER FROM THE PRESIDENT
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	We continue to be guardedly optimistic about the financial status 
of A.A.I.E. We await the Annual Audit for the year ending June 30, 
2005, which we expect to show that the organization has turned the 
corner financially and is on its way to a full recovery from recent 
turbulent times.  Our current auditor is James T. Elza, CPA, PLLC 
in Virginia.  He has worked with other International Associations, 
and is well versed in terms of our situation and needs.	

The Board of Trustees reviewed the proposed budget for 2005-
2006 at its meeting in June. It projects income of $467,950 against 
expenditures of $433, 950. If the proposed budget proves to be 
accurate, the organization will realize a $34,000 surplus for the year, 
which will be added to the modest balance we were able to post for 
last year. All told, by June 2006, we should have about $80,000 in 
cash reserves available for organization programs and projects.	

In addition, in consultation with the auditor, the budget format 
was changed this year. It enables us to provide accurate comparisons 
with previous years individual line items, something that was difficult 
to do with the old format. 	

Riggs bank, which has held AAIE accounts for several years, was

REPORT FROM A.A.I.E. TREASURER

Dear Colleagues:	

The 40th AAIE conference will 
be held at the Westin Hotel in 
Boston, February 16 - 19, 2006 
We have managed to schedule a 
long list of distinguished speakers, 
awards, evening functions. 	

We will focus again strictly on 
leadership for heads of schools 
and other key administrators. As 
we have done last year, we will 
be sharing the lighthouse 
programs in our international 

schools with presentations from heads of schools from around the 
world. This will be a special celebration where we will have many 
long-time members and supporters return to this special gathering 
that marks four decades of connecting international educators from 
around the world. Please plan to attend. 	

Our cover page of this newsletter has a good overview. My good 
friend and colleague, Everett McGlothlin, will continue to be our 
conference coordinator.  Anne Jenkins, our AAIE administrative 
assistant, will be on hand to provide any service support needed by 
all delegates. These two individuals deserve much credit for all their 
work and dedication in keeping our organization alive and moving 
forward. 	

One long time friend, colleague, and avid AAIE supporte,r Frank 
Hudak, will not be with us. Sadly, he passed away this last September. 
Frank always was on call at our reception area to help and assist all 
with whom he came in contact. Frank will be missed by us all. Please 
see a fitting tribute to him in the “We Remember” article elsewhere 
in this issue.			

This past July, at Seattle University, AAIE hosted its first literacy 
conference. We were expecting only 80 delegates; we had over 160 
register. Bonnie Campbell Hill, who is well known by many of our 
international teachers for her early childhood expertise, was the co-
host for this new initiative. Eleanor Jones, former teacher, principal, 
and head of school, was the site coordinator. This was a terrific 
gathering and received great reviews by all. Plans are already in place 
for next July 17-20th, 2006, at Seattle University.	

Thanks to Bonnie and Eleanor and a host of our international 
colleagues for their support. Please see Eleanor Jones article in this 
issue. Another new initiative for next July will be AAIE hosting the 
institute on exceptional children or OMNI. This was formerly 
sponsored by Jim Morris of AASSA. Jim has been very helpful in the 
changeover, as has the US State Department’s Office of Overseas 
Schools Regional Education Officer, Bill Scotti. I thank Keith Miller, 
Director of A/OS, for his office’s trust and support for this institute. 	

The committee on exceptional children is chaired by Nancy 
Robinson, Professor Emeritus of the University of Washington. I will 
be working with this committee as we plan for future presenters and 
topics. The institute will have three offerings and it will be also hosted 
at Seattle University July 17-19. I hope to see teachers from all our 
regions around the world. 	

As I said in my opening welcome two years ago in San Francisco, 
I hope to “under promise” and “over deliver” during my years of 
service to AAIE. Please give AAIE a ‘thumbs up’ with colleagues who 
have not been a member of the association for awhile. Help us make 
the organization as good as it can be. We are here to connect, cross 
borders, and build bridges with everyone who has so much to do with 
international education. 

Regards,
Dick Krajczar

A LETTER FROM THE EXECUTIVE DIRECTOR

Mr. Krajczar may be reached at krajczard@aol.com
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bought out by PNC and the employees from Riggs who serviced us 
are no longer with the bank.  That prompted the Board to take the 
necessary enabling action to open checking and savings accounts at 
the First Interstate Bank of Sheridan, Wyoming, which will certainly 
make it more convenient for the Executive Director near the new 
offices there. This action will necessitate a change in our by-laws to 
bring them into alignment with actual practice. We will continue to 
have on-line access to all transactions, so that the monitoring function 
of the Executive Board is not diminished.	

We will give the membership an update on our finances at the 
annual meeting in Boston.    If you can’t attend the meeting, remember 
to take advantage of the fact that we have split membership away from 
conference registration, which enables you to be a member and take 
advantage of all our services, (InterEd-Headnet, etc.)  Contact the 
office at www.aaie.org for further information.	

We hope to see you in Boston, but in any event---remember … 
“Attitudes are Contagious—Make Yours Worth Catching!”

Dr. Ron Marino is Treasurer of AAIE.  He may be reached at 
marino@theramp.net

BY RON MARINO



	Things change and certainly 
school leadership is no exception. 
And no one doubts that technology 
changes and affects how schools 
are led. Today it’s almost redundant 
to talk about technology as a 
separate issue in organizational 
leadership; it so fully permeates all 
tasks.  Therefore, trying to keep up 
requires a refresher now and then. 
 Here are some resources to help 
AAIE’s members brush up on their 
technology and leadership skills:	

American Association of 
School Administrators http://www.aasa.org has The School 
Administrator online http://www.aasa.org/publications/samain.cfm?
snItemNumber=950, featuring the current issue and archived issues. 
Click and read the articles	

eSchool News <http://www.eschoolnews.com> 
∑ 	 •	 Series of vendor-sponsored White Papers including these, 		

quick references yet rich with resources and information to 		
use and share: (register with them but it’s free). One of them 		
is Networks have to work …or Education doesn’t 		
http://www.eschoolnews.com/bg/displaylink.cfm?link=		
http://www.ena.com/education with an abstract at:		
http://www.eschoolnews.com/tsc/index.php?t=whitepaper&		
doc_id=170&id=3763	

•	 Educators’ Resource Center http://www.eschoolnews.		
com/erc/Challenges/ has links to topics, but one of particular 		
interest is Emerging Technologies. 	

National Association of Elementary School Principals<http://
www.naesp.org> has a section on Research<http://www.naesp.org/
ContentLoad.do?contentId=8> where you can use their research and 
search function to locate information on a range of topics.	

Phi Delta Kappa International http://www.pdkintl.org is the 
international professional association of educators.  The titles of its 
full library of publications are available on line, including a new 
publication that was launched in September, 2005, Edge, also in hard 
copy, “ . . . a new benefit for members of PDK International.  Kappans 
can go the PDK website, log in, and download a free PDF edition of 
Edge as each new issue becomes available.”  Edge will be published 
bimonthly five times per year, each issue featuring a single, up-to-the-
minute, cutting-edge article of importance to educators.  PDK publishes 
its noted traditional monthly journal, Phi Delta Kappan, ten times a 
year from September to June.	

The Pew Charitable Trust has The Pew Internet and American 
Life Project <http://www.pewinternet.org/> has reports on Spyware, 
The Internet and School, Health, and other topics. 	

Cable in the Classroom’s Threshold: Exploring the Future of 
Education < http://www.ciconline.org/aboutcic/publications/
threshold.htm > features articles on learning in a digital world, produced 
in partnership with the Consortium for School Networking (CoSN). 
As an aside, here’s the CoSN position on Open Architecture in 
technology: http:/ /www.cosn.org/about/press /050905b.cfm

INSITES: A DIGITAL UPDATE - RESOURCES FOR 
TECH REFRESHER COURSE:  AAIE 101

BY BARRIE JO PRICE

	

Science Daily has a Browse Topics feature that allows the reader 
to glance many topics and select those of the most relevance < 
http://www.sciencedaily.com/>. For example, within computers, education 
can be selected.	

Educause has a section on Teaching and Learning that features 
180+ resources<http://www.educause.edu/Browse/645?parent_id=107>. 
For example, there is a presentation Effective Teaching with PowerPoint: 
A Learning Theory Approach that can be seen as a Power Point, Power 
Point with audio or as a handout. Also available is Things You Should 
Know About Blogs, a .pdf file.	

The Ford Foundation is not a directly focused on technology, 
but its reports provide well-developed information on topics often 
related to education, health, community development and other topics 
of relevance<http://www.fordfound.org/publications/ff_report/. 	

ISTE http://www.iste.org has an interesting instrument that they 
will let you ‘test drive’. It’s their Star Chart http://www.iste.org/inhouse/
starchart/index.cfm?Section=STaRChart&CFID=2805526&CFTOKE
N=12322169  “The CEO Forum’s Interactive School Technology and 
Readiness (STaR) Chart is a self-assessment tool designed to provide 
schools with the information they need to better integrate technology 
into their educational process”.	

These are just starter sites to help you pursue your own refresher 
course on technology and school leadership. Each link leads to others. 

Dr. Price is Professor of the Institute for Interactive Technology 
http://lit.ches..ua.edu of the College of Human and Environmental Sciences, 
University of Alabama, Tuscaloosa.  She is Partner, emTech Consulting, 
http://www.emTech.net  She may be reached at bjprice@emTech.net
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	Phi Delta Kappa International, the international professional 
association of educators, has announced the publication of the of 
Gilbert Brown’s book, Crucibles of Democracy: American International 
Schools and the Globalization of Democratic Values.  Brown is former 
AAIE President and current editor of Inter Ed.	

The book deals with the importance of the educational programs, 
curricular, co-curricular and extra-curricular, offered by American 
schools overseas to the development, growth and permanence of 
democracies in national governments.  A list of graduates is included 
of more than 25 collaborating overseas schools who have made 
significant contributions to the creation and maintenance of these 
values in their countries, and in the world. The Office of Overseas 
Schools also participated in the data gathering for the text.	

The book will be available through the PDK International website
www.pdkintl.org in December: www.pdkintl.org at a cost estimated 
about $20.  Brown will launch his book officially at the 40th Annual 
Meeting in Boston’s Westin Hotel – Copley Place, February 16-19, 
2006, with an autograph signing.

PDK INT’L PUBLISHES BOOK 
ON OVERSEAS SCHOOLS



	In the last issue of 
Inter Ed (Spring, 2005), I 
reviewed the interesting 
questions of cultural conflict 
styles (Hammer, 2003) and the 
development of intercultural 
competence (Deardorff, 2004). 
 Continuing in that vein, I am 
pleased to present the recent 
research of Dr. Karen Hall, the 
Director of Curriculum at the 
QSI International School of 
Shekou, China on the South 
China Sea.  It is safe to say that 
international educators value 
cultural competence both as a 
student outcome and as a 
necessary administrative tool. 

It would behoove us to be aware of those differences that might have 
a direct impact on school success.  Moreover, it is a pleasure to point 
out the importance to education of practitioners like Karen who are 
also researchers and theoreticians.  Congratulations, Dr. Hall!	

Hall’s doctoral study was conducted in the Department of 
Education Policy and Administration at the University of Minnesota 
and is entitled, A Comparison of American, Korean and Chinese Parents’ 
Views Toward Parent Involvement in Schools (2005).  A unique feature 
of the project was Dr. Hall’s combination of qualitative and quantitative 
methodologies.  The following is a summary of Dr. Hall’s fascinating 
and valuable study:

SUBJECTS	

The participants in this study were Chinese, Korean, and American 
parents of children 2 to 15 years of age attending an international 
school, with student population of 250 pupils, in a large city in China. 
 Parents of Chinese nationality were from Taiwan, Singapore, Hong 
Kong, Macau, and Malaysia.  Korean parents were from Korea, and 
American parents were from the United States.  These parents are 
employed by international and private businesses that operate in the 
Shenzhen Special Economic Zone.  All parents were invited to 
participate.  All surveys were completed in the subjects’ native language.

SURVEY INSTRUMENT	

The quantitative portion of this study utilized a survey that was 
adapted from The Mid-Atlantic Equity Center Parent Involvement 
Survey (Mid-Atlantic, Equity et al. 1992) and the National Standards 
for Parent/Family Involvement Programs National PTA Survey: Parent 
Involvement in Our Schools (PTA 1997).  The survey was translated 
into Chinese and Korean and back-translated into English to check 
the validity of the translation.  A pilot survey was conducted with 
each group for further validation.  	

Data were collected using a Likert scale of strongly agree; agree; 
disagree; strongly disagree; in five areas: (1) parental involvement in
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school decision making; (2) parental involvement in academic decision 
making; (3) parental involvement in social activities at school; (4) 
parent involvement in school communication; and (5) parental 
involvement in volunteering at school.   This survey consisted of 29 
statements.

PARENT INTERVIEWS	

The qualitative portion of this study used an interview protocol 
comprised of the same 11 questions for the Chinese, Korean, and 
American parents. The structured interview was used to explore the 
results of the survey, gain more information about parent views and 
cultural differences, as well as to ask questions of parents in a more 
personal setting.   The open-ended interview questions allowed 
participants to share their views and perceptions of parent involvement 
without being limited to four choices on the Likert scale.

RESULTS	

Findings indicated that the majority of parents surveyed did not 
want to be involved in the decision making process at the school.  
The survey results showed that Korean parents differed significantly 
from American and Chinese parents in three areas of parent involvement.  	

1.  	To a significant degree, American and Chinese parents believed 		
it is necessary for parents to be involved in planning social 		
events at the school more than did Korean parents.	

2.	 Korean parents believed that they did not have effective 		
communication with the school at a level significantly greater 		
than American and Chinese parents.	

3.  Korean parents were significantly more likely than parents in 		
the Chinese and American groups to feel that is necessary to 		
encourage parents to volunteer at the school.	

It is frequently remarked that school administrators deal with 
perceptions rather than realities.  Those perceptions, of course, are 
influenced by cultural style.  Cultural style offers a broad area for 
further research.  Many researchers avoid it because of the danger of 
crossing the line from the sympathetic concept of “style” to the rigid 
and limiting concept of “stereotype.”  Dr. Hall’s study is sympathetic 
and valuable to practitioners.   Judging from her study, it is clear that 
in a multicultural setting it may be necessary to adjust information 
flow and otherwise tailor the administrative approach to satisfy different 
school constituencies.  We are reminded once again to be flexible and 
pragmatic as we address our communities.

Dr. Ketterer is former administrator of American international schools 
in Nicaragua, Peru, Mexico and Paraguay.  He is President of the Phi 
Delta Kappa Chapter at Jacksonville State University and the Immediate 
Past President of the Alabama Association of International Educators.  
He may be reached at jkettere@jsucc.jsu.edu

BY JAY KETTERER
Professor of Educational Administration,  Director of International Endowment Foundation, Inc. 

Jacksonville State University, Alabama





	The U.S. Department of State, through the Office of Overseas 
Schools, provides a wide variety of assistance to some 191 American-
sponsored overseas schools around the world that serve 103,000 
students in 132 countries.  In addition to support for curriculum and 
training, the Office of Overseas Schools strives to provide information 
on a variety of educational and scholarship opportunities for students 
in these schools.  To this end, I have recently been in touch with the 
University of Virginia and the Horatio Alger Association.  I hope the 
information described below will be of interest.

JEFFERSON SCHOLARSHIPS	

The University of Virginia’s (UVA) Jefferson Scholars Foundation 
sponsors a merit based scholarship program, named the Jefferson 
Scholars Program.  For the past 25 years, the program has provided 
full financial assistance and enrichment opportunities to approximately 
30 undergraduate students in each entering class.  Each year, over 
2,100 U.S. high schools are eligible to nominate one student for these 
scholarships. UVA is also interested in attracting qualified U.S. citizens 
and students of other nationalities who attend secondary schools 
assisted by the Office of Overseas Schools.  	

The scholarship’s criteria are demonstrated excellence and 
exceptional potential in the areas of leadership, scholarship and 
citizenship.  	

More information is available at www.jeffersonscholars.org or from 
Nina Barker, Jefferson Scholars Foundation Program Analyst, at 
ninabarker@virginia.edu.

HORATIO ALGER SCHOLARSHIPS	

The Horatio Alger National Scholars Program, administered by 
the Horatio Alger Association, is one of the largest college financial

BY KEITH MILLER

EDUCATIONAL OPPORTUNITIES FOR STUDENTS
IN INTERNATIONAL SCHOOLS

aid programs in the U.S. and is the only major scholarship effort that 
specifically assists high school students who have faced and overcome 
great obstacles in their young lives.  While many aid programs are 
directed primarily to recognizing academic achievement or leadership 
potential, the Horatio Alger program also seeks students who have a 
commitment to use their college degrees in service to others.  	

Eligibility for these scholarships has been extended to United 
States citizen students in U.S. Department of State-assisted schools 
and U.S. Department of Defense Schools.  Two years ago, two students 
from the Hong Kong International School received $10,000 each to 
help underwrite their college education at the institutions of their 
choice.	

Specific eligibility requirements for the 2006 scholarships include:	

•	 Enrollment full time as a high school senior, progressing 		
toward graduation in the Spring/Summer 2006, with plans 		
to enter college no later than the fall following graduation;	

•	 A strong commitment to pursuing a bachelor’s degree at an 		
accredited institution (students may start their studies at a 		
two-year institution and then transfer to a four-year institution. 	

•	 Critical financial need. 	
•	 Involvement in co-curricular and community activities; 	
•	 A minimum grade point average (GPA) of 2.0; and 	
•	 Submission of the application by October 15, 2005.	

You will find additional information on the purpose of the 
scholarship, eligibility and how to apply for it on the Association’s 
website at www.horatioalger.org/scholarships  

Dr. Miller is the Director of the Office of Overseas Schools of the Department 
of State.  He may be reached at MillerKD2@state.gov
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	Elsa Lamb, President of AAIE, announced the membership of 
the Association’s standing committees for the coming years.  These 
are:

EXECUTIVE COMMITTEE: 	
Elsa Lamb, President; Bill Powell, President-Elect; Ron Marino, 

Treasurer; Frank Anderson, U.S. Representative; Mary Anne Haas, 
U.S. Representative; Mary Virginia Sanchez, Regional Executive 
Directors Representative; Jack Delman, Overseas School Head 
Representative; Bud Spillane, Office of Overseas Schools (ex-officio); 
Dick Krajczar, AAIE Executive Director (ex-officio)

NOMINATING COMMITTEE: 	
David Chojnacki, Committee Chair, Executive Director, NESA; 

Emma Guttierez, Director, American School of Tampico, Mexico; 
Michael Popinchalk, Superintendent, American International 
School/Dhaka. 

PROGRAM COMMITTEE: 	
Bob Sills, Committee Chair, Executive Director, EARCOS; Dixie

McKay, Executive Director/CEO, ECIS; Miffi Greer, Executive 
Director, AISA; David Cobb, Executive Director, CEESA; Carolyn 
Brunner, Director, International Learning Styles Center, SUNY College 
at Buffalo

HALL OF FAME COMMITTEE: 	
David Smith, Chair, Dean Emeritus, University of Florida; Reina 

O’Hale,Executive Director, MAIS; Dennis Klumpp, Director General, 
American School of Asuncion, Paraguay; Pete Hansen, Senior 
Development Associate, California State University, Northridge  

COMMUNICATIONS COMMITTEE: 	
Barry Jo Price, Chair, Professor/Partner, University of Alabama/ 

Institute for Interactive Technology; Gil Brown, Retired Overseas 
School Head; Edward Greene, Head, International School of 
Amsterdam; Vince Ferrandino, Executive Director, National Association 
of Elementary School Principals; David Smith, Dean Emeritus, 
University of Florida

AAIE BOARD ANNOUNCES COMMITTEES FOR 2005-2006



This is the second of a two-part 
series on clarification of the role 
of trustees in overseas school 
governance.  The first article that 
appeared in the Spring, 2005, issue 
dealt with why overseas school 
trustees work ‘harder’ than is 
necessary to be productive.

Trustees often complain that it 
seems to them that their 
organizations are administered 
without a valid employee 
assessment mechanism to assure 
that  per formance  meet s  
institutional mission and goals. 

 They wish their school heads would implement a method that will 
be the basis for consistent, and continuous, enhancement of employee 
achievement of the aims within the board’s adopted philosophy.	

Yet, if asked whether the board, its individual members or its 
chief operating officer, the chair, have scheduled a review of their own, 
and collective, performance on their jobs, trustees readily admit that 
rare is the group that does it.  More rare still are those who look 
forward to a system of assessment that requires their time, their effort, 
additional meetings and planning to accomplish a meaningful outcome. 	

Trustees stand ready to evaluate the performance of their CEOs 
as an important part of their duties to assure satisfactory performance 
within contract terms, position description, and established annual 
and long-term goals.  Perhaps the problem begins there.

The three legs of objective performance assessment	

It is almost impossible to assess employees’ performance without 
position descriptions, or lacking near-term goals that were pre-
established in agreement with supporting supervisors, or without clear 
knowledge and dedication to organizational mission. Most supervisory 
assessment rests on one or more of these three legs of a performance 
tripod, whatever the evaluative instrument or assessment process may 
be.  Perhaps only one of these legs is available to trustees, that of the 
school’s mission.	

If trustees want school employees to be assessed on a regular basis, 
then they must set the example that they believe in regular, annual or 
more frequent, evaluation of everyone, including the very ‘top’ the 
organization, the board of trustees.  The message must go out from 
this ‘top’ that regular evaluation is the key to improvement of job 
performance.  The board, its members, and its chair will exemplify 
this process and participate in it in the hope that their work, and that 
of future boards, will be continuously enhanced.	

The board, its individual trustee members, and indeed even the 
chair, may not have a single responsible supervisor as would, or should, 
every other employee.  The CEO’s ‘supervisor’ is clearly the chair 
acting for the entire board.  The supervisor, or supervisors, of the 
board are less distinct.  If the board is elected, trustees may consider 
the voters as their supervisors.  Those who elect them are not such; 
they are ‘evaluators’ as they cast their ballots or speak off the record 
to trustees about their personal needs. Nonetheless, this is but one 
barrier, and a much less daunting one, among the many that mediate 
against even the most motivated board’s desire to evaluate their annual

MEMO TO THE BOARD – HOW AM I DOING?
BY GILBERT C. BROWN

success.	
Although many boards have their functions described in the 

registered founding documents of the school, such as articles of 
incorporation and bylaws, most rarely refer to the clauses that govern 
their behavior and responsibilities. At best, it would be dry reading, 
perhaps so outdated as to be of little use. It is indeed a rare board that 
has a written description of its duties.  Even more rare is one that 
orients its incoming trustees to any description in written form.  The 
list of absent statements that most likely are standard for all others in 
the organization may go on to include a position description for 
individual trustees, an equal document for the chair, lists of rights and 
responsibilities, expected job performance, yearly goals, and so forth. 
Without such documents, any process of evaluation becomes challenging 
to the best mind.  If one does not have a predetermined destination 
for one’s journey, as the saying goes, any road will take you there. 

External and internal assessment	

The assessment process for the board may begin with creation of 
these documents, or as many of them as desired.  One such may 
already exist, often called a ‘code of ethics,’ proper behavior expected 
of all trustees in the conduct of their affairs on the board.  If such 
code exists, trustees could be asked to self-assess within its several 
requirements.  But, if everyone in the school has a full job outline, 
why not the trustees as well?	

It would not be difficult to expand this code into a position 
description.  Trustees need not do this themselves.  They could ask 
their CEOs to draft an adequate statement for the board’s review and 
approval.  The chair and the school head can also draft a similar 
description for the chair, again for the board’s review and approval.  
Once completed, these job descriptions may be modified by the action 
and agreement of future incumbents to meet the demands of changing 
times, just as employees’ descriptions change upon occasion in 
accordance with organizational needs.	

Most boards have established yearly goals for their CEO, using 
these same ends for their own functioning.  Others have more specific 
statements of what they wish to accomplish internally in their operating 
methods.  These goal statements often form the basis for an annual 
self-assessment done at their last meeting.  Occasionally this is done 
to appreciate what they have accomplished, but more frequently the 
evaluation takes the form of a legacy left to the succeeding board and 
its members to help establish their direction or to avoid the pitfalls 
that hampered effective functioning during the year.  This latter process 
is a best attempt to enhance future performance in a naturally transient 
governance environment.	

When boards reach for assessment, they find no one else to do 
it but themselves.  Self-assessment is not to be scoffed at.  Indeed, 
most organizations require all employees to do a self-assessment within 
their established goals and position descriptions at the same time their 
supervisors perform their assessment to compare the employees’ 
perceptions of their service with that of their supervisors.  As may be 
expected, self-assessment is usually more penetrating that that done 
externally.

Equity enhancement as the generic goal	

Lacking all three of the tripod legs needed as an outline for 
effective, objective assessment, whether self or external, boards may 
still proceed with a self-evaluation.  Perhaps a single function is generic

8
continued on page 13
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	Nineteen members of AAIE’s Board of Trustees held their annual 
summer meeting at Washington, DC’s St. Gregory Hotel.  The two-
day business schedule included a retreat workshop to reach a consensus 
in setting short-term goals as Executive Director Dick Krajczar assumes 
his position on a full-time basis.	

Board Chair Elsa Lamb opened the retreat speaking of her vision 
for the Association during her second two-year term.  Krajczar then 
added his views to establish the framework in which the trustees would 
work to establish AAIE’s directions until 2007.  Case studies were 
reviewed along with the recent history of the organization.  A technique 
was then followed to achieve consensus among those present prioritizing 
the most important of the many goals that were suggested.	

A clear direction was agreed upon for the forthcoming efforts of 
the Executive Director, officers and the entire board.  Goals established 
included:	

1. 	 A full review of the purposes, mission and vision of AAIE;

	

2. 	 Define AAIE’s image and benefits the Association brings 		
to all;	

3. 	 Increase and diversification of membership:	
4. 	 Improved consultation with the membership for greater 	
    	 participation and feedback improving organizational ability 

            	to listen to its membership;	
5. 	 Upgrade all services, including the quality of the annual 		

meeting;	
6. 	 Expand professional development opportunities for members;	
7. 	 Explore relationships with other international service 

     		 organizations.	

The retreat ended with universal commitment to assist the 
Executive Director achieve these goals, providing the resources he will 
need to do so.  Further work was to be done by Krajczar to establish 
intermediate objectives, strategies, timelines, resources needed and 
processes for progress reporting for the board’s and the membership’s 
assessment of movement toward goal fulfillment.

AAIE TRUSTEES MEETING SETS GOALS FOR 2005-7

	On the eve of the celebration of the founding of our Association 
40 years ago, we have much for which to be grateful.  Unfortunately, 
our festivities will be spiced with a little sadness, our attention called 
to four of our members in the extended “We Remember” column 
further on in this issue.  As must the rest of us one day, they have 
reached the final chapter of their books of life.	

As our Association ages, more of our members will have achieved 
the fullness of their cycles.  Mortality reminds us that our institutions 
are established among humans specifically to outlive us, to bring the 
benefits of association when its members, inevitably all of us, fade 
from the scene. We create our associations, our institutions, to bring 
something to them, to the others who will share them with us.  
Whether or not we can see the longer-range outcome, the subliminal 
eventuality is that through association we bring well being to those 
who will follow us when we are no longer here.	

Aaron Copeland’s tone poem, Appalachian Spring, has a section 
with an old American folk song as its theme.  This song, in its original 
form, is known as “Simple Gifts.”  How accurate that description is 
of what we bring and what we take from our Association.  Our AAIE 
can only serve us if each brings something to it, something others may 
take away in exchange for what we will receive from them.  The simple 
gifts extend to many areas of our Association’s endeavor, to inspiration, 
to friendship, to knowledge, to improved practice, to intellectual 
growth, to professional challenge, to personal advancement, yes, even 
to our social interactions where we mentor each other.	

What ensues from the process of higher-level cerebral exchanges 
is what we are supposed to leave each other.  That’s not merely a goal 
of our association with one another, but as educators, it is our obligation, 
we owe it to each other.  We come to take away, to gain, but we cannot 
if we don’t also bring something.  We must put back, in kind, what 
we hope to receive from our membership in AAIE. We need not repay 
only with our successes.  Our efforts that ended in something less 
than success are even more important to share so that others may 
benefit from our experiences, avoiding the pitfalls that plagues us.  

But principal among all the outcomes of this giving and taking, is 
that a tradition is established within our organization that assures 
continued growth, utility and benefit for those who follow long after 
we are gone We create a collective ‘unconscious’ that guarantees a 
commitment to ongoing progress.	

David Tully called up his monumental strength as he spoke via 
speakerphone from his hospital bed in Houston to his school’s 
graduating class in São Paulo.  In this fading moment, he reminded 
his departing seniors of the importance of making a contribution.  “ 
. . .Those people who are able to identify a goal, move toward it, claim 
victory, feel satisfied and then move forward, they are the real movers 
and shakers.” They will strive to do their best all the time.  David 
meant that their ‘simple gift’ was to bring more to the association of 
the humanity we all share than they take away.  He was such a person.	

Recalling an achievement of the community of the school, he 
quoted from Andrea del Sarto, “It reminds me of a quote which is now 
emblazoned inside the new Art Center which was written by Robert 
Browning, ‘Ah, but a man’s reach should exceed his grasp, Or what’s 
a heaven for?’ I think we should strive to do that little bit more, to 
go that further distance rather than just be satisfied with what we can 
do but rather with what we may be able to do.”	

Thank you, David, for the legacy you leave us of a dedication to 
greatness.  It is not the greatness that is your ‘simple gift,’, but your 
dedication to it that you have left us.  We must leave this to each other. 
We should take this dedication away with us from our Association 
and from our professional and personal associations with each other. 
 I hope that we all look forward to our 40th Anniversary as one more 
opportunity, one more starting point to join each other, to bring 
something we may share, knowledge, spirit, creativity, problems, 
handicaps, successes and failures so that all may walk away from the 
three days we are together enriched, stronger, inspired with newfound 
courage to do those things our communities need!

The editor may be reached at 2417gilbrown@msn.com

EDITORIAL – DAVID TULLY AND SIMPLE GIFTS
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Dear Members of AISH and AAIE,	

Approximately five years ago, a 
small group of people met together 
at a hotel in Miami to creatively 
address the dearth of professional 
development opportunities that had 
existed for heads of international 
schools. Often a lonely job in 
relatively isolated parts of the world, 
the international school headship 
spawns various unique needs, some 
known only to our peers. Several 
specific strands of needed service 
were identified, and the Academy 
for International Heads was born. 	

Since our inception, AISH has grown to a member base of over 
200, focusing on the needs of aspiring and existing heads of international 
schools. The organization’s signature event has been its summer seminar. 
Dr. Michael Thompson, noted author of Raising Cain, has been the 
facilitator for the first five summers and has done a masterful job of 
creating a retreat-like atmosphere in which serious intellectual 
stimulation is complemented by small group discussions, case studies, 
good food, fun, and fellowship. Dr. Robert Evans, author of The 
Human Side of School Change, will be this year’s facilitator in Michael’s 
stead, with the theme “Navigating and Leading Healthy Change in 
International Schools”. This will take place in the hill country outside 
of Philadelphia, PA on June 25-30, 2006.  I always see the summer 
seminar as a way to unpack my school year among peers in a safe and 
supportive environment, receive some great ideas and insights to 
ponder, make the transition from the din surrounding the conclusion 
of a school year, and emerge refreshed and ready to be fully present 
for my family on vacation. It has been a winning formula for those 
who have attended. Treat yourself! 	

We’ve also listened to our membership and have focused our 
professional offerings throughout the year, responding to items that 
emerge at the top of the annual survey. The August survey yielded the 
following topics, each of which will result in a themed workshop at 
recruitment fairs and/or at regional conferences. Please see our web 
page, www.academyish.org for more information regarding professional 
development activities.	

•	 Public  Relat ions and Marketing your School 	 	
(Feb 16, Boston, Chrissie Jahn presenting)	

•	 Quality Indicators and Data Driven Decision-Making 		
(Feb 6/7, University of Northern Iowa, 		
Clark Kirkpatrick presenting)	

•	 Leadership for Effective School Change 		
(June 25-30, North Wales, PA, Robert Evans presenting)	

Clark Kirkpatrick, our founding CEO, has done an outstanding 
job in launching our organization, providing us global visibility, and 
helping to establish strong foundations upon which we can build in 

the future. He has been a troubadour, trekking around the world 
conducting countless Board seminars and spreading the good word 
about the Academy. In the words of our late President, David Tully, 
“Clark has been a true cheerleader for AISH and can always be counted 
upon to have AISH pins in his blazer. We are extremely grateful for 
what he has done to help lead AISH from an exciting idea shared by 
a few people to a thriving organization with a bright future.”  Clark 
will be retiring (for the third time!) this June, and we are actively 
searching for his replacement. Please see the advertisement, for the 
CEO vacancy, graciously displayed by AAIE elsewhere in this issue. 	

During this past summer seminar in Dublin, after having just 
received the tragic news about David Tully’s lost battle with cancer, 
we conducted a meaningful and poignant memorial meeting in his 
honor. David was one of the brightest of lights in international 
education, an inspiration and guide to many, despite his relative youth. 
His devotion to the Academy was indicative of his leadership at the 
Graded School in Sao Paulo, where we worked together for two years. 
He was a charismatic leader and a skilled manager, able to both 
effectively conceive of fresh ideas and, with tenacity, skill, and creativity, 
bring them to fruition. As President of AISH, as with his predecessor, 
Niall Nelson, David helped our organization to flourish, while guiding 
us effectively to our next level of development and maturity. We will 
certainly miss David’s inspired soliloquies, creative turns of phrase, 
quick wit, and good humor. Our hearts go out to his wife Elizabeth 
and to his five sons. 	

With deep gratitude for our past leadership, we are now poised 
for a promising future for our organization. We warmly encourage 
you to join our vibrant community of international school heads. The 
basis for learning, and indeed for our lives, is human connectedness. 
We are not meant to be in isolation. AISH is not only a professional 
organization; it is a life line, a conduit for these vital connections, that 
unites us and stimulates learning opportunities for us all. Through 
our collegial support services, aish-net, and frequent member 
communications, AISH is actively promoting this connectivity among 
heads. Your boards, faculties, and communities all wish you to succeed 
so that you can provide the type of leadership that your schools need. 
AISH feeds you so that you can lead them. Join us…you owe it to 
yourself! 	

We deeply appreciate the continued interest that AAIE has 
indicated in us, evidence of our two organizations’ collegiality and 
mutual support. 

Warm regards,
TIM CARR
President, Academy for International School Heads
Headmaster, American School in Japan

Mr. Carr may be reached at tcarr@asij.ac.jp

A LETTER FROM TIM CARR, PRESIDENT OF THE ACADEMY 
FOR INTERNATIONAL SCHOOL HEADS (AISH)
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	Like stateside superintendents, 
the challenges international 
school administrators face can 
be daunting.  The pressures 
caused by lack of adequate 
funding, increased tuition costs, 
competing community and 
school groups, the recruitment 
of top notch staff members, 
perceived dissatisfaction with 
school performances, intrusive 
board members, host country 
regulations and the occasional 
sense of isolation cause some 
practitioners to fold under the 
pressure while others actually 
thrive.	

Much has been written about those for whom the daily stress of 
the job produces a knock-out punch and little has been written about 
those who continue to grow and flourish as school leaders.  These 
resilient individuals face the same challenges as their colleagues but 
are made stronger through the adversity.  The resilient leaders display 
minimal dysfunctional behaviors, thrive in their careers, enjoy their 
work, appear productive and seem successful.  They have developed 
attitudes and strategies to get them through difficult times.  They 
manage adversity and bounce back when things go wrong.	

In an effort to understand the strategies implemented by these 
individuals, I interviewed 18 Michigan school superintendents who 
appeared to be resilient.  The 18 superintendents interviewed average 
17 years as superintendent and 13 yeas in their current positions.  
The 14 men and 4 women serve 3 rural, 13 suburban and two urban 
school districts with student enrollments ranging from 850 to 28,000 
students.

Resilient leaders stay connected	

By shutting down dialogue when hard issues hit the table, the 
non-resilient leader becomes isolated.  However, these resilient CEOs 
have learned that a collective wisdom often emerges when actions are 
developed jointly. These resilient individuals know that no matter 
how competent they are, they never have all the assets needed to 
develop and implement alternative strategies to solve all the challenges 
they face. 	

They describe a process that includes and encourages dialogue 
with many groups.  They talk with other administrators, consult with 
school attorneys, and often schedule meetings with those knowledgeable 
to discuss the predicament.  They listen hard and are determined to 
learn from the ideas and advice of others. One administrator puts the 
problem on the table, “I listen to the concerns and we develop a 
timetable to address them. I ask three basic questions, ‘Where are we 
now?  Where do we want to go?  How do we get there?”	

To expand the dialogue and gain greater insights into issues, 
advisory groups of community members are established.  
Superintendents meet with the advisory groups to discuss issues 
affecting the school district to learn about group members’ concerns.

Resilient leaders channel problems into factors they control

	

The non-resilient leaders have lost faith in their abilities to solve 
problems.  The resilient ones focus on factors they can control.  One 
said, “I see a problem as an opportunity in disguise.  I start by thinking 
with the staff through the worst-case scenario.  If this thing really 
blows, what’s the worst that can happen?  Then I move with the staff 
to the best-case scenario.”  This superintendent goes on to ask himself 
and the staff such questions as:  “Given the fact that we have to endure 
and manage this, how can others and we benefit from this experience? 
What can we all get out of this experience that is positive for the 
students, the community, the teachers, the support staff, the board 
and me?”	

The leader continues, “Trying to get a vision with a positive 
outcome implanted in my mind and in the minds of the people who 
are going to help us get through it, even out of a negative situation, 
is, to me, a really important thing.  And it’s energizing.  At least, it 
gives you something to work toward, and you are not just working 
away from something.  I don’t like to work away from things.  When 
you’re always doing that, it is pretty debilitating, so I like to have the 
feeling that we are working toward something.  Even though it isn’t 
fun, the end result could be better.”

Resilient leaders seek new experiences 	

The non-resilient leaders often shy away from new experiences. 
 The resilient superintendents like to bring people together and organize 
efforts to address issues.  One superintendent said, “I enjoy building 
coalitions and putting projects together.  I am chairing a group of 
superintendents studying the sleep cycles of adolescent students.  We 
are looking at the medical research and the experiences school districts 
in Minnesota are having where they delay their morning start times. 
 The research is compelling.  Pulling that project together and getting 
all of us thinking about this issue has been fun.”	

They like the variety of issues that take them into areas they 
otherwise would never travel.  As one school leader put it, “One 
minute you’re dealing with curriculum, the next minute you’re dealing 
with a budget item, then you’re developing recommendations for the 
purchase of school busses, next you are addressing a parent concern 
or responding to a board member inquiry and the next minute you’re 
hiring a principal.  You’re shifting gears and continually learning new 
things.”

Resilient school leaders take action 	

The non-resilient leaders are often frozen in action whereas the 
resilient leaders step forward.  Their action often is referring the issue 
to those near the conflict.  They are not “dumping” the problem; 
rather, they are shifting it to those who understand the dynamics 
surrounding the issue and can resolve it most efficiently.  Through 
referral, they help other staff members accept and carry out their 
individual responsibilities.	

“When the problem is at the building level,” said one 
superintendent, “the teacher needs to be first, the principal needs to 
be second, the assistant superintendent third, I’m fourth, and the 
board fifth.  I try to get the problem addressed at the closest level 
possible to its solution, realizing that through the appellate process 
the problem very likely will get resolved before it ultimately gets to 
the board.  I try to practice that every single time.”	

In other instances the issue becomes more urgent and the

RESILIENT SCHOOL LEADERS RESPOND TO ADVERSITY
BY DAN C. WERTZ
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administrator steps forward.  One interviewee told of a time when he 
decided to terminate an autocratic principal who had been in the 
building for 30 years and had become “an institution.”  Although 
some 200 parents with petitions attended the subsequent board 
meeting, the superintendent stood his ground.  Because he couldn’t 
get into any of the personal issues regarding the principal, he was at 
a disadvantage.  As he put it, “I couldn’t say some things I would like 
to have said, and the parents were very reactive.  Fortunately, we had 
built enough trust so the board hung with me.  The community 
accepted the decision.   We put a people-person in the job, and within 
a year the place was rally clicking.”	

Other times the issues become more personal.  When that happens 
these CEO’s take charge of their lives.  One night a superintendent 
received a phone call from a board member after the board member’s 
daughter had not been hired as a teacher in that school system.  The 
superintendent listened as the board member “just chewed me out.” 
 He said, “I’ve never heard such locker room talk from my experience 
as an athlete that I heard come out of this woman’s mouth.  Between 
the swearing and the ‘I’m going to get you,’ she said, ‘you better pack 
you bags and get out of town because your days are numbered.’  That 
is how the conversations ended.  As a result, I knew it best that I start 
looking for another job.”  He left that school district the next year 
and moved to a district where he distinguished himself as a top quality 
leader for the next 14 years.”	

Others decide to ride it out.  Another superintendent told of a 
time when “for whatever reason, and I’ll never understand it, the 
board president no longer wanted my leadership and was able to drag 
a few other board members along.  So that was a very stressful time 
for the board and for me.  Some board members were lying, and that 
made no sense at all.  The sides were chosen, and those who were 
supportive were wonderful to me and still are.  They tried to intervene, 
tried to help problem-solve, tried to work it out for everybody’s 
benefit.”  She continued, “You either ride it out or you move on.  I 
decided to ride it out, and here I am 8 years later.” 

Resilient leaders let go of issues outside their control	

The non-resilient leader tends to ruminate about issues over 
which they have no control. They find it difficult to move on after 
the school board has rejected a recommendation. Resilient 
superintendents do not harbor ill will.  They may not agree with a 
decision made by the board, but they certainly understand and defend 
the board’s right to make the decision.  One superintendent requests 
that board members “let him off the hook” after a difference of opinion. 
He then told the following story to illustrate the point.	

“Two monks had dedicated their lives to silence and never 
touching a female.  One stormy day they were walking along a very 
muddy road.  As they rounded a curve they saw a young lady in a 
kimono trying to cross a swollen stream.  One monk walked over, 
swept her up and carried her across the stream.  The monks continued 
walking in silence.  At the monastery, later that evening, the second 
monk wrote to the first, “Why did you pick up that woman, you 
know that is against our pledge?”  The first monk wrote back, “Why 
are you still carrying her, I put her down hours ago?”	

Another superintendent said, “I do not dwell on the past. I refuse 
to dwell on the past.  As a matter of fact, I tell people, for example, 
when the contentious teacher strike was over, I said, ‘It’s done, it’s 
gone, it’s over with and I’m not going to dwell on it’.  Now some 
people want to keep replaying the difficult incidents that occurred, 
but I refuse to do that.”  I said, “We are going to learn from this

experience.”

Resilient leaders regulate their emotions 	

When issues heat up, non-resilient leaders find it difficult to 
regulate their emotions. The resilient ones control their emotional 
responses to crisis. One interviewee said, “I am blessed biologically.  
When a crisis occurs there is something that happens inside me that 
just calms me down, shuts out all outside noise, and I’m unperturbed 
by the enormous emotions that come with a crisis, a confrontation 
or critical issue.  Through my calm approach to the issue, in spite of 
voices being raised and the shouting and swearing, I’ve been able to 
somehow make it through these events.  It is like a character who 
walks into an enemy’s camp and says, ‘O.K., what’s going on?  Let’s 
talk about this.”

Resilient leaders learn from failure 

No leader experiences 100% success.  The non-resilient leaders blame 
themselves when matters turn badly.  They interpret the incident, as 
“I’m a failure”. The resilient ones learn from the failure.  “We had 
worked very hard to pass an operating tax levy that failed at the polls. 
 One of the board members came in the next day and said ‘You must 
be feeling really badly about this tax levy going down like it did.’  The 
superintendent responded, ‘this just means we have to come back and 
do it another way.  I never feel defeated.  This is a temporary setback, 
and I just feel like we’ll just drop back.  You know what’s true?  We 
may be able to come out in a year from now with an even better 
concept than the one we lost with.  Maybe the community was telling 
us something and we just have to go back to the drawing board.”

Resilient leaders develop strategies to survive tough times	

The non-resilient leaders become victims of the tough times.  
Much like heat transforms metal into steel; the crucible of harsh 
experiences develops hardy leaders.  Through experiences, these resilient 
superintendents have developed the intuitive skills to read the situation, 
put the parts together, and facilitate the action needed.  They bring 
people together but rely on the voices of their own experiences.  It is 
a basic characteristic to these individuals to look for the “opportunities” 
within contentious issues.  They often reframe an issue into something 
positive.  They stay connected with others during difficult times, focus 
on factors they can control, step forward when action is needed, 
regulate their emotions, learn from failure and let go of issues.  These 
resilient leaders do not become victims of their environments; they 
take charge of their lives.
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to all boards, whether of nonprofit or for-profit institutions. That 
function is the enhancement of organizational equity. In for-profit 
companies, that enhancement is objectively measurable by comparing 
current vs. past balance sheets, book values, net asset values, debt to 
equity ratios, and the value of companies’ stocks in the market.  
Assigning a value to equity in nonprofits doesn’t lend itself easily to 
such discrete measurement values.  Equity of a school is much more 
subjective, but measurable nonetheless. 	

Board chairs could conduct an interesting mid-year self-assessment 
exercise in equity measurement that would require but a few moments 
at a regular board meeting. They could distribute a three by five card 
listing several factors that, in the estimation of the sitting board, clearly 
constitute the ‘equity’ of their school and that are not found on the 
balance sheet.  Chairs can list any of such factors as (1) human 
resources, (2) educational program, (3) extracurricular programs, (4) 
technology, (5) community opinion of the school, (6) board-community 
communications, (7) community support, and so forth.  The items 
could be introduced with the question, “Has the service of this board 
so far this year enhanced the value to the community of the following 
factors that compose part of the equity of our school?”  Next to each 
item, the trustees check one of three columns headed by the words, 
“Yes,” “No,” and “Not sure / don’t know.”  	

If nothing else comes of this short exercise, lively discussion surely 
will ensue when the chair or the board secretary collates all the 
anonymous responses and informs the trustees of the range of their 
perceptions. The ‘why’s’ and ‘why not’s’ could lead to a need for the 
board and its CEO to emphasize programs that would correct what 
are perceived to be areas in which the trustees are not fulfilling a 
function universally expected of all boards.

More complete self-assessment templates	

Many authors and organizations have addressed the need for 
boards of nonprofits and schools to assess themselves, lacking another 
recognized and qualified supervisor to do it for them. Some have even 
published standard forms boards may use to facilitate their self-
assessment process.	

1.	 Boards may apply a “360° assessment technique” in which 
those ‘all around the board’ are asked to respond anonymously to a 

questionnaire created by the board.  The instrument contains questions 
about the boards’ functioning that trustees wish evaluated, such as 
accessibility, image of school programs or communications.  The 
evaluators are parents, students, community members, and employees, 
in short anyone whose opinion of their work is of value to the board. 
Trustees themselves may nominate those to be polled, or they may be 
selected at random by the head’s secretary.  Usually 15 to 20 opinions 
of a randomly selected group are adequate to obtain a meaningful 
evaluation.  In addition, all trustees complete the same form 
anonymously, then collated by the chair or his or her designee.  The 
comparison of the results of the self-assessment with that of the 
community’s perception is of value to the incumbent board, but 
perhaps even more to its successor.	

2.	 The Overseas Schools Advisory Council of the Department 
of State has published a workbook, School Board Development: Building 
a Board That Works, available from the Office of Overseas Schools 
Section I of that work has 120 pages on self-assessment methods and 
forms for overseas school boards. www.state.gov/m/a/os 	

3.	 The Peter F. Drucker Foundation for Nonprofit 
Management’s, The Drucker Foundation Self-Assessment Tool, comes 
with both an informational text and a “Participant Workbook” that 
contains tear out sheets for boards to use in the process.
www.pfdf.org 	

4.	 BoardSource, the former National Center for Nonprofit 
Boards, has several booklets with instruments for board self-evaluation.
www.boardsource.org
   	 5.	 The National Association of Independent Schools, NAIS, 
has a website with information on assessment for boards of schools 
of the size of those most frequently found overseas. www.nais.org   

This is the twenty-seventh in a series of articles published in Inter Ed since 
1995 on development of American/International school boards.  Dr. 
Brown is former President of AAIE and retired head of the American 
School of Rio de Janeiro and of the Lincoln School in Costa Rica, where 
he served a total of 28 years.  He is author of A Handbook for the 
Development of American/International School Boards, (1995) a boxed 
set of 25 “Memo to the Board” booklets,(1999) Developing the Chair of 
the American International Overseas School Board, (2002) and Untangling 
the Web of Financial Reporting: A Primer for Trustees (2003). Dr. Brown 
is a consultant in development programs to overseas school boards.  Email: 
2417gilbrown@msn.com

	The purpose of this study was to describe the status of service - 
learning in international schools as represented by those schools that 
have been accredited by the Middle Schools Association of Colleges 
and Schools (MSA).  Service -learning is a teaching methodology that 
ties service to classroom learning so curricular outcomes are met for 
the student and reciprocal gains are attained for the service recipient. 
 This study creates a perspective of service – learning as it exists in 
international schools at a particular point in time.	

International Schools exist throughout the world to educate 
student bodies whose parents work in countries outside their home 
countries, as well as local students whose families have chosen this 
alternative style of education.  These schools often exist in a vacuum 
of isolation.   Due to geographic distances, networking among these 
schools regarding service – learning has been minimal.  While there 
has been a growing trend towards service – learning, these efforts can 
only be described as grass roots.  There is a need to identify what 
different schools are doing, what models of service have proven most 
effective, and how learning objectives and “best practices” are 
incorporated.

	

This study combined quantitative and qualitative methods to 
form a triangulated research design.  MSA schools were chosen as a 
sample as they represent an accessible sample that share common 
attributes.  Ninety-four MSA schools received an e-mail survey soliciting 
descriptive data about service – learning as it exists in their schools.  
Additional data was solicited through six telephone interviews, and 
through a review of web based material.	

Findings indicate that service – learning is viewed as important 
in international schools, but is not maximized as an instructional 
method.  Specifically, key components like reciprocity, assessment, 
and ties to the curriculum are often missing.  The results of this study 
provide practical data that can be used for informing policy and 
practice related to service – learning.  By understanding what is 
happening in other schools, a rationale can be created for schools 
wishing to adopt service – learning or institute change in existing 
programs.  

Dr. Hedger completed his degree at the University of Minnesota in May, 
2005. He may be reached at gkhedger@yahoo.com

DOCTORAL ABSTRACT: SERVICE LEARNING IN SCHOOLS ACCREDITED BY MSA OUTSIDE U.S.
BY GREGORY ALAN HEDGER, DIRECTOR Cayman International School, Cayman Islands

MEMO TO THE BOARD....continuation from page 8
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	How did two middle school science teachers, Stuart Fleischer 
and Astrid Feldman, and the technology coordinator, Brian Turner, 
at AIS-Tel Aviv effectively assist all 110 middle school students 
participating in the school’s Science Fair?  They ‘reinvented’ the science 
fair and took it “semi-virtual”, creating a Virtual Science Fair (VSF). 
 Reflecting the reality of today’s age of communication and collaboration, 
the VSF provided educational opportunities to challenge students 
with computer-supported, collaborative learning tools and to increase 
expectations that students guide their own learning.	

Using the powerful online tools provided by the Black Board 
interactive software, the VSF hosted student projects online with 
digital images and streaming video.  The embedding of e-learning 
tools in the traditional science fair fostered self and group-directed 
student inquiry and investigation.  In this learning environment, 
scientific habits of mind were nurtured, and the tools and tactics for 
manipulation of information, discovery, generation of artifacts, and 
sharing of science knowledge were highlighted.  Students were 
encouraged to investigate science problems at multiple levels of 
complexity, thereby deepening their understanding of scientific 
concepts.	

While eliminating some of the logistical problems of the traditional 
science fair, this virtual fair tapped into the communicative potential 
of the web.  E-Mentors skilled in science discussed the development 
of the project with teams of students throughout the design, research, 
experimental and analytical phases of their projects.  Using an e-diary, 
students reported and reflected on the process.  Qualified e-judges 

interviewed the students and assessed their projects online.	

Addressing the challenge of creating a cadre of mentors to assist 
110 middle school students, Dr. Fleischer built partnerships with local 
and global stakeholders in science education, connecting students 
with e-mentors, e-judges, science teachers and graduate students from 
all over the world.  One such partner was Dr Randy Spaid, Assistant 
Professor of Science Education at Mercer University.  He volunteered 
28 undergraduate students enrolled in a science education methods 
course to serve as mentors during the fall semester.	

The NVS will be taken one step further this year.  NESA has 
been awarded a grant by the Overseas Schools Advisory Council 
(OSAC) to support a pilot project establishing a “NESA Virtual 
Science Fair” (NVSF) for middle schools students in a limited number 
of NESA schools already part of the NESA Virtual School (NVS).  
The 2005-2006 NVSF already has seven U.S. universities registered 
to help with e-mentoring and e-judging.  As of the 2006-2007 school 
year, the NVSF will open to all NESA schools.	

View e-diaries of students at http://nesa.blackboard.com username: 
guest1.guest.nvs, Password: scifair.

Dr. Fleisher may be reached at sfleischer@wbais.org The Office of Overseas 
Schools website is www.state.gov/m/a/os  

Reprinted from NESA News, Volume 8 Number 1, Fall 2005, with 
permission.

BY DR. STUART FLEISHER Science Teacher, Walworth Barbour AIS in Israel, Tel Aviv



MathCounts is a math coaching and competition program for U.S. 
middle school students.  It promotes student interest in math by 
making math achievement as challenging and prestigious as a school 
sport.  In fact, it is as exciting as an Olympic event, where the brightest 
and the best from the schools all over the U.S. and U.S. territories, 
Department of State-assisted overseas schools and Department of 
Defense schools compete to earn the privilege of representing their 
state at the National Competition in May.

The mission of MathCounts is to increase enthusiasm for and enhance 
achievement in middle school mathematics, in the spirit of healthy 
competition.  The coaching session begins early in the school year.  
The Stretches, Warm-Ups and Workouts put the students through 
their paces from September through January.  On average, coaches 
meet with the mathletes one or two times a week at the beginning of 
the year and with an increasing frequency as the competitions approach. 
 The school coaching sessions spur students to view mathematics as 
exciting, rewarding and fun.  This component of the program involves 
the most students (over 500,000 annually) and demands the greatest 
involvement.  

In January after rigorous coaching, registered schools administer 
the school competition to all interested students.  The 
competition consists of Sprint, Target, Team rounds and an 
optional Countdown round administered in accordance with 
established procedure and rules.  The local competitions are 
held in the month of February.  The top team and the top 
individuals advance to the MathCounts State Competitions 
held in the month of March.  The top four individuals and 
the top coach earn the right to represent their state at the 
National MathCounts Competition.  The Department of 
State Team consists of the top four scorers in the MathCounts 
State Competitions from among the Department of State 
competing schools.  The coach of the top scorer is selected 
as the Team Coach.  These individuals receive an all-expense 
paid trip to compete in the National competition.  MathCounts 
also arranges for the hotel stay and meals for all the National 
participants and Team Coaches. 

The 22nd Annual MathCounts National competition was 
held in Detroit and was hosted by General Motors at the 
Marriott Renaissance Center from May 6 – 8, 2005.  The 
Department of State team consisted of the following students: 
 Mehdi BenSlama (American International School-Chennai), 
Ha-Kyung Kwon and Mandy Zhou (International School 
of Manila), Tomas Kohler (Escola Americana Rio de Janeiro) 
and the Team Coach, Kala Ganeshan (American International 
School-Chennai).  The atmosphere was quite charged with 
the mathletes well prepared for the contests.  The individual 
written rounds were followed by the team round.  In the 
afternoon twelve top scorers competed in the Countdown 
round for the selection of the National winner and the three 
runners up.  Four students from among the top twelve were 
also invited for a math exposition in geometry, held in the 
evening. 

Kala Ganeshan said that she felt the whole experience at 
Nationals could best be summed up by Aristotle: “The 
mathematical sciences particularly exhibit order, symmetry, 

and limitation; and these are the 
greatest forms of the beautiful.”

The 2006 MathCounts Program 
began in September.  Students 
from Department of State-assisted 
schools who are enrolled in the 
sixth, seventh and eighth grade are 
eligible to participate in the 
competitions. These students need 
not be U.S. citizens.  To participate 
in the competitions, a school is 
required to complete and return 
the registration form (available on 
the web at ) by December 9, 2005. 
 The competition materials are sent 
to the school after registering.  

The State Department program is coordinated by Dr. William Scotti, 
Regional Eucation Officer, who can be reached at ScottiWH2@state.gov 
or Cheri Avila, at AvilaCA@state.gov .

OVERSEAS SCHOOLS STUDENTS PARTICIPATE IN 
MATHCOUNTS NATIONAL COMPETITION

BY CONNIE BUFORD, Regional Education Officer,A/OS
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CASE STUDY - SHOW ME THE MONEY!
	Trevor Williams, head of school, and Arlene Trimball, high school 

principal, had worked together at AIS for several years as a most 
effective leadership team.  Trevor had hired Arlene from a US public 
school where she had been a teacher and assistant principal.  She 
looked upon her ‘boss’ as a friend, a mentor and true professional 
colleague.  After three years in this arrangement, with her second 
contract up for renewal, one June she announced to Williams, “Trev, 
I think I’ve got it in me to look for my own shop, to be the head of 
my own school.  I’m ready to move on and up.  What do you think?” 
 Williams never hesitated, “Go for it.  I hate to lose you but you are 
more than ready.  You’ve run this place better than I could during my 
absences for recruiting trips, meetings and vacations. It’s more than 
time.  Let me know how I can help with recommendations, phone 
calls, anything you need!”	

Trimball filed applications with several executive recruitment 
agencies and awaited announcements of openings.  She felt that as a 
new head, she should limit her interest to smaller schools until she 
had enough CEO experience to go for a larger one in a capital city 
somewhere.  In the early fall, several announcements appeared on the 
agencies’ websites.  She asked that her papers be submitted to three 
separate schools with openings.	

In October, she rushed in to Williams office all excited, “Trev, 
I’ve just had an email that they’ve short listed me for the position at 
the overseas school in Internationalville. I have a chance at least at 
one of my three possibilities! They want me to come for interviews 
over the November 1 holiday weekend!”   Williams shared her elation, 
told her to take an extra day or two for travel so that she would arrive 
rested and alert for her interviews, and not to worry about the high 
school.  He would run it in her absence and try not to do too much 
damage that she couldn’t fix when she returned.	

Williams called her at home the day Arlene returned from her 
interview.  Arlene’s tone of voice didn’t seem too happy. She thanked 
him for his call responding that she would prefer to speak to him in 
person about the results when she came in to work the next day.	

In Williams’ office the next morning, Arlene sat down heavily 
and started, “It’s not all bad.  They offered me the job and want an 
answer this week.  If I don’t take it, I guess they’ll want to go to their 
second choice on the list.  I don’t know who that is.  The money isn’t 
great, but it’s OK, at least a start.  They tell me if I do well during my 
first three-year contract, they would insert a clause allowing for yearly 
mid-contract increases based upon my achievements of goals that 
seem pretty reasonable to me.  That’s not the problem.  All these 
details can be worked out.”	

Then her face grew grave.  “The problem is the handling of 
school finances.  You’ve always been great with me in budget preparation, 
letting me sit in with you and teaching me about financial controls 
and reports like the annual audit, cash flow, balance sheet, and monthly 
statements of activity.  I think I know these processes pretty well.  
After these three years with you, I really feel comfortable in this area. 
 Among my interviews, I met with the board’s finance committee and 
treasurer.  They told me that they would take care of all that for me, 
they have always done it that way, that I would have too much 
responsibility and problems as a new head of school to worry about 
finances.  They said that the business manager, who seemed like a real 
nice guy, would take care of all that for me reporting directly to the 
committee.  The rest of the staff received me like a long lost friend, 
even the outgoing head told me what a great school it was.  He’s
moving on to a really big place in Europe.  Everyone just encouraged

THE TWENTY-NINE CONTRIBUTING ANALYSTS:

Daryl Barker, British School, Quito, Ecuador; Anne Diss, American 
School of Paris, France; Marise du Plooy, Windhoek International 
School, Namibia; John Gaylord,  Nagoya International School, Japan; 
Lynn Gaylord, Nagoya International School, Japan; Francis Larue 
Goldfinch, American International School of Costa Rica; Martin 
Gough,  Bishop Mackenzie International School, Malawi; Randall 
Haime,  Prem Tinsulanonda International School, Chiang Mai, 
Thailand; Evan Hunt,  Indian Mountain School, Lakeville, CT; 
Lorraine Izzard, Chinese International School, Hong Kong; Glenn 
Jones,  Discovery School, Tegucigalpa, Honduras; Margaret Kit Bing 
Chow; Parkview International Pre-School, Hong Kong, China; Ella 
Lau E-Ling, Parkview International Kindergarten, Hong Kong, China; 
Helen Mack, British International School, Jeddah, Saudi Arabia; 
Dennis MacKinnon, American School of Douala, Cameroon; Bryan 
Manditsch, The English School of Fahaheel. Kuwait; Lyle Moltzan, 
Caltex American School, Indonesia; Steve Murray, Antwerp 
International School, Belgium; Hiroshi Nakano, Nishimachi 
International School, Tokyo, Japan; Oscar Nilsson, Bandung 
International School, Indonesia; Steven R.  Parr, New International 
School, Tokyo, Japan; David Porter, International School of Penang 
(Uplands), Malaysia; G. Michael Richmond, International School of 
Lusaka, Zambia; Iain Stirling, Beijing BISS International School, 
China; Lisa J.  Sturn, American International School of Budapest, 
Hungary; Carol Thearle, Southbank International School, UK; Dixie 
Wai, International School of Kuala Lumpur, Malaysia; James Walbran, 
Colegio Anglo  Colombiano, Bogota, Colombia; and Jeffrey Wornstaff, 
Dubai American Academy, United Arab Emirates.

me like I couldn’t believe, even the board chair and the head of the 
PTO.  I felt as if they wanted me to start tomorrow!  It was a great 
feeling to be so appreciated!	

“But, Trev,” she looked up at him, “do I take a job where I don’t 
have anything to do with the money?  You keep saying that knowing 
how the finances are controlled is the bottom line key to effective 
management. Trev, I really want to get into this business of being the 
boss.  I have to start somewhere!  Is this the right job for me?”	

Williams looked at his colleague and tried to think quickly.  He 
was torn with the dilemma of wanting this great friend to realize her 
goal and of how much easier his life would be if she were to stay at 
AIS as HSP for another contract. What advice could he give her that 
was in her best interest, and not in his?

The Case Study in board/administrator situations in American International 
schools has been a regular feature of each issue for the last several years.  
Normally, cases are analyzed in a maximum of 250 words by three school 
heads or board members.  A different format was used with this case. 
Messrs. James Ambrose, Senior Associate, Search Associates, and John 
Sperandio, CEO, International School, Dhaka, Bangladesh, were invited 
to ask the students in their International School Finance course at the 
Principals Training Center, (PTC) London, July 13-19, 2005, to respond 
to the situation. The 29 students, whose names appear at the end of the 
analyses were separated into two groups, each writing its own interpretation. 
 It is hoped that the reader will enjoy this format.  Inter Ed thanks both 
Messrs. Ambrose and Spreandio for their collaboration, and the 29 
combined authors for their analyses!  In the next issue of Inter Ed, we will 
return to the traditional format.  Inter Ed invites your participation and 
support.  If you have a case you would like analyzed, or if you would like 
to be an analyst, please send cases or your interest to Gilbert C. Brown 
at AAIE.  Email: 2417gilbrown@msn.com Cases are limited to 750 
words and should be fictionalized to avoid school identification.
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	Fifteen of us at the PTC Finance course were asked to have a 
discussion and compose a response to the case presented.   The 
discussion of our group was facilitated by James Walbran of Colegio 
Anglo Colombiano of Bogota. There was a clear consensus that the 
school she would be headed for is not following best practices as would 
be recommended by any accrediting association or by most heads of 
schools. 	

Dividing the functions in the way described creates problems of 
credibility and accountability, and undermines the authority of the 
head. At the very least, she should be included in all communications 
between the Finance Director and the Board of Governors concerning 
the budget and finances of the school.  However, we do not live in a 
perfect world.  Those who have been handling the finances may have 
the best interests of the school at heart. It may have worked for them 
up to this point.  	

If this candidate is currently in a school which essentially follows 
such best practices and if she is especially particular about that by 
virtue of her own experience and training, it may make her a bit too 
inflexible to take such a leap. The same applies if she sees it as a serious 
compromise to her own belief system. Conversely, as a person seeking 
her first headship, the best advice may be for her to take the opportunity, 
as she apparently liked the climate of the school and came away with 
that single reservation.  Most boards are looking for experienced heads, 
which she is not.  One must begin somewhere. Her next headship 
may be the one to be more particular about. After considerable 
discussion, the telling outcome in our group may have been a vote, 
simply taken: What response would you give if you were her current 
director and she asked you the following question: Knowing what you 
do now, would you, in my place, take the position? Ten in our group 
responded ‘yes,’ while the other five said ‘no.’

	Trevor Williams might be tempted to suggest that Arlene Trimble 
turn down the offer of headship at Internationalville. Trimble is 
competent, has a good rapport with Williams, and her departure 
would constitute a significant loss to her current school. However 
Trimble is eager to move into a headship position and could become 
dissatisfied in her US principal’s role. An unmotivated administrator 
is unlikely to be efficient. Thus Williams will need to set his own 
personal wishes aside and take on the role of a counsellor.	

Williams should first restate what Trimble seeks: further career 
development in a small international school to serve as a stepping-
stone to a larger one. Money is not necessarily her prime motivating 
factor. She is a competent principal with a good knowledge of financial 
management. This paraphrasing of Trimble’s position will help clarify 
her goals in her own mind. It will also remind her that she is a strong 
candidate who does not need to accept the very first offer she receives. 
Internationalville wants her and she can to some extent impose her 
terms and conditions. One of the first conditions she could request 
is more time to decide: a week is too short to make such a big decision.	

Williams can reassure Trimble that her hesitation to leave a 
familiar position in a friendly working environment where she is 
appreciated to go to an unfamiliar post is perfectly natural. He can 
present her with both sides of the situation: she can stay in her current 
position, and not develop professionally any further, or she can go to 
this new school. To decide, there are a few questions she will need to 
ask, to some of which Williams, as a Head, perhaps can obtain answers.
Internationalville has indicated that the Head is to have no financial 
involvement as those matters are taken care of by the Finance Director 
who reports directly to the Board. Trimble should enquire as to why 
this situation exists. It could be nothing more sinister than the former 
Head being uncomfortable with finance, and thus being only too 
willing to turn over the responsibility to the Finance Director. If this 
is the case, it should be easy to rectify the situation. 	

But perhaps the reason for the situation is not lack of financial 
savvy on the former Head’s part, but that the school is a for-profit 
institution, the Finance Director reporting to the owners. The Head 
is, in effect, relegated to a ‘Head Principal’ role, supervising curriculum 
only. Is this satisfactory to her? Working in such conditions could 
deskill her and she could, through lack of use, lose her financial 
acumen. 	

Another far more serious reason could be that due to possible 
creative financial management, some financial information may be 
deliberately withheld from the Head. This would certainly entail an 
unwillingness to effect change, and could be a risky situation to take 
on.	

Williams can also point out that this is not a permanent post for 
Trimble, and that after the three years are over she can apply for other 
Headship positions in larger schools, although if  she has had no 
financial experience she may not be as valuable a candidate. She could 
view this as an opportunity to impose some changes in the OS School 
and to show the Board a different approach to financial management. 
The exercise would be a good one in perseverance, an excellent 
experience for a budding head.

STEVE PARR, recorder and principal author, first group  
New International School, Tokyo, Japan

sparr@newinternationalschool.com ANNE DISS, recorder and principal author, second group 
American School, Paris, France

TAKE IT AND MAKE 
CHANGES LATER

YA’ GOTTA START SOMEWHERE!
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Problems are the province of heads of school; they come with the 
proverbial territory, but some problems are more wicked than others.	

Several weeks ago, I received an S.O.S. email from a colleague, 
head of an international school in the Far East, asking for advice in 
solving a truly wicked problem – a problem, incidentally that is not 
at all uncommon in our schools.  This led to an interesting discussion 
of the use of “strategic discomfort” as a problem solving approach.	

Let’s call my colleague Julia.  Julia described her school as having 
enjoyed a number of years of Board continuity.  The Board of Directors 
had practiced sound governance, was forward-looking, generally 
supportive and encouraging towards the administration.  However, 
at the last Annual General Meeting, an individual had been elected 
who was proving to be disruptive to the smooth operation of the 
Board and the efficient management of the school.  In Julia’s words: 
“Mr. Smith is driving me mad!”	

As Julia described Mr. Smith, a portrait emerged as a classic 
Dominant Hostile type.  These are people who perceive that they can 
only win if you lose.  The Dominant Hostile individual would rather 
fight than eat.  Perhaps that’s a slight exaggeration, but not much. 
Dominant Hostile types exhibit bullying behavior, use sarcasm, 
innuendo and loaded words.  They attempt to control others through 
intimidation and fear.  Even praise can be a weapon in their hands.  
They can be explosive and autocratic.  They attempt to motivate 
others through threat and coercion.  They are chronically suspicious 
and believe that no one is to be trusted.	

Mr. Smith was wreaking havoc.  Not only had he been elected 
to the Board, but, since he had a background in finance, he had been 
appointed as Board Treasurer.  Having no idea of what the proper role 
of a Board Member should be, Mr. Smith launched immediately into 
making operational decisions in which he had no business being 
involved: Should the library purchase two additional multi-media 
projectors?; Is the art room cleaner fully deployed?:  Why can’t the 7th 
grade math teacher also pick up a section of high school algebra?  The list 
went on and on.  The new Treasurer’s ego and his hunger for control 
led him to trespass across the boundary between the legitimate function 
of governance and the day-to-day management of the school.  He 
questioned and vetoed routine expenditures, promoted his own pet 
projects at the expense of ongoing programs and was making 
management decisions that created an “end run” around the school’s 
administration.	

Julia was understandably distraught. What makes an out-of-
control trustee a truly wicked problem?  First of all, disruptive board 
members are not the administration’s problem.  Although they tend 
to create massive problems for administrators (to say nothing of the 
stress, ground teeth and lost sleep!), they are not administrative 
problems per se.  They are Board problems.   Board members do not 
take their instructions from the administration, nor do they report to 
the Head of School.  Because a disruptive Board Member is not an 
administrative problem, the Head of School on her own cannot effect 
a solution.  Robert Garmston (1999) refers to this type of dilemma 
as a “Third Point Problem” in that the resolution can not come from 
the person feeling the greatest discomfort, in this case Julia, but must

come from a third point – in Julia’s situation, from the Chair or 
perhaps even the full Board.  “Most deeply entrenched and wicked 
problems require resources of patience, compassion and persistence 
on the part of the change agent.”(1999, p.237)	

The second aspect to Julia’s situation that makes it a “wicked” 
problem is related to the first: very few chairs are prepared to provide 
the leadership and courage necessary to discipline a disruptive Board 
Member.  The excuses are legion:  We’re all volunteers.  He or she means 
well. Let’s try to avoid a conflict.  Confronting the situation may make 
it worse – the list goes on.  If avoidance is the order of the day, the 
Board will grow more and more dysfunctional.  The message is clear: 
disruptive behavior is acceptable.	

The bottom line is simple and it’s tough.  The Chair has to 
provide leadership and the administration has a right to expect that 
leadership.  (Of course, if the disruptive individual is the Chairperson, 
you have a real nightmare on your hands).  In Julia’s case, the situation 
was aggravated by the fact that Mr. Smith was the Treasurer.  However, 
the solution (or solutions – the remedy is probably an ongoing process) 
has to be through the Chair – probably assisted by the Head of School 
as they map the preferred outcomes.  	

If the Chair is not acting to reign in the out-of-control trustee, 
then he or she is clearly not as uncomfortable with the situation as 
the Head of School is.  We tend to be motivated to affect change 
when either we can perceive the reward (to our students, our faculty 
or ourselves) or when the change removes discomfort.  I suggested to 
Julia that she needed to engage in the fine art of creating “strategic 
discomfort”.  In other words, she needed to begin the process of 
handing over emotional ownership of the problem to her Chair.  There 
are two effective strategies for doing this.  The first is through gentle 
but firm persistence.   The Chair needs to understand that this is not 
a problem that will go away of its own accord.  Nor is it one that can 
be comfortably ignored.  Benign neglect is simply not going to work. 
 Secondly, “strategic discomfort” is accelerated by using more than 
one person to speak to the chair.  In Julia’s case, she sought the help 
of another long-serving trustee who was able to talk to the Chair and 
gently remind him that it was his responsibility to intervene with the 
errant Treasurer.	

Creating “strategic discomfort” is the delicate work of returning 
of a problem to its rightful owner.  It can be hard, stressful sensitive 
and lonely work, but it is often a relief of sorts just to recognize that 
some of these unpleasant problems don’t actually “belong” to the head 
of school.

References:

Garmston, R. & Wellman,B. (1999) The Adaptive School: A Sourcebook 
for Developing Collaborative Groups, Christopher Gordon Publishers.
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Mr. Powell may be reached at William_Powell@iskl.edu.my.
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David John Tully, Superintendent, Graded School, São Paulo	

David John Tully was born on February 19th, 1955 in Gateshead-
on-Tyne in northeast England, the first child of John and Betty Tully. 
 He has two sisters, Janice and Christine.	

He attended several schools in his early years but finished at 
Whickham Comprehensive School in Newcastle-upon-Tyne, where, in 
his last year he was Head Boy.	

David’s family moved to Swansea, South Wales in 1973, but David 
returned to the northeast of England in the same year to attend 
Sunderland College of Further Education where he studied Chemistry 
and Physical Education and obtained his Teaching Certificate.  He took 
his first teaching post in Peterlee Comprehensive School, Co. Durham 
in 1976.	

David married Margaret in 1977 and shortly afterwards they moved 
to the Dominican Republic where he was appointed Head of Science 
at the Abraham Lincoln School. He was soon promoted to Head Master 
and worked at this school for 7 years. In 1985 he returned to England 
to attend Southampton University where he gained a Master of Arts 
degree and was elected best student in his course.	

David then left England for the USA. to join the Potomac School 
in Virginia as Head of Science and Director of the Summer School.  
In 1991, he was appointed Academic Dean of Menlo School in California 
until 1996, when he accepted the position of Superintendent at the 
Escola Graduada, ‘Graded,’ in São Paulo, Brazil.	

David’s major achievements are too many to enumerate. He was 
exceptional in everything he did and has left his mark in all the schools 
he worked in. Fitness and lifestyle were of utmost importance to David. 
He was a keen athlete, excellent tennis player, swimmer, and as a boy 
played football for his schools as a goalkeeper. He was also a keen 
photographer. 	

David’s main interest outside of his work was as a family man and 
he enjoyed his holidays with his boys. David had four sons in his first 
marriage, Joshua, Samuel, Oliver and Dominic. He was divorced in 
1996 and married Elizabeth Mannino in 1997. They have one son 
Gideon.	

David did not do military service, but as a young boy he joined 
the Durham Light Infantry Army Cadets and was the youngest Sergeant 
N.C.O. in the force and first learned his leadership skills. He was chosen 
to go on a Leadership Course on the “Malcolm Miller” a four master 
schooner in the English Channel.	

He was well versed in literature and poetry, which he loved, and 
could always quote a verse from memory to suit every occasion. The 
most recent and perhaps most memorable from his journals in hospital 
‘ …but a man’s reach should exceed his grasp or what’s a heaven for.’ 
(Robert Browning )	

During his last days in hospital David dearly wished to return to 
his parents’ house in Wales and arranged an Air Ambulance from 
Houston to take him there. He loved this area and during his vacations 
he would run along the cliff tops and beaches every morning before 
breakfast.	

David’s funeral service was held in St Mary’s a 13th-century church 
in Pennard, the village where his parents have lived for 32 years. It was 
a wonderful service, well attended by family and friends including 
colleagues from his school in Brazil.	

When David was ill he said he did not want any epitaph such as 
‘he fought a good fight’, but he thought ‘He was never late’ would be 
appropriate.

Written by John Tully, father of David John Tully	

David Tully first arrived in Brazil on December 10, 1995. From 
the moment we began interviews with him, it was clear to us that he 
was the dynamic person we sought to guide our school in reaching its 
potential. He applied his superior organizational skills to school 
governance issues, building new facilities, actively selecting the best 
teachers, and reviewing and renewing academic programs. 	

In continuously striving for the highest standards for our school 
to reach, his active participation in American and international 
educational organizations brought broader world contacts to Graded, 
and brought Graded to greater attention in the world of education. In 
his celebration of a variety of cultures and his attention to the concept 
of diversity and greater inclusion in our student population, he heightened 
the visibility of our local Brazilian culture in our school.	

David was an extraordinary individual. His wide range of interests 
and clarity of thought as an educator for the Graded community was 
apparent in his many inspired speeches, which were succinct, cogent, 
and elegant as he drew on his great store of literature and philosophy 
for citations appropriate to any situation. 	

A lifelong learner, he set an educational model for us all with his 
wide range of interests and knowledge, and his curiosity and delight 
in new ideas. We benefited enormously from his intellect, energy, 
enthusiasm, forward thinking, and direction. He will be greatly missed 
in our community.

Written by Sherry McClelland, Dean of Academics & Arts, 
Graded School

Dr. Geroge E. Marsh II, founder of emTech	

Dr. George E. Marsh II passed away suddenly at his home in 
Northport, Alabama, on June 15, 2005.  A long-time friend of AAIE 
and International Education, Dr. Marsh had not been ill.	

Dr. Marsh had been a professor at the University of Alabama since 
1989.  He previously held professorships at the University of Miami 
(1987-89) and the University of Arkansas at Fayetteville (1977-87).  
He engaged an extremely broad range of research and scholarly interests 
during his life, and published extensively.  An ubiquitous consultant, 
he worked most recently with CEESA, MAIS, AAIE (maintaining the 
AAIE website), and The National Principals’ Resource Center.  A 
complete curriculum vitae is available at www.emTech.net.	

Easily recognized with his pipe, contagious smile, and his signature 
sartorial style—dishabille—George Marsh was a sometimes gruff, always 
sympathetic mentor, colleague, and friend.  By nature a collaborative 
learner and leader, George was probably most familiar to international 
educators as one of the three pillars of emTech--together with Dr. Barrie 
Jo Price and Dr. Anna C. McFadden--an educational partnership that 
grew out of a jointly-held vision and numerous conversations with Dr. 
Fred J. Vescolani, late Dean of the College of Education at the University 
of Arkansas and AAIE Hall of Fame member, 1991.  The emTech 
concept is based on the idea that questions of quality and excellence 
in technology, education, and social systems (including friendship!) 
always exist as emerging potentials that require discovery, nurture, and 
sustained support.  This spirit defines emTech, and it defined Dr.

WE REMEMBER . . .
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this book provide a roadmap to a satisfying and healthy life.

Following Connect, Dr. Hallowell wrote Human Moments: How to 
Find Meaning and Love in Your Everyday Life (Health 
Communications, Inc., 2001) in which he tells incidents from his 
own life that illustrate the power of connecting deeply with people, 
places and ideas. By depicting what he calls “human moments,” 
moments of deep connection to someone or something that really 
matters, he tells of how he found meaning and love in his own life. 
He extends beyond this to include episodes from other people’s lives, 
all converging on the theme of human connectedness.

The videotapes based on his books, Worry and Connect, have been 
shown on PBS.  He has also appeared on such national television 
shows as “20/20,” “The Today Show,” “Dateline,” “Oprah,” “Good 
Morning America,” and “The View.”

The Childhood Roots of Adult Happiness: Five Steps to help Kids 
Create and Sustain Lifelong Joy, (Ballantine 2002) is written for 
parents, teachers, and all who are interested in children. In practical, 
concrete detail, the basics are presented for a childhood that will lead 
to a happy, satisfying adulthood.  Based on extensive research and 
empirical data, it is written in a conversational, anecdotal tone, a warm 
and lively celebration of childhood.

Dare to Forgive, (Health Communications 2004) shows that the 
ability to forgive is strength, essential to living a healthy and happy 
life. Forgiveness is shown as one of the best things to heal body and 
mind with a practical, four-part plan for achieving it. 

His children’s book, A Walk in the Rain with a Brain (Regan 
Books/Harper Collins 2004), through its story and illustrations conveys 
the message, “No brain is the same, No brain is the best, Each brain 
finds its own special way.”  .

Dr. Hallowell’s most recent work, Delivered From Distraction: Getting 
the Most Out of Life with ADD, Ballantine 2005) breaks new ground 
with a strength-based approach to treating ADD in children and in 
adults.

Dr. Hallowell lives in the Boston area with his wife, Sue, a social 
worker, and their three children, Lucy, Jack and Tucker.  His greatest 
love is spending time with them, doing whatever they want to do, 
leading him to unknown adventures.  

The second keynoter will be noted lecturer, teacher and motivator of 
educators, Rick Wormeli, who will speak on inspiring teachers in 
international schools.  His presentation is entitled, “What Would We 
Do If We Were Brave?”  His address will include such topics as: moving 
your school toward differentiated practices such as cultural awareness, 
 block-scheduling,  data-driven decision-making, new assessment and 
grading protocols, etc.  He will present ideas to overcome staff members’ 
cynicism and low morale, presenting many proven strategies to help 
them embrace new initiatives, Attendees will be inspired at the 

occasional radical look at how to get an entire faculty to embrace the 
new initiatives.  Wormeli is known for his humorous approach and 
grand finale video documentary.  

Other presenters will include Harold Gene Batiste of NAIS on diversity; 
Bambi Betts from the Principals Training Center; Steve Barone on 
strategic planning; Charlotte Danielson on teacher supervision; John 
Littleford on effective governance; Peggy McIntosh from Wellesley; 
Paula Mirk from the Institute of Global Ethics;  Michael Thompson, 
Hank Nichols on leaders dealing with crisis; Hugh O'Doherty from 
Harvard on leadership; Jim Winter on leadership with humor and 
many more including a host of heads of our international schools.

Enhancing these speakers, more than 50 ‘break-out’ sessions have been 
scheduled.  In addition to time to meet in small groups with the two 
keynoters, many overseas school heads and other members will make 
presentations about successful practices in their schools or in their 
research in international education.  Job-alike and needs-alike sessions 
are scheduled for heads of schools of different enrollments, or those 
entering a building program.

The Office of Overseas Schools will have its traditional office open 
to all members with the helpful presence of A/OS Director Keith 
Miller and all the Regional Education Officers. 

The exhibition hall has attracted a growing number of organizations 
and companies that service the needs of international educators.  AAIE 
is grateful to the corporate sponsors of the many social events that 
will dignify the three days of the Conference.  These sponsors include: 
Clements International; The College of New Jersey; Definitive 
Datamation Design, Inc. (3D); Educational Testing Services (ETS); 
Houghton Mifflin Company; H2L2 Architects/Planners, LLP; 
International School Services (ISS), Jostens, Inc.; Lehigh University; 
Pearson Education; Sodexho; The International Educators (TIE); 
TieCare Internat ional ,  Inc. ;  and Wheelock College.

The events sponsored by these supporters include a repeat of the grand 
reception at the top of the Prudential Tower, accessible by indoor 
passageways from the hotel, the opening reception the evening of 
February 16, the frequent coffee and refreshment breaks, the much-
appreciated and used hospitality room, the reception for the first-time 
attendees at an AAIE Annual Conference, and other of the many 
events that help to unite the membership.

In addition, awards will be made to the Superintendent of the Year, 
our overseas international schools’ representative in the annual AASA 
competition among the 50 states; to those members achieving 25-
Year status; and to recognize those members to be inducted into AAIE’s 
Hall of Fame.

Further information about registering for this hallmark Conference 
in the Association’s history can be found on the back cover of this 
journal, and by visiting the AAIE website at www.aaie.org

40TH ANNUAL CONFERENCE TO HOST....continuation from page one
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George Marsh as emTech pursued its mission in more than 35 countries 
on all continents. 	

George Marsh was a “what if…?” and “why not…?” educator.  
“What if we tried something different?”  “Why not experiment with 
time-honored tradition?”  George was thinking through “freakonomics” 
(and “freakometrics”) long before the current bestseller.  That creativity 
was his gift to graduate students and colleagues.  He taught by example 
that intellect and scholarship are anathema to sham, arrogance, and 
professional inflexibility.  During his life, and in his enduring legacy 
to those privileged to call him “professor,” “partner”, and “friend,” 
George will always represent the generosity of spirit and the intellectual 
courage that distinguish a true educator.	

It has been a season of loss for AAIE, as this section of remembrance 
would indicate.  The examples of educators like Dr. George E. Marsh 
II and others here commemorated continue to infuse the organization 
with a sense of purpose and the spirit of hope.	

Donations in honor of George may be sent to the “George E. 
Marsh II Scholarship Fund”/The Capitol School”/ 2828 6th 
Street/Tuscaloosa, AL 35401-0354.

Written by Jay Ketterer, Jacksonville, AL, State University

Dr. John Stoops, father of accreditation	

Dr. John Stoops, often recognized as one of the fathers of 
accreditation, died June 16, 2005, at the age of 80.	

The son of educators, Stoops was a naval veteran, disarming old 
mines During World War II.  Upon leaving the military, he began his 
career in education as a teacher of industrial arts, physics, English, and 
mathematics in the Delaware Public Schools. He wrote the first Industrial 
Arts Program Assessment Guide for NSSE.  Later while earning a 
doctorate from the University of Pennsylvania, he served as principal 
of Neshaminy Junior and Senior High Schools.  In 1962, he was invited 
to head the Department of Education at Lehigh University in Bethlehem, 
Pennsylvania.  The following year the department was made the College 
of Education, and he became its first Dean.  As Dean he was responsible 
for establishing the Centennial School and providing leadership for the 
formation WLV-TV Public  Televis ion,  Lehigh Val ley.  	

In the 1978, he began his association with the Middle States 
Association of Colleges and Schools.  As a result, Stoops was responsible 
for forming the Commission on Elementary Schools and became its 
first Executive Director. He devoted subsequent decades towards 
accreditation and education at the national and international level, 
including extensive work throughout Europe, Africa, and the Middle 
East.	

In 1994, Stoops was responsible for forming the International 
Council of School Accrediting Commissions (ICSAC), late renamed 
the Commission on International and Trans-Regional Accreditation 
(CITA).  He served as the first Executive Director of CITA from 1994-
2000, which includes commissions from the accrediting bodies 
throughout the United States. CITA now accredits over 1200 schools 
worldwide, and the accrediting commissions that comprise CITA 
accredit over 30,000 schools nationally and internationally.  Just prior 
to his retirement, He directed his attention towards the importance of 
early age learning.	

A prolific writer, Stoops authored numerous books and manuals 
on education, including protocols for the accreditation of many and 
diverse forms of schooling.  He published three books: Religious Values 
in Education, Education in Western Civilization, and Education of the 
Inner Man.  At his death, he was writing a book on the history of 
accreditation.	

Dr. Stoops is survived by his wife Muriel, two sons and a daughter. 

 He will be missed not only by his family but by thousands of people 
worldwide that were impacted by this great man.
Written by Steve Baker, SACSCASI

Dr. Francis Joseph Hudak, (Frank)	

Frank Hudak will be remembered by long-time and newer members 
of AAIE for his constant smile, friendly greeting, cheerful optimism 
and can-do ability to resolve our problems at AAIE meetings over these 
past 30 years.  He was the ‘man behind the desk,’ the first one to greet 
us as we registered each year, a willing and interested volunteer whose 
presence and service to all will be sorely missed.	

Lew Grell, Executive Director Emeritus of AAIE wrote, “Frank 
was a great friend of AAIE.  He worked tirelessly at all the conferences 
that I planned during my tenure as Executive Director of AAIE from 
1988 through 2001. No job was too large or too small and he always 
did what he was asked to do with a smile and a ‘can do’ attitude.  He 
was an important part of the conference team and always did his best 
to make the conferences a success.”  	

Francis Joseph Hudak, 69, of Edinboro, PA, died Wednesday, 
September. 14, at St. Vincent Health Center. He was born in Jersey 
City, NJ, 1936, the son of the late Francis S. and Florence D. Egan 
Hudak. 	

Frank attended St. Peters School and graduated in 1954 from 
Jersey City's Ferris High School. Prior to attending college, Frank was 
a dance instructor at the Arthur Murray Ballroom Studio in Erie. In 
1964, he earned his Bachelor of Science Degree in Education and his 
Masters Degree in Education in 1966, both from Edinboro State 
College. In 1974, he earned the Ed. D. from Penn State University.	

He was a professor of education at Edinboro from 1968 – 2001, 
where he received a Distinguished Alumni award. In 2003, Frank was 
awarded emeritus status. He was instrumental in implementing, 
promoting, and conducting international student teaching experiences 
in Santo Domingo, Honduras, and Mexico. He also taught numerous 
courses to develop the Drug, Alcohol, and Suicide program in the 
college’s education department. 	

Frank was a lifetime member of the Pennsylvania State Education 
Association and the NEA. He served for many years as an adviser to 
the student chapter of the PSEA and was a 26-year member of AAIE.
Frank served as a friend to Edinboro’s women's basketball team and 
the Fighting Scot's football team. From 2002-2005, he also served as 
a volunteer coach to the Girard High School girls’ basketball team. 
Being a dedicated sports fan, he loved watching his three daughters 
excel in their individual sports. 	

Frank met Sherrie Kroll in the Student Union in 1963. They were 
married in 1965. They shared a love of family, teaching, dancing, and 
traveling.	

Besides Sherrie, his wife of 40, survivors include three daughters; 
Leslie Sanchez and her husband Salvador of Dallas, TX, Nicole Hudak 
of Alexandria, VA, and Kristen Hudak of Charleston, SC. A memorial 
mass was held at St. Francis Xavier Catholic Church, McKean, PA, on 
September 17. 	

In lieu of flowers, memorials may be made to the American Cancer 
Society, 2115 W. 38th St., Erie, PA 16508; Girard High School Girl's 
Basketball, c/o Lisa Yaunkins, c/o National City Bank, 110 West Main 
St., Girard, PA 16417; the Edinboro University of PA Women's 
Basketball Team, Attention: Bruce Baumgartner, McComb Field House, 
Edinboro, PA 16444, or the Edinboro University Student Chapter of 
PSEA c/o Deb Jakubic – PSEA, 400 N. 3ed St., Harrisburg, PA 17105-
1724, with checks payable to Lucy Valero Scholarship Fund. To send 
condolences please visit www.icgerie.com.

WE REMEMBER....continuation from page 19
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The Speech Of David Tully, Superintendent Of The 
Graded School Of São Paulo, Brazil, To The High 
School Graduating Class Of 2005	

(The following is the speech Mr. Tully made via telephone hookup from 
his hospital bed in Houston, Texas.  A few days later, he was flown to his 
family home in Wales.  He died there four weeks later. His speech was 
transcribed from a video disc prepared at Graded and may not be verbatim 
due to technical difficulties in transcription.  Mr. Tully’s failing eyesight did 
not permit him to prepare or use a written text.)	

Good afternoon everyone, board members, parents, faculty, friends 
of Graded School and the Class of 2005.  Let me bid you a warm, warm 
welcome to these commencement exercises.  This is David Tully, 
Superintendent of Graded School speaking from Houston, Texas, from 
my hospital room.  I wish sincerely that I were with you in that auditorium 
this afternoon as my family connection to Graded stems back over nine 
years.  My son, Joshua, graduated in 2003 and our son is graduating in 
2005.  My other three sons, Oliver, Dominick and Gideon, have all been 
beneficiaries of a Graded education.  My wife, Elizabeth, has had the 
opportunity to teach at the Graded School.  	

I am absolutely convinced that over the past nine years our school 
has grown and developed; it is among the finest examples of international 
education and that the students who are graduating today are going to 
go into the world with a first rate foundation for success, academically 
and personally. Unfortunately, treatment here in Houston has impaired 
my ability to read from a prepared speech so I am speaking more 
extemporaneously.  I hope that the Class of 2005 knows what that word 
means from their SAT’s.  (Laughter) I’ll do the best I can as I work through 
some drawbacks and challenges.  	

However, I have been heartened by the work that has gone on during 
this past year at school. The importance of setting goals and striving to 
achieve them has certainly been part and parcel of my life. I wanted to 
spend a little bit of time talking about that in the context of these next 
exercises today. 	

All the students on the stage began life with their parents, small 
children learning their way through the world and through love and 
encouragement have reached this point today. Through examples from 
friends, faculty, from countless adults, from many people around them, 
they have been nurtured to the point where they are ready to move on 
independently to set their own goals and strive toward them. Well beyond 
what they accomplished in their classrooms, I think each and every student 
on that stage has the ability to fulfill dreams and to reach their goals.  	

Even now, I am setting personal goals for myself.  I am hoping to 
return to my home country, the United Kingdom, on Monday, to continue 
my medical treatment because I have fulfilled all of the treatments that 
can be given here and I would like to return back there.  When I first 
created that goal, it seemed rather impossible.  However, problems seem 
to be melting away and I am moving forward. I know each of you as you 
step forward from this stage today will have doubts and uncertainties 
about whether or not you can achieve goals. I am absolutely convinced 
that you can.  	

The education that has enveloped you over these past years has given 
you the knowledge, the skills, the judgment and the abilities to be able 
to move forward independently. Of interest in this world that we live in, 
is that those people who are able to identify a goal, move toward it, claim 
victory, feel satisfied and then move forward, they are the real movers and 
shakers. And it doesn’t matter in which area your plight, whatever, whether 
it is in sciences, law, engineering, nursing for example, I think will strive 
to do their best all the time.	

This thought has been with me for quite a number of years.  In fact, 
I think it has been with me throughout my entire life.  It came through

DAVID JOHN TULLY, SUPERINTENDENT, 
GRADED SCHOOL, SÃO PAULO

The following is a letter of appreciation from his wife, 
Elizabeth Mannino Tully:

Dear friends,	

My email and my home and bar in Carson City is open to close 
colleagues and friends of David.  In my mind's eye and ear, I could see 
and hear everyone in homes, cars, offices and gyms around the world 
weeping for him.  David died knowing how much he was loved. He knew 
we were flooded with cards and notes--friends desperate to visit.  He 
couldn't bear being out of the game.  	

We as a family carried him, physically, mentally, spiritually, every 
minute, every inch, every ounce of him.  We couldn't do enough for him. 
We wanted to do more.  He was our treasure.	

I send a moist and salty embrace to each and every one.  I sit here 
in his robe, wearing his cologne, with his wedding band on my necklace, 
clinging to his physical essence, trying to move ahead.  I miss my little 
friend.	

Little Gideon told a friend's 13 and 16 year old sons that a monster 
carried his dad away.  I actually have no better explanation. Do you?

Much, much love, Elizabeth Mannino Tull	

(The following is a letter from Joshua Tully, a graduate of the Graded 
School of São Paulo, Brazil, and now a student at Boston University, written 
to the many people who sent notes, prayers and affection to his late father.)

Dear Friends,             	

On behalf of the Tully family I thank you for all the support you 
have shown us over the past year.  This has been the most difficult 12 
months of our lives, and your cards, phone calls and prayers lifted our 
spirits and our hearts.  My father achieved his goal of arriving at his 
parents' house in Wales and was able to spend a few peaceful days with 
his family at home.  He was extremely comforted to be home, and it 
seemed as if a great weight had been lifted from him.	

My father's funeral was a celebration of his life.  It took place in 
Pennard where he had a strong connection with the 12th century church. 
 Dominic, Samuel and I spoke passionately about our father, and Elizabeth 
read a poem with the support of the congregation.  My grandfather 
extrapolated on a quote by Robert Browning to illustrate the impact that 
his son has had on so many people.  The presence of his colleagues from 
Brazil at the church was deeply appreciated by the family. The outpouring 
of love from all of you is a testament to all the people that he touched.   	

As my father's eldest son, I want to keep his memory strong for my 
four brothers.  I am going to create a Book of Remembrance which will 
include his journals while in hospital and the loving emails he received 
in return.  If you would like to contribute to this book, please send me 
any message or story about your relationship with my father and how he 
affected your life.  The purpose of this book is to reflect the strength and 
leadership of my father so that his sons can seek guidance from his past 
actions in the years to come. Thank you, Joshua Tully 	

Please mail correspondence to: Joshua Tully, 1066 Commonwealth 
Ave, Apt #34, Boston, MA02215  email: jtully@bu.edu

continued on page 23
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when we built the Art Center this past year.  When we conceived that 
Art Center we had weak currency, we didn’t know where the political 
direction of Brazil was going to go, the chance of raising a lot of money 
was rather slight, and yet a crew of people who were committed came 
forward and we turned the dream into a reality. When we opened thatnew 
facility, which will be a legacy for students for generations to come, I 
think we all felt rather proud. It reminds me of a quote which is now 
emblazoned inside the new Art Center which was written by Robert 
Browning, “A man’s reach should exceed his grasp, or what’s a heaven 
for.” I think we should strive to do that little bit more, to go that further 
distance rather than just be satisfied with what we can do but rather with 
what we may be able to do.	

During this past difficult year, my colleagues have rallied around the 
school in countless numbers of ways.  They gave the quality of education 
that we provide and indeed pushed it forward. I am extremely proud of 
all of my colleagues.  	

But I want to take a moment to give some thanks before I close.  I 
want to thank the Board in particular. During this most difficult year, 
the Board has stood by me, supported me, have nurtured me and have 
given me good counsel and guidance. This is a rare quality and it is built 
on solid relationships.  Let me give that as a pointer to the students who 
are graduating today. We don’t go far in life unless we build solid 
relationships with those around us. The Board has been fantastic with me 
during this past year.  	

I want to thank the entire faculty, the faculty of the entire school 
indeed, because they have stepped up and not only done what they might 
have done but have gone well beyond. They stepped into a difficult 
situation, moved forward and used their relationships, and I want to 
recognize them.  Particularly, I want to recognize the high school faculty 
who are in attendance today and I would like Mr. Johnson and his entire 
high school faculty to stand up and be acknowledged. (Extended applause) 
I can hear tremendous applause. It is really heartening to hear that. 	

Finally, in closing, it is with deep gratitude that I want to thank 
everyone for the messages, cards and prayers that have been sent my way, 
that have nurtured my family during these difficult last months. Right 
now, as I close and let you continue with the next exercises, let me say 
this: Though I have changed locations, I am certainly not going to change 
my attitudes toward fighting this disease. I am going to continue on as 
long as I can.  Hopefully I will overcome it, conquer it and be back to 
see everyone in Brazil at some point in the future.  I don’t know when 
that can be but when I get some good Welsh air inside of me, I am sure 
that it will be in the short term rather than in the longer term. 	

At this point let me thank everyone for the time you have given me. 
 I wish everyone a wonderful afternoon.  I am sure there will be many 
emotions that will be flying around the auditorium but at the end of the 
day they will all be happy ones as we see these young people move from 
one stage of life to the next. At this point let me thank you and let you 
pass on to the rest of the program. Good afternoon.  (Extended applause.)

by Sherry McClelland, Dean of Academics & Arts, Graded School
São Paulo Graded School’s Memorial Service For David Tully

	On August 28, 2005, in the auditorium of Graded School in São 
Paulo, a memorial service was held to commemorate the life of its former 
Superintendent, David Tully.  Over 450 people attended, many standing 
from lack of seating for all those who wished to pay tribute to Tully’s 
accomplishments during his years as head of the school. It was a very 
important moment for many in our community to have a collective 
chance to hear the words of those who spoke and to say goodbye to David 
to each other and through his family at the reception following the service. 
All who spoke represented important elements, or constituencies, of the 
community.	

Tully’s parents and two sisters came from Wales to attend.  Tully’s 
father was unable to read the eulogy he had prepared.  It was read by 
Francisco Di Bella, Graded’s development officer, who represented the 
family.	

Other speakers included Rabbi Henry Sobel. Though Tully was not 
Jewish, he and Rabbi Sobel had become close friends, Sobel having visited 
him in the hospital numerous times. David's son, Samuel, a recent graduate 
from Graded, spoke as only a loving son could. father. Craig Johnson, 
High School Principal, spoke for Tully’s wife, Elizabeth, who had to 
remain at their home in Nevada with their young son. Mailson da Nobrega, 
Vice Chair of the Graded Board, spoke on behalf of the board praising 
Tully’s organizational abilities that have left a long-lasting heritage for the 
school.  	

Members of the faculty and student body also spoke. Jeff Lippman 
and his wife Adriana Monti, spoke on behalf of the American and Brazilian 
faculty members.  Claudeir Castro, the school’s driver, spoke in Portuguese 
for the entire support staff. David Darden, a senior, spoke for the student 
body.  Angelina Fregonesi and Paige Geiger spoke for the American and 
Brazilian administrative staffs, Geiger having been the superintendent 
spokesperson during the year Tully was in the hospital. 	

The service ended with the school band playing a solemn, uplifting 
version of Auld Lang Syne, the traditional New Year's Eve melody, but 
fitting for this solemn occasion as the words talk about remembering our 
friends. The lyrics were written by Robert Burns, one of David's favorite 

poets he often quoted. The final horns and drum rolls died away heralding 
a moment of silence. During the final benediction the school’s big bronze 
anniversary bell was tolled nine measured times.  All in the audience 
grasped that each stroke signified one year of Tully’s service as 
Superintendent.  This farewell closed an important, sad, and moving 
moment for our community.	

The last page of the program printed especially for the service had 
these words written by the school’s administrative staff:	

David Tully first arrived in Brazil on December 10, 1995.  From the 
moment we began interviews with him, it was clear to us that he was the 
dynamic person we sought to guide our school in reaching its potential. 
He applied his superior organizational skills to school governance issues, 
building new facilities, actively selecting the best teachers, and reviewing 
and renewing academic programs.	

In continuously striving for the highest standards of our school to 
reach, his active participation in American and international educational 
organizations brought broader world contacts to Graded, and brought 
Graded to greater attention in the world of education.  In his celebration 
of a variety of cultures and his attention to the concept of diversity and 
greater inclusion in our student population, he heightened the visibility 
of our local Brazilian culture in our school.	

David was an extraordinary individual.  His wide range of interests 
and clarity of thought as an educator for the Graded community was 
apparent in his many inspired speeches, which were succinct, cogent and 
elegant as he drew on his great store of literature and philosophy for 
citations appropriate to any situation.	

A lifelong learner, he set an educational model for us all with his 
wide range of interests and knowledge, and his curiosity and delight in 
new ideas. We benefited enormously from his intellect, energy, enthusiasm, 
forward thinking, and direction.  He will be greatly missed in our 
community.	

Ms. McClelland may be reached at SMCCLLND@graded.br
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	Colleagues, board members and friends from around the globe 
traveled to Princeton, New Jersey, to celebrate the 50th anniversary 
of the founding of the International Schools Services. ISS staff prepared 
for this three-day event.  Committees were assigned to each of the 
activities across a wide spectrum of interests.  The celebration was 
inaugurated on July 7, 2005, with the unveiling of a commemorative 
sculpture by internationally renowned artist Christopher Spath who 
resides nearby in Lambertville.  It is entitled "Tomorrow." Spath 
described his work as a balance of man-made and natural elements 
and forms whose theme is enhanced by thirty-two layers of laminated 
glass inserted within the upper section, with "Tomorrow" etched in 
eleven different languages.  The sculpture is situated in such a way 
that the glass will illuminate brightly when hit by the sun.	

John Nicklas, ISS` outgoing President, extended words of praise 
to those who helped plan for the unveiling.  Russell Marks, Board 
Chair, articulated the meaning of "Tomorrow" and how it complements 
ISS` vision of strengthening young minds and preparing them for 
their roles in the future. A reception followed with champagne toasts, 
photographs and mingling of guests.	

On July 8th and 9th, ISS hosted trips to Philadelphia, Atlantic 
City, Lambertville, New Hope and back to the Princeton home of 
ISS.	

The finale took place on the night of July 9th, with a dinner 
dance for 200 guests at the Hyatt Regency Hotel in Princeton.  A 
cocktail reception was followed by a dinner event with speeches 

reflecting on ISS` fifty years of service.  Marks recalled significant 
moments from ISS` history that helped mold the company into the 
multi-service organization it is today.  Daniel Scinto, newly appointed 
President, paid tribute to John Nicklas and what he had accomplished 
to further the ISS mission.  He also said that in his new role as President 
he would do everything possible to continue the fine work ISS does 
on behalf of international schools worldwide. John Nicklas 
acknowledged the efforts of all the people who work with and for ISS 
to further its goals and mission.  Keith Miller, Director of the Office 
of Overseas Schools, gave an inspiring keynote address.  His remarks 
incorporated the positive impact ISS` services and support have on 
American and International Schools.		

After dining, John Farrell, President of ISSFIN, and his band 
entertained the guests with top hits from the 1950`s to the present. 
Three other special entertainers took the stage; Chip Barder, Director 
of the American School of Warsaw, Charles Gregory, ISS Contract 
Executive, and Robert Landau, Director of the International School 
of Prague.

It was a grand and special golden anniversary celebration--a chance 
to gather with good friends, and celebrate an organization that continues 
to strive for excellence in education worldwide.  We had the opportunity 
to reflect with pride on all our yesterdays and look ahead with hope 
towards all our tomorrows.

Ms. Adams may be reached at jadams@iss.edu; Ms. Haas at mhaas@iss.edu.

By Joan Adams, Vice President Educational Staffing and New School Development, 
and Mary Anne Haas, Executive Assistant to the President

ISS CELEBRATES ITS 50TH ANNIVERSARY

"At ISS' 50th Anniversary are pictured (left to right) David Chojnacki, Executive Director NE/SA; Deborah 
Reeve, Deputy Executive Director NAESP; Joann Mitchell, ISS Board Member and Vice President University 
of Pennsylvania; Mary Anne Haas, Executive Assistant President ISS; Bea Cameron, Regional Education 
Officer:and Ernie Mannino, former Director Office of Overseas Schools.










































