
Ms. Yolanda Murphy-Barrena 
was announced by AAIE Presi-
dent Dr. Linda Duevel, at the 

49th Annual Conference in San Francisco 
in February as its Executive Director. Dr. 
Duevel added that the appointment of 
Murphy-Barrena, from a wide array of 64 
applicants, was unanimous by the AAIE 
Board of Trustees.

Murphy-Barrena gained her undergraduate 
degree from the University of Minnesota-
Twin Cities where she studied fine arts and 
education while playing on the basketball 
team. She continued to perform musically 
with the University of St. Thomas orchestra 
in the US and abroad as the first chair bas-

soon player. 
She attained 
her Mas-
ters Degree 
in Educa-
tion from 
St. Mary’s 
Univer s i t y 
where she 
also earned 
a K-12 
P r i n c i p a l 
Administra-
tion Degree. 
While serv-
ing with the 
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Murphy-Barrena 
Appointed 
AAIE Executive 
Director

Dr. Milton Chen, Senior Fellow 
and Executive Director Emeritus 
at The George Lucas Foundation, 

B.A., Harvard University, Ph. D., Stan-
ford University, made the opening key-
note speech at the Annual Conference. He 
said that international schools, indeed all 
schools, are reinventing themselves, focus-
ing on growing ‘Edges of Innovation.’ 

He identified six of these multiple leading 
edges that are redefining the nature of the 
traditional school as the audience may have 
known it. They include (1) the Thinking 
Edge, thinking not only ‘outside the box,’ 
but thinking outside the ‘box’ of the school 
building itself, taking students outside the 
school building, really or virtually, showing 
how what they are learning affects their en-
vironments; (2) the Curriculum Edge with 
the inclusion of materials beyond the limits 
of traditional sources of print and other tra-
ditional materials; (3) the Technology Edge 
wherein he showed how ‘Sesame Street,’ 
an early program aimed at pre-school and 
other children’s education sponsored by 
Public Broadcasting television has spread 
around the world, including showing ‘Big 
Bird’ in China; (4) the Time/Place Edge in 
which the greatest era of human creativity 
experience has been created with the abil-
ity of learners to make all forms of media 

Chen: More 
than One 
Leading Edge 
in Educational 
Innovation

Yolanda Murphy-Barrena 
(right) with attendees at 
2015 AAIE Conference.



Dear Colleagues,
It is with much joy and en-

thusiasm that I write this message to you 
as the new Executive Director of AAIE. To 
lead this historic and globally recognized 
organization as it prepares to celebrate 50 
years of connecting and supporting our 
community of international school leaders, 
is both humbling and inspiring.

AAIE is on the cusp of a new chapter in 
its history and beginning the second half 
of a century legacy of building a strong and 
well-connected international leadership 
community. Energy, optimism, collabora-
tion and a focus on dynamic international 
leadership will be at the heart of all that I 
do to support you and 
AAIE in meeting its 
mission in meaningful 
and innovative ways.

I would like to take this 
opportunity to publi-
cally thank the outgoing 
AAIE President, Mr. 
Jack Delman; the new 
AAIE President, Dr. 
Linda Duevel; Search 
Committee Member 
and AAIE President-
Elect, Mr. Kevin Glass 
and the Board of AAIE 
for the incredible honor 
of leading AAIE into 
its next 50 years. Oh, 
what an amazing chal-
lenge and adventure lies ahead!

Steve Jobs once shared the following 
reason why he worked so tirelessly: “If 

you are working on something exciting that 
you really care about, you don’t have to be 
pushed. The vision pulls you.” AAIE has a 
vision and mission that pulls us as interna-
tional leaders… that is to join and engage 
with a community of leaders striving for 
excellence within the practice of interna-
tional educational leadership. By leading 
with vision, wisdom and integrity, each of 
us contributes positively to the development 
and lives of our communities and the future 
peace and prosperity of our global family. 
This is a truly important and worthy calling.

Our work at AAIE 
is about supporting 
and connecting you, 
our members, with 
the people, ideas and resources you need 
to achieve your leadership goals as you stay 
competitive in a fast changing international 
education landscape. At the heart of AAIE 
are networking and the building of profes-
sional relationships and partnerships that 
support you in your everyday work and life. 
AAIE understands the power of these con-
nections and is committed to providing im-
proved platforms and opportunities for you 
to connect, share and learn from and with 
each other.

The family of international organizations 
supportive of you and your work is strong, 

but at times challeng-
ing to easily find, access 
and connect to. AAIE 
looks to provide an 
expanded umbrella ap-
proach, enabling easier 
access to specific and 
relevant support, global 
partnerships and the 
unique information 
and resources you need 
at your fingertips with-
in your leadership role.

We also under-
stand the im-

portance of providing 
you with the informa-
tion, mentoring and 
chances for personal 

development and growth needed at key 
times of transition within your career and 
life. Along with our successful online In-
stitute for International School Leadership 
program, we will be designing several new 
opportunities for you and our diverse and 
expanding leadership community to tap 
into a wealth of resources aimed at help-
ing you access what is needed for personal 
development and growth along the increas-
ingly flexible international school leader-
ship path.

Finally, there are other areas where AAIE 
can make a positive impact for members 
just waiting to be discovered. In search of 
this we will be seeking your ideas and sug-

InterED

As a global community that connects
diverse people, ideas, and resources,

AAIE helps international educators lead
with vision, mission, and integrity.

AAIEAAIE

vol. 42 no. 120 spring 2015

executive director’s message

InterED (Print)
ISSN 2158-0618

InterED (Online)
ISSN 2158-0626

AAIE BOARD OFFICERS
President, Dr. Linda Duevel Overseas
President Elect, Mr. Kevin Glass US
Treasurer, Dr. Ronald Marino US

AAIE BOARD OF TRUSTEES
Dr. Connie Bufford  A/OS ex-officio
Dr. Lee Fertig   Overseas
Mr. Gregory Hedger  Overseas
Ms. Anna McFadden  US
Mr. Paul Poore   AASSA
Dr. Beverly Shaklee   US
Dr. Oli Tooher-Hancock  Overseas

AAIE ADVISORY COUNCIL
Mr. Frank Anderson  US
Dr. Peter Bateman  AISA
Dr. Robert Bartoletti   US
Mr. David Chojnacki  NESA
Mr. Jack Delman  Overseas
Dr. Edward E. Greene   Overseas
Mr. Warren Jaferian  US
Ms. Sonia Keller  Tri-Association
Dr. Clark Kirkpatrick  US
Dr. Richard Krajczar  EARCOS
Ms. Reina O’Hale  MAIS
Dr. Barrie Jo Price  US
Mr. John Roberts   Overseas
Dr. Kevin Ruth  ECIS
Ms. Charlotte Seewald  US
Mr. Gerald Selitzer  ASOMEX
Dr. Joe Shapiro   US
Ms. Kathy Stetson  CEESA
Mr. Mark Ulfers  Overseas
Dr. Ettie Zilber  Overseas

EXECUTIVE DIRECTOR
Ms. Yolanda Murphy-Barrena

AAIE HEADQUARTERS OFFICE
Mr. Thomas Randall Ward

EDITOR
Dr. John J. (Jay) Ketterer

ASSISTANT EDITORS FOR TECHNOLOGY
Dr. Barrie Jo Price; Shannon O'Hale

EDITOR EMERITUS
Dr. Gilbert Brown

DESIGN & LAYOUT
Sarah Stoner / Swordfern Wordsmithing, Ink.
Mount Vernon, Washington 98274
Tel: (206) 949-9215 / Email: sarahjstoner@hotmail.com

PRINTING
Vital Printing Corporation
421 South Dixie Hwy; West Palm Beach, Florida 33401
Tel: (561) 659-2367 / Fax: (561) 659-3380
Email: vitalprinting@aol.com

AAIE has a mission and vision 

that pulls us as international 

leaders and is increasingly 

relevant within today’s global 

political, religious and

economic context.

[reference AAIE mission statement 
in upper right corner of this page]

InterED

DIRECTOR, continued on page 5 



 intered  www.aaie.org 3

presidents’s message

Honouring thePast While
Stretching Toward the Future

It gives me great pleasure to 
write my first InterED message 

as the Board Chair of AAIE.

And it gives me even more pleasure to do so 
in partnership with our outstanding new Ex-
ecutive Director, Yolanda Murphy Barrena.

Yolanda was chosen following a search 
that attracted some sixty-two candidates 
from throughout the international educa-
tion constellation. The AAIE Board invited 
three outstanding finalist candidates to San 
Francisco for interviews and, following her 
unanimous selection by the Board, intro-
duced Yolanda to the membership on the 
final day of the 2015 AAIE conference.

Even though her first official day of work 
for AAIE is May 1, 2015, from the first 
day after I announced the Board’s decision, 
Yolanda has been immersed in thinking 
and reflecting about her new position and 
reaching out to the membership.

One of the points that I have been very 
pleased to see is Yolanda’s sincere and pro-
active actions to learn more about the his-
tory of AAIE from its members. She has 
sought out many long-standing AAIE 
members and will continue to do so. With 
such a storied past, it is essential to gath-
er insights from our membership as we 
“stretch toward the future.”

And that future is an optimistic one. 
Not only does Yolanda have a long 

list of good ideas, we also have a fantastic 
group of reflective and remarkable think-
ers on the current AAIE Board. Working 
together, I expect that we will see a variety 
of new outreach ideas that will be seen as 
smart, logical, practical and essential rea-
sons to remind current members to renew 
their membership and draw new members 
to join AAIE.

One of the most obvious changes relates 
to this new online version of InterED that 
you are currently looking at. By shifting 

to an electronic version, we can both save 
printing and postage costs, treat the envi-
ronment kindly, plus make it much easier 
for YOU to forward it on to your faculty or 
to prospective new members who you be-
lieve would enjoy some aspect of the con-
tent included in each issue.

Pine for holding a hard copy of InterED 
in your hands? Just press the print but-

ton! The last sentence was certainly not 
meant to be written from an insincere point 
of view. Rather it reflects the reality that we 
can send the information to everyone elec-
tronically more cost-effectively and exercis-
ing more environmental responsibility.

We are very fortunate to have an AAIE 
Board that offers a wide range of skills and 
diversity of backgrounds. They include:

Dr. Connie Buford, Regional Education 
Officer, US State Department (Connie 
will serve until she retires later this year.)

Mr. Lee Fertig, currently Director of 
Graded School, Sao Paulo, but moving 
to International School of Brussels

Mr. Kevin Glass, Director, Atlanta In-
ternational School (AAIE Board Presi-
dent-Elect and AAIE 50th Anniversary 
Committee Chair)

Dr. Greg Hedger, Director, Escuela 
Campo Alegre, Caracas

Dr. Anna McFadden, Partner, emTech 
Consulting and Associate Professor, In-
stitute for Interactive Technology, The 
University of Alabama

Dr. Ron Marino, Board Treasurer and 
Retired Superintendent

Dr. Paul Poore, AASSA Executive Di-
rector

Dr. Beverly Shaklee, Director, Center for 
International Education, George Mason 
University

Dr. Oli Tooher-Hancock, Director, In-
ternational School of Hyderabad

And myself, Linda Duevel, currently Di-
rector of International School of Stavan-
ger. I am graduating from that position 
in June, 2015, but will retain my AAIE 
Board responsibilities.

Plus we send our grateful thanks to our 
outgoing board members whose terms 
ended in February, 2015:

Mr. Jack Delman, Carol Morgan School, 
Dominican Republic (Former Board 
Chair)

Mr. Clayton Lewis, Washington Inter-
national School

Mr. Chris Maggio, International School 
of Uganda

Ms. Mona Nashman-Smith, Retired Su-
perintendent, Edmonton, Canada

And of course, we will always be grateful to 
Ms. Elsa Lamb and Mr. Everett McGloth-
lin for their long and generous service to 
AAIE in the role of Executive Director.

With next year being the 50th anni-
versary of the organization, we will 

gather in Atlanta for a conference where we 
hope to see all of our current members plus 
many more joining us. Many more mem-
bers. . . that is one of our strategic goals. 
As the Association for the Advancement of 
International Education, we hope to reach 
out to many more of our colleagues around 
the world to become members of this long-
standing and engaging organization. (It 
wasn’t in error that I used the British spell-
ing of the word “Honouring” above!)

I’d like each current AAIE member to 
think about someone who you believe 
would benefit from attending our confer-
ences and becoming active members. Per-
haps it is a colleague from another school 
in your town or perhaps it is an individual 
who you are playing an essential mentor-
ing role to. We are a big tent . . .let’s bring 
some more folks into it, including younger 

PRESIDENT, continued on page 5 
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AAIE Institute
for International School Leadership

The AAIE Institute for International School Leadership is presented  
by AAIE and powered by PLS 3rd Learning.  

© PLS 3rd Learning. All rights reserved.  

Put yourself in a position to guide your 
international school. Join us for our 
next course, Vision and Mission to Guide 
International Schools. 

Our seven-week online course begins July 6th.

Become a Leader 
among Leaders

Learn how to work with a board of trustees 
to initiate, create, and review a meaningful 
school vision and mission.

Graduate credit is available through 
Wilkes University.

Register today at AAIEInstitute.org.
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EDITOR’S DESK

gestions to ensure an innovative and mean-
ingful approach to our work as we continue 
to build the opportunities and platforms 
that support a culture of excellence in lead-
ership within our international community. 
Along with a newly designed web presence 
coming soon and future all-digital InterED 
publication, look for other member-driven 
initiatives designed to support the mission 
in the coming year!

Upon reflecting on the ambitious hopes 
and dreams of AAIE the words of my 

early mentor and past AAIE President and 
‘Hall of Famer’ Mr. Mark Ulfers sound in 
my head, “stand tall on the shoulders of 
those who came before.” So much good 
work has been done over the past 49 years 
to make AAIE the international family of 
leaders it is today. Recent conversations 
with many of you have highlighted the im-
portant role that past and present AAIE 
Presidents, Executive Directors, Board 
Members, Advisory Committee Members, 
InterED Editors, article contributors and 
AAIE Member Volunteers have played in 
ensuring this organization is still here for 
generations to come. Especially deserving 
of thanks today are Ms. Elsa Lamb our 
outgoing Executive Director, Mr. Everett 
McGlothlin who has stepped in and sup-
ported the organization as Interim Ex-
ecutive Director during the transition, Dr. 
Keith Miller and Dr. Ron Marino who have 
helped keep the organization afloat during 
recent challenging times, Dr. Jay Ketterer 
and Dr. Gil Brown who have almost single-
handedly ensured the survival of our AAIE 
flagship publication InterED and the many 
others who I will hopefully have the oppor-
tunity to thank during my tenure.

I am eager to begin this important work 
by standing on the shoulders of those that 
came before where the view is that much 
easier to the future horizon. I look forward 
to connecting with, listening to and working 
with each of you and the AAIE Board and 
Advisory Committee in the coming months 
and years as we collaboratively and creative-
ly ensure relevant, diverse and enriching op-
portunities to connect, engage and support 
the dynamic learning needs of our expand-
ing global leadership community.

See you soon somewhere out on the inter-
national trail!

members and more folks from additional 
citizenships.

We Rely Upon Your Wisdom
AAIE is at a remarkable point in its his-
tory and we intend to cherish the past and 
embrace the future. By all means, Yolanda 
and all the Board members, as well as the 
Advisory Council members welcome your 
thoughts, comments and suggestions. The 
organization is strong and we hope to see 
our membership increase and become more 
diverse in both nationality and age range.

All the best to you and by all means con-
tact Yolanda or any of us on the Board 

with your ideas—the organization will be 
stronger the more active its membership is.

Best regards,
Linda 
Linda M. Duevel, PhD, 
AAIE Board President 2015-2017

President Linda Duevel is Director of 
International School of Stavanger, Norway. 
lduevel@isstavanger.no

All the best,
Yolanda
Yolanda Murphy-Barrena
AAIE Executive Director
yrbarrena@gmail.com

DIRECTOR, continued from page 2 

PRESIDENT, continued from page 3 

Dear Friends 
and Colleagues,

This is my last effort at editing the In-
terED, an occupation that has been 
a regular part of my routine for the 

last five years. I have been writing for the 
journal since 2003-2004 at the invitation 
of Gil Brown. It almost becomes a part of 
your identity and not a bad introductory line 
when you are meeting people. I suppose I will 
have to modify my resume with a “used-to-
be.” When you get to my level of experience 
[age], your c.v. is littered with “used-to-be’s.”

I want to thank, once again, those people 
who have advised and supported me as I la-
bored on the InterED. Elsa Lamb guided 
me with her eminently practical good sense; 
more frequently, Gil waxed eloquently, but 
then delivered the kind of wisdom he is 
known for sharing. There are people truly 
dedicated to AAIE—including Barrie Jo 
Price and Ron Marino—to whom I fre-
quently turned for advice.

There are a number of things I regret not do-
ing  for InterED. For instance, although we 
applied for and received ISSN numbers, we 
did not go the next step to actually place our 
articles on the internet search engines. Also, it 
seems to me that our proceedings should be 
a permanent part of the AAIE website.... just 
who presented what. The American Associa-
tion of Colleges for Teacher Education does 
that, and many other prestigious organizations. 
Both of the above suggestions would draw 
more public attention to us. I also wish that we 
had been given the green light to write, care-
fully, the next volume of the History of AAIE; 
the last volume ended in 1996, I believe. And 
I cannot understand why the names of our 
presidents, CEOs, Hall of Fame and 25 year 
group are not on the website.

Finally, I want to tell a little story. As I 
was walking back to the hotel in San 

Francisco about six years ago with Dr. Keith 
Miller and Dr. Ron Marino, Dr. Miller said, 
apropos of nothing in particular, “You know 
it wasn’t until I got in this office that I real-
ized that not everyone who conferences well 
is really doing a good job in their schools.” 
His  insight explained feelings that I have 
had over the years—my sense of inadequacy 

with the well-dressed high flyers among us, 
and with those among us who have become 
recognized magnates of international edu-
cation—and lead me to this simple remind-
er. We are not diplomats and we should re-
sist the lifestyle, the exaggerated influence, 
and their predilection for evading direct 
answers. We should resist cults of personal-
ity. We are educators, and the real job is in 
our schools. Our substantial impact is made 
where we work.

Thank you, my friends, for the privilege of be-
ing editor for these last few years and a con-
tributor to the journal since 2003 (I think)! I 
wish you all success and adventure. 

The Editor may be reached at jketterer@
discoveryschool.edu.hn
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MEMO TO THE BOARD

Promoting a Culture of Transparency
By Jim AmbroseWhile seldom subject to the 

“sunshine laws” afflicting 
US public schools, inde-
pendent schools overseas 

generally try to operate transparently. But, 
defining the extent of what “transparent” 
means is not always easy.

In American public education, board meet-
ings are physically open to the public, cov-
ered by the press and are often televised on 
public access channels. This leads to board 
members directing comments to constitu-
ents in the audience or otherwise playing 
to the camera: the effect is to politicize the 
entire proceedings.

The majority of international school boards 
provide for parents and teachers to attend 
board meetings . . . but unless there is a 
burning issue in the community, the audi-
ence is typically sparse. Such was the case 
in one school until, one night after seven 
years of an empty house, Ed came.

Now, Ed didn’t have an agenda, wasn’t 
pushing any particular idea, he was just cu-
rious and he had heard that meetings were 
open to the parent community, so he came.

Changed the whole dynamic of the meet-
ing.

Board members, who were used to talk-
ing candidly across the table with each 

other, suddenly had an audience and began 
directing their comments to Ed.

Ed, knowing each of the board members 
(and, being a social sort) did the natural 
thing and replied. And, pretty soon, Ed was 
essentially running the meeting.

After the meeting, the Head and the Board 
Chair met and agreed “We gotta’ have some 
rules!”

Next month, the rectangular table was 
gone, replaced by U-shaped seating so that 
no board member’s back was to the audi-
ence. Rules were written to define audience 
participation: not to stifle speech, but out of 
respect for the time available. After all, this 
was a meeting of the board, not a town hall. 
And Ed continued to come, even though 
he was limited to less than five minutes be-

fore the meeting to speak to agenda topics. 
The board’s role during comments from the 
audience was to listen rather than respond.

This is a good lesson to be learned by boards 
that have become complacent through years 
of no controversy. Unlike Ed, most parents 
do not come to board meetings out of idle 
curiosity: they come because they have a 
personal interest. (Tuition level, a student 
related issue, etc.) Having procedures in-
place ahead of the time when an audience 
unexpectedly arrives will be helpful.

It also helps to define what transparent 
means . . . and what it does not. There are 
discussions that are properly held in execu-
tive session. These include personnel and 
student issues, as well as issues related to 
information which, if made public, would 
endanger the financial or legal stability of 
the school. Deliberations from executive 
session need not be reported, only the deci-
sions made.

Transparency helps assure the community 
that the board is behaving in an ethical 
manner to uphold the mission of the school 
and is not acting in the self-interest of any 
members. Given that only a small percent-
age of parents ever attend meetings (except 

for the AGM), how 
else might transpar-
ency be achieved?

Almost all schools publish agendas in 
advance of board meetings. Newslet-

ters, either hardcopy or online or both, with 
board news as a feature, are common. Min-
utes, or a summary of minutes, are frequent-
ly posted online, with hardcopies available 
in the school office. Committee meetings 
often include parents or other community 
members. Annual General Meetings gen-
erally feature reports from the Board Chair 
and Treasurer, and audit reports are consid-
ered public information (though care must 
be taken not to disseminate them broadly). 
Principals and Heads are generally the ones 
in closest contact with parents, via coffee 
mornings or other PTA events and are able 
to speak to board matters. Going beyond 
the typical, here are some more things that 
might be done:

1. When writing a new policy (or chang-
ing an existing one), always involve 
those who will be affected by the 
policy before approving it. Start early 
so everyone’s views are heard before a 
draft is formalized. Too often someone 
starts with a draft and then consults 
those affected: better to involve them 
sooner.

2. When publishing minutes or an-
nouncing decisions to the parents, 
include the justification for why the 
decision was made – make it clear 
the board considered alternatives, but 
then list the reasons why the decision 
reached was the best option. (This also 
makes it easier for board members who 
may not have voted for the proposal to 
answer questions about it. Reasonable 
people will often disagree on things, 
but once a decision is reached, all must 
support it.)

3. Write a Whistleblower Policy* and an-
nounce to the community the board is 
committed to its Code of Ethics and 
has adopted the policy to protect an 
individual should they have legitimate 

MEMO, continued on page 9 

Transparency helps assure    

the community that the board 

is behaving in an ethical 

manner to uphold the mission of 

the school and is not 

acting in the self-interest 

of any members.
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reason to question something. (Such a 
policy does not cover disagreements, 
only unethical or illegal behavior, of-
ten involving conflicts of interests. 
Board members have a fiduciary duty 
to act reasonably, which is different 
than being right.)

Sometimes, when parents have accused 
boards of lacking transparency, it is code 
for “We don’t agree with a decision.” When 
that happens, it helps to bear in mind 
the difference in orientation between the 
groups involved.

Defining the Roles
Parents whose children are enrolled in the 
school are, rightfully, most concerned with 
the educational experience being offered 
by the school today. Parent needs are im-
mediate.

The Board role is primarily strategic, con-
cerned with creating the school of tomor-
row while overseeing that the school of to-
day is adequately fulfilling its mission. The 
board role is mainly long-term.

The Head and Administrative Team, acting 
through the faculty and staff, are charged 
with the daily affairs of the school.

As can be seen, there is a basic con-
flict between the interests of two of 

the major groups involved. Parents think 
short-term and board members think 
long-term, complicated by the fact that, for 
many schools, there is significant overlap, 
with parents sitting on the board . . . but 
that is a whole other article!

In the end, it all comes down to trust be-
tween all parties to do the right thing, and 
trust is built through the transparency of 
honest, open, respectful debate with no 
hidden agendas, in which information is 
freely shared with all parties. 

Dr. Ambrose is President of Search As-
sociates and a leader of the GovNet Advi-
sory panel at the AAIE website; jimam-
brose2007@cs.com

* For a sample of a whistleblower 
policy for nonprofit organizations, 
visit Blue Avocado at www.blueavo-
cado.org/content/model-whistle-
blower-policy-nonprofits

available to themselves, and simultaneous-
ly; (5) the Co-Teaching Edge of teachers, 
and learners, working together to complete 
similar projects using arts to teach lan-
guage, reading math, geometry via music, 
body movement, dance, etc.; and (6) the 
Youth Edge where learners today learn to 
develop ‘grit,’ commitment, perseverance, 
dedication, and other aspects of character 
development needed to succeed in any and 
all endeavors.

Chen finished his multiple media presen-
tation with his question to define the suc-
cessful school that needs no test, nor per-
formance assessment measure to measure a 
very important indicator of school quality: 
“Do children run into the school as fast as 
they run out?” 

Frankfurt International School (FIS) in 
Germany, she attended AISH Academy for 
International School Heads and completed 
the K-12 Superintendent program at St. 
Cloud State University, MN. Currently, she 
is pursuing a Doctor of Leadership degree 
from St. Mary’s University with a focus in 
International Leadership and Diversity. 
Her dissertation research involves strate-
gies proven effective in promoting greater 
diversity within the elite leadership posi-
tions of organizations, boards and schools.

Murphy-Barrena was born in San Di-
ego, CA, and grew up in St. Paul, 

MN. She feels equally at home boogie-
boarding or playing ‘broomball’ on a frozen 
lake! Her hobbies still include many sports 
and outdoor physical activities but extend 
to music, reading about leadership, and im-
proving her command of Spanish. Her ‘fun’ 
activities run the full gamut of home im-
provement projects to ocean kayaking.

Murphy-Barrena is the oldest of nine chil-
dren. She takes great pride in her younger 
siblings’ accomplishments, all of whom are 
talented in music and the arts. Their in-
frequent get-togethers, as she puts it, “are 
quite musically entertaining!” Three of 
them are teachers of math and history. 

She met her husband, a native of the 
Basque region in Spain, playing in a rec-
reational basketball league while he was 
studying for an MBA in International 
Marketing at St. Thomas University, MN. 
He works in Miami for a German online 
marketing company based in Frankfurt, co-
incidentally where she led the Grades 6-8 
program within FIS’s Upper School Pro-
gram for seven years. Prior to this she was a 
successful principal in St. Paul, MN, at sev-
eral different venues each receiving national 
and state recognition for the development 
of highly rigorous teaching, learning and 
social development programs that led to in-
creased enrollments and significant student 
achievement gains.

While at FIS, she founded the European 
League of Middle Level Educators (ELM-
LE) Leadership Group providing profes-
sional development and an online network 
of colleagues for middle years principals 
and heads across Europe and the Middle 
East. She organized and led the annual fall 
ELMLE Leadership conference bringing 

experts to member schools and providing 
a focused two-day session on topics such as 
school scheduling and designing schools of 
the future. She coordinated the leadership 
offerings and presented at the main confer-
ence in January each year. Murphy-Barrena 
also published several online magazines for 
parents, teachers and middle years leaders 
sharing research and top blog posts from 
around the world.

In a personal statement for this article, 
Murphy-Barrena wrote, “I enjoy the 

process of collaboratively creating new 
programs focused on excellence. The op-
portunity to build and design new ways of 
providing resources and building networks 
that will bring leaders together is a joy and 
makes this work with AAIE especially in-
vigorating. I appreciate honest and direct 
communication and value the feedback 
and perspectives of those I am working to 
serve as a vital part of the learning and im-
provement process. You will see me rolling 
up my sleeves and getting involved with 
every aspect of the organization to ensure 
the very best experience for those we serve. 
I hope that members will feel comfortable 
sharing their hopes and dreams for AAIE 
as well as their constructive feedback as we 
move forward together in expanding and 
strengthening our international leadership 
family.” 
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INSITES

Excalibur: Cutting Through the Tech Trends 2015
Merlin: The future has taken root in the present.

Arthur: Now, once more, I must ride with my 
knights to defend what was, and the dream of 
what could be.

(“Excalibur,” 1981; Directed by John Boorman)

Educators in all schools are con-
fronting how to manage to meet 
the expectations of the present 
while trying to prepare for and 

embrace the technologies of an ill-defined 
future, arriving with new system demands 
and expectations. The path we follow is 
complicated enough, and our cautious 
glances at the trail ahead endanger our sure 
footing. Our challenge is much like that of 
King Arthur, who must manage the pres-
ent, defend the past, and successfully nego-
tiate uncertain futures. However, like Mer-
lin, we know that our likelihood of success 
begins in the present and must be realized 
in a future of “what could be.” That is very 
true with educators and education.

International educators are especially aware 
of the challenges arising with present day 
expectations and those associated with 
preparing for new technologies to arrive 
at school. The sophistication and diversity 
of international students and their par-
ents guarantees that they will be around 
the curve on the path ahead. Also many 
of these schools have board members from 
corporate environments with cutting edge 
technologies (and unlimited budgets). 
Teachers are well aware that their students 
may become the leaders of corporations, 
agencies, and even countries.

So how may international schools cut 
through the vast amount of trends in-

formation to relate the present to the fu-
ture in a way that benefits students without 
endangering institutional stability (Mer-
lin’s challenge)? Here is a brief synopsis of 
some tech trends in schools today—ones 
that build into the future, based on reports 
and research findings, beginning with the 
projected trends for 2015 in technology for 
schools. One of the best reports, the 2014 
NMC Horizons Report, was released in Feb-
ruary 2015, produced by the New Media 

Consortium (NMC). NMC is a not-for-
profit consortium of hundreds of colleges, 
universities, museums and companies, and 
in collaboration with EDUCAUSE Learn-
ing Initiative (ELI), a network of 1,800 in-
stitutions and more than 300 corporations 
serving higher education IT. By looking at 
the projections for higher education and 
corporate workplace technology, schools 
can get a reading on what they need to ad-
dress in technology planning.

As reported on the ICEF Monitor website,

The report’s findings come from the 
deliberations of an international panel 
of education and technology experts 
from 13 countries and six continents. 
The panel reached consensus on six key 
trends, six significant challenges, and six 
important developments in education 
technology “likely to have a large impact 
over the coming five years in education 
around the globe.”

The timing aspect is an interesting feature 
of the  Horizons  model, and it lends extra 
weight and relevance to the consensus find-
ings of the panel. In terms of key trends, 
the panel identified two “fast” trends that 
will drive change in the next one to two 
years, two more “mid-range” trends that 
will drive change in the next three to five 
years, and two “long-range” trends that will 
have an impact in five years or more. (from 
monitor.icef.com/2014/05/international-
panel-maps-technology-trends-that-will-
impact-education-in-next-five-years/).

Trend 1: Social Media

We all know social media is no longer 
a marketing tool or a passing fad. It is 
not a tool with many uses, both desired 
and otherwise. It is a current issue with 
future reformulations possible to the basic 
communication patterns it is evoking. 
The schools need to set up social media 
policies, include it in the curriculum, 
address community understanding given 

cultural differences 
and ensure via faculty 
training that ALL 
school personnel are on the same social 
media page. Diigo tags: “social media” 
“social media guidelines.”

Trend 2: Privacy and Security as 
Curriculum Topic

Rather than relegating privacy and 
security to a tiny corner of the computer 
curriculum, it needs to be front and center 
and full integrated into school policies, 
classroom instruction at all levels, and 
teacher inservice on a regular basis. In 
preparation for the future, the IT program 
has to anticipate privacy and security 
issues from a technical standpoint and 
school leaders have to have a formal means 
through which information on privacy and 
security flows from the technical personnel 
to those concerned with instruction. Diigo 
tag: “privacy & security”

Trend 3: Online Learning and 
Collaboration

Make sure the students, especially the 
seniors, have had experience with some 
kind of online learning (MOODLE, 
BLACKBOARD, CANVAS, etc.) as 
most universities now have courses or 
components delivered in this way. Prepare 
students for the future by embracing, as 
a school and community, learning via 
technology-mediated means. Offer lists of 
things online for parents, teachers and stu-
dents; treat this as an extension of learning 
in any format. Diigo tags: “online learning” 
and “collaboration”

Trend 4: Students as Creators of 
Knowledge

This is probably one of the biggest shifts to 
be begun now and endorsed and supported 
in the future. Instead of students using 
technology to restate or present informa-
tion from the teachers, they should use 
technology to create knowledge. Instead 
of taking a test on a subject, have them 
engage in action research or data-mining. 

By Shannon O'Hale
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Engaged learning is the real power of the 
technology. Switching the curriculum 
to project-based learning and student-
directed learning will make the inclusion 
of technologies in the classroom more 
reasonable and practical. It will have a 
purpose. Diego tag: “student centered”

Trend 5: Concept of School as 
24/7 Endeavor
This may be one of the toughest trends to 
embed now as emerging and for which to 
prepare for even greater impact. The con-
cept of school as Monday-Friday, 8am to 
3pm, is being eroded by technology and ex-
pectations of immediacy with our societies. 
Educators resist email access, sometimes, 
while parents and students expect even 
more access via texting. 

Reconciling the expectations of teachers 
for having limits on access to them and 

the expectations of parents and students 
for immediate access is presenting a chal-
lenge that will only grow. This will require 
the development of policies (i.e. when and 
how teachers and parents communicate, for 
example) and specific training for teachers. 
At the same time, school leaders need to be 
considering how online learning, data ac-
cess requirements, and the idea of a 24/7 
environment will impact school in the fu-
ture. Diego tag: “future of education”

School leaders, especially in international 
schools, and educators at all levels are a lot 
like King Arthur – teaching students to 
meet today’s challenges while trying to fig-
ure out what these trends and others mean 
for the future of schooling. 

Additional information is provided at 
diigo.com/user/emTech with the Diigo 
tags shown above with each section.

Shannon O’Hale has an MS from the Uni-
versity of Alabama (HES, Specialization 
in Interactive Technology) and a BA from 
the University of Virginia (Latin American 
Studies). She is the Operations Manager at 
the Mediterranean Association of Interna-
tional Schools, s@ohale.com. Additional re-
search assistance on this article was provided 
by Dr. Barrie Jo Price, bjp@emtech.net.

Linda Duevel accepted her Inter-
national School Superintendent 
of the Year honors in a half-hour 
speech recounting her 40 years 

as a teacher, principal, business manager 
and finally head of the Stavanger school. 
She spoke of the exploratory successes of 
Norwegian Vikings. The travels of Eric 
the Red took him to Iceland followed by 
his son, Lief Erickson, who proceeded on 
to Greenland and North America, making 
him the first European to set foot on this 
continent.  She also showed some stylized 
Viking headwear that was romantic but 
false followed by the real protective hel-

mets that the Vikings 
wore in battle.  She 
recounted her many 
adventures hiking and 
exploring the wilds of 
her adopted country, 
the fun and challenges 
that living in the Arctic 
can offer.  Her speech 
was highlighted by the 

distribution of a flyer, “Viking Laws,” con-
taining four major points that were useful 
advice to all heads of international schools.  
These were: (1) Be Brave and Aggressive; 
(2) Be Prepared; (3) Be a Good Merchant; 
and (4) Keep the Camp in Order.  She re-
lated these to the successful operation of an 
international school with such subheadings 
as: be versatile and agile, use top quality 
weapons (i.e., curriculum and methods), 
choose one chief, don’t make promises that 
you can’t keep, and consult all members of 
the group for advice.  Dr, Duevel’s speech 
will be posted on the AAIE website.

Duevel received a standing ovation from 
the audience upon completing her speech, 
indicating how humbled and honored she 
was to receive the award.  She is the Presi-
dent of AAIE. 

Linda Duevel, 
Director, 
International 
School of 
Stavanger, 
Norway, Speaks 
on ‘Viking Laws’

Sponsored by the College Entrance 
Examination Board, Dr. Robin 
Sawyer was introduced by Judith 
Hegedus, the Board’s Executive 

Director. Sawyer is Associate Professor and 
Associate Chair of the Department of Be-
havioral and Community Health, School 
of Public Health, University of Maryland. 
Sawyer’s background includes undergradu-
ate degrees from UK universities and a Ph. 
D. from Maryland. His academic and re-
search work has specialized in human sexual 
behavior, concentrated on that of teenagers 
and college students.

Sawyer spoke at length about changing mo-
res of teen age sexual practice over the years. 
He presented statistics showing greater 
experimentation among youth in sexual 
expression over the years. He lamented 
the lack of ‘vocabulary’ between adults and 
younger people to discuss hazards and share 
information not only about sexual transmit-
ted diseases but the deeper meaning of sexu-
al expression as well. He showed data about 
the higher rates of teenage pregnancies in 
the US as compared with certain European 
countries. He ascribed this discrepancy to 
the availability of this ‘vocabulary’ by which 
elders can communicate with youth.

Sawyer closed his presentation with a dra-
matic film, one of many that he wrote and 
directed, whose major themes are sexual 
conduct of youth. The film, made at the 
University of Maryland, dealt with the per-
ceptions of a dating incident during a col-
lege party at which the principal female 
protagonist claims that her date raped her, 
while the young male actor in question felt 
their act was with her consent. The film por-
trayed conversations among roommates in 
both the male and female dorms framing 
the views of college students on the various 
sides of the complexities surrounding the 
issues of sexual assault and date rape. The 
film emphasized a point Sawyer had made 
in his talk of the presence of the use of al-
cohol as a disastrous prelude to incidents 
of regrettable conduct. Without pointing 
fingers of blame, the film explored the dy-
namics of teen sexual behavior in a manner 
intended to provoke meaningful discussion 
while leaving to the viewer the determina-
tion what was right in this situation. 

Sawyer Speaks 
on Teen Sexuality 
in 21st Century



12 spr ing 2015 intered

SPECIAL REPORT

International Task Force on Child Protection

By Jane LarssonA working committee of the In-
ternational Task Force on 
Child Protection (ITFCP)  is 
re-examining recruiting prac-

tices, in consultation with law enforce-
ment agencies around the world, includ-
ing Australia/ Canada/ Europol/Interpol/ 
Netherlands/UK/US. Today, I’m writing 
on behalf of the  ITFCP Recruitment 
Committee  to share some of our emerg-
ing recommendations in response to calls 
for action to address recruitment chal-
lenges that have recently been posted in 
this forum. A full report on the activities 
and outcomes to date from the collective 
work of the Task Force will be distributed 
separately.

The ITFCP Recruitment Committee is a 
volunteer group of recruiting professionals 
from 12 recruiting agencies/organizations, 
and heads of 6 international schools who 
are collaborating to achieve the following 
objectives:

• Assess processes used by international 
schools and recruiting organizations 
to screen educators seeking positions,

• Analyze what measures need to be 
put into place to ensure or improve 
their effectiveness, and

• Recommend a set of best-practice 
protocols that schools and recruiting 
agencies can adopt to meet this ob-
jective.

  Reviewing a number of recruitment re-
lated communications between heads of 
school during these past few months of 
peak recruiting activity, they have gener-
ally fallen into two categories:

1. Contacts to check in with colleagues 
about the candidates under consider-
ation, and,

2. Warnings to colleagues about candi-
dates whom they believe should not 
be working with children – for a va-
riety of reasons ranging from poor 
performance to serious allegations of 
misconduct.

During this period, a number of heads 
have posted on AISH-net and Head-
net, expressing frustration at the lack of 
one central “clearing house” for candidate 
screening, some of them referring to the 
work of the Task Force and wondering 
how we can help. Others are advising cau-
tion about “do not hire” or “please con-
tact me” messages that lack specific detail 
about the reasons behind the warnings.

The question of defamation of character 
arose during the general session at the 
AAIE Conference a few weeks ago during 
a presentation by the International Task 
Force. As part of the Q&A session, a head 
of school asked:  “In writing references for 
teachers, there’s an apprehension about legal 
repercussions.  Has language been developed 
as advice for those writing references?” As a 
result, one of the future actions of the Task 
Force Recruitment Committee will be to 
develop language in consultation with 
legal experts and share this information 
with the international community.

In response to this request for guidance 
to address concerns about the legal ob-

ligations of schools leaders whether writ-
ing references, making referrals or calling 
for verification as part of the hiring pro-
cess, the Recruitment Committee has held 
its own healthy discussion on these top-
ics, as we review recruitment practices and 
prepare our recommendations. While the 
scope of our work is to address child pro-
tection challenges, there are broader areas 
of learning that are timely to share.

  It is safe to write that  all of us  are con-
cerned at the significant number of in-
ternational hires which are seemingly 
being made without verification of refer-
ences via direct contact with international 
peers. What makes this doubly frustrating 
is that this is one area over which we CAN 
have complete control and for which each 
school has absolute accountability.  One 
head approached me at a recent confer-
ence with a plea that we remind everyone 

to make these calls. He said he had 19 
teachers leaving last year, and he and his 
leadership team were contacted by only 
three of the schools where they were hired.

The ITFCP Recruitment Committee is 
developing recommendations to strength-
en the screening of candidates in order to 
protect children from abuse. We believe 
the resulting work of this committee can 
also serve to enhance effective screening 
practices overall, addressing pervasive re-
cruiting concerns which have continued to 
arise from year to year.

In our capacity as recruiters, we all must 
exercise due diligence as part of the selec-
tion and hiring process. What, however, is 
“due diligence?”

What is too much and what is too little?

Do we understand the meaning of neg-
ligence and how to avoid being negli-
gent?

How do we avoid defaming someone 
when the circumstances are unclear?

Negligent hiring according to UK/US law 
is defined as:

“…a claim made by an injured party 
against an employer based on the the-
ory that the employer knew or should 
have known about the employee’s back-
ground which, if known, indicates a 
dangerous or untrustworthy character. 
Pre-employment background checks, 
employee drug testing, and employment 
physical exams are some of the ways 
negligent hiring claims can be avoided.”

Three examples of potentially negligent re-
ferrals and the resulting legal implications 
(according to UK/US law) can be found 
in an article published by the Pepperdine 
University Graziadio School of Business 
and Management. The full  article, Defa-
mation Vs. Negligent Referral, by Linnea B. 
McCord, JD, MBA, can  be read at their 
website. The article refers to three types 
of potentially negligent referrals which, in 
certain circumstances, could make an em-
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ployer/referee subject to litigation.

• Providing a “good” reference which 
presents a candidate too positively 
(i.e. omits important information 
which may be viewed as negative)

• Providing a “bad” reference which 
unjustly presents the candidate too 
negatively

• Providing a “neutral” reference which 
does not provide enough important 
information one way or the other

As employers, we can be charged with 
“negligent hiring” if someone we hire 
harms another at our school or organiza-
tion and it is subsequently proven that due 
diligence was not used when screening the 
candidate. The article goes on to illustrate 
how one can be charged with negligence if 
the employer (or former employer), when 
contacted as a referee, does not reveal fac-
tual evidence that someone is a danger to 
others:

Former employers can be sued for negligent 
misrepresentation or negligent referral if 
the employee is involved in some incident 
at the new workplace that might have been 
predicted based on prior behavior. Negli-
gent referral or misrepresentation includes 
the failure to disclose complete and accurate 
information about former employees.

Within the international school com-
munity, questions of performance and 
character are often resolved through non-
renewal of contract. Let’s face it, no one 
enjoys conflict (or very few of us do). Non-
renewal of contract and the provision of 
a neutral (or no) reference are frequently 
chosen as the easiest and most expedient 
means of dealing with poor performance 
or behavior. This approach does not release 
us from our obligation to the law and our 
moral obligation to society as a whole.

The Recruitment Committee will be 
working to provide further clarifi-

cation of these issues as we believe they 
come within the core purpose of the Task 
Force. Returning to the purpose and focus 
of the International Task Force on Child 
Protection... one of our goals is to rec-
ognize that it is law enforcement’s job to 
track child abusers, so that educators don’t 
have to. In order for this to happen, we 

have a collective responsibility to report 
suspected or known abuse (or other po-
tential criminal activity) to professionals 
who are trained as first-responders.

When, how and where should we report 
suspected or known abuse? Many of you 
have asked for advice and counsel on this 
topic. The Task Force is working closely 
with the International Centre for Missing 
and Exploited Children (ICMEC), where 
reports can be made from anywhere in the 
world.

Last Friday, together with Christy 
Brown and Fernando Matus from 

the U.S. Department of State, I traveled 
to Alexandria, Virginia to meet Maura 
Harty, ICMEC’s new Executive Direc-
tor. Christy and Fernando introduced us 
to ICMEC and have been exploring the 
potential to work collaboratively to estab-
lish a web-based resource center on child 
protection education, with a focus on in-
ternational challenges and reporting. Col-
laboration with ICMEC has high impact 
potential, combining resources and train-
ing with an international reporting point 
for suspected and known abuse through 
the  Tipline [www.cybertip.org/index.ht
m;jsessionid=D18E0D19C9D1310E4D
6ED8CDF6DA076C.iwt1]. Staffed by 
professionals trained as first-responders 
to assess reports, provide counseling and 
direct-line reporting to national law en-
forcement agencies to investigate crimes, 
they are a valuable resource for interna-
tional educators dealing with suspected 
abuse.

ICMEC has a source of funding to create 
a new website which will include resources 
for the international community. We are 
proceeding with our discussions and plan-
ning, as we realize we need to seek counsel 
from suitably trained experts in the field, 
to guide us through our questions and 
concerns about when, how and where to 
report suspected or known abuse.

The Task Force Recruitment Committee’s 
findings emphasize that ultimately,  ac-
countability and responsibility for hiring lie 
with the school. Recruiting agencies have 
many different business models and in the 
marketplace, schools can select agencies 
that meet their needs, ranging from a full 
scale out-sourced screening approach in-

cluding background checks and validated 
credentials, to a mass-market approach 
with no screening whatsoever.

The Committee has determined that key 
elements of effective screening must in-
clude:

• Candidate profile review
• Collection and verification of refer-

ences
• Identity and credentials verification
• Background checks:

– Criminal Records
– Police Records
– Offender Registries

The Committee has turned these recom-
mendations over to the School Evaluation 
Committee, on which there is representa-
tion from all the US Accreditation agen-
cies and British inspection agencies. This 
Committee is drafting updated standards 
for child protection that will address effec-
tive recruiting practices.

To inform the continuing work of the Task 
Force on this topic, and specifically the 
School Recruitment Committee, please 
contact the following people who are de-
voting their time as volunteers in service 
to all of us working in international edu-
cation.

ITFCP School Recruitment 
Committee
• Bridget McNamer, Senior Associate 

at Search Associates (Co-chair)

• Chris Akin, Secondary Principal at 
Colegio FDR (Co-Chair)

• Roger Hove, President of ISS (Task 
Force Liaison to the Committee)

We hope this information is helpful to 
you. 

On behalf of the Task Force Members and in 
your service, Jane Larsson, Chair. janelars-
son@cois.org
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The 49th Annual Conference 
of the Association for the Ad-
vancement of International 
Education opened on Monday 

afternoon, February 9, 2015, at the Hyatt 
Grand Regency Hotel at the Embarcadero 
in San Francisco, with over 450 registrants, 
three principal keynote speakers and distin-
guished lecturers in four General Sessions, 
the usual “Wednesday Morning Solutions” 
session conducted by Jane Larsson, almost 
50 presenters in 40 break-out sessions, and 
with more than 50 exhibitors whose prod-
ucts and support for AAIE activities have 
always been of assistance not only to the 
success of the Annual Conferences but to 
the achievement as well of the schools they 
serve.

General Session I, Tuesday, 
Monday, February 9
Board of Directors President Jack Delman 
opened the session welcoming all, promis-
ing an outstanding and unique experience 
during the next three days of the meeting. 
He expressed thanks to Interim Executive 
Director Everett McGlothllin for the fine 
work he has done in organizing the con-
ference and for sustaining the Association 
during the unfortunate absence of Elsa 
Lamb, who had served so well as Executive 
Director for the last eight years. 

Lamb had done a great deal of work to as-
sure the program of the conference would 
be successful prior to and during her ill-
ness. Delman praised her work as head 
of the Association since 2008, stating 
the membership owes a great deal to her 
dedicated service that has lifted the As-
sociation to the leading position it holds 
in international education. Delman noted 
with regret her recent hospitalization that 
kept her from attending. A short video was 
shown of Lamb addressing the member-
ship from her home in Florida, regretting 
her absence, but wishing all great success 
during the Conference and in the year to 
come until the 50th Annual Conference in 
Atlanta in February, 2016.

Delman also thanked the other volunteers 
who manned the Registration Desk, Randy 
Ward, Mary Beth Marino, Judy Fenton and 

Mary Virginia Sanchez. He expressed his 
appreciation to the many supporting exhib-
itors who sponsored special events during 
the Conference. 

He thanked Search Associates for their 
support of the Annual AAIE Welcome 
Reception that followed this General Ses-
sion; George Mason University, the Uni-
versity of Bath Spa, UK, and Raymond 
James Financial Services for their refresh-
ment breaks between sessions; the Interna-
tional Baccalaureate Office and the State 
University of New York (SUNY) College 
at Buffalo for their collaboration with the 
annual Wine and Cheese Reception; and 
finally TD Bank and TIECare/GBG In-
ternational for their participation and assis-
tance with the final gala Closing Reception. 
Delman went on to say that the success of 
the Conference and the benefits that were 
received by participants was achieved only 
with the great and much appreciated sup-
port of these dedicated organizations.

Delman then introduced Keith Miller, 
Director, Office of Overseas Schools, 

Department of State. Miller reminded del-
egates that AAIE was completing its first 
half century of service and should look 
forward to even greater service to its mem-
bers and to international education during 

the next 50 years. He reminded all that he 
hoped to see them again at what he hoped 
would be AAIE’s greatest meeting, its 50th 
Annual Conference, in Atlanta, GA, at the 
Hyatt Regency, February 8-10, 2016. He 
wished all a successful conference.

Delman then took pride in remarks of the 
success of the AAIE Institute for Inter-
national School Leadership, in collabora-
tion with PLS 3rd Learning and Wilkes 
College, through which the first cohort of 
seven students, all prospective international 
school heads, completed the eight modules 
of the course design. Graduation certifi-
cates to the graduates of the online pro-
gram would be presented during General 
Session III the next day. Delman also took 
pride giving the assembled membership the 
news that the program was now generating 
a positive cash flow for the Association, as 
well as preparing its future leaders for pro-
fessional service. A short video was then 
shown of the expressions of achievement 
and gratitude of the first students who took 
part in this course, its pilot.

Delman then turned the podium over 
to Roger Hove, President, International 
Schools Services, Princeton, NJ, sponsor of 
the first keynote speaker. Hove introduced 
Dr. Milton Chen, Senior Fellow and Ex-
ecutive Director Emeritus of the George 
Lucas Foundation, who addressed the as-
sembly on the “Six Leading Edges of Inno-
vation for International Schools.” A sum-
mary of Dr. Chen’s remarks can be found 
elsewhere in this issue.

General Session II, Tuesday, 
February 10, Morning
Lee Fertig, Superintendent of the Graded 
School, of São Paulo, Brazil, and Member 
of the AAIE Board of Trustees, opened 
the session with the introduction of Rob-
ert Landau, Deputy Director, Singa-
pore American School, President of The 
Academy for International School Heads 
(AISH); Charles Barder, Head of School, 
United Nations International School of 
Hanoi, Vietnam, AISH Board Member; 
and Andy Page Smith, Director, American 
International School, Johannesburg, South 
Africa, AISH Board Member. Landau 

An Overview of the General Sessions 
of the 49th AAIE Annual Conference

By  Gilbert C. Brown

President Jack Delman Dr. David Cram-
er from the Office of Overseas Schools 
with the AAIE Hall of Fame Award. 
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made remarks honoring Bambi Betts, Ex-
ecutive Director of AISH, stepping down 
after nine years on the job, having devel-
oped the Academy into the premier insti-
tution, now on a firm financial footing, for 
the development of programs to further 
excellence in performance on the job of its 
member heads of international schools, and 
others desiring to become school heads. At 
the conclusion of Landau’s remarks, Betts 
received a standing ovation from the as-
sembled delegates.

Fertig then introduced Susan Krumrei, 
representing the International School 

Consultancy Group with offices in many 
countries. Krumrei gave a short Power-
point presentation of the history, current 
status, and vertiginous projected growth 
of the numbers, enrollments and collective 
budgets of various types of international 
schools, including those that are current 
or prospective future AAIE members. ISC 
will make the entire Powerpoint available 
to members who request it via the ISC 
website, www.iscresearch.com

Fertig then introduced Judith Hegedus, 
Executive Director of the College Entrance 
Examination Board, sponsor of the second 
keynote speaker. Hegedus introduced Dr. 
Robin Sawyer, Associate Professor, & As-
sociate Chair, Department of Behavioral & 
Community Health, University of Mary-
land, College Park, MD. Sawyer spoke on 
“Playing the Game: Teen Sexuality in the 
21st Century.” A summary of his remarks 
can be found elsewhere in this issue.

General Session III, Tuesday, 
February 10, Afternoon

A Moment of Silence
President Delman asked those attending 
to recall the memory of two former AAIE 
members who died during the past year. 
Remembered in a moment of silence were 
Barry Clough and Jack Shepherd.

Institute for International School 
Leadership Awards
Don Jacobs, Director of PLS 3rd Learning, 
was introduced, assisted by Megan Scherer, 
to present awards to seven students. The 
seven were the first to graduate from the 
eight-module on line course, under tutelage 
of a professional mentors, especially de-
signed to prepare future leaders and school 
heads for international schools. The gradu-

ates included Jason Baxley of Belo Hori-
zonte, Brazil; Mariana Gonzalez, Caracas, 
Venezuela; Diana O’Leary, Des Moines, 
Iowa; Patricia Puia, Kyiv, Ukraine; Alexan-
dra Roosenburg, Washington, DC; Robert 
Spezzano, Washington, DC; and Martin 
Thomas, Mexico City, Mexico.

Thomas and Roosenburg each received 
their awards at the conference. Thomas 

spoke on behalf of the others of the ben-
efits he received from his two years in the 
program. “I was most grateful to be able to 
work online, not to have to leave my family 
nor my work for long trips to remote lo-
cations in order to complete the course. I 
found the course on Google and I attended 
using my personal resources, without any 
financial help from my school. I am most 
grateful to my mentor of these years, Dr. 
David Randall, whose constant presence 

and demanding assistance kept me focused 
and ‘on course!’ I developed skills that I am 
now using with faculty and students in my 
current school leadership position. I am 
also grateful to my on line colleagues in 
the cohort of each module. Without their 
constant feedback and support no learn-
ing could have taken place. Through them 
I developed professional relationships that 
I still carry. I would repeat it all again. It 
was a challenge with a great deal of plea-
sure for me, at my own schedule. Thanks, 
AAIE, and PLS3, for doing this for us. 
Others should enroll in the future to get 
even greater benefits.”

2015 Margaret Saunders Schol-
arships
Jim Ambrose of Search Associates made 
the annual awards for the Margaret Saun-
ders Foundation. Saunders, now deceased, 
spent many years working for a firm that 
published yearbooks for many international 
schools. She left her estate to create scholar-
ships at $5,000 each to international school 
seniors who demonstrate persistence, mo-
tivation, resourcefulness and acceptance 
of other cultures and points of view. These 
students are nominated by their respective 
regional schools associations and finally 
selected by a jury appointed by the AAIE 
Board. Final decision is based upon atten-
dance at a nonprofit university, academics, 
aspirations, financial need and involvement 
in journalism. Each region may nominate 
only one student. The 2015 awardees were 
Kim-Sa Trang Ngo, Saigon South Inter-
national School, Vietnam representing 
EARCOS; Gisella Silva, Colegio Franklin 
Delano Roosevelt, Lima, Peru, AASSA; 
Sharon Bosire; Brookhouse International 
School, Nairobi, Kenya, AISA; Erika Gar-
za Ibarra, American School Foundation of 
Monterrey, Mexico, TriAssociation; and as 
alternate, Molly Brouns, American Inter-
national School of Chennai, India, NESA.

The Ernest Mannino Graduate 
Scholarship Award
Each Annual Conference, the AAIE Board 
makes a scholarship award of $2,500 in 
honor of AAIE’s founder, Dr. Ernest Man-
nino of the US Department of State, to 
support the research of a graduate student 
whose current work has implications for 
the improvement of the programs of in-

CONFERENCE, continued on page 16 

President Jack Delman and Dr. Donald 
Jacobs present  Mr. Martin Thomas 
from Mexico City, Mexico with the AAIE 
International Leadership Certificate. 

President Jack Delman presents Robert 
Landau from Singapore American 
School with the AAIE Hall of Fame 
Award.
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ternational schools around the world. The 
2015 award went to Lorna Faber-Mitchell 
of the American School of The Hague, The 
Netherlands. It was accepted by Dr. Rich-
ard Spradling, Director of the school.

Lehigh University 2015 Pennsyl-
vania School for Global Entre-
preneurship Summer Program
The 2015 award was presented by Diana 
Shepherd, Director of the program open 
to current high school sophomores and ju-
niors. It celebrates diversity, cross-cultural 
exchanges and recognizes the importance 
of international education. The summer 
course is of four weeks duration. Present-
ers and speakers include experts in inter-
national entrepreneurship, global officials, 
and others in entrepreneurial ventures and 
economic development. Shepherd showed 
a short video in which former students 
spoke of the lasting understanding they 
obtained as how business ventures begin 
and succeed. The 2015 award of $3,900 was 

Samiksha Reju Gwalami, American Inter-
national School of Guangzhou, China.

AAIE Hall of Fame
Delman then made two awards to long-
standing AAIE members who can be of 
any nationality and have made significant 
contributions over a period of ten or more 
years to international education, and who 
have furthered the goals of AAIE.

David Cramer has served as a school ad-
ministrator and superintendent for over 35 

years. He has worked in Latin America, 
Asia, and the Middle East. In each assign-
ment he has served with distinction on re-
gional boards and international accredita-
tion teams. For the past few years he has 
served as a regional education officer for 
the US Dept. of State in Eastern Europe 
and in Africa. He will be retiring from the 
Office of Overseas Schools later this year.

Robert Landau has served as a teacher, 
principal and director of international 

schools in Switzerland, Indonesia, the US, 
China, Cambodia, and Singapore, over a 
span of 40 years. He has served on the ECIS 
Board, the Swiss Group of International 
Schools, the Central and Eastern Europe-
an Schools Association, and the Academy 
of International School Heads. In 2011 he 
joined the Liger Charitable Foundation to 
lead a project designed to provide a high 
quality education for talented and under-
funded Cambodian children. After leaving 
this position to assume his current position 
as Deputy Director of Singapore American 
School, he has continued to support educa-
tion in Cambodia by founding the “Cam-
bodian Future Foundation.” In the near 
future he will become Director, Hawaiian 
Association of Independent Schools.

Ernest Mannino International 
Superintendent of the Year
This award, sponsored by The International 
Educator (TIE), recognizes an internation-
al school superintendent for exceptional 
skills in leadership for learning, commu-
nication and community involvement. The 

award for 2015, made by the AAIE Board 
from among nominees made by members, 
was presented by Keith Miller, Director of 
the Office of Overseas Schools, Depart-
ment of State, to Linda Deuvel, Head of 
the International School of Stavanger, 
Norway. Edward Greene, Director of the 
International School of Amsterdam, The 
Netherlands, and a member of AAIE’s 
Advisory Council, then introduced Duev-
el. The summary of Deuvel’s acceptance 
speech, the annual Distinguished Lecture, 
is found elsewhere in this journal.

Annual Business Meeting
Ron Marino, AAIE Treasusrer, presented 
his report. He gave a highly detailed re-
port of an embezzlement of approximately 
$180,000 by a trusted employee who acted 
as bookkeeper. Accounts were misrepre-
sented, reports and bank statements were 
falsified, auditors missed cleverly hidden 
deceptions, until a review of records after 
the 2014 Annual Conference finally un-
covered the misappropriation of Associa-
tion funds. Marino indicated the assistance 
he received in reviewing financial record 
from Mary Beth Marino, a retired school 
assistant superintendent for business with 
a rich financial reporting background, and 
Everett McGlothllin, Interim AAIE Ex-
ecutive Director. All reviewed monthly past 
records until six consecutive months of ac-
curate financial reports were accepted. The 
employee-perpetrator is being processed 
criminally in South Florida.

The Association was insured against 
such theft. It recovered $178,000, all 

but $2,000 of the loss. Marino went on 
to show recent financial figures in which 
$144,800 year-end results in 2013 became 
$269,600 in 2014 with the recovery of the 
lost funds, and is projected to be $273,600 
at end of fiscal year 2015 in June. The policy 
of the AAIE board is to have funds in re-
serve of approximately $300,000, one year’s 
operating needs.

Nominating Committee
Dr. Delman then made the report of the 
Nominating Committee for incoming 
AAIE Board Members. The Committee’s 
nominations of:

Kevin Glass (US,) President-elect

CONFERENCE, cont'd from page 15 
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President Jack Delman and Dr. Donald 
Jacobs present  Alexandra Roosenburg 
from Washington International School 
with the AAIE International Leadership 
Certificate. 

President Jack Delman presents Dr. 
Linda Deuvel with the 2015 AAIE In-
ternational Superintendent of the Year 
Award.
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Share! Learn! Connect!
Submit your action research, writings or blog entries 

on International Education and International Leadership topics to: 
Yolanda Murphy-Barrena, yrbarrena@gmail.com 

for the New AAIE International Perspectives Webpage, 
or for an upcoming edition of InterED.

Greg Hedger (Venezuela), Board Mem-
ber

Anna McFadden, (US—University of 
Alabama), Board Member

Oli Tooher-Hancock (India), Board 
Member

These nominations were approved by ac-
clamation.

Delman then thanked outgoing Board 
members for their outstanding service, and 
support to him and to all the members of 
the Association.

General Session IV: Wednesday 
Morning, February 11
The traditional final day program of previ-

ous Conferences, Sunday Morning Solu-
tions, became “Wednesday Morning Solu-
tions” as Linda Deuvel, now President of 
the AAIE Board of Trustees, assuming that 
post from former President Jack Delman, 
turned the program over to Jane Larsson, 
Executive Director, Council of Interna-
tional Schools, Leiden, The Netherlands, 
and her International Task Force on Child 
Protection: “What We’ve Learned and 
What’s Next.” Larsson is the chair of that 
task force created last year by AAIE in face 
of troubling situations related to faculty 
and staff in international schools that have 
affected young students.

Before presenting Larsson and her as-
sistants, Deuvel introduced Ms. Yolanda 
Murphy-Barrena, the newly-appointed 
Executive Director of AAIE. Murphy-
Barrena then spoke for a few moments of 
her background. The full story of her ap-
pointment and background appear else-
where in this issue.

Larsson spoke of the progress the Task 
Force has made in providing information to 
schools around the world in how to access 
information about potential candidates for 
employment who may have prior instances 
of unacceptable behavior. She was most 
grateful for the dedicated contributions of 
over 90 volunteers from 40 countries who 
have assisted in the work of her team. She 
took note of the Child Protection Hand-
book of the Association of International 
Schools in Africa which was of great help 
to the Task Force. 

She indicated that the Task Force’s work on 
developing standards for schools to use in 
implementing child protective measures is 
a work in progress to be completed within 

the next year. Larsson mentioned liaison 
with such agencies as Interpol, the FBI, and 
other criminal investigation sources that 
could assist schools in vetting applicants 
for employment to avoid retention of those 
whose backgrounds would indicate their 
unsuitability to work or teach in any school, 
but especially one in an international en-
vironment. Larsson concluded her remarks 
saying a lot of work was yet to be done. A 
meeting of key members of the Task Force 
was scheduled for April at which time fur-
ther information would be forthcoming.

Larsson was followed by heads of sub-
groups within the Task Force. Presen-

tations were made by Bridget McNamer, 
Search Associates, with a background as 
a teacher in international schools and as a 
college administrator; Greg Hedger, Super-
intendent, Escuela Campo Alegre, Caracas, 
Venezuela; Chris Akin, Secondary School 
Principal, Colegio Franklin Delano Roos-
evelt, Lima, Peru; and Ray Davis, Associ-
ate Director of School Support and Evalu-
ation, Council of International Schools, 
Leiden, The Netherlands.

Tim Carr, Head of School, Jakarta Inter-
national School, Indonesia then was in-
troduced. Carr spoke emotionally of the 
difficulty his school was facing in an envi-
ronment with limited legal structure and 
of the challenges that his community and 
staff were facing in a most difficult time. 
He thanked the AAIE membership for the 
great support his school and he, person-
ally, had received in this hour of his great-
est strife. His remarks were greeted with a 
standing ovation. 

Jane Larsson, Executive Director of 
CIS, hosts the expert panel discussion 
with the International Child Protection 
Task Force. 
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Child Protection: A Comprehensive Approach
By Francey Hakes, Bruce Mills

and Patricia HandlyA fundamental responsibility of 
all schools is to safeguard its 
students. Doing this success-
fully requires a firm commit-

ment from school leaders and all other 
school stakeholders. Without commit-
ment, safety, security, and emergency pre-
paredness will be viewed by many as in-
convenient and disruptive. In addition to 
the commitment to protecting students, 
schools must come to grips with the re-
alistic threats and hazards they face. Each 
school environment is unique; so know-
ing and understanding specific threats and 
hazards is the first step to a comprehensive 
student protection program.

One threat that all schools face, regardless 
of location, size of student population, or 
even level of commitment to student pro-
tection, is that of the sexual predator.

Understanding the predator’s modus ope-
randi is central to building an effective 
Child Protection Program. Child Pro-
tection is the term often cited for school 
protection strategies designed to defend 
or mitigate against the threat of the sexual 
predator. This is not a pleasant topic, but 
it’s critical to gain insight into how preda-
tors view schools as environments rife 
with accessibility.

Social scientists tell us there are two dif-
ferent types of child offenders, typical-

ly categorized as situational or preferen-
tial. The situational predator is often one 
who can be impulsive, seeks targets of op-
portunity, and because they can be sexually 
indiscriminate, may go after boys or girls. 
Some examples of a situational predator 
operating in a school environment could 
be the “stranger lurking” outside of the 
campus or a temporary contractor work-
ing on campus, both waiting for the op-
portunity to approach an unaccompanied 
student.

The preferential offender, on the other 
hand, is often a master manipulator and 
may lay in wait for a particularly vulner-
able child who can be groomed (either in 
person or online) and manipulated prior 
to engaging in abuse. This predator is 
typically more intelligent and compulsive. 

In a school environment this could be a 
teacher, an administrator, a chaperone on 
an off-campus trip, or even a parent.

Once schools accept the fact that they all 
face the potential threat from predators, 
and understand this threat can be digital 
or physical, then they can develop com-
prehensive solutions to prevent or mitigate 
the threat. Since neither the situational or 
preferential child sex offender is easy to 

spot or identify, any comprehensive Child 
Protection Program must begin with vigi-
lance.

Continuous vigilance remains key to any 
school’s comprehensive Child Protection 
Program. Other suggested components 
include:

• Robust physical security program (i.e. 
fences, gates and locks)

• Access control policies and proce-
dures (who is allowed unsupervised 
access to students)

• Vigorous pre-employment screening 
for all personnel who have unsuper-
vised access to students. This includes 

not just teachers and administrators, 
but also contract and subcontract 
workers, service personnel, as well as 
temporary and volunteer staff who 
may have unsupervised access to stu-
dents.

• Social/Emotional Curriculum where 
students learn about predatory be-
havior and how to speak up with 
confidence against harm. The top-
ics of offender behavior and signs of 
grooming should be taught in order 
to offer students the best defense of 
all: knowledge.

• Training for teachers and staff so 
they can recognize offender traits and 
behaviors, as well as signs of at risk 
children and the appropriate actions 
to take.

Even though schools may have a pro-
active Child Protection Program 

they should also be prepared to handle 
allegations of abuse should they arise. 
Establishing and maintaining policies 
and procedures for reporting suspicions 
and anomalies regarding inappropriate or 
unsuitable behavior will also be required. 
These include a prompt response, investi-
gation and the archived documentation of 
incidents and reports. Initiating and main-
taining a relationship with the responsible 
local authorities before an incident is also 
critically important. In order to be pre-
pared, these policies and procedures must 
be widely known and well-rehearsed by 
responsible staff and administrators before 
an incident occurs. For those in countries 
without law enforcement trained in these 
kinds of investigations, schools should 
consider having on retainer an expert or 
team with a strong law enforcement back-
ground who could be contacted at short 
notice, liaise with local law enforcement, 
and attempt a fair and impartial inquiry.

The above suggestions are just part of what 
is needed for a Child Protection Program 
– each alone is insufficient. The best de-
fense is to embrace an integrated and 
comprehensive preparedness, safety, and 

Knowing 

and understanding 

specific threats 

and hazards is 

the first step  

to a comprehensive 

student protection program.

PROTECTION, continued on page 30 
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Six Tips to Freedom from Email: Effective
Communication Strategies for the Instructional Leader

Are you in classrooms enough 
coaching your teachers? Do you 
feel tethered to your office an-
swering a continual profusion 

of emails? Assuming you are an ardent in-
structional leader, which means your main 
duties require you to be an instructional 
resource, a resource provider, a communi-
cator, and a visible presence, you have an 
obligation to get out of your office. Strictly 
communicating by email is not effective, 
and in many cases can be counter-produc-
tive. Short of claiming email bankruptcy, 
adapting these tips will be a sure-fire way 
to your freedom from the shackles of email.

Astonishingly, it is not atypical accumulat-
ing between 30-50 emails a day, glancing 
at your email inbox at least 30 times an 
hour, and spending a laborious three hours 
in the day reading, drafting, and sending 
emails. Finding yourself in this situation 
with email will certainly keep you in your 
office for a substantial chunk of the day.

If you are like many of us, you will 
quickly figure out that most of your 

communication is now being channeled 
through email. To unbury yourself from a 
mountain, you must first acknowledge that 
effective communication requires a coher-
ent plan of action. To launch even the ru-
dimentary aspects of a plan, you and your 
school administrative team must begin by 
evaluating how your school currently com-
municates to its stakeholders.

Have a constructive discussion about the 
urgent/non-urgent and the important/un-
important matters at your school. The late 
U.S. President Dwight D. Eisenhower es-
tablished an approach to decision-making 
that divided his daily tasks in into urgent 
and important matters. Much later, Steven 
Covey, in his book, The 7 Habits of Highly 
Effective People, applied Eisenhower’s ap-
proach to decision-making to a matrix. 
Consider reviewing the matrix as a start-
ing point for your team’s discussion (see 
adapted matrix in fig. 1). Ultimately, you 
want to get to the point where most of 
your decisions are made in a measured 

and thoughtful manner and are tied to 
important tasks. Through your discussion 
and review of the matrix, you will probably 
also come to appreciate the fact that truly 
urgent matters are rare in a school environ-
ment. Important tasks (those that require 
extended focus and attention) should be at 
the forefront of all of your work towards 
growth and improvement. Email, unfortu-
nately, carries a sense of urgency that can 
be a serious time waster and a basis of re-
actionary decisions. Consider this: urgent 
tasks typically “put us into a reactive mode, 
one marked by a defensive, negative, hur-
ried, and narrowly-focused mindset.” A 
leader surely does not want to continuously 
communicate in this way.

Your administrative team 
should complete the plan 
of action with communica-
tion guidelines (or even a 
well-drafted policy). These 
guidelines should indi-
cate your school’s preferred 
method of communication, 
the modes of communication 
used, and how the school will 
typically respond to and dis-
seminate information. You 
will probably notice that 
email will fall near the bot-
tom of the list in the school’s 
preferred modes of commu-
nication. Email is not elimi-
nated, of course, as it is still 
useful for brief information 
and/ or simple questions and 
answers – but that is it.

For your own practice, 
you can implement the 

following tips, which will 
certainly curb (and possibly 
eradicate) the affliction of 
email and get you back into 
the classrooms focusing on 
coaching your teachers and 
delivering measured and 

thoughtful decisions.

Tip #1 – Understand the limita-
tions of email
Do not be duped into thinking that you 
are accomplishing remarkable feats of edu-
cational prowess by answering and send-
ing emails. Our compulsive checking and 
writing of emails unfortunately gives us a 
false sense of success. Undoubtedly, an in-
structional leader is paid to ensure students 
are learning, not to answer emails all day. 
Real achievement will come from focused 
attention on a task that relates to the plan-
ning for school improvement and the face-
to-face coaching of teachers.

The author, Sherry Turkle, of the Mas-
sachusetts Institute of Technology, who 
wrote Together Alone, sums up the limita-

By Deron Marvin

 URGENT  NOT URGENT

DO IT NOW
• natural disaster
• external threat
• threat to the safety 

of students or staff

DELEGATE
• answering certain 

emails
• managing your 

calendar
• answering the 

telephone
• scheduling
• organizing an event

DECIDE 
schedule a time to do it
• long term strategy work
• meeting to discuss student 

improvement
• reading educational 

articles
• coaching teachers
• spending time with 

students at lunch/breaks
• professional development
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ELIMINATE
• reading SPAM
• surfing the internet
• checking social media
• drafting long emails
• unproductive 

conversations (i.e., 
negative talk, gossip, 
etc.)

Figure 1 

Adapted Decision Matrix
Applied to school operations (Instructional Leader/ 
Principal)

EMAIL, continued page 22 
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tions quite well as she states, “e-mail tends 
to go back and forth without resolution. 
Misunderstandings are frequent. Feel-
ings get hurt. And the greater the mis-
understanding, the greater the number of 
e-mails, far more than necessary” to solve 
any issues, or come to any conclusions. 
Most of us have had that infinite email se-
ries brought on by just one long-drawn out 
email from an irate parent or concerned 
community member. One rule of thumb, 
if it is going to take more than four minutes 
to write an email, then email is not the mode 
to use. In cases where the issue is sensitive 
in nature, or feelings are on high alert, it is 
prudent to pick up the telephone (even if 
the call is long distance) and solve the is-
sue in a more timely and effective manner. 
Further still, a face-to-face meeting will 
certainly get to results. As an added bonus, 
sometimes the time it takes to schedule a 
meeting allows an opportunity for a heated 
person to cool off.

Think critically about what channels 
of communication you have at your 

disposal. Determine how best to get your 
message across to the recipient with the 
least amount of miscommunication. Often, 
email is too open for interpretation as the 
people involved are missing vital elements 
of successful communication – reading 
facial expressions, hearing intonations in 
one’s voice, and agreeing upon closure at 
the same time.

Tip #2 – Inform your staff and 
community your preferred 
method of communication
Pulling from your communication guide-
lines, outline the school’s preferred com-
munication method and publish in a stu-
dent and parent handbook. Face-to-face 
communication will almost certainly be 
at the top of your list. This section in your 
handbook should clearly state the reason 
why face-to-face is best. For example, a 
simple declaration such as, “The Interna-
tional School does not promote email-type 
conversations or discussions: face-to-face 
conversation is encouraged and our pre-
ferred mode of communication. We be-
lieve face-to-face communication conveys 
a message most clearly by allowing a send-
er and recipient to perceive the tone, voice 
inflection, and body language for a more 
successful exchange.”

Occasionally, an administrator will en-
counter an individual who will refuse to 

speak face-to-face, or through other means 
(including a telephone call). These indi-
viduals may want all their conversations 
documented, thus email is their preferred 
method. However, do not forget that your 
school’s preferred method is the method 
to follow. Inform the association members 
that the school will expect the community 
to follow the communication protocols. If 
there is confusion, highlight the section 
in your student and parent handbook and 
be sure your association members sign an 
agreement of understanding.

Tip #3 – Turn off your auto-
check function on your email 
account
Most email programs (Yahoo! Mail, 
Gmail, Microsoft Outlook or Entourage, 
First Class, etc.) are set to automatically 
check for any incoming messages. The de-
fault setting could be set to check every 
minute, or set to allow messages to enter 
your inbox as they arrive. Upon receiving 
an email message, you may hear a pleas-
ant sound or tone indicating that there 
is a message awaiting your attention (or 
as some old timers might remember Mi-
crosoft’s grammatically incorrect quip, 
“You’ve got mail!”). This pleasurable jingle 
(or tone) unfortunately, is intended to in-
terrupt whatever you are doing at the mo-
ment. As Nicolas Carr stated in his book, 
The Shallows, “It is not unusual for [work-
ers] to glance at their in-box thirty or forty 
times in an hour. Each glance represents a 
small interruption of thought, a momen-
tary redeployment of mental resources, the 
cognitive costs can be high.” These email 

“dings” beg you to switch back-and-forth 
between tasks. Thus, multitasking becomes 
your habit on how you carry out your work.

Research in the field of multitasking is 
concluding that people are not able 

to multitask without ineffectual conse-
quences. Earl Miller, a neuroscientist at 
the Massachusetts Institute of Technology, 
states that that our brains are “not wired 
to multitask well… When people think 
they’re multitasking, they’re actually just 
switching from one task to another very 
rapidly. And every time they do, there’s 
a cognitive cost in doing so.” A constant 
interruption to your work by incoming 
emails is certainly an invitation to multi-
task. Eliminate this disruption by turning 
off your auto-check – schedule a time to 
read and review and organize your emails. 
In fact, if you have a laptop in your office, 
close it when it is not is use. If you have a 
desktop, turn off the monitor.

Tip #4 – Only send emails dur-
ing the scheduled workday
This tip requires forbearance on your part. 
We know that administrators often work 
far beyond the “scheduled” time to work; 
however, we do not want this reality to 
shout in the face of teachers and stake-
holders. Emails sent at absurd hours come 
laden with the time and date stamp and 
an unintentional invitation that you are 
always available and ready for the next “ur-
gent” matter. An administrator also needs 
to be aware of the repercussions for sub-
ordinates from any off-hour email send-
ing. Receiving a message from a principal 
sent at 9:00 PM on a Saturday night will 
elicit various beliefs about what acceptable 
work times are. A teacher may promptly 
suppose: Should I be working this late? Am 
I expected to answer this now? Should I send 
emails at this time to show that I am working 
hard?

Instead of sending emails while you are 
working late into the night, consider 
scheduling your off-hours as well. For 
example, put aside just 30 minutes in the 
evening or early morning to work on those 
emails you left from the day. Draft your re-
plies to those emails, which need your re-
sponse but do not send them until the next 
scheduled work time (see the next tip on 
how to manage email during the workday).

In all cases, defer replying to emails . Wait 
at least 24 – 48 hours. If you are answer-

Email, unfortunately, 

carries a sense of urgency 

that can be a serious 

time waster and 

a basis of 

reactionary decisions. 
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ing emails instantaneously, the intonation 
is that you have treated the email as an ur-
gent matter. You may later find that some 
of the emails do not need a response after 
your postponed 24 hours because the per-
son has either solved the issue themselves 
or they have communicated with you in 
person.

Tip #5 – Check your email only 
three times per day (Monday – 
Friday)
When the students and teachers are at 
work, they are to be engaged in learning 
with one another. As an instructional lead-
er, you are to ensure this is happening. It 
may be difficult if your day is spent multi-
tasking with email and planning. Imagine 
you are working on a policy document for 
five minutes only to be interrupted by your 
desire to read and answer email for the 
next ten minutes. 

That policy document, that should have 
taken 45 minutes, ends up being an all day 
(or full week) project. Thus, your engage-
ment with the teachers has been stripped 
or has become episodic at best. A con-
scious effort to close off that desire to for 
interruption is tremendously important. 
Do this by scheduling time to “work” with 
email three times a day. Schedule all the 
rest of your tasks (visiting classrooms, 
reading professional materials, etc.) around 
your email work time.

Start upon your arrival to office in the 
morning by sending any emails that 

you drafted the night before (see tip #4). 
Then, check your email inbox. As you read 
each one, decide what action you will take 
(this should not take more than 30 min-
utes). The possibilities of actions are the 
same as the Decision Matrix: 1) Urgent; 2) 
Answer later; 3) Delegate; 4) Delete. The 
next time you check your email (midday, 
and another 30 minutes) target the email 
that falls into actions “1” and deal with 
them. The remaining emails sent from the 
morning should be left without taking ac-
tion. Just before your departure, check your 
email inbox for the last time. Do the same 
as your midday check (actions “1” and “2”). 
Still, those emails that need answering (ac-
tion “2”) are to remain in the inbox with-
out answering.

Tip #6 – Draft clear expectations 
for teachers’ use of email
You cannot protect instructional time if 
you expect teachers to be trolling their 
emails throughout the day searching for 
your hasty memorandums. It is not un-
common for teachers to be dividing their 
time between instruction and checking 
email. So much so, teachers have been seen 
circulating through the classroom (check-
ing for understanding with students) with 
a regular stop at their computer to check 
and write email. Students are often well-
aware of a teacher’s distractions and re-
spond to that behavior as they see fit (i.e., 
attempting to do the same).

To avoid sending hurried messages to your 
teachers during the school day requires 
thoughtful planning on your part. Any 
message that urgently needs to get to a 
teacher should be done by telephone call 
or a visit to the classroom. Remember to 
keep that sense of urgency at bay for your 
teachers and for yourself – model it well. 
Do not wait until the same day to email 
those event plans for an assembly. If you do, 
then you must realize that most teachers 
will have not received nor read the plans. 
Alas, planning does not always work out 
the way we want. If you are in a situation 
where you must get some important details 
to teachers, then your best option would be 
to print out those details and hand deliver 
each one on your own (or with your sec-
retary). This scenario should not become a 
habit.

Protecting teachers from parents’ “urgent” 
emails is a bit trickier. Start by clearly stat-
ing, in a student and parent handbook, 
how often teachers will be checking their 
email accounts. For example, here is a 
statement pulled from a sample handbook, 
“Teachers are not expected to check email 
during the school day. Any messages that 
require an urgent response should be sent 
via telephone call to the School Office.” 
The instructional leader must constantly 
monitor this procedure to ensure adher-
ence. Yet, compliance comes quickly to the 
parent who sent an email to a teacher with 
detailed play date plans. That email will not 
be read until after the school day, of course 
– too late for a teacher to ensure the plans 
were carried out. Lesson learned.

Your outcome, by following these tips 
above and re-working of your school’s 

communication plan will result in spend-
ing more time in face-to-face conversa-
tions. The more you spend in conversa-
tions within your team’s presence, the more 
positive the outcome will be. Your com-
mitment in seeing someone in person ex-
presses your devotion and interest in what 
they have to say. Your messages are more 
likely to be interpreted clearly and you can 
respond and react in the moment accord-
ing to your recipient’s body language and 
facial expressions.

Unfortunately, email has been labeled as 
an efficient way in which to communicate. 
Efficient? Sure. As in yes, you did send a 
message, but do you know if it was read? 
Do you know how it was read? Do have 
confirmation of understanding? Is the is-
sue resolved? This we may not know until 
we can actually see the person, face-to-
face, to confirm. 

D. Marvin is the Elementary School Prin-
cipal at the International School Yangon. He 
has spoken at regional conferences on effective 
leadership. He can be reached at esprincipal@
isyedu.org.
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Global Leadership in Education
By Christopher Dylan AllenIntroduction

One of the most important as-
pects of leadership in the 21st 
Century is how to be a truly 
global leader. With globaliza-

tion taking place at an alarmingly fast rate, 
the world is becoming smaller and more 
connected than ever before. Canton (2007) 
defines globalization as “…the transforma-
tion of economics, culture, innovation, and 
trade into a new global synthesis” (p. 187). 
It is because of this rapid change and flat-
tening of the world, that it is imperative 
to train global leaders that can understand 
and work within this system. If they do not, 
then businesses will quickly fall behind and 
eventually die due to the increased compe-
tition.

The Global Leader
The author has worked in international 
schools for the past twelve years. During 
that time it has become obvious that to be a 
good leader within an international school, 
one must have many of the characteristics 
listed by Clawson, (2009) who described 
what he considered the “characteristics 
of effective global leaders” (p. 208). These 
included having overseas experience, hav-
ing deep self-awareness, being culturally 
diverse, having humility, being a life-long 
learner and being curious, being honest, 
being globally strategic, being patiently 
impatient, being well spoken, being a good 
negotiator, understanding one’s role within 
the human race, and having presence (p. 
209-213).

This article will focus on being a good 
global leader. The majority of research 

focuses on global business leadership, but 
the comparisons between being a business 
leader and an educational one within an in-
ternational setting, are quite similar. Lead-
ers of international schools not only focus 
on the curricular side of the running of the 
school, but must also take into account the 
business side to make sure the school can 
continue to run. If the business side is ig-
nored, the school will be forced to close just 
as any other business would.

Leaders of international schools are 

closely linked to multi-national corpora-
tions (MNC’s) due to the fact that most 
international schools owe their existence 
to MNC’s having factories or doing busi-
ness in foreign countries. The expatriate 
managers often bring their families with 
them, creating the need for an internation-
al school to teach the children. Both the 
leaders of the international schools and the 
leaders of these businesses need to under-
stand both the local context of the country 
and the international context in which they 
work. How to train for this is not an easy 
question to answer though. “Cross-cultural 
leadership development experiences are 
critical to the development of transnational 
competencies or global mindsets” (Caligi-
uri & Tarique, 2009). Mendenhall (2006) 
warns that “[s]uch expertise can only be de-
veloped in a context that forces managers 
to act and think using global competencies, 
for it is only in this way that global leader-
ship competencies can be internalized and 
‘owned’ by managers” (p. 427).

How can the leadership behaviors nec-
essary to become a good global leader be 
categorized? House and Javidan (as cited in 
Northouse, 2010) came up with six behav-
iors that are necessary: charismatic/value 
based, team oriented, participative, humane 
oriented, autonomous, and self-protective 
(p. 348). Unfortunately, the level of impor-
tance for each behavior is not equal. Nor 
can a prospective global leader use the same 
balance of each for anywhere in the world. 
Instead, 10 “culture clusters” were created 
to show the level of importance for each 
behavior for the following regions of the 
world: Eastern Europe, Latin America, 
Latin Europe, Confucian Asia, Nordic Eu-
rope, Anglo, Sub-Saharan Africa, Southern 
Asia, Germanic Europe, and Middle East 
(p. 349-356).

So it seems there needs to be a combination 
of pre-training for the prospective global 
leader before going overseas, as well as a 
good balance of the previously stated char-
acteristics of effective global leaders. There 
should be an understanding of what types 
of leadership behaviors should be mainly 

focused on for the region the leader will be 
working in, using the cultural clusters as a 
guide. A basic understanding of the local 
language is always helpful, but not neces-
sarily compulsory. English tends to be the 
main language of international schools, so 
there should at least be a fairly good level 
of knowledge and ability with it, if not the 
local language.

From there, the leader should try to im-
prove the various characteristics of ef-

fective global leaders listed above. Overseas 
experience can only help a person become 
a better global leader. The more time spent 
overseas, as well as the variety of countries 
and/or continents experienced usually leads 
to a better understanding of the globalized 
world the leader will be working within. A 
deep self-awareness is important because 
the leader needs to know their strengths 
and weaknesses, as well as how they differ 
from the other people he/she will be work-
ing with. Being culturally diverse should 
come from overseas experience, but does 
not always happen. The author has seen 
many examples of expatriates never leaving 
the “expat bubble” while living in a foreign 
country, never interacting with the local 
population at a greater level than having a 
local as a maid, driver, or server in a res-
taurant. In order to be a good global leader, 
one must leave this expat bubble and ven-
ture out into the local community to expe-
rience and better understand it.

Humility is a good quality for a global 
leader to have, because he/she needs to 
have “the willingness and ability to listen 
well and with real intent to understand the 
workings of another way of doing things” 
within their international setting (Clawson, 
2009, p.211). Being a lifelong learner and 
being curious about the world around you 
goes hand in hand with this last character-
istic. There are many ways to do things, and 
global leaders should always be interested 
in learning about them and experiencing 
them in order to try to constantly improve. 
If they do not, they will quickly be passed 
by others who are (affecting their school). 
Honesty is always an important character-
istic, but there are cultural differences that 
need to be attended to. An example of this 
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is how the American way of telling people 
what you think (good or bad) does not go 
over very well in Asia, where saving face 
prevents people from doing this. Telling 
someone how you truly feel about some-
thing can cause embarrassment, discom-
fort, or worse, leading to strained relations 
and future problems.

Good global leaders are always globally 
strategic. Whether it is hiring teach-

ers from around the world to work in your 
international school, or finding the best 
rate for educational resources, global lead-
ers must understand how the world works 
together and use this knowledge to their 
advantage. Complacency is a killer in busi-
ness, and being patiently impatient is a way 
to stop this. A good global leader is always 
looking for things to improve, but does not 
push too hard against the local system he/
she is working within. Being well spoken 
is important for any type of leader, but is 
even more important for a global leader. 
As stated earlier, the global leader does not 
necessarily need to speak the local language 
(although this can greatly improve relations 
and make things easier), but he/she does 
need to speak clearly and concisely. One of 
the most frustrating things for employees 
and business partners is to not understand 

what the leader is trying to say.

Being a good negotiator is very impor-
tant in a global setting. Regardless of 

the language or culture the global leader 
is working in, he/she will need to have a 
range of negotiations with employees, sup-
pliers, parents, etc. Being human goes well 
with many of the previously stated charac-
teristics because it means the leader must 
understand his/her place within the human 
society as a whole, instead of only focusing 
on their own race, religion, nationality, etc. 
This will help with negotiations, being glob-
ally strategic, being humble, and promoting 
cultural diversity. Finally, presence is always 
an important aspect when trying to be a 
leader. Whether it is physical appearance or 
personality, “[t]here’s a charisma that sur-
rounds the influential global leader” (Claw-
son, 2009, p. 213). The prospective global 
leader needs to try to nurture their presence 
if ever hoping to be taken seriously.

Conclusion
In conclusion, there are many things that 
are necessary in order to be a good global 
leader. These same characteristics and be-
haviors are important for leaders of inter-
national schools. These things are difficult 

to “learn on the job,” and there needs to be 
proper preparation given before embarking 
on an international post. That said, many 
leaders do learn as they go (since they are 
lifelong learners) and hopefully they will 
make the correct changes in order to im-
prove their global leadership skills for the 
future. 

Christopher Allen can be reached at  christo-
pherdylanallen@gmail.com
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What is Flourishing and How Can School Leaders
Cultivate Flourishing?
Introduction

Educational institutions need 
visionary leaders to set a clear 
direction, or mission, for the or-
ganization. Berkowitz suggests 

that there are three goals of education: 
academic achievement and learning, char-
acter development, and civic socialization, 
and that “in most countries in recent times, 
the first has taken precedence over the lat-
ter two” (Berkowitz and Bustamante, 2013, 
p.8). As the education industry reaches an 
inflection point, perhaps it is time for edu-
cational leaders to reprioritize their goals 
for the future of schooling.

Should academic rigor and workplace pre-
paredness continue to be the top priority of 
educational institutions, and the mandate 
that informs educational policy? Or should 
leaders give precedence to the development 
of a school culture that is more holistic and 
foundational, and one that nurtures the hu-
man spirit? Martin Seligman, co-founder 
of the positive psychology movement, ar-
gues the latter: “the time has come for a 
new prosperity, one that takes flourishing 
seriously as the goal of education and of 
parenting…” (Seligman, 2011, p.97). In-
deed, if leaders are to choose wisely, they 
must prioritize a goal that lays the ground-
work for all other educational objectives. 
They must choose human flourishing.

What is flourishing?
The modern notion of human flourish-
ing was born out of the field of positive 
psychology. This relatively new discipline 
is unlike traditional psychology in that it 
focuses on “…the strengths that enable 
individuals and communities to thrive” 
(University of Pennsylvania, 2014, para. 2). 
Rather than studying what is wrong with 
patients, positive psychologists seek to un-
derstand and capitalize on what is right 
with their patients (Standela, 2012). Posi-
tive psychologists believe that “…strength 
is as important as weakness, and that it is 
just as important to build on the best things 
in life, as to repair the worst” (Standela, 
2012). According to Seligman (2011), “…

the topic of positive psychology is well-
being… [and] the gold star for measuring 
well-being is flourishing” (p.13).

There is not one definitive definition 
for flourishing; however, Huppert and 

So developed an operational definition of 
the term in order to conduct a study on 
flourishing populations across Europe. Ac-
cording to these researchers, flourishing 
requires an individual to possess three core 
features – positive emotions, engagement 
and meaning – and three of six additional 
features – self-esteem, optimism, resilience, 
vitality, self-determination, and/or posi-
tive relationships (Huppert and So, 2011, 
p. 844-845). How then, can individuals ac-
quire the features required to flourish? Ac-
cording to Seligman (2011), learning about 
flourishing and how to flourish must start 
early on in life: it must start in school (p. 
97).

Positive education is the application of 
positive psychology to schooling. It is an 
approach to teaching and learning that, 
“…brings together the science of positive 
psychology with best practice teaching to 
encourage and support individuals, schools 
and communities to flourish” (Geelong 
Grammar School, n.d., What is Positive 
Education section). It is a holistic model 
of education that seeks to provide students 
with the skills and attitudes required for 
them to achieve well-being, such as build-
ing strong relationships, generating positive 
emotions, developing resiliency, promoting 
mindfulness, and maintaining a balanced 
lifestyle (Seligman, Ernst, Gillham, Reiv-
ich & Linkins, 2009 and Geelong Gram-
mar School, n.d., What is Positive Edu-
cation section). If positive education can 
successfully increase flourishing in schools, 
the ripple effect has the potential to be tru-
ly transformative.

Why Should Schools Pursue 
Flourishing?
The complex issues that face today’s young 

people call for a paradigm shift in educa-
tion: “The justifications for increasing… 
resources towards the goal of human flour-
ishing… arise amidst a context of ongoing 
global challenges which surpass the expec-
tations of previous generations” (Norman, 
2013, p. 29). The body of literature on posi-
tive education suggests that are three im-
portant reasons that flourishing should be 
pursued in schools.

Firstly, research indicates that depression is 
much more prevalent in today’s world, and 
that it is affecting people at increasingly 
earlier ages: “depression rates today are ten 
times higher than they were in 1960. Every 
year, the age threshold of unhappiness sinks 
lower… Fifty years ago, the mean onset age 
of depression was 29.5 years old. Today, it 
is almost exactly half that: 14.5 years old” 
(Anchor, 2010, p.8). Secondly – and not 
surprisingly, given the current depression 
trends – increases in happiness have been 
minimal over the last half-century: “…av-
erage individual and average national hap-
piness… has not remotely kept up with 
improvement in the world. Happiness has 
gone up only spottily, if at all” (Seligman 
et al., 2009, p. 294). These two trends alone 
are alarming, and make a compelling case 
for positive education. But there is a third 
important reason that school leadership 
should prioritize flourishing above all else.

Students who flourish are more likely 
to experience greater achievement in 

school (Seligman, 2011, p. 80 & Achor, 
2010, p. 44). It is commonly held that hard 
work leads to success, which in turn leads 
to happiness. Achor (2010) posits, however, 
that this formula is “…broken because it is 
backward” (p. 3). He argues that the hu-
man brain actually performs substantially 
better at positive than it does at negative, 
neutral or stressed: “positive emotions flood 
our brains with dopamine and serotonin, 
chemicals that not only make us feel good, 
but dial up the learning centers of our 
brains to higher levels” (Achor, 2010, p. 44). 
The result is a greater aptitude for problem-
solving, critical thinking and creativity, and 
higher energy levels (Seligman, 2011, p. 80 
& Achor, 2010, p. 44). If this is true, then 
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it is difficult to imagine a more important 
task for a school to pursue than to foster a 
culture of flourishing. Surely, if flourishing 
is prioritized and subsequently increased in 
schools, the other key objectives of educa-
tion – such as academic achievement and 
global citizenship – will follow.

How can school leaders culti-
vate flourishing?

Case Study 1: Geelong Grammar 
School, Australia
The Geelong Grammar School (GGS) is 
an independent, co-educational day and 
boarding school on the outskirts of Gee-
long, about an hour south of Melbourne, 
Australia. The school is recognized as a 
world leader in positive education, fre-
quently referenced in literature on the top-
ic. GGS took a whole school approach to 
increasing flourishing. In an effort to help 
the faculty and staff integrate a model of 
positive education, the school’s Headmas-
ter, Stephen Meek, enlisted the help of 
Martin Seligman and his team from The 
Positive Psychology Center at the Univer-
sity of Pennsylvania.

In 2008, Seligman and fifteen trainers 
flew to Australia to deliver a positive 

education training program to 100 GGS 
faculty. Over the course of nine days, the 
trainers taught the faculty how to incor-
porate positive psychology principles into 
their professional and personal lives (Selig-
man, 2011, p. 88). They additionally provid-
ed the teachers with examples and detailed 
curricula of how these principles could be 
taught to children (Seligman, 2011, p. 88). 
Following this initial training, which took 
place during the school’s summer holidays, 
Seligman and several of the trainers lived 
on campus for the following school year 
(Seligman, 2011, p. 88). In addition, close 
to a dozen thought-leaders in the field of 
positive psychology visited GGS over the 
course of the year to provide further in-
struction and professional development 
(Seligman, 2011, p. 88).

In practice, GGS’s positive education model 
translates to a variety of approaches. Stand-
alone courses and course units are taught 
in several different grades, which explicitly 
teach the elements of positive psychology, 
such as resilience, gratitude and positive re-
lationships (Seligman et al., 2009, p. 304). 
GGS teachers additionally integrate posi-
tive education into all aspects of school life. 

For example: “English teachers use signa-
ture strengths and resiliency to discuss nov-
els… elementary teachers started each day 
with ‘What went well?’… [and] coaches 
taught the skills of letting go of grudges 
against teammates who perform poorly…” 
(Seligman et al., 2009, p. 306-306). Indeed, 
GGS has taken a multifaceted and ambi-
tious approach to implementing positive 
education at their school. At present, there 
are no conclusive findings on the success of 
this program, likely due to the infancy of 
the project. The school notes, however, that 
“…a landmark study [involving random-
ized control trial methodology] funded by 
the Australian Research Council and led 
by researchers from the University of Mel-
bourne and Monash University will explore 
the effects of the GGS Positive Education 
program on the wellbeing and learning 
outcomes of students” (Geelong Grammar 
School, n.d., Research section). For now, 
the results remain anecdotal: “…the change 
is palpable… not one of the two hundred 
faculty members left Geelong Grammar 
School at the end of the school year. Admis-
sions, applications, and donations are way 
up” (Seligman, 2011, p. 93). By all accounts, 
it seems as though GGS has successfully 
begun to transform their school culture 
– but it took a great deal of resources. Ac-
commodating Seligman, a team of trainers, 
and various scholars on campus for an entire 
year, was undoubtedly a massive expense. 
What other less-costly approaches to posi-
tive education are possible?

Case Study 2: Ridley College, 
Canada
On the other side of the globe, Ridley Col-
lege – an independent, coeducational, day 
and boarding school – is also on the pur-
suit of flourishing. Having recently gone 
through a strategic planning process, Rid-
ley College has just launched its new stra-
tegic vision: “Inspiring Flourishing Lives – 
Transforming our Globe” (Ridley College, 
2014). Unlike GGS, Ridley College is tak-
ing a more grassroots approach to increase 
flourishing within the school community.

Ridley College’s headmaster, J. Edward 
Kidd, sees the school’s new mission as 

a cultural change: “it is a messy cultural ini-
tiative that is about hearts and minds” (per-
sonal communication, February 6, 2015). 
When asked how he planned to ensure that 
the school’s new mission and vision were 
operationalized, Headmaster Kidd replied, 

“it has to be individual teachers; it has to be 
grassroots. There is no instructional manual. 
There is no plan other than to excite people 
with big ideas…” (personal communica-
tion, February 6, 2015). Headmaster Kidd 
subscribes to Michael Fullan’s theory on 
the crucial role of teachers in educational 
change:

Educational change depends on what 
teachers do and think – it’s as simple and 
complex as that. It would all be so easy 
if we could legislate changes in thinking. 
Classrooms and schools become effective 
when (1) quality people are recruited to 
teaching, and (2) the workplace is orga-
nized to energize teachers and reward 
accomplishments. (Fullan, 2007, p. 129).

In agreement, Headmaster Kidd notes: 
“With any kind of cultural change ini-

tiatives, you start with early adopters. You 
prop them up and support them” (personal 
communication, February 6, 2015). He is 
hopeful that by inspiring and rewarding the 
early adopters, the movement will gradually 
gain momentum at Ridley College, eventu-
ally pulling in what the “Diffusion of Inno-
vation Theory” refers to as the “early major-
ity” faculty (Rogers, 2003, Early Adopters 
section). It is these early adopters that “…
help trigger the critical mass when they 
adopt an innovation” (Rogers, 2003, Early 
Adopters section).

In an effort to mobilize the early adopt-
ers, Headmaster Kidd struck a “Positive 
Education Taskforce” at the start of the 
2014/2015 school year, which is comprised 
of key stakeholders in the school commu-
nity. The taskforce has been hard at work 
for the past six months, researching the best 
practices in positive education, and build-
ing capacity amongst its members and the 
school community. Already, Headmaster 
Kidd notes, early adopters have emerged 
from this group. Albeit at an earlier stage 
than the Geelong Grammar School, Ridley 
College is also well on its way towards cre-
ating a culture of flourishing.

Conclusion
There is no stronger edifice than positive 
psychology for the development of the 
youth mind. As believed by the 14th Dalai 
Lama of Tibet, “In order to carry a positive 
action we must develop here a positive vi-
sion” (Celizic, 2010). Development of that 

FLOURISHING, continued on page 30 



28 spr ing 2015 intered

A former international school 
fifth grade teacher, now a col-
lege instructor, and a former 
student, now in his mid-20s 

and working at Siemens, revisited their ex-
periences of international schooling and of 
“third culture kid” (TCK) experiences. The 
interviewee was originally from Australia 
and immigrated at age eleven to an inter-
national school in central Europe, not real-
izing at the time that he was becoming a 
third culture kid. 

As an adult he realized how international 
schooling had influenced him as a TCK, 
and upon coming across the former fifth 
grade teacher the parties shared a number 
of “aha” moments which led to the idea of 
an interview and article. Both interviewer 
and interviewee understood the “third cul-
ture” experience as living for part of one’s 
life out of one’s birth country or passport 
country, so that cultural identity was nei-
ther that of parents nor of host country.1 
The authors’ informal interview focused on 
transitions to life abroad, educational con-
tributions to working life, themes that were 
“null” in schooling, reconsideration of the 
TCK label, and consideration of a “TCK/
TCP-sensitive curriculum” for those inter-
national schools that have not yet addressed 
such issues.

Transition to life abroad
The interviewee had already lived in three 
cities in Australia, but noted that these 
transitions did not prepare him for the ma-
jor cultural shock of moving from a country 
described as an “open and laid-back place, 
perhaps too much so,” to a place that was 
perceived as “more reserved.” The inter-
viewee described the frustration that he 
experienced when told that the decision 
to sojourn had already been made for him. 
When he arrived, the children at the new 
school were quite friendly, but they seemed 
quite different. Little did he know that 
many classmates were in the “same boat.” 
Transition support came largely from fam-
ily, including from sharing experiences with 
a sibling who was going through similar 
adjustments. Both interview participants 

therefore wondered about difficulties for 
the “only child” making such a move.

The first year abroad was more comfort-
able due to a cozy classroom setting, 

and this was one of the few things the in-
terviewee could recall from the fifth grade: 
A carpet with beanbags, lots of books, 
and world music playing each morning. 
Students were encouraged to relax in that 
carpeted area if they wanted some space 
beyond their desk. Greater challenges, 
he noted, began the next year, with all of 
the changes that students face approach-
ing middle school (“Why did the cozy 
classroom settings go away in secondary 
school?”). The reported challenges, while 
typical of adolescence, were perhaps ampli-
fied by living in a still-unfamiliar place.

Schooling’s contributions to 
later working life
Despite the adjustment challenges, the 
interviewee felt lucky to have had a high-
quality education. Chances to travel outside 
of his host country to “bond with peers in 
an unfamiliar cultural environment” were 
noted as memorable experiences that were 
very helpful for TCK adaptation. (All of us 
are foreigners here, in this new place!) Giv-
en the claimed value of such international 
trips, the interviewer responded by noting 
the perceived difficulty of taking such ex-
cursions in his new setting, due perhaps to 
heightened fear of that which might hap-
pen abroad, an unknown degree of this 
imagined, another measure possibly real. 
Thinking about a past learner profile term, 
to what extent was any given school a risk-
taker with field trips, and what risk would 
indeed be too excessive? By taking reason-
able risks and stepping into an unfamiliar 
environment, fifth graders built confidence 
in their ability to do so later in life—they 
wandered the streets of Florence, with su-
pervision, and did not get hit by a moped! 
They left the experience with memories of a 
lifetime—one of the few specific fifth grade 

memories that the interviewee could recall. 
Interviewer and interviewee noted their 
overall pro-field trip bias, motivated by the 
perceived benefits for learning and personal 
development.

Another benefit of schooling came via de-
veloping ability to manage multiple tasks 
via the large workload characteristic of 
the upper-school IB experience. The high 
school experience built “skills of multi-
tasking,” but it was uncertain if this was or 
wasn’t beneficial, given what the duo had 
heard over the years about multitasking be-
ing either impossible or taxing upon the 
brain. Sometimes the high school work-
load was excessive. However, in both of the 
team’s adult careers, multitasking had been 
necessary (the interviewer could vaguely 
remember responding to nose bleeds and 
scraped knees, while filling out the past-
due attendance sheet, while rebooting the 
frozen classroom computer, while teaching 
a math lesson)!

There was some encouragement in high 
school to “develop interest in my work,” 
which was linked to “inquiry based instruc-
tion.” Part of inquiry involved allowing stu-
dents to pursue questions of genuine inter-
est to them, not just standards written by 
adults in some far-away capital. There was 
more allowance for this in the primary years 
of schooling than in the high school years, 
a point which was felt to be important for 
the future improvement of the taught sec-
ondary curriculum.

Secondary language classes were noted 
as a good place to develop workplace-

ready skills. Foreign language class had also 
been a good place to address “TCK-type 
issues,” as there was encouragement for 
students to speak. Improvising and coping 
with cultural and language barriers in class 
allowed for rehearsal of TCK life-events. 
The level of international school language 
teaching was perceived to be generally high 
compared to what some schools provided 
back in the US, UK, or Australia.

Finally, the conversers noted the benefits 
of a high school philosophy class, where 
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the teacher was “flexible in what we did in 
there,” and which in an indirect way opened 
the student to practices such as mindful-
ness meditation—practices such as medi-
tation or tai chi were definitely not taught 
in the school at the time, but abilities to 
question and have curiosity in the philoso-
phy class somehow led the practitioner to 
those types of lifelong “tools.” On the sim-
plest level they were stress management 
techniques to help adult workplace coping, 
but they offered even deeper benefits. How 
much more valuable could it have been, the 
duo wondered, to teach mindfulness during 
the schooling years, if schools could have 
gotten the school community to agree on 
the appropriateness of this. Neither of the 
parties recalled learning usable stress man-
agement practices in school, but had dis-
covered disciplines such as the martial arts 
later in life.

Themes that were “null” in the 
schooling experience
 Elliott Eisner spoke of the null curricu-
lum—that which is left out of the school-
ing experience, either intentionally or acci-
dentally.2 What was left out of the TCK’s 
international school experience that might 
have been very helpful in transitioning to 
working life?

First of all, there had been too little flex-
ibility in too many of the traditional sub-
jects, though not in all. By 11th grade the 
interviewee was restless for university and 
for the perceived ability to focus then on 
one core subject. He recalled a strong focus 
on academia in high school, and on prepar-
ing for tests. He questioned whether there 
could have been one or two classes on the 
side, focusing on life skills, and separate 
from the mandated core curriculum. He 
spoke of the unique needs and characteris-
tics of “Generation Y.”

He spoke of practical skills— fixing things, 
gardening, and cooking—that would have 
been helpful. Both of the conversers re-
flected on the notion of the “new home-
economics class.” In both of these adults’ 
past schooling experiences, there was little 
or no recalled guidance on personal eco-
nomic choices—preparing one’s taxes, buy-
ing a house, building capital for later years, 
etc. The interviewer noted his prior lack of 
understanding of what it meant to “buy 
stocks on margin,”3 or even of how to buy 
stocks at all, which could eliminate adults 
from participating in that element of the 

capitalist economy. Buying a first home was 
a daunting experience, too-- what in the 
world was an escrow account, and how was 
that different from the phrase “in escrow”!? 
Most of this was learned difficultly via re-
al-life experience, not via any educational 
coursework. Clearly, there were things that 
were just left out of schooling—null. But 
the curriculum was already overcrowded, so 
where would all this fit in? Where would 
the two person interview team start to help 
foster positive change? It was decided that 
a good place to start was a readership of 
international school administrators and 
teachers.

The interviewee suggested that 85 minute 
block classes could be shortened in order 
to fit in elements such as those above. This 
shortening might allow for additional edu-
cational modules—preparation for employ-
ment, understanding interests, improving 
concentration, identifying future classes, 
understanding real-estate purchases, etc. 
There could have been even more emphasis 
on real-world problems. Case studies, role 
playing, and internships all could have been 
offered more often. Such offerings might 
cut down on boredom during the afore-
mentioned 85 minute class.

Another largely null topic within the 
interviewee’s 12 years of schooling 

was emotional intelligence. This term was 
popularized4 just prior to the shared fifth 
grade experience, so perhaps one would 
not expect all teachers to teach to it at that 
time. Yet it did link to the school’s past stu-
dent profile, later called the learner profile. 
Teachers at the school were grappling with 
how to teach such “dispositions” long be-
fore books had been written on the sub-
ject. Metacognitively identifying and rec-
ognizing emotions, recognizing personal 
strengths, living life to its fullest, finding 
happiness… all of these would have been 
helpful if included to a greater extent in 
international schooling. The interviewer 
discussed the phrase “managing positive 
relationships” in a previous book about pri-
mary education.5 This term was identified 
by both interview parties as very important 
yet too often “null” in schooling. In the fifth 
grade, students probably did learn it when 
they learned not to hit or shove, but what 
did this mean in high school, taken to the 
next level, in preparation for adulthood?

It would be easy enough to say that such-
and-such should have been done more over 
12 years of schooling, without remember-

ing that some teacher(s) possibly did work 
hard to do these things. Therefore, the duo 
sought not to minimize such efforts but 
instead to flesh out that which students ac-
tually remember all these years later. What 
was the delayed take-home factor? The in-
terviewee remembered scarcely little from 
the interviewer’s fifth grade class—just 
the field trips! We all probably remember 
how to multiply, but we don’t connect it to 
what we did in the workbook on February 
6, 1997.

Reconsidering TCK terminology, 
and a TCP sensitive curriculum 
for international schools
 The interview team spoke repeatedly 
about the TCK label—both parties cringed 
slightly at the way the colloquial word “kid” 
sounded therein. The pair had heard people 
speak of TCIs or third culture individu-
als, yet the word “individual” sounded a bit 
clinical or formal, to the point where TCI 
didn’t seem right to them either. Both in-
terviewer and interviewee were fond of the 
“third culture” portion but were uncertain 
what to put thereafter. One suggested al-
ternative was third culture people (TCP).

Even though the interviewee went to one 
of the finest international schools in the 
world, he reported that his cohort gener-
ally did not find out about the “TCK/TCP” 
phenomenon or community until well after 
graduation. That may have changed among 
leading international schools via much 
recent research and awareness of the phe-
nomenon. However, educators might hy-
pothetically assume that there are still some 
schools with the “international school” la-
bel that have not by-and-large adjusted 
their curriculum or offerings to deliberately 
address the TCP experience. 

Interviewer and interviewee realized a 
shared hope for a deliberate future6 for writ-
ten and taught curricula for TCPs. How 
could it be that a TCP does not find out 
about the TCP dialogue until after gradu-
ation, when the topic could be a natural fit 
for theory of knowledge courses as well as 
for social studies and psychology courses? 
In an over-crowded curriculum, where else 
might this TCP inquiry “fit-in?” At what 
age should the term be introduced so that 
negative labeling does not occur? Where 
can educators make genuine connections, 
and in some settings standards-based con-

TCK/TCP, continued on page 30 
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nections, to that which is already taught? 
Who else has already worked on this in 
order to avoid reinventing the proverbial 
wheel? 

The authors hope for deliberate additions 
to the curriculum that tap into the rich op-
portunity for dialoguing about the TCP 
experience while one is having it, rather 
than later in adulthood via a dispersed (yet 
vibrant) online community. What would 
be additional suggestions, InterEd read-
ers, for these curricular changes, and what 
is already going on in your schools that the 
interview team didn’t know about? Discus-
sion about the proposed terminology shift 
to “TCP” is also welcome. The incorpora-
tion of self-knowledge in the “knowledge 
curriculum” is an important next step in the 
design of the international school experi-
ence. 

After attending school in Australia and 
Switzerland, Tomas studied Economics, 
Finance and Sustainable Development at 
the University of Surrey in the UK. He is 
currently living in London, working for 
Siemens in the Centre of Competence for 
Cities. Tomas has an interest in the impact 
that an international education has on an 
individual, most notably how it influences 
the personal choices made during adulthood. 
[t.trianta43@gmail.com]

Dr. Steve Carber is Coordinator of Interna-
tional Education, Endicott College. scarber@
endicott.edu
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positive vision needs to be the primary goal 
of a school leader. Schools must choose 
flourishing as their singular, top priority. 
In addition to being an imperative pursuit 
given the current social context – increas-
ing depression rates, coupled with minimal 
increases in happiness – it is a crucial edu-
cational objective that paves the way for all 
other goals of schooling. Once established 
as a school’s primary mission and vision, 
flourishing must be authentically pursued; 
it must be put into action and reflected in 
all aspects of school life. Years from now, 
when scholars look back on the educational 
reform that was brought about in the 21st 
century, let it be one that increased chil-
dren’s happiness and well-being. Let this 
generation’s educators leave a legacy of 
flourishing. 

Allison Harding is a graduate student in the 
International Program of Endicott Univer-
sity. amharding2014@gmail.com
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security program.

Keeping students safe and secure – from a 
multitude of threats and hazards – is not 
an easy endeavor but should remain a top 
school priority so that educating children 
remains the focus of schools instead of 
tragedies, litigation, and criminal probes.

The Clearpath EPM Team will continue 
to periodically publish articles that ad-
dress various comprehensive student pro-
tection solutions.

Clearpath EPM provides advice, training 
and products to enhance student protec-
tion worldwide. www.clearpathepm.com 

Francey Hakes, a former federal prosecu-
tor, directed all US Department of Justice 
child exploitation policy, funding, in-
vestigation and prosecution efforts and 
advised the White House, Congress and 
global partners in that area. She now 
runs her own consulting firm specializing 
in child protection and national security.                                                     
Bruce Mills, a former State Department 
RSO, serves as Clearpath EPMs Manag-
ing Director, providing safety, security and 
crisis management advice, training and 
software solutions to international schools 
worldwide. Patricia Handly, a former 
international school principal, now consults 
with schools on multiple topics to include 
building collaborative classrooms where 
social/emotional and academic curriculum 
interrelate to ensure safe learning environ-
ments.
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By Heather Barnstead
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Abstract:
Can Language 1 Support Vocabulary Retention?

Educators have stressed the im-
portance of vocabulary knowl-
edge for developing oral lan-
guage skills and for promoting 

literacy. This study researched whether or 
not Language 1 support can help kinder-
garten students retain English vocabulary 
through explicit vocabulary translation. The 
research followed a quasi-experimental de-
sign with a convenience group comprised 
of an Experimental group of twelve stu-
dents and a Control group of eleven stu-
dents. Both groups participated in exactly 
the same oral language activities. The Con-
trol group only used English and the Ex-
perimental group had the intervention of 
Language 1 use during explicit vocabulary 
instruction. The study took place over a 
three week period for 20 -30 minutes dur-
ing each school day.

Background: Study Location
This study was conducted at Col.legi del 
Pirineu. The Col.legi del Pirineu is a private 
school situated in L’Aldosa, Andorra. The 
population of Andorra is 76, 098 (2013). 
The population in L’Aldosa in 2009 was 
745. The national language of Andorra is 
Catalan. However, the Col.legi del Pirineu 
follows the Spanish curriculum dependent 
on the Spanish Education and Science 
Ministry.

Student Demographics
The population of the Col.legi del Pirineu 
in September, 2014, was 275 students. The 
students ranged from six months of age to 
approximately eighteen years of age. The 
school was divided into three sections: Pre-
School, Primary, and Secondary.

The study was conducted in the two kin-
dergarten classes of the Pre-School section 
of Col.legi del Pirineu. At the time of writ-
ing, there were two separate kindergarten 
classes. One kindergarten class consisted of 
eleven students and the other kindergarten 
class consisted of twelve students. All of the 
kindergarten students used Spanish as their 
Language 1 (L1) at school. At home, the 
majority of the students also used Spanish 

as their L1; however, a small percentage of 
the students spoke Russian, Portuguese, 
Catalan and English as their L1.

All of the kindergarten students had two 
English lessons per day. English was the 
students’ Language 2 (L2) at school. Each 
English lesson was 45 minutes per day. 
There were two English teachers in the 
Pre-school section of the school. Each 
English teacher taught one class period per 
day for each grade level.

The Researcher
The researcher is an English as a Foreign 
Language (EFL) teacher. She has a Bach-
elor of Education degree from a Canadian 
university. She has worked at the Col.legi 
del Pirineu for eight years. For the past five 
years, she has worked in the Pre-school 
department, teaching students aged six 
months to six years of age. Her native lan-
guage is English and she speaks an inter-
mediate level of Spanish. As of this writing, 
she was taking her Master’s in Internation-
al Education with a specialization in ESL 
through Endicott College.

Reasons for Undertaking the 
Project
Over the years, there has been a lot of con-
troversy in English as a Foreign Language 
(EFL) teaching about whether or not to use 
Language 1 (L1) in the classroom. Various 
methods can be used to teach EFL – the 
Grammar Translation Method, the Direct 
Method, the Audio-lingual Method, the 
Communicative Approach – and although 
the methods are very different from one an-
other, there are strong proponents for each.

In the Col.legi del Pirineu, where the re-
searcher works, the Communicative Ap-
proach is supported. “English-only” (L2) 
classes are encouraged; L1 use is discour-
aged. Through her current Master’s pro-
gram, the researcher has learnt more about 
the shift in perspective and how L1 can 

empower students while learning English. 
The researcher was interested in studying 
whether or not L1 could support L2 de-
velopment.

Significance to the Researcher, 
Students, and School
The researcher currently works in the Pre-
School section of a private Spanish school. 
The students in Pre-School are only begin-
ning to learn how to read and write when 
they are about to leave Pre-School for Pri-
mary. This means that most of their English 
instruction is based on oral activities. Any 
additional teaching method that could sup-
port oral L2 development would be benefi-
cial for the students.

Although there has been a lot of con-
troversy about using L1 in the EFL 

classroom, educators agree about the im-
portance of vocabulary development. If 
L1 support could increase vocabulary and 
vocabulary retention in L2, that could have 
significant implications for the students. As 
students enter Primary, there is a heavy em-
phasis on literacy development. Vocabulary 
development is one of the most important 
components of early literacy (Query, Clark, 
& Li, 2011) and therefore, increased vo-
cabulary development in Pre-School would 
better prepare kindergarten students for lit-
eracy development in Primary.

If L1does indeed support L2 acquisition, 
this would be significant to how the school 
promotes English language learning in 
general. This could have significant impli-
cations in Pre-School, Primary, and Sec-
ondary education.

Literature Review
Over the years, there has been a lot of scep-
ticism about using translation as a strategy 
for teaching a second language. The use of 
Language 1 (L1) has often been discour-
aged due to the belief that it would lead 
to L1 interference in learning Language 2 
(L2). Furthermore, in the well-known and 
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Experimental Group O1 X O2
Control Group  O1 - O2

popular Communicative Approach, L1 use 
would not promote exclusive use of L2 in 
the classroom (Hummel, 2010). However, 
Karimian and Talebinejad (2013) argue 
that this English-only perspective is chang-
ing and that there is an increase in profes-
sionals who believe in the facilitating role 
of L1 in learning L2. The study conduct-
ed by Karimian and Talebinejad showed 
that not only did the use of L1 help their 
students to learn L2, but that their study 
also suggested that using L1 could help to 
motivate students and lower their English 
learning anxiety.

There is agreement, however, amongst edu-
cators about the importance of vocabulary. 
Not only is vocabulary knowledge “a major 
building block in children’s early literacy 
development” (Silverman, 2007, p 365), but 
it also has the greatest impact on how well 
a person listens, speaks, reads and writes a 
language (Green, 2004).

There is a lot of research discussing vari-
ous techniques, strategies and meth-

ods for teaching vocabulary to English 
Language Learners (ELL’s). The National 
Reading Panel described five main meth-
ods of teaching vocabulary – explicit in-
struction, implicit instruction, multimedia 
methods, capacity methods, and association 
methods (2000). Further research suggests 
that “translation might be an effective cog-
nitive strategy for L2 vocabulary learning” 
(Hummel, 2010, p 61).

Students whose L1 is a Romance language, 
like Spanish, have the advantage in that 
they can call on their knowledge of cog-
nates in L1 to determine the meanings of 
the words in English (L2) (Green, 2004). 
In addition, Query, Ceglowski, Clark and 
Li indicate that research reveals that the 
use of L1 can help students develop vocab-
ulary in English if the L1 shares cognates 
with English (2011). Further research has 
shown that translation is a powerful tool 
for learning L2, through their research 
on bilingual dictionary use (Ahmad and 
Hafeez, 2011).

Other research has been conducted on the 
retention of L2 vocabulary, although it re-
mains controversial. Researchers of associa-
tive theories predict that language learners 
will remember words more easily if they can 

link new words to familiar contexts (Sagar-
ra and Alba, 2006). In Sagarra and Alba’s 
study investigating the effectiveness of rote 
memorization, semantic mapping, and the 
keyword method on vocabulary retention, 
they found that L2 learners benefit more 
from the keyword method, and that seman-
tic mapping produced the worst retention 
even though it involved deeper processing 
than rote memorization (2006). Other re-
search has suggested that “the easier it was 
to infer the meaning of the word, the more 
difficult it was to retain it” (Hu and Nassaji, 
2012, p 70).

It seems that more research needs to be 
conducted on vocabulary retention and 
teaching L2 vocabulary through transla-
tion. Sagarra suggests that further research 
is also warranted on the long-term effects 
of different methods of learning vocabulary 
(2006). In addition, according to Hummel 
“the role that active translation might play 
in vocabulary learning has not been widely 
addressed” (2010, p 62).

Statement of the Issue
The purpose of this research was to discover 
if explicit use of L1 (Spanish) would help 
kindergarten students retain vocabulary in 
L2 (English).

Research Question
What happens to kindergarten students’ 
retention of English (L2) vocabulary as 
measured by a teacher created test when 
Spanish (L1) support is given through ex-
plicit vocabulary translation?

Hypothesis
The researcher chose the following null hy-
pothesis: There will be no significant dif-
ference between the pretest and posttest 
outcomes of the Experimental group and 
the Control group. The researcher chose 
to reject the null hypothesis if the results 
showed a value of probability of less than 
0.05.

Research Methodology
Sample
The researcher used a convenience sample 
of both kindergarten classes comprising of 
11 students in one class and 12 students in 
the other class. The researcher assigned one 
kindergarten class (n=11) to the Control 
group who participated in innovative oral 

language activities without explicit use of 
Language 1. The second kindergarten class 
(n=12) was assigned to the Experimental 
group who participated in the same activi-
ties with explicit use of Language 1. Each 
group had similar demographic charac-
teristics. Due to the inability of randomly 
drawing participants from a larger popu-
lation, the researcher acknowledged the 
difficulty of following a true experimental 
design. For these reasons the researcher 
implemented a quasi-experimental design.

Materials
 The same materials were used for both 
groups. The materials included thirty pic-
ture vocabulary flashcards, picture Bingo 
cards, and picture vocabulary matching 
cards. There were three sets of animal pic-
tures. The first set was comprised of 10 land 
animals; the second set included 10 birds; 
the third set included 10 sea animals.

Instruments
The students in both groups were shown 
picture flashcards to test their oral vocabu-
lary knowledge. The same picture flashcards 
were used for the pretest and for the post-
test. For each correct response, the students 
were awarded one point. The total number 
of points was recorded on a table (See Ap-
pendix A).

Procedure
Prior to the beginning of the study the par-
ticipants were gathered and informed of 
participating in a small investigation into 
learning vocabulary. It was clearly stated 
that the results wouldn’t count towards 
their marks.

The research followed a Quasi-Exper-
imental Design as shown in Table 1. The 
O1 refers to the pretest, the O2 refers to the 

posttest, and the X refers to the interven-
tion which involved explicit vocabulary 
translation in L1.

Table 1: Quasi-Experimental 
Research Design
The pretest involved testing the students in 
both groups with picture flashcards to pre-
test their knowledge of the vocabulary (See 

LANGUAGE 1, cont'd from page 31 
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Figure 1). The test was administered orally 
to each student on an individual basis by the 
researcher. For each correct response, the 
student received one point. The results were 
recorded (See Appendix A). The researcher 
conducted the vocabulary pretest prior to 
beginning the research intervention.

 Figure 1. Sample Flashcard For 
Pretest and Posttest (with animal 
name hidden)

Researcher Question: “What is 
this animal called in English?”
The research took place over three weeks. 
The Experimental group and the Control 
group were taught at different time periods 
each day, depending on the schedule of the 
school. The instruction lasted for approxi-
mately 20-30 minutes each day.

 The Experimental group and the Control 
group were taught the same vocabulary 
through the same oral language activities. 
However, the Experimental group was 
taught with explicit L1 translation of vo-
cabulary, and the Control group was only 
taught in English. The intervention was 
therefore the Language 1 support given 
through explicit vocabulary translation.

The researcher introduced the vocabu-
lary through vocabulary flashcards. 

There were three sets of vocabulary flash-
cards all based on the theme of animals. 
The first week, there were 10 birds; the sec-
ond week, there were 10 land animals; and 
the third week, there were 10 sea animals. 
For the Experimental group, the vocabulary 
was discussed in L1 and L2; for the Con-
trol group, it was only discussed in L2.

The researcher taught the vocabulary 
through communicative vocabulary games. 
The Experimental group used both L1 and 
L2 to play the games; the Control group 
used only L2 to play the games. There was 

a new game for every day of the week. The 
games included:

 “Hide and Seek with the flashcards”. The 
students took turns finding the flashcards 
(see Figure 1), which were hidden in the 
class, after the teacher asked a question like 
“Where is the wolf ?”

“Stand Up, Sit Down”. The teacher made 
sentences about the animals on the flash-
cards (see Figure 1), like “Rats have long 
tails”, and the students had to stand up if 
they thought that the sentence was true, 
and sit down if they thought that the sen-
tence was false.

“Find your match”. The students were given 
a flashcard (See Figure 1) and they had to 
find the student with the matching flash-
card by saying the word aloud while walk-
ing around.

“Picture Bingo”. This game was like the tra-
ditional Bingo game but with pictures. See 
Figure 2.

“Vocabulary-Go-Fish”. This game was a 
pair matching picture game played in small 
groups. See Figure 3.

Figure 2. Sample Bingo Card

Figure 3. Sample Vocabulary 
Matching Cards
The posttest involved the same procedure 
as the pretest with the exact same picture 
flashcards. For each correct response, the 
students received one point. The results 
were also recorded (See Appendix A).

Calendar Plan
The research was conducted during Oc-
tober, 2014. Pre-implementation prepara-
tions began in early September, 2014. The 
researcher spoke to the director about the 
proposed research project, as well as its pos-
sible implications for teaching and learning. 
The researcher spoke to the director about 
parental consent forms, but was advised 
that they were not necessary.

 The following calendar plan was followed:

September The School Director was 
consulted and parental consent forms were 
discussed.

Early October The Researcher implement-
ed the vocabulary pretest with both kinder-
garten classes.

October  The research was conducted for 
three weeks.

November The data was analysed 
and the research report was drafted.

 December The research paper was 
submitted.

Data Collection and Analysis
The researcher collected four sets of data - 
the Experimental group’s pretest and post-
test scores, and the Control group’s pretest 
and posttest scores. Each of the four sets of 
raw scores were analyzed and evaluated us-
ing Microsoft Excel software to determine 
the mean, median and mode as measures of 
central tendency. This data was also anal-
ysed for measures of variability, including 
standard deviation, and each student’s per-
centage change was calculated.

 As the hypothesis was null, 
the researcher conducted 
a two tailed t test. The re-
searcher conducted a t test 
for independent samples 
on the two groups’ indi-
vidual percentage changes 
in order to see if one group 
improved significantly 
more than the other. The 

researcher also conducted a t test for paired 
samples to compare pretest and posttest re-
sults of each group. The t tests determined 
if one group’s change in performance be-
tween the pretest and posttest was sig-
nificantly different than the other group’s 
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change in performance. The researcher ob-
tained the p value to evaluate whether to 
accept or reject the null hypothesis.

Results
The results of the two tailed t test are re-
ported in Table 2. The mean, median, mode 
were calculated as measures of central ten-
dency for the four sets of raw data using 
Microsoft Excel software. This data was 
also analysed for measures of variability, 
including standard deviation, and each stu-
dent’s percentage change was calculated. 
The results show that the p value of prob-
ability was 0.27978. As the p value of prob-
ability was greater than 0.05, the researcher 
retained the null hypothesis indicating that 
there was no significant difference between 
the pretest and posttest outcomes of the 
Experimental group and the Control group.

In Group 1, two students were omitted 
from the analysis due to their absences 
in class during the research period. In 
Group 2, two students were omitted from 
the analysis due to the fact that they were 
native English speaking children. The re-
searcher believed that the inclusion of their 
data would have distorted the outcome.

Table 2
The mean for the Experimental 
group was 410.00 while the mean 
for the Control group was 653.56. 
As a result of this large difference, 
the researcher decided to analyze 
the percentage change of the L1 
vocabulary for the Experimen-
tal group during the pretest and 
posttest. The results are shown in 
Table 3. The results show a per-
centage change with a mean of 
105.96.

Table 3

L1 vocabulary pretest 
and posttest results
This data indicates that students 
in the Experimental group also 
increased their knowledge of vo-
cabulary in L1 through the course 
of the research period. The Ex-
perimental group participated 

in vocabulary activities in both L1 and 
L2. Although both groups significantly 
improved their L2 vocabulary, the results 
indicate that Group 1 (the Experimental 
group) didn’t learn as much vocabulary in 
L2 compared to the Control group, but 
they did increase their vocabulary in L1. 
As the Control group only participated in 
vocabulary activities in L2, the L1 wasn’t 
considered.

While conducting the research, the 
researcher noticed a tendency for 

some of the students in the Experimental 
group to become confused between the vo-
cabulary in L1 and L2. For example, when 

asked “What is the name of 
this animal in English?” (L2), 
some of the students would 
say the name in Spanish 
(L1), and vice versa.

In addition, the researcher 
noticed a tendency for some 
of the students to also show 
confusion when there was 
similarity in pronunciation 
in L1 and L2, like “rata” in 
Spanish (L1) and “rat” in 
English (L2).

It was noteworthy that the 
vocabulary retained increased 
for both the Experimen-
tal and the Control group. 

Therefore, in consideration of the small 
sample size, we shouldn’t discard either 
teaching method based on this one small 
study. More research needs to be conducted.

Extraneous Influences
There were some native English speaking 
children participating in the experiment 
due to the fact that a convenience sample 
was used. However, as stated above, their 
results were not included in the analysis of 
the data as the researcher believed that this 
would have distorted the outcome.

Grp 1 
Pre

Grp 1 
Post

% 
Change

Grp 2 
Pre

Grp 2 
Post

% 
Change

Student 1 4 18 350.00 Student 1 3 28 833.33
Student 2 2 10 400.00 Student 2 5 21 320.00
Student 3 4 15 275.00 Student 3 2 29 1350.00
Student 4 2 9 350.00 Student 4 5 19 280.00
Student 5 4 19 375.00 Student 5 1 17 1600.00
Student 6 1 15 1400.00 Student 6 2 17 750.00
Student 7 5 17 240.00 Student 7 7 26 271.43
Student 8 4 12 200.00 Student 8 11 25 127.27
Student 9 8 16 100.00 Student 9 2 9 350.00

Student 10 2 12 500.00 Student 10
Student 11 Student 11
Student 12

 Mean 3.60 14.30 410.00  mean 4.22 21.22 653.56
 median 4 15  median 3 21
 Mode 4 15  mode 2 17
Stand. 
Dev. 2.01 3.40 Stand. 

Dev. 3.19 6.46

p= 0.27978
In other words, p> .05

Student 1 12 22 83.33
Student 2 12 21 75.00
Student 3 9 20 122.22
Student 4 16 26 62.50
Student 5 13 24 84.62
Student 6 3 12 300.00
Student 7 11 22 100.00
Student 8 13 17 30.77
Student 9 12 25 108.33

Student 10 14 27 92.86
Student 11
Student 12

Mean 11.50 21.60 105.96
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In addition, due to the age of the students, 
it was necessary to use a variety of activi-
ties in class. As five different activities were 
used in this research, it was difficult to as-
certain whether the students’ retention of 
English vocabulary was a result of only the 
Language 1 support or also as a result of 
the multiple activities.

Implications for Teaching and 
Research

Limitations of the Study
The most significant limitation to the study 
was the absence of drawing participants 
from the larger population and randomly 
assigning them to groups. As a result of 
the quasi-experimental design, there were 
threats to internal validity and extraneous 
variables were not well controlled.

 In addition, the results could not be gen-
eralized to the larger population. The small 
sample size was a limitation. It could be 
argued that the small sample size of less 
than 30, was not representative of a larger 
population of Kindergarten-aged children. 
In addition, the sample population was not 
representative of children from varying so-
cio-economic and educational backgrounds 
due to the homogeneous population of stu-
dents attending Col.legi del Pirineu.

A further limitation was that it was dif-
ficult for the researcher to ascertain 

whether or not the students were able to 
recognize the animals on the flashcards 
during the pretest. Although the pictures 
were very clear, the students showed hesi-
tation when answering, which may have in-
dicated a lack of confidence in their knowl-
edge of vocabulary in both L1 and L2 due 
to their young age.

Another limitation to the study was the 
short length of the research. Future re-
search may benefit from a longer period of 
study to consider long-term retention of 
vocabulary.

Implications for Teaching
While there is disagreement in the field 
about the use of L1 support for L2 learn-
ing, there is an agreement about the impor-
tance of vocabulary knowledge. If it can be 
proven that L1 support in vocabulary in-
struction results in students’ retention of L2 
vocabulary, it may lead to more L1 support 
in class. On the contrary, if L1 is proven to 

hinder development in L2, it may lead to 
less L1 support in class.

The researcher advises that L1 usage 
may cautiously be included during 

instruction of L2 while actively pursuing 
more research on this topic. More research 
needs to be conducted to ascertain if L1 us-
age is detrimental or helpful when learning 
L2 vocabulary. Based on this study, there is 
not clear evidence to discard L1. A cautious 
approach is advised.

Conclusion
The researcher investigated “What hap-
pens to kindergarten students’ retention of 
English (L2) vocabulary as measured by 
a teacher created test when Spanish (L1) 
support is given through explicit vocabu-
lary translation?” The researcher notes with 
concern that learning vocabulary in L1 and 
L2 at the same time may actually hinder 
vocabulary development in L2.

As the kindergarten students were very 
young - aged 4 and 5 - they lacked knowl-
edge about many of the animals’ names in 
L1 and were therefore learning much of the 
vocabulary simultaneously in L1 and L2. It 
would be beneficial to take the research 
further to analyze whether or not existing 
vocabulary knowledge in L1 supports stu-
dents’ retention of vocabulary in L2.

In addition, further research would need 
to be conducted to analyze whether or not 
there are any long term benefits to simul-
taneously learning L1 and L2 vocabulary. 
As there is an agreement in the field about 
the importance of vocabulary knowledge, 
further research is warranted and would be 
very beneficial. 

Heather L. 
Barnstead is 
a graduate 
student in 
the Inter-
national 
Program 
of Endicott 
University 
[hbarn985@
mail.en-
dicott.edu]. 
Dr. Steve 
Carber 
supervised 
this study.
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Experimental 
Group

Number 
of Known 
Vocabulary 
Words on 
Pretest (30 
words in 
total)

Number 
of Known 
Vocabulary 
Words on 
Posttest (30 
words in total)

Control 
Group

Number 
of Known 
Vocabulary 
Words on 
Pretest (30 
words in 
total)

Number 
of Known 
Vocabulary 
Words on 
Posttest (30 
words in total)

Student 1 4 18 Student 1 3 28

Student 2 4 15 Student 2 5 21

Student 3 2 9 Student 3 2 29

Student 4 4 19 Student 4 5 19

Student 5 1 15 Student 5 1 17

Student 6 4 12 Student 6 2 17

Student 7 8 16 Student 7 7 26

Student 8 2 12 Student 8 11 25

Student 9 2 10 Student 9 2 9

Student 10 5 17 Student 10

Appendix A:  
Pretest and Posttest Results
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 GIN NOTES

Global Issues 
Network in
Its 10th Year:
Reflections

Time to BeGIN: ASMF's Vision
of Open Minds, Caring Hearts,
Global Leadership

By Michael Adams

“We believe in open minds, car-
ing hearts and global leader-
ship as essentials to a healthy 

and successful life.”

This is our new vision at the American 
School Foundation of Monterrey and with 
this vision statement I recently opened 
the Global Issues Network conference in 
Monterrey and asked everyone present to 
close their eyes and imagine a world char-
acterized by “open minds,” then by “caring 
hearts” and finally by “global leadership.” 
From that initial moment and throughout 
the three wonderful days of the conference, 
it was evident to me that the GIN con-
ference and the Global Issues network as 
a whole are helping today’s educators and 
students facilitate transformational social 
change that promises to improve the future 
for all of us.

As the Superintendent of ASFM I was 
fortunate to be able to clear my schedule 
for two full days, participate in 100% of the 
conference, and learn from 250+ students 
from 19 schools and 9 different countries. 
I was amazed by the incredible stories of 
the proactive, social initiatives taking place 
around our region that are giving our stu-
dents multiple opportunities to grow and 
develop in the areas of environmental stew-
ardship, global citizenship, student voice, 
and leadership.

The GIN conference serves as a wonder-
ful platform for students to share with each 
other, learn from each other, challenge each 
other, question each other, and discuss ways 
in which they can work together to help 
battle critical problems facing the environ-
ment, our society, and millions of citizens 
from around the world.

By the end of the conference, I had mil-
lions of ideas and thoughts running 

through my mind, but the one overriding 
trend and message that kept coming forth 
centered around the importance of patience, 
consistency, and persistency. The projects 
and dreams that seemed to have the big-
gest impact on change and on society were 
not ones that happened over night. They 
were ones that took months, if not years, of 
persistency and drive. They were initiatives 
that were often started by one group and 
completed by another. They were dreams 
that often fell flat on their faces in their 
initial attempts, but later turned into suc-
cessful and sustainable projects.

In the end, I walked away from the GIN 
conference as a better Superintendent, as 
a better eduator, and as a better person. I 
am grateful to our ASFM GIN student 
leaders, to our ASFM GIN sponsors, Mr. 
Nathaniel Hayes and Mr. Patricio Saenz, 
to our visionary GIN leader, Mrs. Linda 
Sills, and to the leaders and dreamers from 

around the world who are 
helping make this world one 
that my children and their 
children will be able to enjoy 
and appreciate for many years 
to come.

Thank you GIN for giving 
us HOPE and DREAMS. 
Now, I remind you all that it 
is “Time to BeGIN!” 

Michael W. Adams, Ed. D., is 
Superintendent of the Ameri-
can School Foundation of 
Monterrey (ASFM).

*Global Citizenry

As we strive to find sustainable solutions 
for our shared global problems, our com-
mitment and acceptance of our global citi-
zenship has remained an empowering and 
steadfast guide to authentic empathetic ac-
tion.

*Adversity

Out of Adversity comes strength and from 
this strength, we are moved to action. We 
understand taking action is necessary. Our 
students are bombarded with adversity and 
our GIN community answers this adversity 
with collective action.

*Passion

Identifying one’s passion is key to finding 
one’s voice and driving one’s actions.

*Community Involvement

Global Issues Network understands that it 
is critical to enter into an authentic com-
munity partnership to create real and last-
ing change.

*Projects = Project Based Learning and De-
sign Thinking

Project-based learning and design thinking 
are fundamental to the process and the cre-
ation of the project.

*Global Community and Shared Wisdom

GIN Students commit to developing and 
sharing their successes and challenges 
when creating change through local part-
nerships and projects.

*Transgenerational Collaboration

We nurture and mobilize transgenerational 
communities of global citizens to build a 
just and sustainable future. We now clearly 

GIN Director Linda Sills Director and Program Direc-
tor Ashley Sills at Chief Sealth International School in 
Seattle, Washington. 
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"It's Time to BeGIN"

By Carlos Zambrano

It seems like this year’s GIN Confer-
ence at ASFM (Monterrey) was not 
just held at our school, but hosted by 

our community as a whole. With partici-
pation from local NGO’s, law enforcement, 
teachers, administrators, keynotes and even 
parents; we tried to emphasize the local 
and sustainable aspects that make GIN an 
organization with a such an honorable and 
genuine mission.

Let’s run through the highlights 
of the first ever GIN Conference 
in Monterrey.
Thursday was all about getting to know a 
little bit about each other, our projects, and 
what global issue each us of aimed to tackle. 
To do so, we took a little road trip! Right 
after our opening ceremony, we ventured 
into Huasteca Canyon – an ecological re-
serve right next to our school known for its 
intricate rivers and colossal mountains. Af-
ter situating ourselves in a compound near 
the river, Maggie Chumbley helped us start 
everything off with some ‘icebreaker’ activi-
ties. Finally, we split up into small groups – 
each with a local expert – where we gained 
superior insight on certain essential topics. 
Following our Huasteca visit, we finally got 
our first peek of the wonderful internation-
al projects that were brought to the confer-
ence during our first two presentation slots. 
To top it off, what better way to finish our 
first day than with a party hosted by our 
very own DJ Ruiz – who drops beats as fast 
as we cut our carbon emissions.

For our second day of the conference, 
we decided to focus on sustainability – 

how will we make sure that the initiatives 
we develop today will still continue tomor-
row? Thus, we started the day off by head-
ing over to our ELEM campus so we could 
not only practice our presentations, but also 
to try and expose the urgency of certain 
topics to our future leaders.

Given the amazing time we were all having, 
our third day and final day came by quickly. 
Nonetheless, it was a day full of new ex-
periences and lasting friendships. After lis-

tening to local speaker Horacio Marchand 
about the business aspect of GIN projects, 
it was time to start our carbon-offset initia-
tive. Along with Reforestación Extrema – a 
local NGO – we set off to plant 32 trees in 
the outskirts of our school. Moreover, after 
the closing ceremony, students got a chance 
to say their last goodbyes to colleagues that 
will surely continue to aid them in their en-
deavors.

All in all, I think the conference served 
as a revelatory experience for every-

one. As I mentioned in my closing speech:

“To those who have had the benefit of liv-
ing revelatory instances this weekend, I 
encourage you to persist and find creative 
alternatives to mend and even enhance 
your respective missions. I say so because, 
despite seeming counter-intuitive or even 
paradoxical in nature, it is often more im-
portant to know your greatest weaknesses 
than your greatest attributes. To those who 
have succeeded in exposing your worthy 
missions to others, I say, keep pushing! On-
ward and upward! Use the momentum that 
your hard years of work have endowed you 
with and show the world that you are not 
simply a group of students, but an inexora-
ble team of GINners that are fully capable 
of obtaining the change you seek – despite 
any adversities the world may throw back 
at you.”

Despite our motto being “Time to Be-
GIN”, we’ve realized that essentially all 
student groups clearly began a long time 
ago. 

Carlos Zambrano was a student leader at the 
GIN Conference at ASFM-Monterrey.

recognize how the students are impacting 
their parents, changing their views and 
calling them to action.

*Growing An Empowered Student Net-
work

A network and community of empowered 
globally-minded youth and educators are 
working to change the world. Our regional 
and local conferences, spanning five conti-
nents, continue to grow and serve as a plat-
form for exchanging ideas and bolstering 
our communal efficacy.

*GIN Tools and Learning Libraries: Be-
come an active GIN member globalis-
suesnetwork.org/

Our website continues to develop tools for 
students and teachers around the world to 
connect, share, and learn from each other. 
Register to access our guides to creating 
and develop your own sustainable project.

Coming Soon: GIN Learning Libraries 
Launch

The GIN Project Learning Library will serve 
as a platform to publish and share sustainable 
solutions to global problems on a local level.

The GIN Teacher Curricula Learning Li-
brary will serve to support GIN mentors 
and teachers around the world.

We are fortunate to have submissions 
from a wonderful variety of involved and 
empowered GIN members. The following 
collection of thoughts and photos bring the 
power of the GIN experience alive.

Thanks to Elsa Lamb and Jay Ketterer, Ed-
itor, for supporting the Global Issues Net-
work (GIN) in every issue of the InterED. 
As the Director, I am so very fortunate to 
be able to share these stories that illustrate 
the importance of passion, innovation, col-
laboration and empowerment coming from 
all those involved in the Global Issues Net-
work from around the world. 

Linda Sills is Program Development Direc-
tor for the Global Issues Network. She works 
cooperatively with AAIE and the Washing-
ton School. lindasills@gmail.com
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 GIN NOTES

By  Seo Young Lee

Inspire. Connect. Empower.

Living in secluded expat neighbor-
hoods, international school stu-
dents may often find it difficult to 
connect and empathize with the 

local problems that are happening in the 
city, as well as global ones that occur else-
where in the world. In 2012, several educa-
tors in Bangkok put their heads together to 
come up with a solution that would enable 
their students to collaborate and take ac-
tions on these issues. They thought of a way 
that would inspire, connect and empower 
students: the ServICE Conference.

This year, the 4th ServICE Conference 
took place from January 23rd to 25th at 
the International School of Bangkok. Ap-
proximately 140 students from 12 different 
international schools from Bangkok, Pat-
taya and Phuket convened for this three-
day-long conference.

The first day opened up with Ice Break-
ers, in which students shattered barri-
ers between each other through personal 
questions and inquiries. They were then 
allocated to different Burst Your Bubble 
(BYB) groups. Each group, consisting of 
about 6-8 students, took on a different ser-
vice activity outside of the campus. These 
ranged from teaching English at the Wat 
Koo Kindergarten to taking care of babies 
at their home.

“Interacting with the little children at the 
Wat Koo School was the absolute highlight 
of the conference,” stated Elen Steed, a stu-
dent from the Regent’s School Pattaya.

Many other participants, however, also 
pointed to the powerful guest speakers as 
the ones who made this year’s conference 
truly memorable. Deena Goodman from 
Shrewsbury International School explained 
that she “felt inspired, connected, and em-
powered after listening to Khun Lek speak 
about the torture of the elephants.” She 
added that she did not stop at merely being 
emotionally stirred by this presentation, but 
began to be more engaged in related activi-
ties at her school.

As can be seen through this effect the con-
ference had on Deena, the ServICE Con-
ference often leaves behind tangible results. 
It brings together students from different 
schools so that they can carry out more im-
pactful actions through joint effort. Some 
of the collaborative projects that have aris-
en out of the ServICE conference include 
Operation Smile’s Color Miles for Smiles 
and Clean Up the Reef Day.

Action Planning session is when these 
events and other ideas begin to be dis-
cussed. Students join a group that interests 
them the most, and with other members, 
brainstorm a range of possible projects. 
These premature ideas then become fully 
developed and elaborated through the con-
tinued communication between the Action 
Planning group members.

The Action Planning sessions from this 
year’s conference have yet to mature 

and have an impact on our community. 
However, what is important to note is that 
through the ServICE conference, students 
have undoubtedly been given the tools and 
the knowledge needed to plan a course of 
effective actions.

They have learned that it is not enough to 
simply stop at being inspired, but that they 
need to think about how they can realis-
tically contribute to the cause. They have 
learned that there, in fact, is a way in which 
they can play a part in remedying a seem-
ingly gigantic problem. They have become 
true, competent global citizens, who will 
spearhead crucial projects in the future.

The 4th ServICE Conference has left the 
student participants with a greater sense 
of awareness, leadership and responsibility. 
There is no doubt that it has done its ser-
vice by inspiring, connecting and empow-
ered them. 

Although my children are grown 
and living on their own, still I 
worry greatly about the future of 

my grandchildren.  

I came to the Seattle Conference want-
ing to learn how today’s youngsters and 
teens might be facing the challenges of 
the future.  I really don’t want future 
generations to muddle through the chal-
lenges of my era.   Tomorrow will be so 
much more different than today.  

Coming to the Seattle GIN Con-
ference, I learned that youth today 

will not be stuck with the same social 
problems we all struggled with when I 
was young.   In issue after issue, I saw a 
willingness to learn how to work on the 
problems that my generation could only 
begin to identify.  Clearly this is a multi-
generational task.   

In workshop after workshop, I was 
thrilled to see clear-eyed enthusiasm, 
creative solutions, and practical exercises 
in individual expression.  It was so much 
better than just showing new tools. They 
demonstrated their own processes that 
were personally derived from their own 
communities.  Their positive attitude was 
infectious.  All eyes are on the horizon.  
I cannot wait till the next conference. 

Written by Richard Pauli

A Wonderful 
Trans-
generational 
Experience 
in Seattle!
A Grandfather’s 
Reflection
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Last month, twenty-three schools 
from around Asia and over 225 
students participated in the third 
annual Middle School-oriented 

Global Issues Network conference held at 
Stamford American International School 
in Singapore. The annual event was a culmi-
nation of student work and an opportunity 
for 225+ middle school students to demon-
strate their ideas, projects, and solutions to 
like-minded, engaged students (and adults) 
from places as far away as Bangalore & 
Dhaka to Seoul & Tokyo. It was also an 
opportunity to have these young minds be 
inspired by others and encouraged to con-
tinue their work and projects!

ImaGINation 2015 included four wonder-
ful keynote speakers over two days. Each 
keynote speaker addressed different pas-
sions and solutions that they have been 
working on within their own communities. 
They gave advice to students about how to 
proceed with their own plans. The advice 
given by all was to stay focused, find some-
thing you believe in, and to continue with 
your goal even if others are telling you “no.”

Students heard from the Librery Organiza-
tion and were informed about their current 
library building and education projects in 
Manila, Philippines. The Benitez family--
the youngest keynoters at the event at 12, 
14, and 16--explained the need they saw 
in and around Manila and decided how 
they could help and be most effective. Their 
story inspired many people during the con-
ference.

In the afternoon participants heard from 
Pandoo Foundation. A notable result of 

their keynote was when they decided that 
they wanted to combine forces with what 
they were doing for the conference (having 
students learn about their environmental-
ly-focused game, Pandoo Nation) and turn 
it into an opportunity to start a grant for 
Librery Organization. Pandoo Founda-
tion was so inspired by Librery Organiza-
tion’s story that they wanted to participate 
in helping them as well! Students played 
a portion of Pandoo Nation and earned 

“badges” which ultimately equated 
to real-life funds to support Li-
brery’s projects in the Philippines! 
The sixth through eighth graders 
generated over $SGD1400.00 for 
Librery Organization in about an 
hour.

Two of the most impactful events 
from the conference were the ac-
tivities that students took part in 
on Day 1 and the presentations 
that they made to students from other 
schools on Day 2. Middle school students 
were not exempt from raising awareness, 
participating in service-learning and fund-
raising for great causes while they visited 
Singapore. The Friday “off-campus” events 
offered them fifteen different options of ac-
tivities and learning that occur right here in 
Singapore. Students participated in every-
thing from water collection and protection 
of beach and mangrove environments to 
community building through lantern-mak-
ing as well as food distribution. Students 
learned about Singapore-specific problems 
like migrant worker mistreatment and ani-
mal welfare in the region.

On Day 2 of the conference, students were 
treated to an energetic speech by Spencer 
West who traveled from Toronto, Canada, 
to be with us and share his story of inspira-
tion. Spencer connected with the students 
and was a very positive influence for all of 
the participants as they geared up to fig-
ure out solutions and present their own 
during the student-led presentations later 
that afternoon. After presenting, students 
returned to hear Salva Dut speak about his 
experiences in Sudan as a boy. He spoke 
about how the experiences shape his de-
sire to help his countrymen by supplying 
fresh, clean water to them by building wells 
throughout South Sudan. He founded Wa-
ter for South Sudan and is the subject of a 
book called A Long Walk to Water. Salva 
felt so strongly about the goals of the con-
ference and inspiring youth that he traveled 
all the way from his home in South Sudan 
to be with us for ImaGINation 2015.

The conference was an amazing way to con-
nect with students and help them recognize 
the value of the work that they have been 
doing. Middle school students are naturally 
predisposed to a unique level of empathy 
and the conference was a great way for the 
adults in their lives to see and effectively 
channel their strengths to demonstrate 
positive change.

Furthermore, I saw our school faculty 
and administration come together in 

a way that we often don’t get the chance 
to see. Teachers from every division were 
able to participate and lend their time and 
show their unique talents around an event 
that built a great community spirit and 
had many positive long-lasting outcomes. 
We had over 65 adult volunteers partici-
pate with their time and over 75 student 
organizers. Finally, it gave the adults in 
the region another way to reach out to our 
professional colleagues as well. The chap-
erones who attended these students from 
each school were highly energized, excited 
and willing to participate to make their 
students’ experience the best it could be. 
Ultimately, even others in the community 
celebrated the achievements of these stu-
dents. The US Ambassador to Singapore, 
Kirk Wagar, posted accolades on the US 
Embassy’s Facebook Page!

Students at this age are capable of so much 
and we only need these events to demon-
strate what they can do and then, get out of 
their way! 

Brian Ossman: is Secondary Schools Hu-
manities Teacher, Stamford International 
School, Singapore.

Middle School GIN Conference 
in Asia: A Rousing Success!
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“Brave Leaders, Bold Choices”... Finding Solutions
to Global Issues with Energy Passion and Innovation

By Lucia Escobar Houchins

The 2015 Global Issues Network 
Conference held this year at the 
American School Foundation 
School in Monterrey, Mexico, 

March 19, 21, 2015, where 11 Middle 
School and High School students from the 
The Columbus School in Medellin (En-
vigado), Colombia participated, was an en-
riching experience that gave them a better 
understanding of how global issues 
affect our world. The lessons from the 
conference will help them become 
better prepared to recognize the is-
sues the world is facing and empower 
themselves to work collaboratively at 
finding solutions.

The Global Issues Network Confer-
ence GIN, whose mission is to “em-
power young people to collaborate 
locally, regionally and globally to cre-
ate solutions for global issues”, will be 
hosted by Middle and High School 
students at the The Columbus School 
in Medellin (Envigado), Colombia, March 
10-12, 2016. Its purpose: to research, learn, 
inform, inspire and equip students to act 
collaboratively to solve the global issues 
that they are passionate about.

The Columbus School students that par-
ticipated in this conference are very excited 
and ready to continue to work on finding 
solutions to global issues at a local level and 
have brought with them lots of ideas that 
can be developed in order to create a local 
network of students.

Miguel Orozco, a 10th grade Colum-
bus GIN participant said “My GIN 

experience has been great! I am amazed at 
how students planned and carried through 
a Conference of this magnitude... I am mo-
tivated and empowered by GIN to make a 
difference in the world. I now know even 
more about the problems facing the world 
and I am sure that as the younger genera-
tion, we are capable of working towards our 
ideal future.”

Carlos Loaiza, also a 10th grade Columbus 
GIN participant said, “This year’s GIN 
conference in Monterrey was wonderfully 
executed, as it showed us that being young 
doesn’t mean that we are less able to do 
what any adult can. And the conference 
showed us that we can empower ourselves 
to do anything we wish to in order to cre-
ate real change in the world. Students like 
us have no limits and GIN is the perfect 
example of this.”

“This GIN Conference was a life chang-
ing experience that is currently shaping 
me and my generation to perform better 
acts in our community. Said Pedro Velas-
quez, 8th grade, Columbus GIN partici-
pant. “Throughout GIN I learned many of 
the most serious problems that the world is 
facing and as global citizens; it’s our duty to 
help solve these problems in a sustainable 
manner.”

Manuela Betancourt, 8th grade Columbus 
GIN participant, stated that “Attending 
GIN this year was unlike any other expe-
rience I have ever had the opportunity to 
live…From making new friends, to lis-
tening to amazing speakers. I grew more 
in three days than I could have grown in 
school in one month. The way I grew in 72 
hours compares to nothing, and I realized 
that the future is now, there is no waiting 
for it, and it’s already here!”

“Opportunities come in small amounts and 
when you take them, and make the best out 
of them, it will become another shooting 

star in your life.” Said Geronimo Angel, 8th 
grade, Columbus GIN participant. “GIN 
2015 was a grand opportunity that made 
me grow as a global citizen; it was a place 
where new relationships were created, and 
it was a place to bond, and get even closer 
with the ones you love. By the same token, 
I think that this journey would not have 
landed, nor taken off safely I it weren’t for 
the help of our fabulous teachers. La Mona; 
a global citizen that inspires every day to 

be a better you; a powerful woman 
that not only is there for you but ac-
cepts us all as we are. Lucia Escobar; 
a mom, teacher, and grandma who is 
always checking on you and giving 
you the latest info in order to be on 
track and aware, also a powerful and 
smart woman that never gives up; and 
finally Jose; the man of the trip who 
was always there with us and had a 
smile on his face which made us feel 
like he really was enjoying; his char-
acter and honesty played a huge role 
in this trip.”

Daniela Garduno, 9th grade Columbus GIN 
participant, said, “This GIN conference was 
such a beautiful experience that helped me 
understand the global issues around us and 
how I can make a difference in our society.”

“The role the teachers and mentors play is 
fundamental,” stated Ms. Luz M. Arango, 
Columbus teacher…”As teachers we are 
constantly observing and guiding the po-
tential of these our future leaders. Motivat-
ed teachers guide youth empowerment and 
are the ones who provide the tools neces-
sary in order for them to face the conflicts 
and obstacles required to carry through 
their projects and learn how to resolve dif-
ferences as a group members, thus achieve 
success. This GIN conference continues to 
be an example of the capabilities and power 
of our youth to solve global issues. If our 
students are well guided by their teachers, 
and continually motivated and mentored, 
the future of our society and the globe is 
in their hands… The future is here… It is 
today!”
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BRAVE, BOLD, from page 41 

The 2015 TIME TO BeGIN conference 
in Monterrey, Mexico was a great expe-
rience I will never forget! It was great to 
have the opportunity to work with students 
and teachers from across the Americas, be 
able to make new friends, and to develop a 
greater understanding of global issues. Our 
students are empowered to do great things, 
now it is up to us, mentors and teachers, to 
keep that flame alive and continue to guide 
them in order for them to find solutions to 
the issues facing our world.

We look forward to seeing you at the 
The Columbus School’s GIN Conference 
next year, in our beautiful city, Medellin, 
Colombia, March 10-12, 2016, were we 
will continue to motivate our students 
to be Brave Leaders and to make Bold 
Choices! 

Lucia Escobar Houchins, is a teacher at The 
Columbus School.

The question everyone asks me 
after I tell them that I was a Fi-
nalist of the Americas for the 
Zayed Future Energy Prize both 

in 2014 and 2015 is: Where do you get in-
spiration to do all those projects? I always 
smile to myself, because I know exactly 
what was my inspiration: the GIN (Global 
Issues Network) Conference hosted at F.D 
Roosevelt, Peru, in 2011. After listening in 
amazement to all of the keynoters, and par-
ticipating in all of the student workshops 
and presentations, I felt an urge, even as a 
6th grader back then, to solve the problems 
that surrounded me. That’s how I decided 
to start a project of my own right after GIN 
2011 with a friend of mine, Raquel Herrera. 
Even though she was 3 years older than me, 
it didn’t stop our desire to make a change 
at school. We had a huge road ahead of us, 
and who knew it was going to take us to 
places we never imagined. 

Our project was 
to install solar wa-
ter heaters to heat 
our school’s pool, 
since the amount 
of CO2 released 
by the gas used to 
heat the water was 
the school’s biggest 
CO2 emitter. It was 
a long journey, be-
cause we required 
lots of funding and 
credibility from 
the school board, 
mainly because we 
were the first stu-
dent-led initiative 
in campus. Our 2 year journey inspired 2 
GIN presentations, one which we present-
ed in 2012 at Graded School, Brazil, and 
in the Costa Rica Country Day School in 
2013. It was incredible to see how our GIN 
presentations developed so much from one 
another. In GIN 2012 one we were laying 
out ideas of our project and in GIN 2013 
we were already talking about choosing the 
right company. 

The journey didn’t stop there. The same 
year we presented at Costa Rica, we 

applied for the Zayed Future Energy Prize, 
a prize that awards environmental leader-
ship and innovation. We were selected Fi-
nalists of America (Top 2 of the region), 
and Ms. Rumble, Raquel and myself were 
invited to the the UAE, for the Abu Dhabi 
Sustainability Week 2014. Moreover, we 

received a donation grant of $50,000 USD 
from the Mother of the Nation, Sheikha 
Fatima, in order to carry out our project 
proposal, which consisted of expanding our 
solar water heaters project, installing solar 
PV, and changing our buses from diesel to 
natural gas. After that wonderful experi-
ence, Ms. Rumble and I decided to apply 
again for the prize, proposing this time a 
G.E.A.R Box (Generating Energy Alter-
native Research) Box, a laboratory aiming 
for students to develop their engineering 
skills and therefore expand the availabil-
ity of sustainable technologies across Peru 
and South America. We were recognized 
as Finalist(s) of the Americas for the sec-
ond time, and were invited again for the 
ADSW 2015. 

It has been quite a journey, with so many 
projects to finish and yet 
new ones to start. Now, 
being a 15 year old, I can 
look back, 4 years after 
GIN 2011, and say that 
GIN does more than in-
spire. It is a proof that 
student leadership can 
indeed make an impact, 
a place to make connec-
tions with other world 
leaders. Where dreams 
turn into plans--and 
plans to reality. 

How a GIN Conference Changed My Life

By Valeria Wu

GIN NOTES
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[*Editor’s Note:  The above story relies 
heavily on material published in the 
Rutland Herald and written by staff 
writer Bryanna Allen.  The accompany-
ing photo was taken by staff photogra-
pher Albert J. Marro.  InterED publishes 
this information under fair use policy 
and with no intention to profit from the 
one-time use of this material.]

There is really nothing like it.  It’s 
pretty incredible to see a high 
school as large as ours pull to-
gether and offer our students 

and our staff an entire day and evening of 
learning with a central focus.  All of it was 
fantastic: the presentations, the ceremonies, 
the food (delicious!), the art, the music, the 
booths, the chance to serve the community, 
the march, the film and the opportunity 
to hear from a director and composer who 
were so talented and knowledgeable.

Perhaps most important, was the very real 
focus on youth empowerment and leader-
ship among our students.  It was so impres-
sive to see our students presenting, greet-
ing, speaking, running the show, taking 
responsibility, engaged and excited.  Just as 
it should be.  There was a lot of work and 
training that went into that, and it all paid 
off Thursday.  That’s a student-centered cul-
ture that will pay great rewards forward the 
coming year.

THANKS ALL! What a place to be!

The Rutland Herald story, in 
case you missed it—
<Rutland High School students and sup-
porters hold a demonstration outside the 
Paramount Theatre in Rutland before view-
ing a film called “Disruption” which deals 
with global issues. The students organized a 
Unity Walk to the downtown.

When Shannon Adams was a little girl on 
a beach vacation, she would stroll along the 
shoreline, hunting for sea creatures that had 

been washed up by the waves. As she grew 
older, her determination to find these oce-
anic treasures never faltered, but the num-
ber of treasures she found did.

“As the years went by, I noticed less natural 
objects,” she said, now a senior at Rutland 
High School. “They had been replaced with 
plastic.”

The more frequent occurrence of plastics 
found in the oceans and other bodies of 
water was the subject Adams chose to study 
and present for the annual Global Issues 
Network conference hosted by Rutland 
High School students Thursday.

Students spent months studying specific 
global issues — everything from Third 

World orphanages to clean drinking water 
— and then gave detailed presentations at 
the school with the help of experts in those 
fields.

Other students, parents, teachers and the 
public were encouraged to attend the series 
of conferences and learn.

Marsha Cassel, a world language teacher at 
RHS, helped organize an addition to the 
conference this year, as well as the Unity 
Walk.

Students and community members met at 
the Main Street Park and walked down to 
the Paramount Theatre together Thursday 
evening to demon-
strate that people of 
all ages can come to-
gether to talk about 
pressing issues and be 
a part of the solutions.

“The conference really 
brings people togeth-
er, it really allows for a 
connection to address 
these very real issues,” 
Cassel said.

Since classes were 
suspended for the day, 
students not only gave 

presentations, but immersed themselves 
within the community. Some laid bricks in 
town for a new walkway, others decorated a 
fence around the Howe Center that repre-
sented diversity.

“Tackling these big issues can be very scary 
for these young students,” Cassel said. “But 
we want them to know that they really can 
make a difference and be part of the solu-
tion. We don’t want them to simply learn 
about the issue, but develop a way they can 
help be part of the solution.”

Cassel said the big tasks for the big issues 
were much like the small tasks for the small 
issues, like laying a brick for a local walk-
way.  “It would’ve been nearly impossible 
for one student alone to have built that 
walkway today,” she said. “But with 40 stu-
dents, it wasn’t impossible. It still required 
hard work, but it wasn’t impossible.”

And Adams is one student who has 
started to take small steps in changing 

the big issue of plastic in water. She focused 
primarily on the use of microplastic beads 
in face scrubs, body wash and other shower 
products that act as exfoliates.

“Everything you use in the shower gets 
flushed into water systems,” she said. 
“Those water systems eventually all lead to 
the ocean. If you’re using a product made 
with plastic, it’s going into the ocean and 

GIN Conference in Rutland, Vermont
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causing serious damage all over the world.”

Adams said the plastics are made with 
harsh chemicals that are considered carci-
nogenic to humans if ingested, and have 
been linked to contributing to illnesses like 
breast cancer.

While people are not directly ingesting 
these chemicals, fish are. And then 

people eat the fish.

That indirect consumption is still creating 
negative consequences, and mostly to areas 
that rely heavily on seafood for survival.“A 
lot of the cultures that are impacted are 
poor cultures,” Adams explained. “So not 
only do they lack the money for medical 
treatment, but they are usually not even the 
ones using the products with the plastic in 
the first place.”

Adams said that during her research, she 
found a domestic case of microplastic pol-
lution. In Lake Ontario, scientists found 
1.1 million microbeads in one square kilo-
meter of lake water.

“It’s unbelievable, but it’s happening,” Ad-
ams said. Adams has walked away from this 
research with a new look at her morning 
face wash.“I now use something that is 
all natural, like an apricot scrub,” she said. 
“People can help by reading labels and be-
ing aware.”

Claire Olsen, another RHS senior, said 
awareness of issues is a huge part of the 
problem.“I think a lot of people simply 
aren’t educated about a lot of issues,” Ol-
sen said. Olsen did her presentation on the 
production of ethically made clothing. Or 
a lack of ethics. “I focused on sweatshops 
mostly, and the poor working conditions 
and even poorer wages,” she said.

Olsen wanted to highlight this issue be-
cause she has always been a fan of fashion, 
and because clothing is something every-
one has in common; everyone gets dressed 
every day.  She did a school-wide survey 
asking how many people shopped with the 
ethics of the manufacturing in mind.  “Out 
of a couple hundred people, only about 10 
percent were making conscious choices 
about what they were buying,” she said.

Chief Sealth International High 
School is in all aspects, a truly 
international school, working 
toward a better world. For the 

past four years, Chief Sealth has created 
and held a school-wide, weeklong festi-
val and conference centered around global 
water issues. World Water Week helped 
students experience various projects, work-
shops, keynote speakers and learn about 
global water on many levels. This confer-
ence has always been student-lead. A few 
core leaders worked with Noah Zeichner, 
the teacher mentor, and another group of 
students ranging from 30-50 people. This 
festival has been an experience for the 
whole community to share.

This year, Chief Sealth is on the road to ex-
panding its horizons by working with the 
Global Issues Network. The school will be 
hosting an International Conference focus-
ing on 20 different global issues during the 
weekend of March 6-8. 

Continuing to be student-led and youth-
empowered, these aspects of Chief Sealth 
and a commitment to international engage-
ment and service are cherished and appre-
ciated throughout the school and commu-

nity. The Chief Sealth population believes 
it is important to stay humble and true to 
its International spirit by incorporating all 
varieties of globalism, from language to 
environmental issues. The students enjoy 
a myriad of different topics which is why 
Chief Sealth is the perfect candidate and 
so excited to be hosting this conference. 
Students are active in clubs such as Unified 
Sports, Green Team, and Key Club and 
have classes ranging from Ethnic Foods to 
Business Ethics, Arabic and Mandarin to 
Global Leadership. 

The students take pride in and enjoy the 
work they do with the future in mind. 

Our mindset constantly generates innova-
tive thoughts, sustainable ideas and inter-
national culture awareness oriented goals. 
Hoping to better the community as well as 
make as much of an international impact as 
possible, Chief Sealth prefers to focus on 
“teaching the one to fish” rather than “giv-
ing one a fish.”

Chief Sealth International High School is 
elated to announce the  upcoming confer-
ence and would like to urge and support 
both local and international communities 
to get involved! 

Aisaya Corbay is a Lead Youth Organizer 
for the WAGIN Planning Committee at 
Chief Sealth International High School in 
Seattle, Washington 2015 & Active GIN 
Change Maker.

WAGIN: First International 
U.S. GIN Conference

By Aisaya Corbay

To localize the topic, she called Raw Hon-
ey and Fruition, seeking information about 
companies that produced ethically made 
clothes. “I was surprised to learn that ethics 
are a huge part of the business behind those 
two stores,” she said. “It was encouraging 
to know that.”  Throughout her presenta-
tion, she often reminded people to stop and 
think before they shop.  “Before you buy 
something, check to see where it’s made. 
Do research,” she said. “Think about if you 
really want to wear something that some-
one made earning only 13 cents an hour. It 
will change the way you see things.” And 
that, Olsen said, is the whole point of the 
conferences.>* 
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Bunnell, T. (2014) The Changing 
Landscapes of International Schooling: 
Implications for Theory and Practice 
Abingdon: Routledge

ISC Research Ltd. [hereinafter ‘ISC’] 
published figures in January 2015 
noting that the ‘English-medium 
international schools-market’ en-

compasses 7,545 schools with 3.92 million 
students and a fee-income of $37.9 billion. 
This represents an increase in income of 
over $33 billion since the year 2000. Con-
tinued growth is expected, with ISC pro-
jecting that by 2020 students enrolled in 
the UAE, Thailand and Mainland China 
will be double than those enrolled today. 
Contemporary international education is 
very far away from Charles Dickens’ imag-
ined community of a network of interna-
tional schools, centered around Paris, with 
a collective understanding for [instruc-
tional delivery through a multiplicity of 
languages] (Sylvester, 2002 p. 91).

Bunnell’s introductory chapters outline the 
current situation and the previous land-
scape with a compelling synthesis of data 
and anecdote. Bunnell recognizes that the 
international school is an enigma, eluding 
accurate description (p. 62) whilst he per-
sists in seeking to quantify the growth of 
international schools since the mid 1960’s, 
leaning heavily on ISC data in order to 
quantify the growth, agreeing that it aids 
in mapping trends (pp. 3-10). Like any text 
aimed for the wider international education 
community, Bunnell takes us through the 
historiography of the discipline. Crucially, 
we are introduced to Robert Leach’s work 
at the EcoLint finally published in 1969 
and Martin Mayer’s preliminary study on 
the necessity for the international bacca-
laureate (1968). The 1960’s, Bunnell notes, 
were a time when ‘idealism’ in International 
Education emerged. Kurt Hahn’s promo-
tion of international exchange and un-
derstanding, the rise of the United World 
Colleges movement and the origin of the 
universal school leaving qualification are a 
product of this age (p. 23). Readers familiar 

with the stories of international education 
will not be surprised by these initial com-
ments, but there is significant merit in reaf-
firming understanding of the motives and 
ideals of the pioneers in our field.

Readers should value the attention to detail 
and explanatory anecdote within the text. 
The curious case of the International School 
of Belgrade founded in 1948 by the wife 
of the British Ambassador in two rooms 
rented from the American mission (p. 
25) surely impresses contemporary school 
leaders, whilst the discussion of quotas of 
Korean Students at the Dwight School in 
Seoul might well ring true with Heads of 
Schools currently faced with growing de-
mands with the ‘local’ population (p. 82). 
Readers in South and Central America, 
or indeed any school with a distinct bilin-
gual stream, might be warmed by Bunnell’s 
criticism of ISC for its English-medium 
focus (p. 41) and the failure to consider the 
growing international networks of French, 
Swiss, German and more recently, Chinese, 
Saudi and Turkish schools abroad.

Most importantly, international edu-
cators should search this book for 

Bunnell’s deduction the current post-Lea-
chist, post-Mayerist age might be labeled 
the post-Ideal era (p. 25; p.144). Draw-
ing on the work of his fellow researchers, 
Bunnell concludes that two contemporary 
forces offer explanatory framework for his 
conclusion: Globalization (Chapter 4) and 
Capitalism (Chapter 5). For Bunnell, the 
global era has created a globally mobile 
elite seeking an English-medium education 
(p. 49) and an increasing number of entre-
preneurs seeking to capitalize upon this 
(p. 65). In presenting his understanding of 
the framework Bunnell attempts to main-
tain neutrality. His appellation ‘post-Ideal’ 
builds upon Matthews’ earlier understand-
ing of the division of international schools 
into ideology-led or consumer-led (1989) 
and Hayden & Thompson’s classification 
of schools as Type A, traditional; Type B, 
ideological; or Type C, non-traditional 
(2013). The book’s most compelling argu-
ment is that the term ‘Ideal’ for researchers 
in international education should not be 
deployed as an adjective to romanticize the 
Leachean understanding of international-

education for 
Europe’s elites 
in Geneva or 
The Hague, 
but rather as a 
marker of time 
to denote the 
period prior the current expansion of inter-
national education. The ‘Ideal’ era is gone, 
and researchers, educators and administra-
tors must recognize that the shift interna-
tional education is no longer so euro-cen-
tric. Bunning puts it well in his claim that 
a wider lens of discussion is required, and 
reclassifying must continue (p. 155).

In 2015 school leaders and educators must 
consider what an international education 
means. Bunnell’s survey offers a compre-
hensive history of the movement and a 
comprehensive review of the theoretical 
and practical implication of the chang-
ing norms. This book should be compul-
sory reading for senior leaders and school 
boards world-wide. 

Richard Royal is currently undertaking post-
graduate training in Educational Leader-
ship & Administration with the University 
of Bath, UK. Richard has been teaching 
History and Theory of Knowledge since 2009 
and has worked at public and private in-
ternational schools in the UK and the USA. 
(rroyaleyp@yahoo.co.uk)
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Welsh, S, and Kersten, C. (2013).  
Worldly women, the new leadership 
profile: How to expatriate with excel-
lence.  Bloomington, Indiana: iUni-
verse.

Sapna Welsh and Caroline Ker-
sten interviewed 62 women, all 
of them in senior level expatriate 
roles, one of them AAIE’s own 

recently retired Executive Director, Elsa 
Lamb. Sapna and Caroline, along with so 
many, including Facebook’s Sheryl Sand-
berg (Lean In), are proactive vocalists en-
couraging and promoting more women to 
fill leadership roles around the world. In 
their study, the authors asked these 62 ex-
perts for strategies they used to overcome 
the complex challenges females face as 
leaders, particularly global leaders. They 
hypothesized there were shared compe-
tencies important to women in senior-lev-
el positions and the best way to find them 
was to ask. To craft the best questions to 
ask, they based their interviews on the 
ten behaviors reported in What is Global 
Leadership? by Grundling, Hogan and 
Civikovich (2011). Through phone and 
personal interviews over a year, from Feb-
ruary 2011 to February 2012, they heard 
many strong women reflect on the path to 
their current positions and what kept them 
there. The results are shared in this hands-
on, minds-on, hearts-on book, a book that 
can serve, in the authors’ words, “as a kind 
of personal coach” for any woman, any age, 
to believe in herself and spread her wings 
and her sphere of influence in ways that 
will create the much needed balance in fe-
male/male leadership energy in our world 
today and tomorrow. Their findings point 
to four competencies shared among these 
WISER (Women in Senior Expatriate 
Roles) participants, each one richly em-
bellished by their words and meriting a 
chapter in the book.

The first competency is, “know thyself ”, 
which they define as self-awareness. 

Eighty-two percent of these women dem-
onstrated self-awareness, with the highest 
percentage (100%) among women work-
ing in non-profit organizations, 88% of 
those working in governmental organi-
zations and 83% in the for-profit world. 
These women affirmed that values are the 
core of this knowing and the tips they and 
the authors give (one of the best things I 
found about this book are the tips in each 
chapter) include tuning into what gives 
you energy, knowing your limits and dis-
likes, actively acknowledging the power of 
introspection and engaging a coach.

Second is a competency they call, “con-
scious imbalance.” Rather than always 
seeking balance and working hard to be 
“Wonder Woman,” doing it all and all 
well, they suggest we can consciously and 
deliberately choose imbalance. They heard 
stories about working seventy hours a 
week to get the work done and then sitting 
on the beach doing nothing more than 
sipping on a Pina Colada. Their collective 
tips include not letting societal expecta-
tions determine how you live your life, let 
go of guilt, and do take time for yourself. 
They recognize it is necessary to calibrate 
the scales on a regular basis and as one 
participant said, “…if you learn to create 
and celebrate your strong-moments, yours 
will be a full life, inclined, tilted, targeted 
toward your strongest moments” (146).

The third competency is the ability to 
operate outside one’s comfort zone, 

being “elastigirl.”  Participants talked 
about embracing challenges coming from 
new experiences, about the importance of 
learning how to manage stress and about 
building social and professional networks. 
Especially for expats, one woman affirmed 
how after the first big move, the rest were 
so much easier and without that first push 
to go to another country and culture, her 
life would probably never have been so 
rich in so many ways.

Finally, don’t sit around and wait, women. 
The fourth competency is active career 
management. As one WISER says, “Life 
is short, life is yours, don’t rely on someone 
else to make your dreams come true.” Em-
bedded in this competency are strategic 

n e t w o r k i n g , 
mentors, espe-
cially female 
mentors, and 
having explicit 
goals.

Thank you, 
Elsa, and all 
the 61 other Women in Expatriate Roles 
who participated in this well crafted and 
very conscientious affirmation of how to, 
in the authors’ words, “expatriate with ex-
cellence”.  This book is not a report. It is 
a guide, a different kind of coach you can 
hold in your hands, and an invaluable re-
source for women all over the world as we 
listen to our own knowing, find our gifts 
and our resolve to do our fair part--our 
50/50--in leading our world and sharing 
that leadership with all who care to join. 

(The authors’ website, www.leveragehr.
com is well worth the visit.)

Sherry Miller, Ed.D., may be contacted at 
mujermujer@gmail.com

By Sherry Miller

BOOK REVIEW
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Zilber, E. (2009). Third culture kids: 
The children of educators in interna-
tional schools.  UK: Jonathan Catt 
Educational Ltd.

In Dr. Ettie Zilber’s book, Third Cul-
ture Kids- The Children of Educators in 
International Schools, the reader dives 
into the unique life of a child of an 

international educator. While many books 
and articles have been published describ-
ing the struggles and opportunities of Third 
Culture Kids (TCKs) as they participate 
in their parents’ nomadic adventures, this 
book provides insight on a less researched 
subgroup, the EdKids, children whose par-
ents are international educators. This book 
provides the reader with an updated frame-
work of the “TCK” through the eyes of real 
adult EdKids, providing their firsthand 
knowledge, experiences and opinions.

International educators searching for guid-
ance with their own children are encour-
aged to pick up this book to use as reference. 
EdKids have a special relationship with 
their families and peers that differs from 
that of traditional TCKs. This book pro-
vides an excellent profile of the characteris-
tics of an international educator and shares 
an interesting perspective on the dynamics 
of international schools as the sponsoring 
group and its relationship to educators’ 
kids. The book was written on the prem-
ise that parents should be informed about 
the multiple roles, feeling and perceptions 

of their EdKids, to better understand the 
transitions and struggles their children will 
uniquely face.  It also addresses a very im-
portant transition to college that is often 
lumped into a regular TCK experience. She 
details how this experience is different for 
EdKids and strategies for transitions.  She 
addresses the stress and awkwardness some 
children and their families face when con-
fronted with the financial discrepancies be-
tween the EdKids and the remaining inter-
national expats and wealthy host nationals. 
The adult EdKids’ stories are enlightening 
and are a significant part of the appeal to 
this book.

For educational administers, it provides 
practical steps and strategies for hiring 
and supporting international educators 
and their families and how their strategies 
need to differ from the working relation-
ships they have with their other students. 
There are, additionally, practical strategies 
and activities to create a professional de-
velopment workshop on the subject for the 
school and community. No teacher should 
be unaware of how this impacts students 
and colleagues.

The author has done a good job at seek-
ing feedback from many sources in-

cluding research, counselors, Edkids and 
administrators. The author presents great 
testimonials throughout the book that add 
to the authenticity of the  research base. 
Every school counsellor should own this 
book and be able to recognize the struggles 
EdKids face and how these struggles will 
impact on their interactions with the stu-
dents and their colleagues.

While this 
book is a great 
read for in-
t e r n a t i o n a l 
educators, it is 
very detailed 
and more of 
a professional 
reference book than a quick easy read. You 
will find yourself wanting to highlight sec-
tions to return to at a later date. If the read-
er has read Pollock and van Rekan’s book 
on Third Culture Kids, and is versed on the 
subject, then certain sections my seem re-
dundant and worth skipping to get to spe-
cifics for EdKids. Nonetheless, this book is 
a must for all in the international education 
community to effectively promote the well-
being of EdKids in their communities. 

Nicole Johnson teaches at the International 
School of Ouagadougou as the Elemen-
tary Music and Technology, Middle School 
Technology and High School Social Work 
and Criminology teacher. She has lived in 
Burkina Faso for the past four years and 
has previously lived in Canada and the US. 
n.johnson@iso.bf

[Editor’s Note:  Although this book has 
been reviewed previously in the InterED 
publication (Fall 2010), graduate stu-
dents continue to “discover” it.]

BOOK REVIEW

By Nicole Johnson
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BOOK REVIEW

By Laura Sanchez

Carber, S., (Ed.). (2011). Interna-
tionalizing schools. UK: Jonathan 
Catt Educational Ltd..

Our society—education, mar-
keting, industry—has shifted 
recently in the last decades and 
is changing so fast that educa-

tion and government policies have fallen 
behind. Internationalizing schools scans the 
current situation of education and deter-
mines a diagnosis of modern society and its 
educational systems in developed and de-
veloping countries. The book proposes rem-
edies for the current educational systems 
that are ill as well as anachronistic. A long 
-term cure is needed, a treatment to heal 
the educational systems that have failed 
to adapt themselves to damaging external 
agents such as migration and globalization.

Dr. Carber, author with the collaboration of 
a number of experts in international edu-
cation—Elsi Begler, Barrie Jo Price, Anna 
McFadden, Juanita F McMath, Joyce Lu-
jan Martinez, Simon Davidson, Madhu 
Sharma, John Ketterer, Laura Adelman-
Cannon and Kevin Bartlett—begins his 

book with an analysis of the term inter-
nationalization with regards to education, 
studying the role that teachers play and 
comparing the different standards of in-
ternational assessment which have received 
most of the attention in recent years: PISA, 
TIMSS, ISA.

The role of different languages   in to-
day’s society is indisputable. Dr. Car-

ber anticipates the future of a society based 
on “multilingualism, which is the key com-
ponent in international competence.”

This book also focuses on school curricula, 
which will undergo changes in response 
to the demand for internationalization—
“initiatives school wide involving student 
travel” and proposes a standardized cur-
riculum as it has already been done in the 
case of IPC (International Primary Cur-
riculum), PYP (Primary Years Programme) 
or IB (International Baccalaureate).

“Digital natives or digital generation do not 
need to sit in class anymore,” and the con-
cept of a 24/7 workweek has emerged due 
to new technologies such as email, wiki, 
Cloud, VoIP, blog, etc. All elements in edu-
cation seem to be internationalized since 
“accreditations, inspection and school re-
views are widespread.” Therefore, adminis-

trations should 
develop and 
uphold policies 
regarding in-
ternationalism.

The book also 
details the cur-
rent status of 
educational systems in two of the countries 
with higher development, India and China, 
and traces their developmental paths in a 
global society. Current economic systems, 
responding differentially to the demand for 
globalization, seek the internationalization 
of education in the attempt to meet the 
needs of diverse societies. There may be no 
single correct response to the “internation-
alization” of educational practice.

Internationalizing schools exposes through 
critical analysis the problematics of emerg-
ing educational systems—from students 
and teachers, through the schools and re-
sources, curricula, educational administra-
tions—including educational policies.

Dr. Carber ends with a look towards the 
future of international schools: What is 
their future? Will international schools 
be desirable models to imitate? Will they 
be leaders in the educational systems? Dr. 
Carber commits to common pedagogy and 
assessments, to exchanges among students 
and schools, and to a system that integrates 
educational resources versus segregation, 
based on collaboration and cooperation 
through a “sustainable network of interna-
tional schools” with a common goal: inter-
national education. 

Dr. Laura Sanchez is a graduate of the 
International Program of Endicott Univer-
sity. laurasanc@hotmail.com This article is 
available in Spanish translation from the 
author.

[Editor’s Note: Although this book has 
been reviewed previously in this publi-
cation, graduate students continue to 
“discover” it.]
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Above & Beyond: AAIE Institute Prepares 
International School Leaders for Lifetime Success

News & Noteworthy

By Emily LanIn 2012, the Association for the Ad-
vancement for International Educa-
tion (AAIE) established a landmark 
program to prepare and support new 

and aspiring school leaders of international 
schools. The program is comprised of seven 
online courses and includes the assignment 
of a mentor to work closely with each par-
ticipant for the duration of their coursework. 
This past February, the AAIE Institute for 
International School Leadership celebrated 
its inaugural class of graduates who, after 
completing the two year program, were wel-
comed as AAIE’s first Leadership Fellows.

“Being part of this professional learning ex-
perience has been truly rewarding,” explains 
Mariana Gonzalez, AAIE fellow and el-
ementary school principal of Colegio Inter-
nacional de Caracas in Caracas, Venezuela. 
“Our learning experience has provided me 
with new knowledge, tools, and strategies 
that will allow me to improve my leadership 
skills.” With access to a wealth of knowledge 
from experienced international school lead-
ers who teach the courses, AAIE Institute 
participants such as Ms. Gonzalez are able 
to discuss, personalize, and practice key 
components of international school leader-
ship.

Martin Thomas, AAIE fellow and middle 
school assistant principal at the American 
School Foundation in Mexico City, Mexico, 

explains how the AAIE Institute benefited 
him: “Each course offered a unique but es-

sential lens through which I began to observe 
and interact differently with my own school 
community.” While the ability to critically 
analyze a situation from multiple perspec-
tives is a valuable asset to any educator, Mr. 
Thomas cites another important takeaway 
as perhaps his biggest: “I feel confident and 
empowered by the tools that I was able to 
add to my leadership toolbelt,” he says, “and 
grateful to be connected to such a valuable 
network of experience and support within 
our international school community.” Ac-
knowledged as a valued member in a strong 
community of teachers and learners, Mr. 
Thomas recognizes the new levels of comfort 
and confidence he experienced throughout 
the program and moving forward.

While the AAIE Institute courses are 
designed to provide both a theoreti-

cal and practical framework for developing 
leadership skills, the mentoring component 
is designed to add depth to the learning ex-
perience. “The opportunities to reflect with 
a mentor were helpful in keeping track of 
the ‘big picture,’” states Patricia Puia, AAIE 
fellow and secondary principal at Pechersk 
International School in Kyiv, Ukraine. “It’s 
been a great professional experience.” To en-
sure the continual growth and success of its 
participants, the AAIE Institute organizes a 
mentorship program that pairs participants 
with mentors (seasoned international school 
leaders) who regularly coach them through-
out the duration of their enrollment in the 
AAIE Institute.

The AAIE Institute for International School 
Leadership offers the following courses. Ed-
ucators can also opt to take individual cours-
es of interest if they can’t make the commit-
ment to the entire two-year program.

Governance in International 
Schools
This course demonstrates how to build 
collaborative, positive working relation-

ships with board members of international 
schools. Participants learn how to create an 
action plan that incorporates key elements 
of effective board management and com-
munication (written reports, development 
plans, and professional dialogue).

Vision and Mission to Guide 
International Schools
In this course, participants discuss how to 
work in conjunction with a board of trust-
ees in order to initiate, create, and regularly 
review a meaningful school vision and mis-
sion.

International School Manage-
ment and Leadership
Essential skills highlighted in this course 
include the ability to develop and manage 
budgets, maintain accurate fiscal records, 
allocate resources based on school and pro-
gram needs, and compose effective uses of 
technologies.

Situational Awareness and Di-
plomacy in International School 
Communities
This course focuses on the legal and cultural 
complexities of leading and managing an in-
ternational school. Participants learn how to 
recognize legalities in order to address cur-
rent and potential problems, lay groundwork 
for positive relationships with diverse con-
stituencies, and ensure a safe school environ-
ment for students and staff.

Ethical Leadership in Internation-
al Schools
With a special emphasis on ethical leader-
ship, participants in this course identify ethi-
cal decisions made in contexts of personal 
and cultural values and institutional prec-
edents. Additionally, participants design a 
guide for ethical leadership for international 
schools.

continued, next page

Judi Fenton and Alan Conkey are a few 
of the highly qualified AAIE mentors 
provided.
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News & Noteworthy
Building and Sustaining a 
Healthy International School 
Culture
In this course, participants learn how to ana-
lyze and interpret a school culture to deter-
mine whether school leaders, teachers, staff, 
practices, and structures truly support learn-
ing. Additional skills covered in the course 
include the ability to develop a safe school 
environment that promotes cooperation, re-
spect, collaborative decision-making, honest 
communications, and connective relation-
ships.

Leading for Staff and Student 
Learning in International Schools
Participants in this course learn how to work 
with staff to construct a usable, seamless, and 
unique curriculum that incorporates assess-
ment and instruction. In addition, partici-
pants learn how to integrate tools to make 
and maintain strong instructional decisions 
based on data, evaluate the use of data-
driven models to assess teacher effectiveness, 
and recognize the importance of curriculum, 
instruction, and assessment alignments.

Continuous Professional Growth 
for International School Leaders 
(Mentorship)
Not so much of a course as it is a support sys-
tem, this experience—which lasts the dura-
tion of the participant’s enrollment—forms 
a partnership between the participant and 
an assigned mentor (veteran international 
school head). Together the two participate 
in a community of learners and interna-
tional school leaders worldwide; engage in 
ongoing reflection, new learning, and action 
to meet personal and professional goals; and 
build and maintain a digital portfolio that 
showcases the participant’s work.

In addition to earning entry into the AAIE 
Fellowship, graduate course credit is offered 
for all of the courses through Wilkes Uni-
versity. The courses are automatically count-
ed toward the completion of Wilkes’ Master 
of Science degree in International School 
Leadership if the participant would like that 
credential as well. 

For more information, please visit AAIEIn-
stitute.org.

University of Wisconsin, Madi-
son, WI—WIDA announces 
the appointment of Jon Nord-
meyer as the new International 

Programs Director. Jon comes to WIDA 
with more than 20 years of experience 
teaching at international schools in China, 
Ecuador, The Netherlands, Taiwan, Turkey, 
and most recently, Thailand. Jon’s role as 
new International Programs Director will 
be essential in guiding the expansion of 
WIDA’s work in international contexts. 

The mission of WIDA is to advance aca-
demic language development and academic 
achievement for linguistically diverse stu-
dents through high quality standards, as-
sessments, research, and professional devel-
opment for educators. In the past ten years, 
many international schools have adopted 
the WIDA English language development 
framework to integrate curriculum, in-
struction and assessment. Jon will guide the 
research, development and implementation 
of WIDA resources to support English 
language learners in international schools. 
Jon brings a passion for professional learn-
ing and advocacy on behalf of English lan-
guage learners. 

He has presented at national and in-
ternational conferences in more than 

twenty countries and has taught graduate 
seminars at Harvard Graduate School of 
Education and Tibet University. Jon has 
written for The International Schools Jour-
nal and The Journal of Staff Development. 
He also co-authored Integrating Language 
and Content (TESOL, 2010), and contrib-
uted to Co-Teaching and Other Collabora-
tive Practices in the EFL/ESL Classroom. 

“WIDA is committed to offering Eng-
lish language development resources and 
assessments for the international school 
community,” said WIDA executive direc-
tor, Tim Boals. “Bringing Jon on board 
cements this commitment for providing 
quality advancements applicable to inter-

national school needs. We’re thrilled to add 
him to our team.” Nordmeyer has a clear 
view of his immediate goals in the new po-
sition. “I believe that WIDA has the poten-
tial to transform teaching and learning in 
international schools. WIDA resources can 
ignite professional collaboration through 
the integration of language and content 
learning so all students have the opportu-
nity to succeed.” 

The U.S. WIDA Consortium comprises 
36 state education agencies. The WIDA 
International Schools Consortium began 
in March 2013 and has steadily grown to 
include more than 180 member schools. 
Information about the WIDA Interna-
tional Schools Consortium can be found 
at wisc.wceps.org. About WIDA is part of 
the Wisconsin Center for Educational Re-
search at UW-Madison and provides Eng-
lish language development standards and 
assessments around the world. WCEPS, 
the non-profit partner of WIDA, man-
ages the international consortium and the 
WIDA Store. 

Press Contact: Jamie Quanbeck WCEPS 
608-441-2774 jamie@wceps.org

WIDA Announces Appointment 
of Jon Nordmeyer as New 
International Programs Director
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[Editor’s Note: This report is adapted 
from the presentation by Susan Kr-
umrei, representing the International 
School Consultancy Group, on Febru-
ary 10, 2015 at the AAIE Conference.]

The English-medium interna-
tional schools market is ex-
panding significantly. Data and 
market analysis regarding the 

growth and developments of the market 
were presented by ISC Research at the re-
cent AAIE conference.

The number of students aged between 3 
and 18 attending English medium inter-
national schools globally increased from 
less than 1 million in the year 2000, to 3.92 
million (as of January 2015). The number 
of international schools has reached 7,545 
employing over 362,000 full time staff.

Demand for places, particularly those in 
non-English-speaking countries, continues 
to be driven by two expanding sectors; local 
families and expatriates. Of those enrolled 
in international schools today, the largest 
number are local students, many of whose 
parents hope that a quality, English-speak-
ing education will gain their child a place at 
an English-speaking university.

A UK orientation remains the most pop-
ular choice and is now followed by 3,544 
international schools. An international ori-
entation (including the International Bac-
calaureate) is almost as popular, and 1,845 
international schools are US-oriented.

Regional focus
Asia dominates with 4,181 schools; more 
than half of the entire market, with West-
ern Asia (the Middle East) leading the way.

At country level, ISC data indicates that 
there are now 22 countries in the world 
with over 100 English-medium interna-
tional schools, some of these have signifi-
cantly more. The UAE leads with 507 in-
ternational schools teaching over 455,000 
students. 245 schools in the UAE are lo-
cated in Dubai alone. Even with such ex-
tensive options, competition for the best 
schools remains high. The National Cur-
riculum of England is the most popular 
curriculum choice and is offered (all or in 
part) by half of all international schools in 
the UAE. A US-oriented curriculum and 
the International Baccalaureate are also 
widely offered.

China has 480 international schools. For 
such a vast country, this may seem a rela-
tively low number. A large part of the rea-
son for this is that most of China’s first 
international schools were foreign-owned; 
established to respond to the needs of ex-
patriate children. With few exceptions, 
these schools are still not allowed to enrol 
local children. However, there is a rapidly 
increasing demand from Chinese parents 
for English-medium education for their 
children, and the international schools 
landscape in China is changing in response 
to this demand. The number of Chinese-
owned international schools is growing fast 
and, crucially, local children are allowed to 
attend these schools.

Elsewhere, India, Pakistan, 
Japan, Spain and Saudi Ara-
bia all have over 200 inter-
national schools offering all 
or part of their curriculum in 
English. Countries with over 
100 international schools in-
clude Indonesia, Thailand 
and Malaysia in South East 
Asia; Qatar in the Middle 
East; Hong Kong in East 
Asia; Mexico, Brazil and 
Argentina in South Amer-
ica; Germany, Netherlands, 

Sweden, France and Switzerland in Eu-
rope; and Nigeria and Egypt in Africa.

AAIE member schools
During the presentation ISC was able to 
provide some new data and analysis on 
AAIE member schools. The most popular 
curricula choice of AAIE member schools 
are the International Baccalaureate and a 
US oriented curriculum. The IB Diploma 
Programme is offered by 61% of all AAIE 
schools, SATs by 76% and Advanced Place-
ment by 50%.

Future growth
ISC reported that healthy growth of the 
market continues, with a fight for places 
at the best international schools in several 
countries, and a major expansion of bilin-
gual schools (where English is one of the 
languages of learning). The market as a 
whole is currently generating $37.9 billion 
in annual tuition fees.

By 2025 ISC predicted there will be over 
15,100 English-medium international 
schools in the world teaching more than 
8.2 million students and employing over 
734,000 full time teaching staff.

More market data for interna-
tional schools
All international schools can now access 
real-time data and analyses on the interna-
tional schools market from ISC Research 
at no cost. ISC Online for Schools shares 
valuable market intelligence and interna-
tional school news and events with all se-
nior leaders of international schools. Vis-
it ISC Research for more details. 

ISC Research is part of the International 
School Consultancy (ISC) which has been the 
leading provider of data and market intel-
ligence on the world’s international schools 
market for over 25 years. ISC provides a 
range of market research services to support 
schools with benchmarking and development 
plans, as well as to meet the needs of higher 
education, developers, investors and school 
suppliers. More information is available at 
www.iscresearch.com

International Schools Market Expands Globally
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In Recognition

At this moment of the retire-
ment of Dr. Jay Ketterer as 
Editor of InterED, let’s stop 
for a moment to give him his 

due for what he has done for all of us. 

Jay began writing for InterED with the 
Spring 2005, issue, Vol. 30, No. 100, p. 
5, “Understanding Intercultural Conflict 
Style May Help Eliminate Conflict.” We 
had just gone through a disastrous hiatus 
during a two year period from 2001 to 
2003 during which we weren’t published. 
I needed international school writers to 
help with our rebirth. Jay stepped for-
ward.

He wrote so well in style, his research 
was so illuminating, that I invited 

him (make that ‘begged him’) to write 
a column in each issue, “Research is the 
Key.” He has done that for 20 consecu-
tive issues over 10 years. His dedication 
and promptness in submission (more on 

that below in commiseration with him) 
was an inspiration, as it would be to any 
editor. That inspiration became another 
invitation to him to replace me in 2010 
as Editor. He has completed five years 
and 10 issues in that period in magnifi-
cent style.

Personally, my admiration is mixed with 
envy of what he has accomplished where 
I could not. When I accepted the interim 
appointment in 2003, I told the AAIE 
Board that I wished to transform In-
terED to become a professional journal of 
research in international education. The 
Board was so happy to get anyone to do 
this thankless volunteer job, they agreed 
to whatever it was they may have thought 
I wanted to do. 

But I couldn’t quite do it; that is until Jay 
came along and became Editor. He got 
this journal registered with an Interna-
tional Standard Serial Number that ap-
pears on the front cover of each issue. In 
case you don’t know what an ISSN num-
ber does for the reputation of our jour-
nal, as we teachers are wont to say to our 
classes, “Look it up!” Jay transformed us.

More than that, he was diligent in ha-
rassing prospective contributors who had 
known academic reputations, and, who, 
by the way, could also write well! Under 
Jay, InterED took off, and is still flying 
high. He portrayed AAIE as a serious, re-
search based endeavor to fulfill the prom-
ise of our name, an Association for the 
Advancement of International Education. 
For this alone, Jay merits our remem-
brance and thanks.

When Elsa Lamb became Executive Di-
rector, she said she wanted InterED to be 
the ‘flagship,’ the standard bearer, of the 
Association. Jay made it that. InterED is 
now a journal of which all can be proud. 
If anyone asks, “Who is AAIE?” an issue 
of our journal can be offered as the an-
swer. Jay has made that answer an over-
whelming positive, with a side concomi-

tant of attracting new members.

Somehow or other, Jay came through 
beating 20 deadlines to get the articles to 
fill the journal with good academic writ-
ing, get the edited manuscripts to layout, 
then to the printer, and then to AAIE 
headquarters for mailing. Oh, yes, In-
terED carries advertising; we have a ratio 
of articles to ad pages that is a standard 
so that our journal doesn’t look like a 
Sunday ad supplement. Jay had to gen-
erate enough ‘copy’ to maintain the aca-
demic research projection of our journal. 
Preparing 20-plus issues was no easy task, 
requiring lots of self-sacrifice, dedication 
of personal time, and a great deal of pa-
tience and forbearance to find authors 
and prod them into writing – and meet-
ing the deadlines!

The baton passes to new hands with 
Yolanda Murphy-Barrena as our new 

Executive Director and Beverly Shaklee 
as our journal’s new editor. I know I speak 
for Jay, for myself, and for our members, 
wishing them well as AAIE moves for-
ward once again into a new era. If things 
go well, for which we all hope, you two 
ladies, our new leaders, are standing on 
the strong and steady shoulders of a giant 
journalist, Jay Ketterer, who is still at your 
service, as am I and the entire member-
ship.

I don’t know where Jay will continue his 
writing, but I surely hope he will sub-
mit his “Research is the Key” for com-
ing issues. We may miss him as Editor. It 
would be too much to miss his writings 
as well.

Gilbert C. Brown is  the AAIE InterED 
Editor Emeritus. He can be reached at  
2417gilbrown@msn.com

In Recognition of Service: Dr. Jay Ketterer

Dr. Jay Ketterer is currently head of 
the Discovery School in Tegucigalpa, 
Honduras. Dr. Ketterer's message from 
the Editor's Desk can be found on page 
5 of this issue. 
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WeRemember...

Dr. Bruce H. Kramer
~A Personal Tribute by David Randall

On March 23, our international 
school community and many 
others lost one of those rare 
people who truly made a posi-

tive impact on the lives of those he touched. 
Bruce H. Kramer, four years after being diag-
nosed with ALS, passed away at his home in 
Minnesota. Surrounded by family and friends 
he gave up the valiant fight and is now at 
peace. Having said that, Bruce was remark-
ably at peace through the time he was dealing 
with ALS. His writing and his conversations 
were filled with comments about what ALS 
was teaching him and the true importance of 
life. He talked about love and he talked about 
the importance of friendship and he contin-
ued to laugh and enjoy life – perhaps more so 
than those of us who are healthy.

Bruce was known in our international school 
community as a young teacher in Stavanger, 
Norway where he and his family lived for five 
years. From there they moved to Cairo where 
Bruce served as the high school principal at 
Cairo American College and then ended 
his overseas career as high school principal 
at International School Bangkok. In 1996, 
he left Bangkok to become a professor at St. 
Thomas University in Minnesota. In time, he 
was named the Dean of the College of Edu-
cation, Leadership and Counseling. He held 
that position until 2012 when he had to step 
down because he felt he no longer had the 
energy to do what needed to be done to be an 
effective leader.

Many of us recall Bruce as a man of high 
intelligence, high energy, a never-flag-

ging desire to do what was best for students, a 
certain level of brashness, and a clear focus on 
what was needed to be accomplished. He was 
a visionary who contributed in many ways to-
ward improving the lives of others.

Bruce accomplished a great deal in his last 
four years of life. In fact, what he accom-
plished would be remarkable for someone 
who was not also dealing with ALS. He 
completed the second edition of a textbook 
on ethics and he wrote a blog, The Dis-ease 
Diary, read by many and that continues to be 

a source of inspiration for all of us. He, and 
his beloved wife, Ev, conducted numerous 
interviews with Cathy Wurzer at Minnesota 
Public Radio that can be accessed via their 
website. He also wrote, with Cathy, a book 
entitled We Know How This Ends: Living 
while Dying. It is available through the Uni-
versity of Minnesota Press or Amazon and 
other outlets. He received a personal blessing 
from the Dalai Lama on his 58th birthday – a 
remarkable story in its own right.

He continued to reach out to others. How 
many others afflicted with ALS met with 
Bruce to share experiences and to be con-
soled? How many people read the Dis-ease 
Diary and were inspired by Bruce’s thoughts 
and reflections? How many people heard the 
broadcasts on MPR? How many will read his 
newest book and find meaning for their lives? 
How many will benefit from the numerous 
drug trials that Bruce was willing to partici-
pate in? We, of course, do not know, but can 
guess there are and will be many.

Bruce was, above all, devoted to his family. 
His wife, Ev, was his rock as he would say. His 
two sons, Jonathan and David, matured into 
fine young men with clear goals for what they 
want in life. Both have wives that Bruce and 
Ev embraced with love and well into his life 
with ALS, a granddaughter was born. Hypa-
tia was a welcome addition. Bruce would say 
he was “over the moon” with her and reflected 
that as his physical capabilities diminished, 
her capabilities grew – a natural cycle of life. 
One of the joys Bruce had was recording sto-
ries for Hypatia, so she could enjoy Granddad 
reading to her when he could no longer do so.

How to remember Bruce? While not all em-
bracing, here are the highlights:

His love of humanity that displayed itself in his 
love of individuals and for humanity as a whole
His passion for music and for teaching – vivid 
memories of Bruce leading “The Messiah” and his 
enthusiasm for the art and science of teaching. 
His positive perspective on both life and death
His conviction that individuals and their acts 

can make our world better.
His love of adventure and of trying new things 
– like parachuting out of an airplane during the 
ALS years – twice!
His influence as an inspiring role model for his 
students and for all who knew him
His love of and ability to communicate through 
speech, writing and music
The fact that he really was a global citizen in ev-
ery sense of that word
His charm, intelligence and sense of humor
His physical energy – fast walker, biker, swim-
mer, runner
His courage to not only confront a grim reality 
but to embrace it as a gift that he used to enlight-
en both himself and those around him.

Five of us—colleagues at ISB—met regu-
larly via Skype. We tried to schedule it 

every three weeks. Bruce said that those con-
versations helped keep him alive. In reality, 
the other four of us were the true beneficia-
ries. Bruce could talk intelligently about al-
most any subject. Whether we were discuss-
ing how we would solve the challenges faced 
by education, peace in the Middle East, local 
and national politics or college basketball, 
Bruce had insights that were well informed. 
His physical body deteriorated, but his mind 
and his interests never waned. He was re-
markable in so many ways. It was a blessing 
to have known Bruce Kramer and a privilege 
to have been his colleague.

Two words are important when one thinks 
of Bruce—love and laughter. Love to Bruce 
was all encompassing. As he matured and 
as he dealt with the increasing challenges of 
ALS, love became his mantra. As to laugh-
ter, he still found things funny. What would 
have driven most of us down became a source 
of humor for Bruce. It was remarkable. Our 
SKYPE conversations would be replete with 
Bruce telling of some incident involving his 
dis-ease that seemed serious to us, but in 
which he could find amusement.

At Bruce’s memorial service, Cathy Wurzer 
talked about the powerful sense of the “pres-
ence of his absence.” Bruce left a void that is 
palpable. And yet, he left a legacy that we can 
access through memories as well as through 
his writings and his broadcasts. His life was 
one to emulate. Bruce Kramer taught us how 
to deal with life and to deal with it in a posi-
tive way even when it does not give us the 
fair shake we think we deserve. Our world is 
a much better place because Bruce was part 
of it. 
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The AAIE Institute for International  
School Leadership is presented by AAIE  

and powered by PLS 3rd Learning.

Join us for our next course, Vision and  
Mission to Guide International Schools. 

Our seven-week online course begins July 6th.

Become a Leader  
Among Leaders

Learn how to work with a board of trustees to  
initiate, create, and review a meaningful school  
vision and mission.

Graduate credit is available through Wilkes University.

Register today at AAIEInstitute.org.
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for International School Leadership


