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With 500 attendees, including 
members, delegates, presenters, 
guests and exhibitors, represent-

ing 90 different countries, the 46th Annual 
AAIE Conference from February 9 to 12 at 
the Westin Copley Place Hotel in Boston, 
Massachusetts, was another success in the 
organization’s history.  From the moment 
that Executive Director Elsa Lamb gaveled 
the first general session to order, the spirit 
of those present from this ‘global family’ 
was a positive credit to the organizational 
skills of Executive Director Elsa Lamb and 
her small staff of Everett McGlothlin, El-
leana Austin and Matt Nicoll, ably assisted 
by volunteer Ben Pfannl, President Pfannl’s 
son, who doubled as official photographer 
and technology assistant. 

The Conference included four general ses-
sions with two keynote speakers, a Dis-
tinguished Lecture, 19 pre-conference 
meetings, two multi-session workshops, 41 
concurrent ‘break-out’ sessions, and seven 
social events.  Sixty-four exhibitors repre-
senting suppliers of materials needed by 
international schools, service organizations, 
educational institutions and others was the 
largest number of these contributors to the 
success of these Annual Conferences and of 
AAIE, itself.

Theme of the Conference 
and Keynote Speaker—                    
Dr. Rushworth Kidder
The theme of the 2012 Conference was 
“Building Cultures of Integrity: Ethical 
School Leadership, Ethical Governance, 

and Ethical School Cultures.”  The first 
keynote speaker was sponsored by Inter-
national School Services and introduced 
by ISS Vice President Rob Ambrogi in the 
absence of President Roger Hove.  

Dr. Rushworth Kidder is the founder 
and President of the Institute for 

Global Ethics, Ph. D. from Columbia Uni-
versity, and author of eleven books, the lat-
est of which is Good Kids, Tough Choices: 
How to Help Children Do the Right Thing 
( Jossey-Bass, 2010). He was a reporter 
for The Christian Science Monitor. Kid-
der defined moral courage in a diagram 
where one’s principles, danger and en-
durance meet. He emphasized that in his 
visits to over 80 countries, he found those 
with whom he met and spoke held similar 
‘most important values,’ including morality 
and those that have come to be known as 
‘core values.’ He found honesty, responsibil-
ity, respect, fairness and compassion. These 
transcended variances in religion, national-
ity, race, etc.  He decried the shibboleth of 
‘values neutral education.’ He concluded by 
presenting examples of conflicts in ethi-
cal values—wherein one has values and is 
forced to violate them for some higher pur-
pose, or ethical conflicts where one has two 
values that conflict and wherein both can-
not be applied simultaneously, and offered 
a final definition of ethics as ‘obedience to 
the unenforceable; i.e., behavior that is not 
prescribed by statute. Kidder gave some ex-
amples of ethical conflicts such as ‘truth vs. 
loyalty,’ ‘needs of the individual vs. those of 



Dear Colleagues,

For most of us, the spring equinox heralds 
the start of spring—a time when all things 
seem possible.  Spring is usually associ-
ated with renewal and endless possibilities.  
However, as I well remember from my days 
as a head of school in Paraguay, for those 
in the Southern Hemisphere (i.e. half of 
the countries in South America, Madagas-
car, Mozambique, Namibia, South Africa, 
Zambia, and Aus-
tralia) it is the be-
ginning of fall.

Whatever sea-
son it is 

where you are, in 
schools it is usu-
ally a time when the 
pressures of meet-
ing yearly goals, 
wrapping up proj-
ects and programs, 
and the preparation 
and taking of tests 
begins to take its 
toll on staff and stu-
dents everywhere. 
Patience and energy 
levels tend to wane.  
In my view, it’s a 
time of year when 
the head needs to 
be even more vis-
ible than usual, and actively work to remind 
staff and students of their support and of 
their appreciation for all the hard work that 
has gone into the school year.  They need 
your encouragement!

How many of us take the time to give this 
extra attention to our staff and students, 
and in the process, to take care of ourselves 
as well? Generally heads measure their suc-
cess by the number of hours they put into 
their jobs. While hard work is important, 
equally important is taking the time to re-
flect, revise, and think.  How can you be a 
morale booster for staff and students if you 
do not take the time to seek a balance in 
your own lives?  It’s a challenge for those 
of us who choose a career in international 
school leadership, but taking care of our-

selves has to be one of 
our priorities. This will 
not happen if you do 
not plan for it by put-
ting it on your work 
and personal calen-
dars. From experience I can tell you that if 
time for yourself is not actively planned for, 
your work will consume what precious little 
personal time you have.  Your family, your 
staff and students, and most importantly, 
you deserve better. 

A section in Gen-
erative Leader-

ship: Shaping New 
Futures for Today’s 
Schools (Klimek, Rit-
zenhein, and Sul-
livan, 2008) speaks 
to “Stepping Be-
yond Your Bound-
aries.”  It describes 
generative leaders 
as “knowing the 
value of taking time 
to think, write, lis-
ten to music, paint, 
walk, create.” The 
book encourages us 
to “become playful,” 
and states that “In 
a relaxed state, your 
brain taps into more 
creative regions…”  
Don’t we all want 
to be more creative?  
Let’s start with tak-

ing the time to care for ourselves and our 
families as well as the staff and students in 
our schools—and by being more playful!

Best wishes for a smooth close to the 2011-
2012 school year.

All the best,

Elsa 
Elsa Lamb, AAIE Executive Director
g.elamb@nova.edu
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I can still feel the excitement ex-
pressed by so many of you at 

AAIE’s Annual Conference in Boston back 
in February.  Elsa Lamb, executive direc-
tor of AAIE, and her staff, put together an 
outstanding group of speakers.  Attendance 
was high and we were spared the usual 
Boston winter… so we got there, enjoyed 
ourselves, and got out of there without the 
customary icy delay.  

Many of you commented on how 
moving it was to listen to those 

who shared their experiences. Whether it 
was a keynoter or chatting in small group 
discussions during breakout sessions, the 
theme of sharing resonated throughout the 
conference. In fact, just recently a school 
head in yet another country in the midst 
of a military coup wrote on HeadNet how 
important it was to have attended the Sun-

day morning session on Crisis Management: 
Lessons Learned Under Fire. 

One never knows when the wise words 
of colleagues will serve to guide us 

and give us the confidence to be effective 
under difficult circumstances. These Sun-
day morning sessions have grown in recent 
years primarily because heads WANT to 
talk and share. There was clearly a general 
consensus that there is a lot to learn from 
one another and that our membership em-
bodies a wealth of individuals with resourc-
es and experiences. 

Building on these ideas, AAIE’s new In-
stitute for International School Lead-

ership incorporates a mentoring program 
that offers educators the opportunity to 
continue to grow professionally by learning 
from others. More information is included 
in this issue of InterED that I am certain 
you will all find interesting.

Please give special 
attention to AAIE’s 
upcoming Sum-
mer Institute in Fort Lauderdale, Florida 
from June 24-28. Three strands are offered: 
Translating Brain Research into Effective 
Language and Literacy Instruction; Early 
Literary Intervention Strategies: and In-
structional Strategies for Diverse Learners.  
Additional information may be found in 
this publication.

I wish you all success for the remainder of 
this school year.  

 
Sincerely,
Beth

Dr. Beth Pfannl
AAIE President, 2011-2013
President Beth Pfannl is Director, the 
American Oveseas School of Rome. bp-
fannl@aosr.org ~ http://www.aosr.org/

the president’s message
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In her message to the AAIE mem-
bership, Dr. Beth Pfannl (President, 
AAIE) mentions the growing in-
terest of annual conference par-

ticipants in the Sunday morning session. 
These sessions are fascinating in that they 
bring together the collective wisdom of a 
(mostly) international panel together with 
the knowledge, imagination and practical 
needs of attendees on a specific question 
of general interest. Moreover, members of 
the audience have not remained passive, 
but rather, have jumped in with comments 
and observations that have been quite pi-
quant and helpful.  Of course, in the last 
couple of years, the Sunday Seminar has 
been dedicated to topics of overwhelming 
importance to international school heads:  
Technology (San Francisco 2011) and Cri-
sis Management (Boston 2012).  

It may be that the model for conference 
presentations should take a cue from the 
success of the Sunday seminar model.  Af-
ter all, the prevailing model for a Thurs-
day—Saturday presentation session is for 
the expert(s) to present the basic message 
or knowledge base—accompanied by a 
PowerPoint, a handout or even a small flash 
drive—and then take questions during the 
last 6-10 minutes.  This may work for a 50 
minute presentation, but it occurs to me 
that it is not something one gets out of bed 
for on Sunday morning.  

Unless the presenter is explaining string 
theory or selling a product, it is quite 

clear at this point that the sophisticated 
membership of AAIE goes to most ses-
sions with significant understanding of 
the knowledge base being presented.  Our 
members arrive at sessions 1) hoping to 
hear something unique or refreshing, and 
2) seeking a clear discussion of issues they 
already understand pretty well.  To a lesser 
extent, it may be that attendees seek affir-
mation of an already-formed conceptual 
disposition, I suppose.  

My point is that presenters might modify 
their sessions a bit to accommodate the so-
phistication of their colleagues.  I suggest 
the following minor changes in the way 

future presenters prepare for 
sessions:  1) Decide whether 
the material you are present-
ing is truly unique, or if you 
are presenting an interpreta-
tion of an already established 
knowledge base.  Modify 
your presentation according-

ly. 2) Provide outlines and reading mate-
rial before the conference.  Simply provide 
websites where the core information may 
be accessed.  3) Leave more time during the 
actual session for interactivity.

It is clear that the members of AAIE are 
eager for dialogue.  The traditional confer-
ence format persists—there is much to be 
said for it and there are many sages among 
us—but it is time to give the traditional 
modes of information transfer a tweak.

The Advisory Committee on 
Exceptional Children—U.S. State 
Department Office of Overseas 
Schools
Readers will note that this edition features 
an article by Dr. Nancy Robinson, Chair-
person of the Advisory Committee on Ex-
ceptional Children (A/OS).  We also note 
the contribution of Dr. Michele Mazzocco, 
a member of the committee and well-
known math expert, and Ms. Anna Sugar-
man, who writes about school partnerships.  
The Advisory Committee will be reserved a 
space in the regular features section for fu-
ture submissions, although the contributor 
may change from issue to issue. 

Mentors & Memoirs
We also wish to recognize the touching 
memoir of Margaret Sanders by Warren 
Carlson. Margaret continues to impact 
positively on international education.  We 
envision a “Mentors & Memoirs” article as 
an occasional feature, to be included from 
time to time as the spirit hits any of our 
readers who wishes to appropriately me-
morialize transcendent acts of the spirit 
and notably inspiring mentors.

"So, I met this really interesting 
person at a conference…”
Two of the articles in this edition of In-
terED are the result of completely acciden-
tal and serendipitous meetings.  I met Ms. 
Armen D. Bacon at the MAIS conference 
in Barcelona (November, 2011) at the clos-
ing banquet.  Armen is a Public Relations 
and Communications Administrator at the 

Fresno County Office of Education.  She 
proceeded, over the course of a very amena-
ble conversation, to describe this wonderful 
superintendent she worked for in Fresno.  I 
invited her—or her boss—to submit an ar-
ticle.  Larry Powell’s article included in the 
thematic section of this edition of InterED 
is the result of that conversation. We all 
tend to get a bit cynical at times—perhaps 
editors worst of all!  However, Larry Pow-
ell’s example should give us all a bit of hope.  
Mr. Powell, a California educator all his 
life, is definitely on our wavelength.  Super-
intendent Powell’s essay caps off the section 
on Ethical Leadership, Ethical Schools, and 
School Climate.  

And then, at AAIE, I met Douglas 
Steele after the Friday reception.  

Doug is a Principal with the Architectural 
Firm H2L2.  Because I am not currently 
building anything, this could have turned 
out to be simply a chance and friendly en-
counter.  But when I mentioned that I was 
interested in how school design and the use 
of space related to positive school climate, 
I noticed he reacted as if I had gotten a 
punch in to his midsection.  We launched a 
good and highly metaphorical conversation 
about the nature of space—and he men-
tioned that some spaces are solid and some 
are liquid—and without going into details 
about the rest of the conversation, I can tell 
you that I asked him for an article right 
there!  Shamelessly, I told him that he had 
three weeks to come up with it.  He did.  

Speaking of Interesting People
Finally, I want to thank Dr. Leigh Hafrey 
for his extraordinary patience with the 
give-and-take of an email interview.  Don’t 
miss the interview with Dr. Hafrey that 
leads off the section on Ethical Leadership, 
Ethical Schools, and School Climate.  

Future Themes
The theme for the Fall 2012 edition of 
InterED will be “Social Justice & Interna-
tional Schools.”  The editors have no inten-
tion of defining or guiding the discourse on 
this topic.  Social justice has a multiplicity 
of meanings in schools, and lends itself to 
theoretical, as well as practical, treatments.  
What can you share with us? 

Ideas expressed by the contributors to InterED 
do not necessarily represent the position of 
AAIE or its Editorial Staff. 

The Editor may be reached at jkettere@jsu.edu
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A Riddle for Trustees

What did these American-type, 
English-language, international 
schools have in common?--

Kabul, Kandahar, Teheran, Ahwaz, Isfahan, 
Mogadishu, Abidjan, Monrovia, Damas-
cus, Tripoli, et al? Let us set the riddle to 
the side for the moment and move on.

A Central Question for Trustees
What is the basic, primary, foundation ob-
ligation that lies in the very heart of trust-
eeship, and that takes precedence over all 
other obligations and even subsumes them?

Many organizations list the principal duties 
of trustees of independent schools (www.
nais.org) and members of public school 
boards (www.nsba.org). BoardSource, the 
nonprofit formerly called The National 
Center for Nonprofit Boards, has lots of 
publications that detail these several and 
seemingly endless duties (www.board-
source.org). NAIS has a neat little booklet 
with twelve “Principles of Good Practice” 
each for independent school trustees and 
boards of trustees.  

Our leading supporter of international 
schools, the International Schools Services 
(ISS) has other materials that elaborate 
on the function of school boards of trust-
ees (www.iss.edu). The Office of Over-
seas Schools (A/OS) of the Department 
of State (www.state.gov/m/a/os) also has 
publications that address these obligations. 
And, surely last among many, this column, 
published in every issue of this journal since 
1995, brings counsel to assist trustees and 
their boards in more effective performance. 

Yet, with all the paeans and appeals to 
boards to fulfill their trusteeship ob-

ligations with all types of planning and 
assessments, effective management, main-
tenance of legal stature, objectivity, ethi-
cal conduct, etc., all of these publications 
overlook the summary expression of all 
these functions--the one statement that 
subsumes all the rest. Each of our interna-
tional schools was founded in perpetuity, 
as probably stated in their original found-
ing documents, articles of incorporation or 
association.  The principal function of all 
boards of trustees, the base function, the 
founding function, is assure that the school 
‘stay in business’ at all costs, to remain a go-
ing concern.

Those trustees whose institutions un-
dergo an annual external, independent 

audit of their financial reports, principally 
their balance sheets, know the deeper 
meaning of that term, ‘going concern.’ 

'Going concern' "refers to the liquidity of 
a concern. If the concern is illiquid, the vi-
ability of that concern being able to con-
tinue to operate is in doubt" (www.venture-
line.com/glossary). When the words ‘going 
concern’ appear in an auditor’s opinion, 
trustees should have grave concern about 
their principal function of keeping their 
organization in business.  Trustees have re-
sponsibility to assure the enhancement of 
the ‘value’ of their schools, their financial 
viability, the quality of their curricula, fac-
ulty, student body and facilities, as well as 
those values that are within the term ‘good 
will,’—that is, the reputation of the school 
that has been entrusted to them.

However, the basis in the first place 
for trustees to fulfill this obligation 

is to assure, at all costs and by all efforts, 
that their school stays in business, that it 
never confronts dissolution for financial 
or whatever other reason, and that bank-
ruptcy is avoided.  If the reader will allow, 
some terms with which to become familiar 
for trustees will be indicated after a short 
aside to make a point of emphasis that may 
clarify what follows.

"Let it not be said 
and said in shame, 

That all was beautiful before you came."

It is a commonly held belief among inter-
national educators, most likely true from 
this writer’s 50 years in the field as a school 
head and now as a researcher in the field of 
international schooling, that no school has 
ever gone ‘belly up’ financially.  This is quite 
an achievement for international schools, 
most of which had ‘shoestring’ beginnings, 
and have existed for up to 130 years. But, 
there were several near misses. The two cit-
ed here were caused deliberately by trustees 
that came close to ending their institutions 
as ‘going concerns.’

The first is the example of a school 
board whose institution occupied a 

most desirable and large piece of real estate.  
At the time, the board was composed of 
parents of students enrolled, elected by the 
other parents.  Many of these trustees were 
in the field of real estate development. They 
saw an opportunity, if the school could be 
driven into receivership, to buy the prop-
erty as private individuals, and realize huge 
profits from residential development on 
the site.  Another trustee figured out the 
cabal, denouncing it as it was in develop-
ment.  The cabalists pulled in their horns, 
cancelled their plans as untenable, were 
eventually replaced and the school contin-
ues to this day.

The second is a more common malaise that 
has frequently affected many corporate in-
stitutions.  Members of the board, aligned 
with the executives in the business office of 
the school, created a scheme to embezzle 
school funds, without the knowledge of 
other trustees, by a carefully developed sin-
ister plan.  Eventually, after many years, the 
embezzlement resulted in a lack of cash, so 
short that legal obligations with the local 
government could not be fulfilled.  When 
that government entered a court action to 
obtain payment of overdue taxes, by tak-
ing all the assets of the school including its 
buildings and land, the community woke 
up, voted to recall the board, and elected a 
new board.  This board made an arrange-
ment with authorities, similar to a reorga-

MEMO TO THE BOARD

The Forgotten Duties of Trustees
By Gilbert C. BrownThis is a two part article, the next sec-

tion of which will appear in the Fall 2012 
issue.  This part deals with definitions 
and the need for international school 
boards and trustees to focus on a fre-
quently overlooked but most important 
facet of the trusteeship. The second 
part will deal with the methods of fulfill-
ing this function.
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nization plan commonly found in Chapter 
11 bankruptcy proceedings, to repay the 
obligation within a specified and reason-
able time.  Thus the school was preserved, 
at great pain to the tuition paying parents 
who were ‘taxed’ with increased costs to 
create the necessary resources.  That school, 
also, is still a ‘going concern’ having left the 
recovery far behind and gone on to create 
an exemplary modern program.

If it lies within the power of unscrupu-
lous or negligent trustees to end the in-

stitutions the community has ‘entrusted’ to 
them as institutions founded in perpetuity, 
then it is clearly the obligation of all trust-
ees to assure by all means at their command 
that their schools remain going concerns.

What is risk?
Because of the history of successful opera-
tion over so many years, even unheralded 
growth, of so many international schools 
that started from nothing, when mere sur-
vival at birth was the principal concern 
of founding trustees, it is easy for current 
trustees to avoid the specter of occurrences 
that could result in the discontinuation of 
the operation of their institutions. 

As stated above, no school in memory 
has discontinued because of inad-

equate financial management.  However, if 
the opening riddle has not been solved as 
yet, all the schools mentioned in that lead 
paragraph ended operation because of gov-
ernment decree, civil unrest, war, and in the 
case of one of the schools in the et. al. cat-
egory, because of natural disaster. 

Two types of risk will be addressed, both 
of concern to boards of trustees, but at dif-
ferent levels. When risk assessment, risk 
analysis or risk management is mentioned, 
financial matters are immediately called to 
mind.  This article hopes to go beyond this 
limitation to place these three processes 
within two aspects of risk, administrative 
risk and systemic risk.

‘Risk assessment’ is simply the process of 
review by which someone (or group) deter-
mines the range of possible impediments to 
the welfare of the organization that might, 
if they occurred, terminate the institution 
as a going concern. The product of this as-
sessment is a list of all possible internal and 
external perils that, if encountered, would 
threaten the survival of the school.

‘Risk analysis’ is a technique to identify and 
prioritize the factors found in the assess-
ment above. This technique also helps to 
define the widest range of preventive mea-
sures to reduce the probability of these fac-
tors from occurring and identify the widest 
range of countermeasures to successfully 
deal with these constraints when they de-
velop to avert possible negative effects on 
the survival of the school. 

‘Risk management’ follows upon the analy-
sis in creating a coordinated application of 
resources to minimize, monitor, and control 
the probability and/or impact of unfortu-
nate events and to maximize the realization 
of opportunities to attenuate the perils un-
der study to assure the organization’s sur-
vival as a going concern.

Risks can come from uncertainty in fi-
nancial markets, project failures, legal 

liabilities, credit risk, accidents, natural 
causes and disasters, as well as deliberate 
attack from external sources, or events of 
uncertain or unpredictable root-cause. Sev-
eral risk management standards have been 
developed including those of the Project 
Management Institute, the National Insti-
tute of Science and Technology, actuarial 
societies, and ISO standards.

The most common risks in 
school operation—
administrative risk
Schools are concerned with those risks that 
could affect the day-to-day operation of 
the institution, and often do.  These risks 
variously include faculty absence, suspect-
ed contagious illness of a student or staff 
member, food service problems, fire, earth-
quake, bomb scare, unidentified, unauthor-
ized and dangerous intruders in the school, 
pathogenic epidemic, transportation ac-
cidents, accidents to personnel and stu-
dents on school grounds, death in student 
family, failure of electrical, water supply 
and HVAC systems, and many other such 
events that have occurred in many schools.  

These events are met and responded to 
by some standard operating procedure 

ordered and approved by the board but cre-
ated and tested by the school administra-
tion and personnel. This SOP is most fre-
quently found in an ‘emergency procedure 
manual’ that dictates how the school will 
react in case of the occurrence, even how all 
will be prepared for such an occurrence in 
the form of regular and orderly drills.  It is 

common to find in most schools standard 
written instructions for fire drills, earth-
quake drills, lockdown drills, bomb scare 
procedures, etc.  Often, local authorities 
are called upon to review these manuals, 
to speak to staff and students about these 
matters and those of health care and illness 
prevention, to work with food service staff 
in hygienic preparation of foodstuffs, and 
to work with transportation personnel in 
the safe operation of vehicles.

When such manuals are created by 
instructions from the board, and 

then approved by it, they deal with the 
most common types of risk, something that 
schools face almost daily in limited or more 
serious form.  The response, although of 
concern to the board, is left to the admin-
istration within parameters created with 
board approval.  For instance, interruption 
of water supply, a not too rare occurrence in 
underdeveloped environments, may require 
the closing of the school to avoid the ensu-
ing risk of more serious health hazards. 

The emergency manual may delegate the 
authority of such needed closing to the 
head of school who must follow a stated 
protocol, often requiring the existence of 
a community ‘telephone tree’ by which all 
families and stakeholders are informed.  
Other emergencies often require employ-
ees to report to certain locations as duty as-
signments to assist in risk mitigation. Most 
likely, schools distribute widely their emer-
gency manuals so that all responsible will 
know their obligations in each enumerated 
emergency situation.

The emergency situations mentioned 
above are determined by need and ex-

perience.  Boards often rely upon their head 
of school to suggest both the risk analysis 
and its management since these risks lie 
within the domain of the day-to-day man-
agement of the school.  The school head’s 
experience and background probably ex-
ceed that of trustees, although trustees may 
add to the ‘list’ of risks that the administra-
tion should address. 

The ‘more serious’ risks—if such term is ap-
plicable when those in the administrative 
risk area are often called upon to deal with 
life and death matters of students, staff, and 
stakeholders--deal with those that could 
end the school’s operation, the kind of risks 
that the schools in the lead paragraph all 

MEMO TO THE BOARD, cont'd page 12 
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In today’s technological world, dis-
cussions of ethics and even digital 
citizenship sometimes focus solely 
on things like identify theft, copy-

right laws and plagiarism. While these are 
certainly important topics, they sometimes 
overshadow themes that might be as im-
portant to educators. These sometimes-
overlooked themes might even be the an-
swer to some of the problems our society 
faces as use of technology grows. In this 
column, BOYD (Bring Your Own Device) 
will be the point of entry into a discussion 
on personal empowerment for ethical be-
havior and digital citizenship. 

Teachers are accustomed to bringing their 
materials to class and, in fact, often are 
frustrated when students arrive to class 
without the required or needed tools (Bru-
zzese, 2007; How to  Be A Good Teacher, 
n.d.). In fact, this can be a major issue for 
some teachers (Milkova, n.d.). However, 
today’s digital youth have tools and materi-
als that could not have even been conceived 
when teachers began focusing on students 
bringing their tools to class (Pew Charita-
ble Trust, 2011). Today’s digital youth per-
sonally possess and use a myriad of tools, 
most of which are technological (Nielsen 
Wire, August 2011; Troop, 2012). Students 
own and use Smartphones, digital cameras, 
tablets such as iPads, mp3 players such as 
iPods, digital readers (eReaders) such as 
Nook and Kindle, web cams, digital scan-
ners, netbooks, laptops, and other tools that 
are not yet considered to be standard tools 
for school. These are all owned and man-
aged by the students as personal tools. This 
prevalence of personally owned tools pres-
ents an interesting and challenging situa-
tion for modern schools and educators. 

Historically schools have provided the tools 
for students, including textbooks, or at least 
facilitated their acquisition for purchase 
through the school. Therefore there were 
long-standing policies and procedures, de-
veloped over trials and time, for how the 
school manages and maintains the tools it 
owns and distributes to teachers and stu-
dents to use in instruction. The emerging 
interest in eBooks in lieu of textbooks also 
presents an interesting change since many 

students own various readers such as Nook, 
Kindle, and iPad devices (Nosowitz, 2012; 
PadGadget.com, 2012). The movement 
to personally owned tools frequently calls 
these policies and procedures into question 
and even results in making them obsolete 
(Price, 2005). The challenges arise, in part, 
from the rapid rate at which these tools 
are bumping up against the school walls, 
requiring fairly immediate changes if not 
totally new policies (Wall, 2010).  Some 
schools are finding that the use of eBooks 
is a little like opening the proverbial Pan-
dora’s Box (Reading and Teaching with 
eBooks, n.d.).  Further this is a situation 
for which there really is no historical model 
to emulate. “Control” traditionally resided 
with the school, even in the early days of 
computers and instructional use.  However, 
“control” is now shifting in favor of individ-
ual users’ management of their own tools, 
even when used in school. 

BYOD (Bring Your Own Device)
This is a phrase commonly being found in 
corporate literature as well as educational 
documents. BYOD (Bring Your Own De-
vice) refers to workers or students bring-
ing their own tools (mobile devices) to the 
workplace or to school for use, requiring 
that they connect their personal devices 
through the organization’s infrastructure. 
The connection means within the orga-
nization and to external information via 
the Internet. Workers and learners arrive 
expecting to use those tools, including 
SmartPhones. As a result, organizations of 
all kinds are beginning to develop BYOD 
policies for the individuals within the orga-
nizations. Schools, though lagging behind 
other groups in such efforts, are beginning 
to have that conversation (Devaney, 2011). 
ECIS’ technology group recently had a rich 
and varied discussion about this topic, and 
some regional groups are hosting sessions 
on this for directors in order to anticipate 
and prepare for ensuing changes. Directors, 
not just technologists, are being urged to 
ask this question: If students and teachers in 
your school showed up with the gadgets listed 

above, could they use 
them in school? What 
would be the rules for 
using them? 

It is important that school leaders con-
sider a BYOD policy which is based 

on pedagogy, not on technological conve-
nience or technologists’ paranoia over loss 
of control. If teachers begin to engage in the 
‘flipped classroom’ model, for example, this 
opens the door. If teachers are expanding 
the use of technology for communications 
with parents and students and/or starting 
to use technology to enhance teaching and 
learning, as with multiple intelligences and 
cultural diversity, the issue of BYOD poli-
cies will arise. Schools technology commit-
tees as well as administrators have begun 
to hear about BYOD; the conversations 
extend beyond just the technology staff. 
BYOD is about teaching and learning. 

Naturally there are challenges to the tech-
nology management folks in the school as 
they usually have many policies in place 
that relate to the centralized control of 
technology; the arrival of BYOD repre-
sents significant de-centralization, often 
considered Evil Incarnate by school tech-
nology staff members. This attitude is un-
derstandable because it changes their jobs 
significantly. It also makes their jobs harder, 
if the transition from centralized, school-
owned and school-housed tools to BYOD 
is not managed carefully and with sufficient 
pre-implementation planning. The tech-
nologists in the school are held accountable 
for the integrity of the centrally controlled 
system while, in BYOD, they really no lon-
ger always have control over all of the com-
ponents and their use.

There are also challenges for teachers, 
too. If students show up with all of 

these tools, this implies that teachers are 
either going to help students use them or at 
least LET them use them. In the latter case, 
this would mean that teachers let students 
listen to podcasts on their mp3 players, for 
example, and that simple action itself is a 
departure from the traditional instructional 
model in which we expect them to listen to 
the teachers! Or if they listen to a speech, 
for example, it is a group activity, with all 
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of the students sitting quietly either as the 
speaker is present and gives the speech in 
the classroom or as they listen to the audio 
file or mp3 file but over the classroom me-
dia, all together at once. As students move 
to listening to the lectures at home (‘flipped 
classroom strategy’) and/or as they might 
create podcasts to turn in as assignments, 
the crack in the opening of that portal be-
tween home and school tools widens. The 
next logical step would be to have them use 
THEIR tools at school! That is a whole dif-
ferent ballgame for teachers and schools. 

Teachers may come under more pres-
sure to use these as instructional tools, 

too, if the personally-owned tools are avail-
able for use at school. Also teachers may be 
expected to integrate their use into the in-
structional sequences. With this trend will 
come the issue of ‘ethical’ use. This would 
be something educators and schools would 
need to consider, teach and model. Perhaps 
a place to begin the process of formalizing 
guidelines is to review the Technology Bill 
of Rights for Students (Flickinger, n.d.). 

The interesting part of this proposed Stu-
dent Bill of Educational Technology Rights 
really speaks to a lot of what is behind the 
BYOD movement and the accompanying 
discussions, even though until Flickinger 
presented it in this format, we probably did 
not realize the underlying issues. 

Ethics and digital citizenship become 
the domains of the students who own 

and use a vast range of personal tools. Rath-
er than some document tied to the school’s 
website or even included in a faculty or 
student handbook, the ethics of proper 
use become totally woven into the actual 
USE of the devices, under the mentorship 
and sponsorship of teachers. Modeling the 
proper use of these tools for real situations 
becomes the fiber of the school’s ‘teaching’ 
of ethics and digital citizenship. By using 
this Bill of Rights to guide the BYOD 
policies, schools can identify and solve any 
problems related to BYOD from a very 
practical perspective. But perhaps one of 
the most important things is that ethical 
use and digital citizenship become part of 
teaching and learning, not just a subject to 
be added to the schedule.  

Dr. Price is Professor, Human Environ-
mental Science, The University of Alabama, 
Institute for Interactive Technology, and 
a Partner in emTech Consulting.  www.
emTech.net  bjprince@emTech.net

Student Bill of Technology Rights
Brad Flickinger, an educational technologist in schools, has written widely of his proposal to 
have an Educational Technology Bill of Rights for Students. Below is the listing, to date, of the 
rights for ALL students that he is proposing. He is is gaining international support from many 
sectors.  These are written as if from a student to the teacher:  

1. I have the right to use my own technology at school. I should not be forced to leave 
my new technology at home to use (in most cases) out-of-date school technology. 
If I can afford it, let me use it—you don’t need to buy me one. If I cannot afford it, 
please help me get one—I don’t mind working for it.

2. I have the right to access the school’s WiFi. Stop blaming bandwidth, security or 
whatever else—if I can get on WiFi at McDonalds, I think that I should be able to 
get online at school.

3. I have the right to submit digital artifacts that prove my understanding of a subject, 
regardless of whether or not my teacher knows what they are. Just because you have 
never heard of Prezi, Voki, or Glogster, doesn’t mean that I should not be able to use 
these tools to prove to you that I understand what you are teaching me.

4. I have the right to cite Wikipedia as one of the sources that I use to research a sub-
ject. Just because you believe the hype that Wikipedia is full of incorrect informa-
tion, doesn’t mean that it is true—besides we all use it anyway (including you). I am 
smart enough to verify what I find online to be the truth.

5. I have the right to access social media at school. It is where we all live, it is how we 
communicate—we do not use email, or call each other. We use Facebook, Twitter and 
texting to talk to each other. Teachers and schools should take advantage of this and 
post announcements and assignments using social media—you will get better results.

6. I have the right to be taught by teachers who know how to manage the use technol-
ogy in their classrooms. These teachers know when to use technology and when to 
put it away. They understand that I need to be taught how to balance my life between 
the online and offline worlds. They do not throw the techno-baby out with the bath 
water.

7. I have the right to be taught by teachers who teach me and demand that I use 21st 
Century Skills. Someday I am going to need a job— please help me be employable.

8.  I have the right to be accessed with technology. I love the instant feedback of testing 
done technologically. I live in a world of instant feedback, so to find out a couple of 
weeks later that I didn’t understand your lesson, drives me crazy. If you were a video 
game, no one would play you—feedback is too slow.

9. I have the right to be protected from technology. I don’t want to be cyberbullied, hurt, 
scared or find crud online that I would rather not find. Please help me use technol-
ogy responsibly and safely. Please stay up-to-date with this kind of information, and 
teach me to make good choices. I am not you and we don’t see eye to eye about what 
to put online, but help me to meet you in the middle.

10. I have the right to be taught by teachers that know their trade. They are passionate 
about what they do and embrace the use of technology to help me learn. They attend 
trainings and practice what they learn. They are not afraid to ask for my help; they 
might know more than me about the Civil War, but I know Glogster like nobody’s 
business. (Flickinger, n.d.) 

REFERENCES FOR INSITES ARTICLE on page 58 
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RESEARCH IS THE KEY

The Macro Ethical Questions of 
International Schooling

By John J. ( Jay) KettererJohnson, Scholes and Whittington 
(2006) provide an interesting construct 
for a review of the business ethics of in-

ternational schools and the peripheral enti-
ties of support that are springing up mush-
room-like around them.  There are, they say, 
three levels of business ethics:  

the macro level: 

• the role of business in the national and 
international organization of society;

• the relative virtues of different politi-
cal/social systems, such as free enter-
prise, centrally planned economies, 
etc.; 

• international relationships and the role 
of business on an international scale.

the corporate level: 

• corporate social responsibility;
• ethical issues facing individual corpo-

rate entities (private and public sector) 
when formulating and implementing 
strategies.

the individual level: 

• the behavior and actions of individuals 
within organizations.

The growth of international education over 
the last 60 years along with the complex 
matrix of businesses, accreditation associa-
tions and support and supply operations has 
extended beyond the control of any single 
organization or central planning authority 
to guide or direct their evolution.  In part 
this is because there was never a transpar-
ent process in place that sought to concert 
those initiatives.  In fact, this very lack of 
control of the “international brand” led to 
intense competition at all levels of inter-
national schooling, marketing and quality 
accountability which continues to this day.  

Macro Level Ethical Concerns
It has been pointed out for years that the 
planning model for international schooling 
has been “loose” (let us say, “highly adap-
tive and flexible”).  Over 30 years ago, Dean 

Paul Orr of the University of Alabama 
published a pamphlet entitled Overseas 
education: Quo vadis and the quid pro quo in 
which he suggested that Ameri can Over-
seas Schools were changing so fast (demo-
graphically and in terms of instruc tional 
objectives and design) that interna tional 
educators were faced with a choice to ei-
ther strategically plan for the future or allow 
change to occur in what he referred to as 
“the default planning mode” (Orr, 1981).  
Dr. Gilbert C. Brown reflected the point 
of view of an entire generation of founders 
and pioneers when he remarked that one 
of the chief objectives of the international 
school was to model participatory de-
mocracy in a real-life setting, and that the 
schools were defined by “a dedication to a 
democratic classroom with its use of criti-
cal- and higher order thinking skills” (Cru-
cibles of Democracy: American International 
Schools and the Globalization of Democratic 
Values, p. 16).  However, Dr. Brown also 
expressed concerned that this original in-
tent was being lost as schools evolved.  He 
speculates that the “internationalization 
and globalization” of the American School 
may have come “at the cost of sacrificing 
founding values” (Ibid., p. 17).

It is arguable that the primary objective 
was never to use schools as instruments 

of political or cultural hegemony, although 
I think in practice this was the case.  And 
the problem is not that the international 
English language speaking corps is much 
less U.S.-based than 25 years ago.  The Ca-
nadian, British, and Australian educational 
systems have produced outstanding, world-
class educators whose language of instruc-
tion—if not of the home—is English.  In 
fact, so has India.

The issue at the macro level has more to do 
with the fact that “American” and “interna-
tional” are not simply descriptive adjectives.  
They are words that imply an extensive 
array of associations.  The brand has been 
ripped off, and along with its nominative 

and direct meanings, 
an associated conceptual cluster has also 
been appropriated:  quality, accredited, high-
class, cachet, exclusive (ad infinitum).  

What is remarkable is that macro level eth-
ical issues may be ignored while the more 
quotidian individual and corporate level 
issues must be addressed.  This seems to 
be generally true is almost all fields of hu-
man endeavor, which explains why people 
frequently misapprehend the global conse-
quences of their actions.  When individuals 
and corporations experience success, one 
rarely hears concerns about the systemic 
impact of corporate behavior on evolving 
eco-sociological realities.  The individual 
means well.  The corporate direction is good 
(i.e., profitable and conflict-free).  Thus, the 
ethical dimensions of the macro system be-
gin to evolve randomly or tip to the power 
and influence of elites, and they inevitably 
replicate, compete, and fragment.  

The Massive Growth of “Interna-
tional” Schools
Dr. Art Charles did a masterful job at his 
presentation in Boston, MA (AAIE, 2012) 
describing the explosive growth of so-
called “international” schools.  It is fair to 
say that he expressed concerns about qual-
ity, identity, and truth in advertising.  At 
one point, he posed a significant question, 
“Who is building these schools?”

The following chart, derived from the U.S. 
Department of State’s Office of Overseas 
Schools (http://www.state.gov/m/a/os/
c1684.htm), shows the number of A/OS 
“assisted” schools for the current year:

U.S. State Department “Assisted” 
Schools

Region                     Total = 197

Africa 42

East Asia & Pacific 25

Europe 66

Near Asia & South Asia 22

Western Hemisphere 42
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The next chart, taken from ISC Research 
(homepage), is updated regularly and 
changes—upwards—frequently.  It sub-
stantiates the co-optation of the “interna-
tional” brand by schools around the world.  
Obviously, the brand “international” has 
marketing value.

Source:  http://www.iscresearch.com/; Retrieved Feb-
ruary 19, 2012.

ISC Research also reflects the explosive 
growth of the Asian English-medium In-
ternational Schools Market (including 
Western Asia, the Middle East):

Number of schools 3,270
Number of Students 1,695,892
Number of staff 156,153
Annual fee income GBP10.1 billion      

Source:   http://www.iscresearch.com/isc-research-
newsletter/?id=32;  Retrieved February 19, 2012.

With respect to the emergence of “Inter-
national Schools” in India, the numbers are 
equally impressive:

International Schools in India

260 Number of schools offering all or part 
UK curriculum

26 Number of schools offering all or part 
US curriculum

259 Number of schools offering all or part 
international curriculum

Source: http://www.iscresearch.com/isc-research-
newsletter/?id=32; Retrieved February 19, 2012.

Simultaneous Expansion of Pe-
ripheral Services and For-Profit 
Companies
The emergence of for-profit, private schools 
has been a fact of international education 
for over two decades.  Though most inter-
national observers/educators are unsur-
prised, many are dismayed that profit mo-
tives and exclusive policies (corporate level 
ethics) are guiding the decision-making 
behavior of international school boards and 
directors.  However, you can hardly say that 
you are modeling “participative democracy” 
when the yearly tuitions of schools hover 
around (above?) U.S. $25,000 per year.  

The massive expansion of these schools has 
been accompanied by the expansion of the 
support agencies with which they associ-
ate:  professional training institutes, man-
agement and consulting firms, recruitment 
services, architectural and construction 
services, regional associations and a broad 
menu of professional memberships—an 
entire matrix of competitors who, for the 
time being are enjoying a growth industry 
in its boom years.

In such an environment, macro 
ethical questions can be ex-
tremely inconvenient.  It is most 
likely that corporate entities, in-
cluding the schools themselves, 
will make a separate peace with 
whatever regime controls access 
to and delivery of essential busi-

ness services.   In its January 2012 special 
section, “The Rise of State Capitalism,” the 
British news journal The Economist points 
out that traditional (U.S.) liberal capitalism 
is viewed by many as being too ineffective 
in controlling market forces and preventing 
precipitous economic downturns.  State-
owned enterprises account for 28 of the 
world’s 100 largest companies.  

The invisible hand of the market is giv-
ing way to the visible, and often au-

thoritarian, hand of state capitalism. The 
crisis of liberal capitalism has been ren-
dered more serious by the rise of a potent 
alternative: state capitalism, which tries to 
meld the powers of the state with the pow-
ers of capitalism. It depends on government 
to pick winners and promote economic 
growth. But it also uses capitalist tools such 
as listing state-owned companies on the 
stock market and embracing globalisation. 
(The Economist, “The Rise of State Capi-
talism.” January, 2012)

It is unlikely that “international” schools in 
East Asia—the area of greatest expansion 
in international schooling—will inculcate 
the classical democratic values under those 
circumstances.  In fact, the reverse may well 
be true.  A new cadre of young, globally 
aware, multilingual students may well be 
sufficient to shift the classical paradigms 
of democratic capitalism in the future.  
The schools will reflect—and follow—the 
emerging paradigms of new forms of capi-
talism. After all, the bottom line is now the 
revenue stream and not the propagation of 
values nested in a commitment to partici-
patory democracy.

Answering Macro Questions—
You Gotta’ Serve Somebody
One of the reasons that macro ethical ques-
tions are so daunting is that they seem to 
be beyond the ken of most normally intel-
ligent people who live their lives deeply 
immersed in their corporate and individual 
challenges.  Many would argue that macro 
issues of any kind are the realm of the di-
vine.  Yet, there is a way to reconcile the 
macro demands of imagining moral re-
sponsibility on a grand scale.  The reader is 
warned that it involves theology.  

The philosopher-theologian Paul Til-
lich (1886-1965) influenced an entire 

generation of post-war existentialist phi-
losophers and theologians, in particular be-
cause of his original attempts to reconcile 
faith and science, and the social sciences 
with theology.  Deeply influenced by Ru-
dolph Otto (The Idea of the Holy), Tillich 
realized that there are many things in life 
that are treated as if they were holy.  In fact, 
this explains why medieval architectural 
themes that we identify with holy places 
are frequently found repeated in museums, 
banks and places of “secular” holiness, like 
Supreme Court buildings and state houses.  

An important insight made by Tillich was 
that the ‘atheist’ and the ‘theist’ share a 
common point of view:  they both claim to 
know the truth.  With all respect to Chris-
topher Hitchens, his atheism made no sense 
on the face of it (which, in his least angry 
moments he would admit), because he lit-
erally could not honestly make a claim of 
absolute certainty (and Hitchens was hon-
est, albeit to a fault).  In fact, what he had 
was faith; he had a strong personal belief in 
the non-existence of a divinity.  One must 
separate his atheism from his condemna-
tion of human religion, which was much 
more cogently expressed and rational.

Tillich identified “god” as a “matter of 
ultimate concern.”  The phrase “ulti-

mate concern”…possesses a certain felici-
tous ambiguity….referring both to the act 
of faith and to the content of faith (Tillich, 
Dynamics of Faith, p. 10; quoted in Smith, 
2003).  “One can, according to Tillich, be 
ultimately concerned about anything, in-
cluding but not limited to one’s personal 
success, a national sovereignty, a political 
and social vision, the quest for scientific 
truth, or the God of the Bible. The content 
of faith, while of infinite importance to the 

RESEARCH IS THE KEY, cont'd page 12
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believer, is not significant with respect to its 
formal definition” (Smith, 2003, ¶14).  Of 
course, “…elevating to ultimacy a concern 
that is merely preliminary defines idolatry” 
(Tillich, Systematic Theology, 1:13).  Tillich’s 
Systematic Theology was awaited with great 
anticipation (coming as it did, shortly after 
his passing), and the in-joke was—given 
that Tillich had found a way to define all 
humans as believers without believing di-
rectly in God—“I love his Systematic Theol-
ogy—too bad he left God out of it.” 

When the bottom line becomes the 
top line, it is very easy to confuse the 

question of ultimacy.  In the end, who—
and what—are we working for?  There is a 
danger in avoiding the macro ethical ques-
tions, and it lies in making a commitment 
to one master but serving another.  Ethical 
practice involves the courage to pose macro 
ethical questions that center and focus cor-
porate and individual behavior.

The Corporate Paradigm in 
Education—At Odds with 
Original Intent?
Every generation reaches a point where it 
is felt that the treasured values of the past 
have been abandoned.  Our purpose here is 
not to issue a jeremiad or a philippic on the 
deteriorating moral values of corporatized 
education. Ozymandias, sunken in the 
sand, warns us that power and permanence 

are illusory conditions.  The princes on the 
steeple and all the pretty people who are 
guiding international education with the 
default mode of personal interest and profit 
are replicating, generating younger versions 
of themselves.  As I have interacted with 
administrators and taught teachers around 
the world, I have become aware that most 
of them 1) never intend to return to U.S. 
public education (and participate in the 
realization of the American promise), and 
2) intend to become wealthy.  Many are 
already living lives of privilege (in contexts 
of underdevelopment) using international 
schools as the base of their personal pur-
suits of adventure and pleasure.  

More than one international educator 
has asked me, “What’s wrong with 

getting rich, especially if you’re also good 
at what you do?”  For the life of me, I don’t 
know how to answer the question.  Noth-
ing.  There’s nothing at all wrong with that.  
We ride the crest of a wave, and when that 
wave breaks, another ascending wave wash-
es away the whorls and patterns of our infi-
nitely regressive and irretrievable past.

The corporate paradigm resolves its ethi-
cal conundrums internally, and the ethical 
behavior of individuals within the corpo-
ration adjusts to corporate expectations.  
Macro ethical concerns—without a plan-
ning model—are thrown willy-nilly to the 
side as the profit motive and the pleasure 
principle dominate institutional (and in-
ter-agency) behavior. At all points of the 

corporate matrix, the new slogan seems to 
be Keep the customer pacified. The dedicated 
lives of service and the creation and shar-
ing of universal values through school-
ing—the motivating factors for genera-
tions of bygone educators—may now be 
viewed as yesterday’s wave, washed away 
by the new world order. But you will serve 
somebody. 

Dr. Ketterer is Professor of Educational 
Resources and Executive Director of the 
International Endowment Foundation, 
Jacksonville State University, Alabama. 
jkettere@jsu.edu
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faced at a moment before suspending and 
terminating operations.

Systemic risk
A question for a trustee who may be read-
ing this: Are you aware of any imminent or 
latent situation that may lead to the per-
manent closing of your school?  One may 
wonder what thoughts were on the minds 
of the trustees of the Damascus, Syria, 
Community School a few years ago when 
it was forced to close within a few days by 
the Syrian government in retaliation for 
some action of the US government. Could 
they possibly have seen this political move 
coming requiring the sudden evacuation of 
all expatriate personnel?  More recently in 

Tripoli, Libya, with all its emergency pro-
cedures during that country’s civil strife, the 
school ceased operation with barely enough 
time to notify expatriate employees of an 
action plan that provided for their safe 
evacuation to Malta. This is the type of risk 
that may be handled by a school head to 
safeguard lives of employees and students.  

However, the systemic risk of the long-
term suspension of operation of a 

school (Monrovia, Liberia) or a permanent 
closing (Kabul and Kandahar, Afghanistan) 
has to be faced by a school’s board of trust-
ees.  The custom has been to face the mea-
sures needed to counteract these closings 
and protect the assets of the corporation 
only after the fact.  

Indeed, perhaps no means exist for boards 
to maintain their schools as going concerns 
under certain circumstances.  However, it is 

a far, far better thing to do to face these cir-
cumstances, creating alternate scenarios to 
protect the welfare of clients, stakeholders, 
students, the community, assets, records, 
etc., and to determine options, however far-
fetched and challenging, to maintain op-
erations throughout seemingly impossible 
circumstances. The protection of a school 
and/or a corporation and its maintenance 
as a going concern is the principal role of 
all boards

(The second part of this two-part article 
will present a variety of ideas of how a 
board of trustees may go about the ardu-
ous and necessary tasks of risk assessment, 
analysis, and management.) 

Dr. Brown is the Editor Emeritus of this 
journal and retired head of two schools in 
Latin America.  2417gilbrown@msn.com 
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EXCEPTIONAL CHILDREN

The Advisory Committee on 
Exceptional Children of the U.S. State 
Department Office of Overseas Schools 
 ... and What It Might Do For You

By Nancy RobinsonBack in the Dark Ages (mid-
1980’s and before), believe it or 
not, children with learning dif-
ferences were virtually absent 

from American Overseas Schools! Of 
course, this wasn’t really the case, but in 
many (certainly not all) overseas schools, 
such students, including those who were 
gifted (!), were pretty much persona non 
grata and denied admission or ignored if 
they happened to slip in.  

At all costs, families seeking admission for 
their children tried to hide evidence of their 
differences (“The records are in the luggage 
that hasn’t arrived yet,”), and few teachers 
or administrators had had much experi-
ence with accommodations that could 
support such students’ accomplishments 
in schools. Moreover, most of these inde-
pendent schools saw themselves as “college 
prep” and were dubious that special-needs 
students could succeed either during K-12 
or in college.

History
In 1986, the Office of Overseas Schools, 
under the leadership of Director Ernest 
Mannino and Regional Education Offi-
cer (REO) Carleton Bentz, asked Profes-
sor William Durden, of Johns Hopkins 
University, to assemble an advisory group 
of professionals with expertise in students’ 
special needs, to try to improve matters for 
this group. The first committee foray was 
in Brazil, where a collaborative “Optimal 
Match Network” of schools was created, 
with the combined leadership of Graded 
in Sao Paulo and the American School of 
Rio de Janeiro. Soon, “OLCs” (Optimal 
Learning Centers) were created at some 
medium-size schools, and the climate for 
students with learning differences began to 
change.

Members of the advisory committee began 
by visiting AASSA (Association of Ameri-
can Schools in South America) conferences 

and schools, but soon we found ourselves 
invited to almost every other region for 
annual conferences and school consulta-
tions.  With the support of A/OS, directors 
of the regional association partnered with 
the committee and in turn began to provide 
leadership for their schools to recognize the 
issues involved. Admissions practices, staff-
ing and hiring priorities, teaching methods, 
and above all, a climate of acceptance, be-
gan to change – as, indeed, they were si-
multaneously beginning to change in the 
United States. Public schools in the United 
States accommodated their practices to 
new mandates, but of course such man-
dates did not apply to independent schools 
at home or abroad.

Committee members have continued 
over this twenty-six year period to of-

fer workshops at conferences and to con-
sult in person with a great many overseas 
schools to which they have been invited.  
Many schools have established learning re-
source centers of their own, staffed by learn-
ing-disabilities specialists and sometimes 
school psychologists, and have increased 
their abilities to spot and to challenge stu-
dents who are significantly academically 
advanced. 

A few regions have established networks 
with shared personnel.  In the process, 
many more students have been well served. 
Furthermore, many more teachers have 
experienced that precious sense of accom-
plishment that comes with helping a strug-
gling student to become successful, or with 
replacing reluctance and discouragement 
with eagerness and confidence. 

How much of this difference can be as-
cribed to the work of the committee?  

Clearly, the zeitgeist has changed over the 
past quarter century, but we do believe that 
we’ve facilitated improvements for special-
needs students that otherwise might not 

have spread so widely or so rapidly in the 
overseas schools.

OMNI (Optimal Match Network 
Institute)
Early in our history, Jim Morris, at AAS-
SA, with support from A/OS, established 
summer OMNI sessions taught by first-
rate specialists. These took place originally 
in Florida, then for a time in Virginia or 
Maryland, and now, with the joint leader-
ship of A/OS and Elsa Lamb of AAIE, 
back in Florida.  The workshops are devot-
ed to helping teachers, learning specialists, 
and administrators support students whose 
special needs may include learning disabili-
ties of all kinds, autism-spectrum disorders, 
attention deficit and other behavioral/ex-
ecutive control issues, ESL, and so on. 

Gifted students are also a frequent topic 
because contrary to widespread belief, 

it isn’t true that they’ll do just fine on their 
own! Topics differ from year to year, and A/
OS makes grants available to the overseas 
schools it assists around the world to pro-
mote global participation.  

This year, OMNI will take place June 24-
26 at Nova University in Fort Lauderdale, 
Florida.  The strand on diverse learn-
ers, taught by Yvonne Bui, Ph.D., of the 
University of San Francisco, will focus on 
providing a variety of instructional strate-
gies including differentiated instruction, 
universal design for learning, accommoda-
tions and modifications, graphic organizers, 
and learning strategies from the Strategic 
Instruction Model (SIM) developed at the 
University of Kansas.

Growth of the Committee
In response to increased enthusiasm for 
this enterprise, the core committee, most 
of them university professors, has recruited 
a cohort of associates with similar exper-
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Just about anyone who has ever served 
on a board has experienced at least one 
meeting that went on for hours.  Cer-

tainly, there are occasions at every school 
where the agenda is crowded with impor-
tant items requiring extensive discussion, 
but this article is focused on ideas to help 
boards that routinely find their meetings 
extending late into the night.

An earlier column in this journal noted the 
importance of the board chair and the need 
for establishing a climate of trust to ensure 
good governance, so with that in place, 
some best practices reported from the field 
of AAIE schools follow.

First, don’t just plan month-to-month, 
know where you are going.  Sharon 

Hennessy’s board at the Taipei American 
School uses a “Roadmap” that determines 
key areas to be addressed each month.  
Their Roadmap is reviewed and adopted in 
August and provides structure for all meet-
ings during the year. 

From the International School of Stavan-
ger (Norway), Linda Duevel reports that 
another good thing to do in August is to 
focus on process and review the board’s 
working rules for good governance, setting 
targets for the year. 

Once the journey is underway, every board 
needs current information to assess if they 
are on course.  Rather than relying on time-
consuming committee reports, many have 
adopted a “dashboard” approach. NAIS 
calls these “Markers of Success” and they 
provide the means for the Board to hold 
the administration accountable for student 
outcomes, enrollment management, finan-
cial equilibrium, annual giving, etc.

Even with the year planned, and with 
processes on how to get along agreed 

upon and a method identified for monitor-
ing progress, meetings can still go off-track, 
starting with Heads who bring administra-
tive items to the board for discussion or de-
cisions.  Boards deal with questions of what 
is wanted, why it’s important and then 
quantifying the extent to which it should 
be offered.  Heads that bother their boards 
with matters of how something is to hap-

pen, who is going to do it (and when and 
where) are not only extending board meet-
ings unnecessarily, but they are inviting 
micro-management.  Dick Chait advises to 
“Focus on the whales in the pool, not the 
paramecium.”  

Or, as James Barksdale, Netscape CEO 
says, “Make sure the main thing is really 
the main thing.”

Good board meetings start with a meet-
ing between the Chair and the Head 

to plan the agenda . . . and not just relying 
on the same format traditionally used.  In 

Addis Ababa, Jim Laney reports they have 
reoriented Board meetings away from typi-
cal “reports” to a more strategic focus.  Each 
meeting includes an educational program 
or topic, starting with their mission and 
beliefs (how differentiation, for example, 
helps them achieve their mission, or where 
it comes from in their beliefs), followed by a 
briefing on best practices from the research, 
including an explanation of how it is imple-
mented in the elementary, middle and high 
school.  They end up with what their next 
steps are and what might be needed from 
the Board or how it will be addressed in the 
budget to get there. In other words, ICS 
Addis doesn’t use a standard agenda with 
as many “items” as they used to; rather, they 
build the agenda for each meeting around 
outcomes and purposes. 

Even that sort of meeting can drone on.  

That was not the 
case Kevin Dun-
ning found when he 
arrived at the Hong Kong International 
School last year.  He encountered board 
meetings he called “downright pleasurable!”   
To assist the Chair in moving things along, 
one Board member functioned as a time-
keeper, which at least alerts the group that 
time for discussion is nearing a conclusion.  

Kevin mentions his board also evaluates 
itself not only as a collective unit, but 

also as individuals.  Those individual assess-
ments are then shared with each member 
by a sub-committee of the Board, indicat-
ing what the growth areas for each member 
might be.   Their openness to constructive 
criticism sets the right tone for moving for-
ward on the big issues the schools faces.   

Still, meetings can and will sometimes do 
go off-target and it’s helpful to foresee the 
causes.  In a CIS survey of boards a few 
years ago, Alan Conkey reports the main 
reasons include:

• Surprise topic raised not on agenda
• Time limits placed on agenda items 

are overlooked
• Board gets into too much detail
• Personal agenda items brought up
• Educational issues brought up by 

members
• Sometimes interruptions from the 

floor (Note: only 25% of boards sur-
veyed meet in public)

• Loose cannon on the Board
John Roberts (International School of Ke-
nya) would certainly agree with the first 
item on Alan’s list.  His board and com-
mittees never include an “A.O.B.” item: 
Any Other Business.  Unless it is a real 
emergency, such items can wait till the next 
meeting. 

Dr. Ambrose is a consultant with Search-
Associates; jambrose@searchassociates.com

GOVNET NOTES

Good Governance: What Works (Part II)
By Jim Ambrose

Good board meetings start 

with a meeting between the 

Chair and the Head to plan 

the agenda . . .  and not just 

relying on the same format 

traditionally used. 
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tise who can help to meet the invitations 
from regional associations and schools. A 
list of current members and associates is 
appended.

What can the Committee do for 
you? 
In addition to OMNI, here are some of 
the things that members of the committee 
and associates usually do, when asked. Their 
travel and lodging expenses are provided by 
the committee’s budget, and both commit-
tee members and associates volunteer their 
time.  Of course, they are very appreciative 
of your hospitality!

• Workshops and shorter presentations 
at regional conferences on the topics 
I’ve described.

• School visits, including workshops for 
teachers, consultations about individ-
ual children and families, adaptations 
that might enhance those students’ 
success, services you might be contem-
plating, and working with specialists, if 
you have them. 

• Meeting with American families at the 

Embassy (often with one of your staff 
there as well).

• Exploring other schools in your area 
that might be suitable for students 
whose disabilities are more severe than 
you are able to serve. 

• Facilitating testing for applicants for 
special allowances who are U.S. gov-
ernment dependents and e-mail con-
sultation with their families.

• E-mail correspondence about ques-
tions you may have.

How do we access these services?  
Contact your area REO at A/OS, who can 
identify appropriate committee members 
or associates and arrange matters for you. 
The REO who works most closely with the 
Committee in general is Bill Scotti, with 
the guidance and support of the Office’s 
Director, Keith Miller.  If, as Committee 
Chair, I can assist you, please let me know 
as well. Let us hear from you!

Committee Members
(HC = highly capable, LD = learning disabili-
ties,  B = behavioral issues)

Phyllis Aldrich (HC)
Yvonne Bui (LD,B)
Susan Grant (LD, B)
Sylvia Linan-Thompson (ELL)
Michele Mazzocco (LD, esp. math)
Nancy Robinson (HC, LD,B)
Chuck Rowins (HC)
Pam Ward (HC, LD)
REO:  Bill Scotti

Associates
Susan Baum (HC, LD)
Donald Deshler (LD, B)
Gary Greene (LD)
Layne Kalbfleisch (HC, LD, B)
Belinda Dunnick Karge (LD)
Keith Lenz (LD, B)
Nancy Letts (LD)
Susan Lowell (LD)
Benjamin Shifrin (LD, B)
Vicki Sudhalter (LD)
Anna Sugarman (HC)
Sharon Vaughn (LD) 

Dr. Nancy M. Robinson, (Ph.D.) is the 
Chair of The Advisory Committee on Ex-
ceptional Children of the U.S. State Depart-
ment Office of Overseas Schools (capable@u.
washington.edu) 

The College Board and University of Cambridge International Examinations Develop AP Cambridge 
Capstone Program  
 
The College Board and University of Cambridge International Examinations are collaborating to offer the 
AP | Cambridge Capstone Program and Credential for secondary school students, designed to equip 
students with knowledge and skills that are increasingly valued by universities and necessary for life in 
an interconnected world in the 21st century. 
 
The AP | Cambridge Capstone Program and Credential combines the in-depth subject-matter study 
offered through Advanced Placement® (AP®) courses and exams with the interdisciplinary global 
seminar curricula and the assessment of research projects and presentations offered by University of 
Cambridge International Examinations.  
 
Fifteen secondary schools from around the world have been selected to participate in the AP | 
Cambridge Capstone Program and Credential two-year pilot program scheduled to begin in September 
2012. Among the schools that will be involved is Hong Kong International School, an international 
private school consistently ranked as one of the top international private schools in the world.  
 
During the duration of the pilot in the next two years, the higher education advisory committees of the 
College Board and University of Cambridge International Examinations will be sharing information about 
this new program with college and university officials nationwide to raise awareness and understanding 
of the AP | Cambridge Capstone Program.  

For more information, email The College Board at international@collegeboard.org. 
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SThe first issue with ethics is the 
necessity of arriving at a consen-
sus about what the word means in 
terms of practical behavior and the 

generation of an anticipatory set of rules.  
I’m afraid that it is on first premises that we 
must all agree to disagree, or at least, agree 
that none of our definitions will adequately 
encompass the realm of ethical disputes 
and concerns that we all have.  We may 
think we agree at some point, only to dis-
cover through confronting some complex 
question that we do not agree at all.  Those 
of us who studied Ethics 101 (the antedilu-
vians among us) invariably discovered that 
studying ethics is like chewing raw wheat 
or fresh macadam (which we used to do 
back before asphalt became tar-based and 
poisonous).  One is left with a gummy wad 
that resists further reduction and cannot be 
swallowed whole.

Is your analytical point of departure 
macro-, corporate, or individual ( John-

son and Scholes)?  Is your ethical decision-
making situational, existential, ontological 
or teleological?   Is your focus “civic virtue” 
or salvation? Are your ethical conclusions 
absolute—assuming a moral code that may 
or may not be related to a religious or phil-
osophical tradition—or relativistic?

What guides you on the ethical play-
ground—that is, the place where you 
live, learn and share as you make your 
way through life?  Or do you refuse to be 

guided, and thus unguided, seek your way 
along the ridge without line or light?  Are 
you simply doing what you are told to 
do?  Lord Moulton, a nineteenth-century 
British parliamentarian, spoke of ethics as 
“obedience to the unenforceable.”  There 
is, in that pithy phrase, the suggestion of 
the agency of choice and the inevitability of 
decision-making.

Most leaders share a sense that a 
“moral compass” is an essential part 

of the professional toolkit.  We use our 
compass to traverse the rugged topogra-
phy of complex abstractions like leadership 
and school climate. Frequently, stakeholders 
in school communities set off on different 
paths without attempting to map out the 

territory in ethical terms.  I would imagine 
that we usually, very generously, call those 
“schools in decline.”  

The contributors to this section—Ethi-
cal Leadership, Ethical Schools, and 

School Climate—are story tellers, builders, 
even heroes. They are agents, not products, 
of their own professional lives.  Let us re-
member Emerson, quoting Socrates, who 
spoke through Plato: “The unexamined life 
is hardly worth living.”   The ethical de-
mand we live as school leaders is to accept 
that, although there may not be a single 
path in any absolute sense, we must have 
the courage to seek a path broad enough 
to unify the community in shared purpose.   
We are grateful to the contributors for as-
sisting us in mapping out the broad param-
eters of this fascinating terrain. 

Dr. Ketterer is InterED's editor. He is As-
sociate Professor of Educational Resources 
and Executive Director of the International 
Endowment Foundation, Jacksonville State 
University, Alabama. jkettere@jsu.edu
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An Interview with Leigh Hafrey

By John KettererIntroduction  

Since 1995, Dr. Leigh Hafrey has 
been Senior Lecturer in the Be-
havioral and Policy Sciences at the 
MIT Sloan School of Manage-

ment, teaching in the MBA, MIT-China, 
Leaders for Global Operations and other 
programs. Since the mid-90’s, he has also 
moderated The Aspen Institute’s Seminar 
in Leadership, Values, and the Good So-
ciety, as well as other seminars sponsored 
by the U.S. parent organization and its in-
ternational affiliates. A former staff editor 
at The New York Times Book Review, Ha-
frey has published book translations from 
French and German and reports, essays, 
reviews, and interviews in The New York 
Times and other American and European 
periodicals. His book on how people use 
story to articulate ethical norms, The Story 
of Success: Five Steps to Mastering Ethics 
in Business, appeared in 2005. Dr. Hafrey 
show-cased his ethical approach at the 
AAIE Annual Meeting in Boston (Febru-
ary, 2012). This interview is the result of our 
continuing conversation, pre-, during, and 
post conference.

The Story of Success (2005)
In his book, The Story of Success: Five Steps 
to Mastering Ethics in Business (2005), Dr. 
Hafrey draws on a wealth of seminar, train-
ing and consulting experience.  He of-
fers a framework to ethical practice based 
on 5 steps, which he goes on to illustrate 
through stories:  1) speak up, speak out; 2) 
see the big picture; 3) break the rules, make 
the rules, absorb the costs; 4) tell good sto-
ries; and 5) test for truth (pp. 13-14).  Dr. 
Hafrey accomplishes his objectives by skill-
fully leading the reader (conference or sem-
inar participant; MBA student or CEO) 
through a careful interpretation of works 
of literature, film and cultural artifacts with 
the aim of deriving the ethical truths which 
they may yield when observed through the 
lens of ethical standards.

QEd:  How does this framework promote 
ethical postures in business settings? 

LH:  The five steps generate intellectual 
coherence and autonomy for the individual 
actor, and with it, ethical responsibility for 
his or her actions.  Note that I argue you 
can start with any one of the five steps; ulti-
mately, it’s the experience of the whole that 
forges the link between intellectual engage-
ment and business practice.

QEd: While your colleague Dr. Senge tasks 
leaders with telling a tale that will mo-

tivate and align all efforts with the “company 
story,” you seem to approach the topic different-
ly, by allowing, even encouraging, divergent 
interpretations of a story as individuals define 
themselves and clarify their own thinking.  
Certainly, many of your examples (characters 
in film and literature) are oppositional in na-
ture.    Is oppositional behavior a characteristic 
of ethical or effective leaders?  

LH: The leader needn’t overtly challenge 
the status quo, but he or she does need to 
assess it.  People up and down the hierarchy 
of an organization have the same obliga-
tion, and both they and their organizations 
accede to effective leadership by having 
made a commitment to that objectivity 
early on.  In operational terms, the insights 
gained by the individual and the organiza-
tion translate as strategic efficacy.

QEd: Would it be accurate to say that your 
approach to “ethics in business” is based 

on a values clarification model, and is essen-
tially a group process?  

LH: We all believe in acting on our values, 
but often have a hard time defining them.  
Group process—even in the casual con-
versations we have with friends—helps us 
articulate our values, especially given that 
most of us have multiple or mixed motives.  
The oppositional stance you detect in my 
work, though, also points to the role of the 

individual in articulating his or her values.  
This might still be a matter of group pro-
cess:  we may come to our unique perspec-
tive by juxtaposing, and where necessary, 
contrasting affiliations with multiple com-
munities (global society today), or finding 
our way to a fundamental humanity that 
is often buried in the business of daily life 
(see Thoreau).  It’s also possible, though, 
that we as individuals recognize the pos-
sibility and risks of group-think under any 
circumstances (tyranny of the majority), 
and therefore walk away or speak up, based 
on an atomist sense of what’s right. 

QEd: In your discussion of Ang Lee’s 
Crouching Tiger, Hidden Dragon you 

note the existence of the “World of the Warrior” 
(jiang hu):  “Like our professional sphere to-
day, the world of the warrior depends on a ful-
ly articulated sense of ethics, a code that resides 
in the individual and determines his or her 
every action.  …Theirs is a deeply meritocratic 
world, governed by a mentoring spirit that 
fosters multiple local hierarchies of master and 
disciple” (p. 72).   Immediately thereafter you 
introduce the initiative of the World Economic 
Forum’s Global Leaders for Tomorrow to draft 
and disseminate a proposed “Hippocratic oath” 
for Business.  The author, Angel Cabrera, is the 
director of the Instituto de Empresa (Spain).  
Do you believe that unspoken codes, when 
made formally, might have the effect of guid-
ing behaviors in the professional business fields 
(and discouraging or suppressing negative be-
haviors)?  

LH: Oaths are very much a part of a profes-
sional stance on the world.  They remind us 
succinctly of our circumstances and com-
mitments, and offer psychological support 
as we engage challenges to the values that 
we believe drive our practice.  However, 
that support can sometimes translate as a 
drag on innovation, which goes far to ex-
plain the business community’s resistance 
to a comprehensive business oath.   

QEd:  In terms of the “big picture,” Cabre-
ra’s oath focuses on 1) expertise; 2) ethical 

standards, and 3) service to individuals in the 
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larger society (p. 75). How might such an oath 
change or redirect the ethical priorities of large 
corporations?  

LH: If business practitioners adhere to 
these three criteria—and many do, even in 
the absence of an oath—they will enable 
a broader conversation about the value of 
business and business enterprises to the so-
ciety as a whole.  We need to insure a place 
for the market, but in so doing, recognize 
that it is just one component of an environ-
ment that ensures we all flourish.

QEd: You quote Kenan Sahin, CEO of 
TIAX, LLC as saying, “Businesspeople 

are not professionals, they are leaders!”  “Pro-
fessionals have influence, leaders have power” 
(p. 76).  You later make the observation that 
leaders of business have so much influence that 
they are often in the company of those who run 
national governments.  You mention that “…
the professional sits astride the dividing line 
between authority and freedom, responsibil-
ity and rights” (p.80).  What are the ethical 
implications of falling too far to either side of 
that line?  Are there advantages to “living on 
the line”? 

LH:  “Living on the line” takes us back to 
your initial question about the role of op-
position in my definition of ethical leader-
ship:  we all have an obligation to recognize 
the dominant values in our environment, 
even as we also recognize that any values 
formula based on one trait or constellation 
of traits destroys the variety of human exis-
tence.  “Living on the line” can be exhaust-
ing and disorienting, but as a lifestyle, it 
confers benefits that far exceed its costs to 
the individual and society.

QEd: Do you think the massive pay dif-
ferential between the average American 

worker and the executive level of companies 
are sustainable?  Are they defendable from any 
ethical viewpoint?  

LH: Given Americans’ ideological commit-
ment to democracy and equality of oppor-
tunity, the current pay differential between 
worker and executive is not sustainable.  
That said, we have arrived at our current 
situation because the differential is ethi-
cally defensible, in the abstract:  equality of 

opportunity says nothing about equality of 
outcome, indeed depends in its simple form 
on a system that sets no upward limit to 
individual achievement.  We channel this 
view as “freedom,” even when it generates 
massive inequality, because tempering it 
involves multiple players and agendas, and 
therefore sullies the purity of our commit-
ments; it also limits our potential to be the 
one, or one of the few, who actually does 
outstrip the pack.  As a people, we periodi-
cally come to grips with the shortcomings 
of our own principles, and the pendulum 
swings back; it’s probably time for that to 
happen on executive compensation and re-
lated practices.

QEd: With respect to classroom methodol-
ogy, how do you approach the discussion 

of a film or a work of literature with MBA 
students?  How do you frame the discussion, 
and how do you elicit focused responses?  

LH: I work with stories because all evi-
dence suggests that everyone enjoys and 
understands and tells them.  I structure my 
seminars according to broad themes, and 
then fill the modules with stories that feel 
sufficiently open-ended to allow multiple 
interpretations.  That openness guarantees 
a broad range of participants the opportu-
nity to find the piece of a text or film that 
makes most sense to them:  in a 90-minute 
session, then, eliciting input and interpreta-
tion from as many people as possible means 
that each participant benefits from all of 
those different interpretations, as well as 
the occasional consensus on meaning.  No 
two iterations of a class on a specific text—
say, Florian Henckel von Donnersmarck’s 
film The Lives of Others—are the same:  
moderating these sessions is an exercise in 
improvisation, with all of the risks and ex-
citement that that engenders.  The modera-
tor has to remember what people have said, 
and who has said it, and imagine where 
the group might be in the discussion 10 
minutes down the road, given the content 
people have just put on the table.  Partici-
pants quickly grasp the process, and their 
ownership of it:  individual and collective 
exploration is a goal in itself; no matter how 
apparently unfocused the comment, it can 
be shown to foster comprehension for oth-
ers, and the group as a whole. 

QEd: Does state corporatist strategy give 
the Chinese an advantage over the U.S. 

in the commercial trade sector?  Are there un-
reconciled ethical dilemmas there that the U.S. 
must confront?  

LH: Many observers of the Chinese scene 
of the past 10-15 years recognize the proce-
dural advantage of linking market mecha-
nisms to a centralized political agenda:  the 
massive and speedy development of China’s 
coastal cities demonstrates the efficiency 
of that combination.  At the same time, it 
comes with equally massive and—as in the 
U.S.—growing inequality, unrest in less fa-
vored areas of the country, and at best im-
perfect control from the center.  All of these 
represent potential challenges to the U.S., 
but also opportunities for collaboration and 
mutual aid.   

QEd: It would seem that international 
schools that exist and operate in the con-

text of state control might be forced into co-
operating with a value system that cannot be 
reconciled to the value system(s) espoused by the 
school itself.  Is this simply the price of doing 
business in Asia?  

LH: In the Middle East and East Asia, au-
thorities increasingly see the need for what 
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Americans term a liberal-arts education, 
and are willing, even eager, to spend money 
to import some version of it.  I wonder to 
what extent the disjunction between inter-
national educational standards and local 
constraint is a class issue, one that Ameri-
cans experience domestically as well:  if so, 
then the conflict of values between a lib-
eral-arts-oriented, cosmopolitan curricu-
lum and local political or cultural premises 
comes down to what the society can afford, 
and to whom it grants the benefit of that 
wealth.

QEd: In Chapter 4 you discuss the dis-
agreement between two Chinese stu-

dents about the currency of the Confucian 
virtues.  Your student, Richard, argues that 
“We are a Confucian culture” (p. 119). Ser-
ena replies “Confucius is outdated…but he is 
in our hearts. What he wants—rule by moral 
force—is instrumentally out of date” (120). 
Her observation seems to have affected you sig-
nificantly and you question, I believe, whether 
moral codes are ever out of date.   To what ex-
tent do you believe that Confucian values are 
being revived in China?  Are Chinese corpo-
rate leaders, including the party, inclined to 
reconcile communist paradigms with the rights 
and responsibilities of the individual citizen?  

LH:  The students with whom I worked in 
China in 2001-2010 had Confucian values 
at their fingertips, whether or not they be-
longed to a traditional culture club on their 
campus; the same is true for Chinese and 
Chinese-American students with whom I 
have worked in the U.S.  You cannot put 
away these factors, and current leaders in 
both the public and the private sector in 
China have, to my knowledge, given no sign 
that they wish to do so.  Confucius empha-
sized individual responsibility as much as 
he did rites and decorum in his thoughts 
on government, so the individual remains a 
significant factor in the Chinese leadership 
equation.  In both East and West, though, 
the adaptive and—to give Serena her due—
instrumental question is:  for whom/what 
does one perfect oneself—the individual 
him- or herself, the larger society, or some-
thing bigger than either?

QEd: “That judgment—testing for truth—
may be the only aspect of the good society 

that matters in the end, and that survives any 
given version of it.  Richard Ross [a CEO who 
perished in the World Trade Center attacks of 
9/11] believed that people were the substance 
of corporations, and he stressed business ethics 
as a way of protecting them; he tested fro truth 
by listening to his clients and helping them lis-
ten to themselves” (p. 164).  Do judging and 
testing for truth, then, provide us with a tem-
plate for ethical action in business?  

LH: Judging and testing for truth are fun-
damental to ethical action in business, but 
as Story of Success makes clear, they are 
just one of multiple steps toward that end.

QEd: An old argument in American 
politics is that the leader must be free of 

character flaws or weaknesses.  I want to use 
a quote from your book that seems to address 
that, and invite you to comment more fully. 
“…the flaws borne by the leader do not dimin-
ish the effect of their stories on us.  If anything, 
their value for the society as a whole lies in 
their permanent instigation of disagreement, 
pushing us to debate, shape, and reshape our 
dreams, and society itself.  This model has the 
feel of the market, the give and take of the deal, 
the recognition that we will occasionally fail in 
our negotiations and our respect for one anoth-
er, but that we will continue to work to create 
wealth because wealth comes in many forms 
and for many players” (p. 165).  

LH: What is the leadership value of beau-
ty?  I use stories because, at their best, they 
raise the individual—both teller and listen-
er—above their individual failings, and give 
them concrete access to higher principle.  
A story’s beauty inheres in that creative, 
aesthetic, and ethical success:  we honor 
story-tellers for their ability to transform 
moments, not their own personality.  

QEd: “…stories of the good society always 
keep us watching the far horizon of 

hope.”  Do you have any final comments about 
your book, and the importance of an ethical 
framework in business?  

LH: Every business operates according to 
an ethical framework:  the question is, does 
that framework square with the codes of 

the society at large, and the individuals in 
the corporation?

Washington, D.C. School District 
(DCPS)—A Case Study in Three 
Parts

QEd: Case Study A, “Choosing a Chan-
cellor,” begins with the description of a 

failed school district in total academic and or-
ganizational disarray.  You focus on the oppo-
sitional energy of one board member—Victor 
Reinoso—who was very clear that he intended 
to bring his “business background to the school 
board, and that [I] was going to be about out-
comes” (Hafrey & Reavis, A, p. 3).  As noted 
in our discussion of The Story of Success, you 
seem to focus a great deal of decision-making 
on oppositional leadership.  Do you think that 
the business model (especially, the focus on out-
comes rather than processes) is the preferred 
model for U.S. public schooling? 

LH: Business offers a model for certain as-
pects of any educational system, including 
U.S. public schools.  Most if not all human 
endeavor has a business component, and 
we do well to recognize and work with that 
fact.  At the same time, we all have non-
material needs that deserve equal time and 
attention:  combining the two generates our 
best chance of a successful school system.

QEd: We note that Reinoso felt that school 
board members avoided conflict or con-

frontation at all costs, and even began to see 
the school system as belonging to them (Ibid., 
p. 4).   Are boards of directors generally an 
obstacle to substantive change and improve-
ment?  Do you think this is true generally of 
the “world of business” or is it applicable to 
school systems?  

LH: Boards can in fact make a significant 
difference for good in the operations of an 
organization, if properly composed and 
managed.

QEd: After the election of Mayor Fenty 
(November, 2006), formerly a repre-

sentative of Ward 4 of the DC Council and a 
staunch supporter of Mr. Reinoso, Reinoso was 
given practically carte blanche power to gather 
data and prepare the reorganization of the 
DCPS.  In terms of your premises in The Story 

HAFREY INTERVIEW, 
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of Success, is this a justifiable circumvention of 
the political process or simply a case of a leader 
imposing a mastery model on a resistant, in-
transigent school system? 

LH: You will remember that one of the 
stages of SoS was “break the rules, make 
the rules, absorb the cost.”  This is a ver-
sion of civil disobedience, where protes-
tors recognize and accept the cost of doing 
things differently.  The three central charac-
ters in the DCPS cases all argue now that 
they wouldn’t have done things differently 
then, even if they had known the outcome 
four years later. They were making a public 
statement through their actions in 2007-
2010, and though they may have been naïve 
in believing that they would prevail on all 
fronts, the statement nevertheless stands.  

QEd: After Michelle Rhee was hired 
through an extraordinary process (not 

overseen by the board), she immediately took 
on the staffing rules of the teachers’ union 
contracts.  She is quoted as saying, “You can-
not hold principals accountable for student 
achievement and not let them pick the team to 
get the job done. No CEO could run a company 
that way” (Ibid., p. 11).  What are the ethi-
cal standards at play in this type of high stakes 
situation, and how can they be reconciled with 
the demands for accountability?  

LH: Rhee saw herself as accountable first 
to the children in the DCPS system, not 
the adults who staffed it.  This seems to 
me a quintessential ethical challenge:  two 
groups, each with valid concerns, demand 
solutions that appear not to coincide.

QEd: After Mayor Fenty took control 
of the school district with Ms. Rhee as 

Chancellor, Mr. Reinoso continued playing a 
major role as Deputy Mayor for Education.  
A reform team supported the decision to out-
source IT and the school system’s food service 
operation (both of which were hemorrhaging 
money).  Rhee eventually became involved in 
a highly publicized court battle with the WTU 
over the “mass firing” of teachers, the attempt 
to reduce the number of tenured teachers, and 
the introduction of an optional merit pay plan.  
The district was able to show significant im-
provements in math and reading proficiency 
(as well as document impressive savings and 

improvements in the area of facilities manage-
ment):  
Elementary Schools

2006 2007 2006 2009
Reading 37 38 46 49
Math 26 29 40 49

 And,

Secondary Schools

2006 2007 2006 2009
Reading 29 30 39 41
Math 23 27 36 40

(Source:  Hafrey and Reavis, B, p. 13).  

QEd: An embattled Chancellor Rhee was 
quoted as saying:  “In order to have a 

successful organization, you have to have ac-
countability. You have to have one person who 
is in charge. You can’t run an organization 
by committee-by-consensus and you certainly 
can’t through an elected body that has lots of 
various interests in different things” (Hafrey 
and Reavis, B, p. 13). The question:  is the 
story of DCPS the narrative of a visionary 
group of professionals operating from a busi-
ness model who are confounded by the confu-
sion of political agendas that form the complex 
social matrix of large public schools?  Must it 
always be so?  

LH: To return to an earlier question and 
my answer, business models address one as-
pect of organizational life, just as political 
models address another; and we can add to 
them a focus on culture, faith, etc.  These 
must coexist, and if properly managed, can 
support one another.

QEd: In September, 2010 Vincent Gray 
(Chairman of the Washington, DC 

Council) defeated Mayor Fenty in the demo-
cratic primary and went on to win the general 
election in November.  Commented Mayor 
Fenty, “Intuitively, everyone agrees the schools 
should be excellent, but why aren’t they excel-
lent?  The reason is that the decision that have 
to be made to make them excellent upset people, 
and politicians are not in the business of upset-
ting people because it increases the chance they 
won’t get reelected” (Hafrey and Reavis, C, p. 

3).  Question:  Do all educational questions 
come down to a decision between quality and 
political survival?  

LH: Do we invariably race to the bottom?  
I don’t think so, in education or any other 
human endeavor.  Survival matters, but it 
takes many different forms, not always a 
literal preservation of body, opinion, or po-
sition.  

QEd: Quote from Adrian Fenty, former 
mayor of Washington, D.C.:  “So the 

question is, is there such a thing as too much 
change? Do you actually hamper the ability 
to get things done by introducing too much 
change?  There is some line out there that you 
can cross where you’re making so many changes 
that you’re risking your ability to continue on 
in a leadership position." (Ibid., p.1)  Dr. Ha-
frey, the question I see relates back to the risk-
taking behavior of leaders and their willing-
ness, as you suggest in your book, to “take the 
consequences.”  Are leaders condemned always 
to ride the political wave from the highest to 
the lowest spot, and then swim away from the 
(nearly inevitable) wreck in search of some-
thing else that will float?  Or is there a middle 
way that was lost on the quondam reformers 
of DCPS?  

LH: It’s too early to conclude that the 
experiment described in “DCPS” A-B-
C ended in a “wreck.”  The protagonists 
themselves certainly recognized that com-
promise might produce less controversial 
outcomes, but made a judgment call that 
they had to proceed as they did.  Remem-
ber that, in human affairs, individuals don’t 
just ride waves:  they sometimes produce 
them, and then either ride them or help 
others to do so.

QEd: What lessons, in the end, might in-
ternational school Board Members and 

School Heads take from the example of DCPS?  

LH: In line with the teaching method I 
outline for my ethics seminars, I hope that 
board members and school heads will read 
the story of DCPS with their own, but also 
their colleagues’, experiences in mind.  The 
cases themselves showcase a broad range 
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of responses to the reforms put in place 
by Fenty, Reinoso, and Rhee, and no one 
should come away from the cases feeling 
that there’s one right answer.  

General Questions

QEd: Generally, are ethical premises and 
choices high on the list of profit-making 

institutions?  At times you speak of a “revolu-
tion” (and I understand that you do not mean 
armed conflict)—does that mean that profit-
oriented corporations should begin to incorpo-
rate ethical considerations?  

LH: When Milton Friedman published 
“The Social Responsibility of Business Is 
to Increase its Profits” (NYT Magazine, 
Sept. 13, 1970), he meant it as more than 
an ironic subversion of what he saw as left 
intellectuals’ biases on business.  Turning a 
profit does represent an ethical commit-
ment in its own right, as amplified by the 
notion of fiduciary responsibility; loyalty 
and care are solid values, and not just for 
businesspeople.  That said, board mem-
bers, executives, lower-level managers, and 
employees all have an obligation to think 
about why they do what they do, and how 
they do it.  To tie this question back to the 
education at the heart of “DCPS,” our so-
cieties need to insure that we all, as indi-
viduals, employees, and citizens, have the 
knowledge and mental skills to reflect on 
our and our organizations’ place in society, 
and the kind of society in which we want 
that place.  

QEd: In the specific case of Apple ™, what 
can you say about the ethical dilemma 

presented by the horrendous work conditions of 
people who work in the Apple assembly plants 
in China?  

LH: Having taught in China and other de-
veloping countries, I have had ample con-
firmation that many people would prefer 
work in atrocious conditions to no work at 
all.  That said, I taught Foxconn as a live 
case in China in June 2010, after the spate 
of suicides there, and heard the other side 
as well:  that government, consumers, buy-

ers, and suppliers all have an obligation to 
the people who make the products in ques-
tion.  Many Americans would make the 
same argument, and so we need to come 
to a consensus globally on how to enforce 
those minimum standards.  For all of its 
failings, the U.N. may represent our best 
hope of getting to that place.

QEd: It seems to me that transnational 
corporations run into an increased pos-

sibility of cross-cultural exploitation.  How 
might international business (and interna-
tional schools, in particular) address that pit-
fall?  

LH: Are you saying that the TNC’s will 
exploit, or be exploited?  Either way, my 
answer to the previous question stands!

QEd: Do you think the ethical obliga-
tions of corporate (i.e., for-profit) schools 

are coextensive with the ethical obligations of 
business.  In what ways do they differ? 

LH: If you accept my argument for a stake-
holder over a shareholder view of business, 
that is, one that assigns business a respon-
sibility to multiple constituencies, then yes, 
for-profit schools have ethical obligations 
like those of any other business.  I accept 
the notion that education transcends both 
the product and the service definition of its 
goals, but educators do produce and serve 
as well as inspire, socialize, and build char-
acter; any school worth its salt will recog-
nize this range of obligations, which are 
also its privileges and opportunities.

QEd: As the United States and China be-
come more economically and commercial-

ly “intertwined” what are some of the ethical 
issues that American and Chinese businessmen 
face?  

LH: Recognition that no system is with-
out its flaws, and that apparent differences 
often mask the common goal of perfecting 
that system.  No one thinks of corruption 
as a positive force in society, and each side 
might find means of addressing it by look-
ing over the fence. 

QEd:  Dr. Hafrey, I want to thank you for 
your patience with this extensive inter-

view and also the high quality of the sessions 

you presented in Boston.  I feel like your pre-
sentations held up substantively and as dem-
onstrations of a highly disciplined methodol-
ogy.  So, I think I will wrap up with just one 
observation that impressed me over the course 
of reading some of your work and case studies 
and attending the presentations.  My observa-
tion is that almost all of your “stories” contain 
elements of the heroic and the tragic that tend 
to limn the thematic parameters of your illus-
trations.  Is leadership a heroic function of the 
modern era?  Thank you so much.  I will leave 
you the last words.  ( JK)

LH:  In the play Life of Galileo, Bertolt 
Brecht has his protagonist comment, “Un-
happy is the land that needs a hero.”  And 
yet, Brecht’s Galileo is a hero:  he does all 
of the things I lay out in Story of Success; 
that’s why we remember him.  Each of 
us has a little bit of the hero in us; when 
circumstances demand it, that capacity 
emerges.  My thanks to you, Jay, for your 
thought-provoking questions! 

Dr. Ketterer is InterED's editor. He is 
Professor of Educational Resources and 
Executive Director of the International 
Endowment Foundation, Jacksonville State 
University, Alabama. jkettere@jsu.edu
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Bully Proofing the International School

By William NichollBullying has become a widespread 
problem in our schools and com-
munities.  It is now increasingly 
recognized as a problem not only 

in schools but in the occupational/work-
place, the family, and recreational sports 
settings as well.  Currently, bullying is con-
sidered to be the most common form of 
interpersonal violence in our society.  The 
most recent U.S. national survey (1998) 
found that during 6th to 10th grade, 44% 
of students had bullied and 41% reported 
having been bullied.  This is in marked 
contrast to the earliest surveys reporting 
a 7-10% frequency among students in the 
1980’s (Olweus, 1999).  Other reported 
studies have consistently found frequency 
rates ranging from 35% to 86% of students 
who have experienced bullying at school.

Research further indicates that educators 
tend to seriously minimize the extent of 
bullying behaviors among students in their 
school (Twemlow, Fonagy & Sacco, 2004).  
Bullying and social aggression occur largely 
out of the view of adults with almost 50% 
of incidents occurring in hallways and 
stairwells (Hazelden Foundation, 2007).  
While studies indicate that 70% of teachers 
believe adults intervene all the time with 
incidents of bullying, only 25% of students 
agree with this view.  Studies also show 
that while 90% of teachers/staff supervis-
ing playground activity say they intervene 
all the time with bullying incidents, re-
search employing videotaping playground 
activity indicates staff intervene in only 5% 
of bullying incidents.  This is further com-
plicated by one of the most commonly held 
myths among teachers and administrators, 
particularly in private and international 
schools, that sabotage bullying prevention 
efforts. Specifically, the myth that, “we’re 
a good school; those things don’t happen 
here.”  Quite to the contrary, research in-
dicates that bullying behaviors actually in-
crease in high achieving, high performing 
schools.  High academic, athletic and extra-
curricular achievements tend to lead to the 
subtle formation of a competitive school 
culture.  Consequently, there is an increased 

tendency for some students to strive to put 
themselves “up” by putting selected peers 
“down” (Twemlow & Sacco, 2008).

A common and fundamental mistake 
made by most schools in attempting to 

address the bullying issue is that of viewing 
bullying as an isolated problem behavior to 
be addressed by means of school disciplin-
ary policies and sanctions alone (Twemlow 
& Sacco, 2008).  Bullying must be viewed 
as not a problem per se, in and of itself, but 
rather, as a symptom of a much larger, un-
derlying systemic problem.  Bullying, like 
its counterparts of domestic violence, child 
abuse/neglect, and workplace mobbing, are 
unacceptable, anti-social behaviors learned 
and maintained within our primary social 
environments; these include the home, 
school, media, community and workplace. 
Bullying is found to thrive whenever: 1) 
essential social-emotional competencies 
are inadequately developed in youth and 2) 
when either the social environments (e.g., 
school) are abusive, non-inclusive, and/or 
highly critical and competitive or, 3) when 
the social environments are chaotic, disen-
gaged, non-supportive, and lacking in ef-
fective leadership.

What is “Bullying”?
Bullying is often defined as requiring three 
essential components: intentional acts of 
aggression, a repeated pattern of behavior 
and an imbalance of power (Colloroso, 
2008; Olweus, 1999, Hazelden Founation, 
2007).  However, these criteria are inad-
equate for understanding and addressing 
today’s forms of bullying and abuse. For ex-
ample, one single act of cyberbullying has 
often led to suicide by the victim; is this not 
bullying?  Cannot harmful, abusive acts be 
done without deliberate intent?  We need 
to rethink our ideas on bullying and abuse 
to address the introduction of social media 
into the repertoire of bullying.

If we are to effectively address the issue of 
bullying, we must first be absolutely clear 
as to what bullying behavior is all about.  
Simply put, bullying is abuse!  The Miriam-
Webster dictionary defines bullying as, “To 
treat abusively.” The Bing dictionary refers 
to bullying as, “The process of intimidat-
ing or mistreating somebody weaker or in 
a more vulnerable situation”, and the Free 
Dictionary defines it as, “To treat in an 
overbearing or intimidating manner or, to 
force one’s way aggressively or by intimi-
dation.” Finally, the Glossary of Education 
has defined bullying as, “cruelty and intim-
idation by teasing, taunting, threatening, 
hitting, stealing, excluding, ignoring.” 

Compare such definitions with those 
given for domestic violence and 

child/spousal abuse.  The legal definition 
of abuse is, “to mistreat or neglect a per-
son; the mental or physical mistreatment 
of a person resulting in serious emotional, 
mental, physical or sexual injury’ or, the act, 
or failure to act, that results in a possibility 
of immediate and serious harm to a child”.  
Along the same line, the Bing dictionary 
refers to abuse as, “The physical, psycholog-
ical or sexual maltreatment of a person” and 
Dictionary.com defines abuse as, “To treat 
in a harmful, injurious or offensive way; to 
speak insultingly, harshly, unjustly; to ma-
lign or revile.”     

Bullying is merely a nice little euphemism 
for what it actually entails—the emotional, 
psychological, verbal, physical or sexual 
abuse of another human being.  Abusive, 
bullying behaviors involve the overt or co-
vert health harming mistreatment of one 
or more persons (targets) by one or more 
perpetrators via one or more of the follow-
ing methods: 

• Verbal, physical, emotional/psycho-
logical abuse, 

• Offensive conduct that is threatening, 
humiliating or intimidating, 

• Neglecting, excluding, rejecting, or 

 BULLY PROOFING, cont'd, page 24 



24 spr ing 2012 intered

.

ETHICAL LEADERSHIP,
.

marginalizing another person or group,
• Interfering with another’s work in-

cluding: sabotage, taking credit for, or 
undermining. 

Lacking a clear definition of bullying, the 
school staff often becomes confused as 

to the appropriate response whenever in-
cidents are reported. Parents, teachers and 
school administrators begin questioning 
whether a given incident “is or isn’t” bul-
lying/abuse?  This false dichotomous para-
digm leads inevitably to indecision, debate, 
hesitation, and reluctance to define such 
acts as being abusive (bullying). Thus, prob-
lems often go unaddressed.  Does it have to 
occur once, twice, or five times to be bully-
ing/abuse? How harmful does it need to be 
before we call it abusive? 

To successfully address bullying behavior, 
we must first stop the minimizing of abu-
sive interpersonal behaviors as just typical 
schoolyard teasing; it’s “just a kid thing, we 
all went through it.”  The term, bullying, is a 
euphemism for what it actually is, interper-
sonal aggression and abuse.  Euphemisms 
are used to minimize or trivialize behav-
iors. As the writer, Tom Engelhardt, stated, 
“Words denied mean analysis not offered, 
things not grasped…all of which means 
that terrible mistakes are repeated, wound-
ing ways of acting in the world never seri-
ously considered. The word’s absence chains 
you to the present [status quo], to what’s 
accepted and acceptable.”

An Alternative Paradigm 
We need to re-conceptualize abusive in-
terpersonal behavior (aka: bullying) as a 
multidimensional rather than dichoto-
mous phenomenon.  Southall, Samuels & 
Golden (2003) have advocated for a more 
comprehensive framework for understand-
ing abuse by classifying behaviors along the 
dimensions of motive and degree.  Such a 
framework offers a broader, more appropri-
ate and more useful perspective.  Accord-
ingly, we can think of bullying/abuse not in 
dichotomous (is it or isn’t it) terminology 
but instead along two intersecting contin-
uums of frequency (chronicity) and degree 

of harm inflicted (toxicity}.  As represented 
in figure 1, Quadrant 4 behaviors are quite 
readily recognized as bullying/abuse.  How-
ever, Quadrants 2 and 3 are the areas which 
too often lead to ambivalence, confusion 
and subsequently inaction.  Finally, Quad-
rant 1 is often minimized and ignored but 
when not addressed can easily escalate. The 
fact is that whenever a behavior is experi-
enced as hurtful or harmful by another, it 
is bullying/abuse! It doesn’t matter whether 
you are served a pint of arsenic at one sit-
ting or a drop each day in your coffee; the 
long term results are the same!
Figure 1

Special Risk factors in Interna-
tional Schools

As noted previously, international school 
administrators may mistakenly assume 
that bullying and school climate problems 
are not a significant issue in their schools.  
School administrators tend to view their 
schools through rather “rose colored” glasses 
when it comes to school climate, bullying, 
and student/teacher relationships.  This is a 
common phenomenon in all organizations; 
the higher up the organizational ladder one 
climbs, the more positively biased one’s 
perceptions become regarding the quality 
of the organizational climate.  This can be 
further complicated in private schools by 
the need to remain competitive in attract-
ing new students. Thus issues which might 
cast a negative light are often ignored, 
minimized or “swept under the rug”.   This 
avoidance and suppression of the issue can 
lead to a rather unpleasant “explosion” of 
discontent in the school community or, in 
some cases, school violence. It is far better 
if the worldwide problem of bullying and 
abuse is addressed proactively and openly 
in each school. However, rather than defin-
ing it as a “school problem,” the bullying 
issue can be addressed from a positive per-

spective of the school’s efforts to continu-
ally develop an ever more positive school 
culture and meet its mission of fostering 
social-emotional, as well as academic, com-
petence in students to prepare them for 
success in life.

Clearly, international schools will differ 
in terms of their student demograph-

ics and specific issues as they relate to bul-
lying behaviors.  However, we can identify 
several potential “high risk” factors inherent 
to the international school that need to be 
openly and honestly addressed. These fac-
tors include:

1. High performing schools (academic, 
athletic, and extra-curricular) with 
high performing students and high 
expectation parents and teachers may 
lead to an increased risk for bullying 
and social aggression.

2. Schools with diverse student popula-
tions risk the formation of “same cul-
ture” cliques and the exclusion or mar-
ginalization of other students.

3. Large host national student popula-
tions create a greater risk for social 
exclusion or, non-inclusive school cul-
tures for the TCK’s and other transient 
international students.

4. Large non-English/shared first lan-
guage student populations create an 
increased risk for bullying via social 
exclusion. The local language becomes 
the “social” language while English 
remains the “instructional” language; 
thus language covertly leads to exclu-
sion rather than the promotion of an 
inclusive, international school culture.

5. High SES families may unwittingly 
model and teach bullying as a normal 
and acceptable behavior through their 
daily interactions with household sup-
port staff (e.g., drivers, housekeepers, 
nannies, etc.).

6. Existing international tensions and 
political strife can foster an uncomfort-
able school climate and lead to overt or 
covert bullying behaviors among stu-
dents from nations in conflict.

7. Religious, cultural, and racial preju-
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dices among various groups can eas-
ily result in overt or covert bullying 
behaviors among students if not ad-
dressed openly.

8. The dysfunctional “permissive disen-
gaged” parenting style is dispropor-
tionately found among very low and 
very high SES families.  The adverse 
outcomes in terms of psychological 
development of children are the same 
in both groups with increased social 
aggression common being a common 
result.

9. Teachers and school administrators 
can be prone to bullying transient, in-
ternational parents who voice concerns 
about the school climate or program.  
In such schools, parental concerns are 
met with the defensive responses such 
of, “circling the wagons” and “shooting 
the messenger.” Some school leaders 
may also resort to assuming a “this too 
shall pass” posture, knowing that tran-
sient student/parent populations will 
soon be transferred and move on, i.e., a 
passive aggressive school position.

10. High SES families have the ability to 
maintain more rigid boundaries with 
the school and community.  A positive 
social façade can mask dysfunctional 
family dynamics that tend to go unad-
dressed as the school “turns a blind eye” 
believing ‘good’ families don’t engage 
in abuse. Unfortunately, high achiev-
ing/high expectation parents can also 
become verbally/psychologically and 
emotionally abusive, thereby modeling 
bullying as an interpersonal skill that is 
then brought into the school. The au-
tocratic parenting style is strongly as-
sociated with bullying and aggression 
among students.

It is important to recognize that bullies 
avoid taking responsibility for their own 
actions.  The typical response of a bully 
when confronted about their actions is to 
use the standard “DMV” response pattern 
of all abusers: Deny, Minimize, and Victim 
Blame.  International educators must take 
caution to avoid engaging in school admin-
istration “bullying” by using these same tac-
tics with parents and students.

8 Steps to Bully-Proofing Your 
School

The Bully-proofing of our schools re-
quires a return to the very roots of the 

American educational system.  In 1781, 
when Dr. John Phillips developed his first 
school, Phillips Exeter Academy, in colo-
nial America, the  charge to his teachers 
was that they strive to ensure that, “… the 
disposition of the minds and morals of the 
youth under their charge will exceed every 
other care; well considering that though 
goodness without knowledge is weak and 
feeble, yet knowledge without goodness is 
dangerous, and that both united form the 
noblest character and lay the sweet foun-
dation of usefulness to mankind.”  Those 
programs found to be effective in bully-
proofing schools have a common denomi-
nator.  They each embrace Dr. Phillips’ ini-
tial charge to educators and adopt a broader 
focus on improving the school culture and 
social-emotional learning rather than find-
ing and punishing bullies.

Step 1: Create Awareness:  Provide con-
tinuous information for administrative 

staff, teachers, students, school employees 
and the parent community to make them 
more aware of bullying behaviors, the im-
pact on both the victims (direct and indi-
rect) and school effectiveness.  The entire 
school community must understand the 
dynamics of bullying as a form of abuse, in-
terpersonal violence/social aggression.  This 
includes the following fundamentals:
• Identify what behaviors constitute bul-

lying in its various shapes and forms.
• Recognizing the high risk factors in 

each school community.
• Understanding what research has 

found to work, and what strategies 
have proven ineffective, for a compre-
hensive “bully proofing” school initia-
tive.

• Addressing the critical role played by 
Bystanders in the bullying process and 
the need to focus on altering their role 
in condoning versus preventing bully-
ing behaviors.

Step 2: Collect Data:  Utilizing both 
quantitative and qualitative methods, 

each school must annually strive to accu-

rately assess the degree, types, dynamics 
and locations of bullying behavior in the 
school. Obtaining data via anonymous 
questionnaires from students, parents and 
staff, as well as conducting focus group 
discussions with various school constituen-
cies, can assist in providing a baseline from 
which to measure progress and enable the 
tailoring of a bullying prevention program 
to each school’s specific needs.

Step 3: Establish a ‘School Culture 
Team’:  Bully-proofing a school is not 

just about “catching bullies” and “protect-
ing victims;” such strategies invariably are 
doomed to failure (Twemlow and Sacco, 
2008).  Effective strategies involve a much 
broader focus on the total school culture.  
Bullying is the symptom of a much larger 
problem in the social environment. Conse-
quently, it’s important to bring all the right 
people ‘onboard the bus’ to address the is-
sue.  Working collaboratively, the school 
culture team of teachers, administrators, 
parents, students, and school support staff 
can analyze the data and develop a compre-
hensive school plan.

Step 4: Confront the “Elephant in the 
Room” Issues:  Working with the accu-

mulated data, the school culture team can 
now bravely confront the un-discussable, 
“Elephant in the Room”, issues that we 
so often seek to avoid, minimize, or turn a 
blind eye.  Who are your school’s margin-
alized populations (parents and students)?  
What high risk factors for bullying exist 
in your school?  How do parents, teachers, 
coaches, support staff and administrators 
sometimes inadvertently “teach” bullying 
behavior?  What are the prejudices and di-
visive demographics in your school popula-
tion?  Each school must courageously con-
front these uncomfortable issues if they are 
to be successful in addressing and improv-
ing the total school climate and thus reduce 
bullying/abuse.  

Step 5: Implement Authoritative Dis-
cipline Policies/Practices: Of the four 

primary parenting/teacher-student rela-
tionship styles the authoritative/demo-
cratic style has consistently been found in 
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the research literature to lead to the best 
outcomes in student achievement, pro-
social behavior, responsibility, motivation, 
problem solving ability and educational 
aspirations. Therefore, it is important to 
provide training in authoritative classroom 
behavior management for teachers and au-
thoritative parenting for your parent com-
munity.  

Autocratic school and classroom disciplin-
ary practices and zero tolerance anti-bully-
ing policies have been shown to be failed 
approaches in addressing the bullying issue 
(Twemlow & Sacco, 2008).  Rather than 
employing counter-productive, punish-
ment based interventions (i.e. paradoxically 
utilizing bullying tactics to stop bullying), 
it is better to employ an authoritative/
democratic approach based on logical con-
sequences and a restorative/restitutional 
justice strategies (i.e. discipline as an edu-
cational not punitive/power based process).  
It is also important that schools review their 
Code of Conduct discipline policies and 
classroom behavior management practices.  
Adopting a school-wide positive/construc-
tive philosophy and disciplinary approach 
serves to model the pro-social behaviors 
expected of the total school community.  If 
educators decide to rely on threats, intimi-
dation and reward/punishment  methods 
to obtain compliant behavior in the school 
and classroom, then the staff is inadver-
tently modeling and teaching bullying as 
an acceptable interpersonal practice.

Step 6: Train all School Staff in Ap-
propriate Intervention Strategies:  All 

school staff should receive training in how 
to respond (i.e., ‘first responder’) to ob-
served or reported incidents of bullying in 
a consistent and appropriate manner.  This 
training includes both the initial interven-
tion response during an incident of bully-
ing and any follow up meeting(s) with the 
bully, bystanders and the victim.  Failure to 
handle bullying incidents promptly and ap-
propriately serves to inadvertently promote 
and condone such behavior in the future! 

Step 7: Establish Supportive Services:  
Following incidents of bullying, there is 

often the need to involve designated, and 
appropriately trained, staff to meet individ-
ually with the involved students including 
those who actively bullied, the bystanders, 
and the victim. This might also involve the 
need for counseling assistance involving 
not only the students but their parents as 
well, particularly when the problem is re-
petitive.  This requires someone with spe-
cific training in child/adolescent counsel-
ing and family counseling.  Such follow 
up supportive counseling assistance can be 
provided by either an appropriately trained 
school counselor or by an outside referral 
to a mental health or family counselor with 
the training and skills needed.  Research 
evidence indicates, however, that best re-
sults occur when the supportive counseling 
assistance is provided by the school itself.

Step 8: Develop and Implement a Social-
Emotional Learning Component in 

the Curriculum.  This is the key component 
for an effective, long-term effort to bully-
proof a school (CASEL, 2009; NIcoll, 
2011; Twemlow, et. al., 2001).  When so-
cial-emotional competencies are developed 
in young people, they are far more likely to 
respond and intervene in bullying incidents 
as “Responsible Bystanders,” a factor that is 
essential to a bully-proof school.  Socially-
emotionally competent youth are far more 
likely to develop into healthy, competent 
and socially responsible citizens.  Bullies, in 
contrast, are significantly deficient in some 
of the essential social-emotional compe-
tencies such as understanding and respect-
ing others and empathy.  

The integration of social-emotional learn-
ing into the school’s overall curriculum 
further restores a key missing ingredient 
for creating effective schools. Not only do 
such programs result in significant im-
provements in student social behavior and 
decreased bullying, but academic achieve-
ment increases significantly as well, by up 
to 17% according to some studies (CASEL, 
2012).  Introducing a social-emotional 
learning component into the school’s over-
all curriculum provides the “Social Vaccine” 
necessary to immunize the school culture 
and climate against bullying and interper-
sonal violence and abuse.   

Summary
Bully-proofing a school requires a compre-
hensive, systemic and sustained effort to 
build a positive, supportive school culture 
and socially-emotionally competent youth.  
Focusing on the role of the bystanders 
(including both students and teachers) to 
eliminate the social status rewards of bully-
ing must be central to any long-term pro-
gram. As the “health” of the school culture 
and student body increases, a variety of 
symptoms, such as bullying, low achieve-
ment, and behavioral problems decrease 
significantly.  

William G. Nicoll, Ph.D. is a professor of 
Counseling at Florida Atlantic University 
and serves as a consultant/trainer to schools 
and organizations worldwide via the 
Resilience Counseling and Training Center 
(www.resiliencecounselingcenter.com).  He is 
the author of numerous publications and has 
provided consulting and training programs 
for schools around the world. nicoll@fau.edu 
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Ethical Crossroads in Schools:
True, Anonymous Anecdotes from Current Heads

Compiled by Gilbert BrownThe Unexpected Recruit

A school hired a new high school prin-
cipal/assistant school head with the 

most admirable credentials. 

Former math teacher, masters in adminis-
tration, undergraduate from a leading US 
university, 18 years’ experience as a high 
school principal in both public and inde-
pendent schools, great references, a success 
wherever he worked.  (For the purposes 
of this situation, the subject is a male, but 
could just as well be a female.) A marriage 
of 24 years had ended in divorce several 
years before, leaving two grown children, 
one just having graduated from university 
and the other in her last year. The candi-
date came to the site for a very successful 
interview, during which he indicated that 
he would accept the post unaccompanied 
(which was viewed by the school board as 
an economical plus-factor.) 

The Head recommended his retention with 
a three–year contract, which was approved. 
Five months later, the head of school greets 
the new arrival at the airport and finds that 
he is accompanied by another man. He in-
troduces this unknown man as his ‘spouse’ 
saying, “We were married in Vermont two 
months ago. No problem in getting him a 
resident visa as we are legally married. He is 
a CPA and may be able to help the school 
in its accounting department! His presence 
will entail no additional expense to the 
school.” The School Head calls board chair 
with this ‘news.’ The Chairperson goes bal-
listic calling for an immediate emergency 
meeting of the entire board.  

Commentary: Situations that require ethi-
cal solutions are complicated because not 

all of our ethical dispositions lead directly to 
an uncomplicated conclusion. This situation 
involves ethical dispositions having to do (at 
the very least) with civil rights and tolerance, 
honesty in the recruitment/hiring process, and 
the practical demands of leadership in a com-
munity school.  

Loyalty and the Bottom Line

XYZ International School started in 
1968 in Southeast Asia in a provincial 

capital. 

The demand for a school was led by mis-
sionaries, some small oil exploration com-
panies, and a few other expatriates. The 
budget was very limited, but a building 
was rented, a missionary parent agreed 
to be a teaching principal and some host 
country teachers who had some ability to 
speak English were hired. Classes were very 
small. Four years later the school had grown 
to over 100 students, class sizes were larger 
and parents demanded that the school go 
through grade 8 and that there be a cur-
riculum that would meet the needs of the 
increasing expat population. As class sizes 
grew and demands on teachers became 
greater, it was apparent that two of the 
host country teachers could no longer deal 
successfully with classroom management 
issues and the demands of a more sophis-
ticated pedagogical program. The dilemma 
faced by the new and inexperienced head of 
school was whether to dismiss these mem-
bers of the founding faculty who had been 
so loyal to this fledgling school, to retain 
them and have instruction that was of less 
quality than what was desired or to seek 
funds for training for them. The Board was 
opposed to the expenditure of funds for 
training—doubting that it would be effec-
tive.  

Commentary: Ethical questions such as this 
one frequently cause us to measure the 

strength of several priorities and make a deci-
sion from a poor range of options.

Burying the corpse of profit…

“Finally!” exclaimed the School Head 
to the business manager with glee, “a 

projected year-end result that’s a surplus.
The board will be happier with that than 
with our annual deficit projection.” 

It was the end of the year and the bottom 
line of operations was going to be a large 
surplus, far beyond the original budget pro-
jection.

“Not so fast,” answered the business man-
ager. “In a nonprofit, a surplus can’t be 
shown without the risk  that our income tax 
statement we are required to file by law will 
attract the attention of the authorities who 
may mess with our tax status.  Also, parents 
may complain that we took advantage of 
them by overcharging tuition.  They’ll lose 
faith in our budget projections in the fu-
ture.  We must dispose of this surplus.”

“How?” the Head asked.

“Let’s take some of our prepaid expendi-
tures for the supplies and textbooks we or-
dered for next school year and the recruit-
ment costs of the new teachers who start 
on August 1 and transfer them into the ex-
penditures for this year.  This will increase 
expenditures for this year and reduce that 
surplus.”

The head mused, “But won’t that increase 
the surplus for next year when we won’t 
have those expenditures that we are charg-
ing to this year?”

“Good thinking,” complimented the busi-
ness manager, “but we’ll have a year to 
work out that problem while this one has 
to be solved within a few weeks.  Shall I 
go ahead?”  

Commentary: Ethical choices may threaten 
corporate well-being or institutional status.

 ETHICS ANECDOTES, cont'd, pg 28 
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Trying to fool all of them,  
all the time…

The School Head telephoned the treasurer of the board.  

“We have a problem. We’re half way through the year. We 
budgeted on 637 tuition-paying students and we have only 

594 with no expectation that anyone will show up this late in the 
year.  We also have word from four families with nine kids that 
they will be leaving soon.  We have no way to replace them or any 
other among our shortfall.  This miscalculation is the major cause 
of a deficit that looks like ten percent of total revenues, although 
we have other shortfalls in receipts such as income expected from 
interest with the banks paying far less than the board projected a 
year ago.  No problem exists in cash as we have some non-cash 
items in the budget and we do have our reserves.  But what do we 
do with a yearend deficit that will frighten everyone?  I know I 
can release staff, but I don’t want to do that in midyear, although 
it probably will be necessary by the start of the next school year.”

“No problem,” answered the treasurer.  The Head could almost ‘hear’ 
her smiling. “That’s why we have reserve funds.  Tell the business 
manager to open a new entry in Revenues called ‘Other Sources’ 
and transfer the needed amount from the Reserve for Employee 
Separation account.  Credit the ‘Revenue from Other Sources’ and 
charge the reserve.  It’s done.”

“Hold on,” the head interrupted, “That’s a dedicated reserve to be 
used only for the purposes of paying the legal requirements when 
we release an employee. We can’t transfer it around as if it were our 
personal kitty to do with as we choose.  Anyway, we need board 
approval to move any reserve account.  It’s in the policy manual.”

“Don’t read me the manual, please,” said the treasurer.  “Look, we 
are borrowing our own money, and we will repay it next year when 
we make up the budget.  We’ll put in an additional charge to the ex-
penditure account for transfer to that reserve.  We’ll make it whole 
next year.  The only other answer is to raise tuition in midyear and 
that will bring on problems with parents that we don’t need.  If we 
go to the board, they won’t understand.  They’ll get all upset at the 
deficit, try to raise tuition, or worse, call a general meeting of all the 
parents to discuss it.  We don’t have to go through all that.  Just do 
as I say.  No one will notice.  I am sure everything will be all right.  
And even if it’s not, it’s my problem and I’ll take care of it.”

“OK,” the head sighed, “have it your way.  You’re the boss.” 

Commentary:  Who’s the boss?  Ethically charged situations quickly 
identify the character of staff members who assist School Heads in 

making decisions.

It’s never too late?

An unusual expat teaching couple had been at the school for 
more than three years, having signed a two-year renewal of 

their first two-year contract.  

 He was the advanced math, IB calculus teacher in the high school 
and she the high school counselor.  Both had performed exception-
ally.  She had created the most impressive college admissions and 
scholarship awards program in the history of the school.  She had 
also worked with troubled students to create an atmosphere and 
culture of calm and dedication to achievement in the high school.  
The two of them could do almost anything.  He was the coach of 
the boys’ volleyball team, she of girls’ basketball, sports both had 
played in college. They chaperoned weekend trips of both lower 
and upper school programs. She sponsored a lucrative art show.  
He played piano at the high school musical rehearsals. Whatever 
they touched turned to gold. 

In December, the head of school called them in to ask them to 
renew for another two years with an increase in salary and a special 
bonus for renewal based on the savings to the school in not having 
to recruit and relocate two other expat professionals. Both thanked 
the head for the school’s continuing support but declined because 
they wanted to try another challenge in another part of the world.  
They indicated they would attend a recruiting fair in that part of 
the world.  The head was sure they would be hired.  As a last re-
sort, the head said that she would be making her recruiting trip in 
February, and until she made a hiring decision, she would hold the 
position open for them in the event they had a change of mind.

The couple emailed the head from their recruiting fair that they 
had accepted another position. The head then hired two others to 
replace them. In May, the couple came to the head’s office quite 
forlorn.  They had just received a message from the recruiting agen-
cy, that the head of the school that had hired them had been dis-
charged for malfeasance. The board informed the agency that in-
sufficient funds existed to honor agreements that the ousted head 
had made, particularly in view of the fact that their contracts were 
as yet unsigned. Thus, the couple had no jobs. They asked the head 
if there were some possibility now to renew, even at terms reduced 
from what they had been offered in December.

The head stared sympathetically at the pair.  Running through her 
mind was the thought of the wonderful atmosphere for kids and 
for the school’s reputation. The pair was adored by all, colleagues, 
students, parents, and especially by the board. Earlier news of 
their departure was met with sadness. How could she let them go?  
Worse, how could she keep them without budget lines for them?  

Commentary: Ethical decisions may involve tension between the 
ethical mandate and personal preferences.  The question of character 

lies in how the situation is resolved.
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Creative Budgeting…

In creating the next year’s budget, the head instructed the busi-
ness manager to budget for an enrollment equal to the current 

year’s 600.  

The business manager protested that one of the school’s largest 
clients—the families of a multinational corporation—were about 
to leave since the multinational was closing its operation in the 
country.  In addition, cuts in certain embassies indicated even fur-
ther attrition in enrollment.  The head knew that if he showed a 
budget with 20% fewer students, he would have to release staff.  
This was his last year of his contract on this job as he already had 
accepted another position in another part of the world.  The only 
way the budget could be balanced would be to cut payroll, release 
staff, all of whom had been his loyal supporters during his six year 
tenure at the school. He didn’t want his exit to be marked by such 
unpleasantness. “Build it on 600,” the head instructed, “someone 
else is sure to appear.  They always do. The board only wants to see a 
balanced budget.  They have no idea of the source of the numbers.”

When the new head arrived on 
site, the enrollment was short 
25% and the budget deficit was 
proportional to the fall in en-
rollment.  The business manag-
er told her of the ordered mis-
calculation by her predecessor. 
When she reported this to the 
board, she was instructed to 
cut payroll and get the budget 
into near balance. The board 
negated her request to raise 
tuition until revenue from ad-
ditional enrollment could be achieved.  

Commentary: ethical decision-making in a business environment may 
mean choosing from a menu of unacceptable solutions.  The principles 

of ethical leadership may offer a conceptual lifeline to a solution. 

Dr. Brown is the Editor Emeritus of this journal and retired head of 
two schools in Latin America.  2417gilbrown@msn.com
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Quality Schools International
 – A Success Orientation for All Students

by E. Michael Tewalthomas
 [Editor’s Note: QSI has become a 
significant player in international 
education in areas of the world once 
considered “hinterlands.”  My own 
conversation with Mike Tewalthomas 
in Boston led me to believe that we 
would all benefit from getting to know 
QSI a bit better and learning about their 
structured, programmatic approach to 
ethical education.]  

The 2012 AAIE 46th Annual 
Conference held in Boston, 
Massachusetts left the Qual-
ity Schools International (QSI) 

administrators attended feeling quite vali-
dated with respect to the posture that QSI 
has assumed in providing safe and posi-
tive learning environments for children.  
Because QSI is a relatively new player in 
the international scene, readers may find it 
interesting to learn how QSI has planned 
programmatically to resolve many of the 
challenges identified in Boston.

Quality Schools International (QSI) offers 
an English medium international educa-
tion for families living overseas.  Before 
QSI came into existence, Sanaa Interna-
tional School in Yemen was established by 
Jim Gilson and began its operation in 1971. 
Between 1971 and 1991, the foundations 
were laid, curriculum developed, and the 
school in Yemen evolved to support a learn-
ing environment based on the principles of 
Benjamin Bloom and William Glasser’s 
Quality Schools.  Jim Gilson and Duane 
Root officially founded Quality Schools 
International (QSI) in 1991. They made 
a decision to establish a non-profit school 
organization that would focus on student 
learning in an environment that modeled 
common values that they termed Success 
Orientations. These values have since been 
determined to be core to all cultures, reli-
gions, and countries researched by Dr. Kid-
der and the Institute of Global Ethics.  

In 1991 the first two QSI schools after 
Sanaa International School were set up 
in Aden, Yemen (closed later due to civil 
war in Yemen) and Tirana, Albania.  Very 
quickly, after the school in Albania was 
established, QSI schools were requested 
to start up in capital cities in Central and 
Eastern Europe and Central Asia.  Today, 
QSI operates 36 schools in 25 countries 
from Belize and Venezuela in the Ameri-
cas, through Europe, the Caucasus, Asia, 
and East Asia as far East as Dili and East 
Timor.  The sun never sets on QSI.  

Parents and educators agree that a 
school should be a place where chil-

dren can grow and learn in a safe environ-
ment.   However, learning can be a risky 
business.  Learning environments for some 
children can quickly turn from successful 
learning experiences to failure.   School 
cultures where words include “fail”, “flunk”, 
and “you don’t know?” become internalized 
as “I’m stupid,” and “I can’t learn.”  If this 
negativity is to be avoided, there must be 
more to a QSI school’s motto than simply 
the words, “Success for All”.  

School should be an “Ideal” environment 
for children.  Children spend most of their 
waking hours at school.  A school facility is 
a small enough environment to insure that 
teachers are positive models of core values 
and appropriate behavior.  A school’s envi-
ronment and climate for learning can be a 
controlled environment.  QSI believes that 
it is the school’s responsibility to provide 
the conditions for success.  This provides an 
extraordinary opportunity to make a posi-
tive difference in each child’s life.  However, 
planning and organization are required to 
produce a positive learning environment 
that results in “Success for All.”   

How does QSI establish “Ideal Learning 
Environments” for the children and staff at 

its schools? As mentioned above, it takes 
planning and organization.  Important 
components of a successful QSI school 
environment include staffing, curriculum, 

student placement, a model of education 
that focuses on learning, resources, organi-
zation and utilization of learning data, and 
a culture of core values and behaviors to 
support learning.  Let’s take a look at each 
of these components and how they func-
tion in a QSI school.

Staffing
January and February have become the two 
months when international schools recruit 
most of their new teachers.  It is a time 
recruiters have an opportunity to present 
their schools to teacher candidates.  I en-
joy having the opportunity to do this, and 
I’m especially pleased when teachers come 
up after presentations and tell me, “This is 
the kind of school in which I have always 
wanted to work”.   

QSI looks for teachers that are dedicat-
ed to working with children; teachers 

that understand that children don’t care to 
learn until they know that their teacher 
cares about them; teachers that feel com-
fortable utilizing a mastery learning, per-
formance based model of teaching; teachers 
that provide a safe classroom environment 
for their children and that model positive 
core values, and that are willing to invest 
time with students outside the classroom.   

QSI recognizes that the most important 
persons in our schools that impact the 
school’s culture are the Directors and Di-
rectors of Instruction (principals).   QSI 
reviews applicants carefully to be sure that 
they are a good fit for the communities in 
which they serve, and that they exemplify 
and model the core values emphasized in 
all QSI schools.   Whether there is a culture 
of integrity in QSI schools depends directly 
upon the leadership of the schools.   
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QSI, continued page 32 

Curriculum
It is difficult to insure academic success if 
there is no way to measure it.  QSI’s curric-
ulum clearly articulates what children will 
learn in measurable terms.  The curriculum 
is delivered in essential units, outcomes 
that are designed from more general exit 
outcomes.    The essential unit outcomes 
consist of measureable objectives that the 
student is required to master.  The curricu-
lum is revised on a regular cycle by subject. 
Passionate teachers from many of the QSI 
schools participate in its revision.  With 
the curriculum in place, classroom teach-
ers are able to concentrate on developing 
lessons that are aligned with the essential 
units and assessments aligned with the les-
sons. Teachers are allowed to use their pro-
fessional expertise on how best to deliver 
the daily lessons.  This model encourages 
teacher creativity and is not prescriptive.  It 
is common for QSI schools to have chil-
dren transferring from one QSI school to 
another QSI school. The advantages for 
these children are immense as they transi-
tion into their new school QSI school with 
the same caring environment.

 Student Placement
Overseas International schools have chil-
dren of many nationalities enter their doors.  
This ethnic mix can help to create a rich 
environment in which students learn.  It is 
less of a challenge for a student to enter an 
overseas international school than it would 
be in a stateside school where the entry of 
new students may be less common.  With 
annual turnover of students in international 
schools between 20% to 25% per year, most 
students have a recent memory of being 
new to the school.  Some of these students 
need to be assessed for English language 
skills.  QSI has an Intensive English pro-
gram to support students.   

QSI believes that it is unfair to place a 
child in a class where she/he does not 

have the prerequisites to succeed, or to be 
placed in a class where the level of instruc-
tion is far below her/his achievement level.  
Therefore, QSI does pretesting in the areas 
of mathematics, reading, and language arts.  
Student placement is made easier because 

all mathematics is taught at the same peri-
od of the day for the 5 year old level though 
Secondary I (age 14 years). This allows chil-
dren to move to where they are best placed 
based on their achievement level.  The same 
placement is used for reading and language 
arts.  Students that are not working at age 
level are not necessarily moved to a lower 
class, but are carefully placed to receive 
the instruction at the level where they are 

currently achieving.  Pre-testing and the 
utilization of MAP tests (Measures of 
Academic Progress) allow teachers to assist 
students with filling in any possible gaps in 
student concepts or skills to bring them up 
to their age level.

Model of Education
One of the greatest strengths of an Ameri-
can Education has been that children not 
only learn basic concepts and skills, but 
they also learn how to demonstrate higher 
order thinking skills.  QSI’s curriculum 
and instruction insures that students have 
an opportunity to demonstrate mastery in 
the basic skills and concepts. They are also 
are given opportunities to utilize these con-
cepts and skills by applying what they have 
learned in various ways aligned to Bloom’s 
Taxonomy of higher order thinking skills 
using a mastery learning performance 
based model of instruction.  

QSI’s model insures that students have 
opportunities to work at these higher 

levels.   QSI incorporates a grading system 
of ‘B mastery’ and ‘A mastery’.  ‘B mastery’ 
means that the student understands the ba-
sic concepts and skills well and is exposed 

to opportunities to utilizing higher order 
thinking skills, while ‘A mastery’ docu-
ments that the student is able to work with 
the knowledge gained by using higher or-
der thinking skills such as applying, analyz-
ing, evaluating, and creating. 

The QSI model of education requires teach-
ers to change from a traditional model that 
would accept teaching, testing, and moving 
on to a model that includes pre-testing to 
determine what the student already knows 
well, teaching and assessing for mastery, 
re-teaching what hasn’t been mastered, and 
re-assessing until mastery is achieved.  For-
mative assessments are used to determine 
mastery.   This model uses ‘time as a re-
source’ rather than as a boundary condition. 
This model focuses on student learning.  It 
is not unlike a student in driver’s educa-
tion learning to drive a car.  If the student 
doesn’t pass the driver’s exam, he continues 
to practice his driving skills that were not 
mastered before returning again to be as-
sessed for mastery.  This continues until the 
student driver meets the standard of a good 
driver and receives a license to operate a car.  

In a QSI classroom the students are given 
opportunities to apply this knowledge.  

This not only gives the students an oppor-
tunity to develop critical thinking skills, it 
allows them to see more clearly the rele-
vance of what is being learned. 

 Another tool that addresses the importance 
or relevancy in the learning process is the 
receipt of essential unit listings to parents 
of the essential topics that will be covered 
in class before the teaching begins.  This al-
lows parents and students from a young age 
to see the relevancy of where the learning is 
leading. As students become older, they be-
gin to make connections with the essential 
units, and many times develop a curiosity 
to take responsibility for their own learning 
by moving ahead in an area of study.  

A traditional model of education re-
wards students for the speed at which 

learning takes place.  However, once a 
concept is learned well, does it make a dif-
ference if it was learned well this minute, 

QSI's curriculum 

clearly articulates 

what children 

will learn 

in measurable terms.



32 spr ing 2012 intered

.

ETHICAL LEADERSHIP,
.

several minutes later, or tomorrow?  A QSI 
teacher learns to utilize time in many ways 
to allow for mastery to take place.  The real-
ity for most students is that mastery often 
only takes a different teaching approach, 
extra practice, or a little more time.  Teach-
ers don’t need to re-teach what the student 
already knows; teachers are able to focus on 
what the student hasn’t mastered.  

QSI schools also use safety netting for stu-
dents that need additional time.  This is 
time after school to receive additional sup-
port.  I recall the story of a graduate student 
that made an appointment with Einstein 
to explain an equation with which he was 
working.  The student realized his audi-
ence was a genius and practiced his pre-
sentation so that he could deliver it clearly 
and quickly.  The story goes that Einstein 
stopped the student shortly after he began 
and asked him if he could slow down since 
Einstein needed more time to understand.  
QSI hires teachers that are willing to work 
with students until they master the neces-
sary material.  

Resources
Having adequate access to resources and 
technology to support learning is essential 
to accommodating the teacher in the class-
room.  QSI has Quality Schools Services 
(QSS) in the US that is responsible for the 
acquisition and shipping of supplies and 
materials to each QSI school.  This provides 
continuity throughout QSI in the types 
of materials that are available to teachers.   
At the same time, QSI doesn’t discourage 
teachers from utilizing lessons and activi-
ties that they have developed over time to 
teach concepts.  Keep in mind that the QSI 
Model of education focuses on student 
learning and that there many ways teachers 
can provide creative learning opportunities 
for students.

Organization and Utilization of 
Learning Data 
What helps drive the QSI model is how 
student learning is recorded and presented.  

QSI schools use a “Status Report” instead 
of a report card.  A status report is able to 
give a continuous up to date record of a stu-
dent’s progress.   Each subject that meets 
each day of a week divides its curriculum 
into ten essential units which are recorded 
on the status report as ‘in progress’ with a 
“P” or, with a “B” for ‘B mastery’, or an “A” 
for ‘A mastery’.  

Rather than a student receiving an over-
all grade in Mathematics, the Status 

Report will show the individual segments 
of Mathematics and what the student is 
pursuing at any given point in time.  There-

fore, the parent will see the breakdown of 
‘Fractions’, ‘Adding Fractions’, ‘Subtracting 
Fractions,’ etc., rather than a blanket grade 
for each subject. This provides more specific 
information to parents. 

This recording method provides teach-
ers the opportunity to track student 

progress while keeping track of areas in 
which some students may need more time 
to master.  This is a powerful tool that al-
lows teachers to use time as a resource 
rather than as a boundary condition.  The 
status report also provides information 
such as the number of days the student has 
been engaged in mastering a given unit.  
The Status Report has information regard-
ing student performance with QSI Success 
Orientations.  This is described in more 
detail below. The QSI status report insures 
that there is accountability for the student, 
teacher, and administration of the school.    

Success Orientations  
I have intentionally saved the most impor-
tant factor that provides for positive school 
culture for last.  To create an environment 
of “Success for All”, a school cannot avoid 
placing added emphasis on “Core Values”. 

QSI includes the universally accepted “Suc-
cess Orientations” of trustworthiness, kind-
ness/politeness, responsibility, independent 
endeavor, concern for others, group inter-
action, and aesthetic appreciation into all 
aspects of school life.  QSI believes there 
is a better chance to find success in life if 
these attributes become part of one’s char-
acter and are modeled to a level of success.  
QSI places importance on these values and 
incorporates them as part of the exit out-
comes for students attending our schools.  
Each value has descriptive behaviors iden-
tified to help teachers and students better 
observe behaviors associated with each suc-
cess orientation.   

Placing the list of QSI Success Orienta-
tions on a wall does not make a QSI 

school.  Each QSI school highlights Suc-
cess Orientations in a variety of ways.  First, 
the vocabulary within the Success Orienta-
tions becomes part of the verbal communi-
cation in the school.  It is not unusual to be 
on a QSI playground and hear a student say, 
“That wasn’t very kind!”   Using a common 
vocabulary of core values is powerful for 
students. It can clearly describe how they 
feel or how a behavior is impacting them.   
For students, it is comfortable to use vo-
cabulary that is embedded in the day to day 
communication of a school.  Secondly, each 
school utilizes a variety of activities to cre-
ate a strong awareness of the Success Ori-
entations.  The school may allow students 
to create skits to acknowledge and accen-
tuate a particular success orientation; it 
may have students produce posters or take 
responsibility for bulletin boards to com-
municate the importance of success orien-
tations.   Informally in the classroom, on 
the playground, or in the hallways teachers 
compliment students about behaviors that 
are exemplary of a success orientation or 
use an incident between students to draw 
awareness on how a success orientation has 
been broken.  

How Success Orientations are evalu-
ated becomes important in a QSI 

school.  QSI schools evaluate children as 
being “S”- successful, “E”- exemplary, or 
“N”- not yet, on each success orientation.  
Most students are generally successful with 

QSI, 
continued from page 31 

QSI emphasizes 

"Success Orientations" 

and "Core Values."
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their adherence to the descriptors of the 
Success Orientations, so it is common to 
see an “S” for most orientations on a status 
report.   

QSI administrators bring together all 
teachers that are in contact with the school’s 
students to meet, discuss, and nominate 
students for  “E” or “N” success orienta-
tion assessments.   Teachers discuss student 
behavior to determine whether there is 
a pattern of behavior seen by all teachers 
that come in contact with a given student.  
If there is consensus among the staff that 
there is a pattern of behavior that needs 
addressing or exemplary recognition that 
needs to be given, the student receives the 
nominated “E” or “N”.  If a student receives 
an “N” for any one success orientation, the 
purpose of the “N” is not to punish.  It is 
a confirmation that a plan needs to be de-
veloped by the staff to change the pattern 
of behavior that has led to a “not yet” as-

sessment.  All teachers, administrators, and 
parents become partners in developing a 
plan to help the student become success-
ful in changing a poor pattern of behavior.  
The plan is developed to hold the student 
accountable. 

QSI sends out status reports five times 
a year (QSI calls each segment a 

quintile).  Behaviorists say that to change 
a habit takes 6 to 7 weeks of practicing a 
new behavior.   It is interesting to see the 
change manifest itself when everyone’s at-
tention is focused on bringing a student 
into the range of success for a given suc-
cess orientation.  This is a powerful tool to 
use toward changing a school environment.  
It is no surprise that helping students find 
improvement and change with a success 
orientation has a positive impact on the 
student’s academic success as well.

In summary, there isn’t one thing that a 

school needs to do to develop an ideal en-
vironment for student learning.  It requires 
an entire change in the attitude and or-
ganization of a school to support student 
learning and behavior.    Dr. Kidder made 
a comment that left a strong impression on 
me.  He said, “As ethics drain away, they are 
replaced by laws.”  The QSI Success Ori-
entations cover most situations you could 
place as a rule in a student handbook.  I like 
to think that QSI schools’ student hand-
books are smaller due to the work that QSI 
staff do to address the common values that 
Dr. Kidder and his Institute of Global Eth-
ics have studied in so many countries and 
cultures. 

E. Michael Tewalthomas, Director of Opera-
tions for Quality Schools International has 
spent the past 30 years teaching and admin-
istrating in overseas international schools. 
He has been with QSI the past 16 years. 
www.qsi.org
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Teachers as Ethical Leaders

By Beverly ShakleeAlthough the school head, prin-
cipal or director often sets the 
tenor and tone of ethical leader-
ship for an international school, 

the day to day life of a student is in the 
hands of the teachers.  The ways in which 
the teacher sets the environment, engages 
students and monitors daily interactions are 
her signature.  An old adage in education 
goes like this, ‘students may not remember 
what you taught them but they will re-
member how you treated them.’    How do 
teachers learn how to treat students? How 
do they decide what kind of leader they will 
be in the classroom?  What do teachers do 
when faced with an ethical decision? How 
do students see teachers as ethical leaders?

Research suggests that “ethical leaders are 
characterized as honest, caring, and prin-
cipled individuals who make fair and bal-
anced decisions. Ethical leaders also fre-
quently communicate with their followers 
about ethics, set clear ethical standards and 
use rewards and punishments to see that 
those standards are followed.  Finally, ethi-
cal leaders do not just talk a good game—
they practice what they preach and are pro-
active role models for ethical conduct” in 
their personal and professional life (Brown 
and Trevino, 2006, p 597).  Kidder, founder 
of the Institute for Global Ethics, describes 
the ethical person as one who espouses five 
core values:  responsibility, honesty, respect, 
compassion and fairness (2003). Further, 
all teachers hold the most powerful posi-
tion within their classrooms. As an ethical 
teacher they should be self-regulated and 
able to self-monitor their responses to situ-
ations so that they do not abuse their pow-
er. Finally teachers who are ethical leaders 
in the classroom recognize their own limi-
tations.

Teachers are the ethical center of the class-
room and have a responsibility to act as 
“unbiased ethical examples to their stu-
dents” (Social and Cultural Foundations of 
American Education, 2012; p.1) but what 
does that mean in action? In part, it means 

that teachers have thought deeply about 
their beliefs, values and principles.  They 
have identified their moral compass and 
not only espouse it but also take action to 
uphold valued principles.   For example, if 
I believe that as the teacher I am the center 
of the classroom then all decisions, actions 
and experiences will revolve around me.  If, 
on the other hand, I believe that the center 
of the classroom is the student, then my ac-
tions and decisions will be shared and the 
experiences built upon the learning needs 
of my students.  

In fact, being the ethical leader of the class-
room is not so simplistic.  In many instanc-
es these decisions are based not on which 
action is positive and which action is nega-
tive; it becomes a case of trying to decide 
between two positive actions both of which 
are principled and both of which are ethi-
cal.  Anyone who has taught for a period of 
time with children will recognize one of the 
dilemmas: Do I treat children as if they are 
all the same--thus addressing the issue of 
equality--or do I treat children differently 
based on their learning needs, personal-
ity, and communication styles--address the 
issue of equity.  Both equality and equity 
are valued principles. How does a teacher 
decide which takes priority and then how 
does he explain the decision to students? 
Ethical leadership is not only evident in the 
day to day decisions a teacher must make 
but also in the rules and procedures used in 
the classroom.

Historically, teacher preparation programs 
and other forms of professional develop-
ment for teachers have not directly address 
the ethical dimensions of leadership in the 
classroom.  It is still too often a ‘trial by 
fire’ approach that a novice teacher must 
face when something happens in a class-
room.  Classroom management approaches 
or models for creating classroom environ-
ments are often based on a set of ethical 
principles about ways in which students are 

to behave and ways in which teachers are to 
interact with students. Other models speak 
to building collegiality and a community of 
learners.  

However, in many of these approaches the 
ethical dimensions of the model are not 
transparent, not discovered by the teacher, 
and seldom discussed amongst faculty 
members.  In some cases, the selection of 
a model for school-wide use in classroom 
management is a top down decision reflect-
ing few of the teacher’s beliefs or values. In 
other instances, the conversation of ethics 
focuses on the queries: ‘whose ethics should 
we choose, whose values, or whose beliefs 
are the center of our classrooms and inter-
national schools?’ I would argue that it is 
exactly because of those inquiries that we 
should be having the conversation with 
teachers, in schools, with administrators 
and community members.

In response to the need for ethical leader-
ship in classrooms many teacher prepara-
tion programs in the United States and 
around the world (see  Boon, 2008; Ontar-
io College of Teachers, 2006) have begun 
work with a series of statements or disposi-
tions to which teachers (and teacher educa-
tors) should aspire.  The dispositions, based 
on research of highly effective career teach-
ers, are employed to promote in-depth dis-
cussions with candidates about their values 
and beliefs as well as how they can demon-
strate these dispositions as teachers in the 
international classroom. 

For example, at George Mason University’s 
College of Education and Human Devel-
opment, five areas of development were 
identified and endorsed by the faculty to 
frame discussions and experiences that we 
believe build teachers as ethical leaders of 
the classroom. These include: 1) commit-
ment to the profession; 2) commitment to 
honoring professional ethical standards; 3) 
commitment to key elements of profes-
sional knowledge; 4) commitment to being 
a member of a learning community; and 5) 
commitment to democracy and social jus-
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tice (Graduate School of Education, 2002).  
Candidates are asked to review and sign the 
dispositions statement and classroom semi-
nars, teaching experiences and school/com-
munity activities are designed to challenge 
thinking and help teachers solidify their 
ethical stance in the classroom.  

Other models drawing from nationally 
or internationally recognized standards 
for ethical conduct in the classroom are 
also used, such as the NEA Code of Eth-
ics (1975), or using the learner profile for 
the International Baccalaureate (2008) to 
discuss questions such as ‘if this is what 
we expect of students then what do we as 
teachers do to facilitate the development of 
the characteristics in the learner profile or 
which of the characteristics in the learner 
profile do you as a teacher possess and 
to which do you aspire?’ In each instance 
part of the dynamic is to make these living 
documents with authentic experiences and 
discussions about how a teacher acts and 
what he/she does to honor the principles 
embedded within the documents.   

Beginning the conversations through 
teacher preparation is insufficient to the 
full development of ethical leadership in 
the classroom but these conversations do 
demonstrate the capacity for teachers to 
think deeply about their practices. An ex-
ample comes to mind—oftentimes when 
asked young teachers will say their philoso-
phy of teaching centers around constructiv-
ism, a belief that children construct their 
knowledge through interactions with their 
environment and significant others.  How-
ever, when they describe their classroom 
management system they rely on behav-
ioral interventions, reward/punishment, 
tokens, red light/green light mechanisms 
learned through in-service presentations at 
their international school, or through con-
ferences. 

When challenged to reconcile their teach-
ing philosophy with their management 
strategy it becomes an ‘aha!’ moment to 
adjust their practices to accurately reflect 
their beliefs about teaching and learn-
ing—the core of their ethical leadership in 
the classroom.  Discussions of the role of 
culture, religion, language and community 

values come into conversations of disposi-
tions and ethical conduct for teachers most 
particularly as our teachers begin to rec-
ognize internal and external conflicts such 
as promoting democracy and social justice 
within countries that do not support those 
values or promoting critical thinking in a 
region that values compliance.  Negotiat-
ing these evolving dilemmas and being able 
to have conversations about areas in which 
they are feeling conflicted is important to 
their overall development as ethical leaders 
in the classroom.

What do classrooms look like when they 

have teachers as ethical leaders and what do 
schools and administrators do to support 
the development of ethical leadership in 
the classroom?  Teachers described as ethi-
cal leaders in the classroom demonstrate a 
congruence and consistency between their 
espoused beliefs and values with their prac-
tices in the classroom.  They struggle with 
the ethical dilemmas presented in teaching 
and learning and explore alternatives and 
actions to resolve the dilemma.  They often 
talk with learned colleagues and seek out 
advice for potential resolutions that fit the 
situation and the environment in which 
they teach. 

These conversations take place informally, 
through team/department meetings, dur-
ing self-study or in some instances through 
more formal means.  Teachers are charac-
terized by students as being fair, respon-
sible, honest, respectful and compassionate 
(Thompson, Greer & Greer, n.d.) the very 
attributes described by Kidder of an ethical 
person.  It is not always easy to be an ethi-

cal leader in the classroom.  Parent requests, 
administrator demands, and community 
values all influence the classroom culture 
defining who a teacher can ‘be’ and what 
decisions can be made.   

We have all read stories of unethical con-
duct in schools and we all cringe when they 
happen.  A critical element of the school 
setting is the willingness of the administra-
tive leadership and school-wide faculty to 
professionally discuss dilemmas without 
judging the teacher(s) who present the is-
sue for discussion. Without such a positive 
environment these dilemmas often go un-
resolved and negatively influence teaching 
and learning for students, eventually the 
school and ultimately the teacher (Camp-
bell, 2008).  While teachers may leave a 
school for many reasons, some teachers 
describe leaving international schools when 
there is a conflict of values or ethical prin-
ciples, when there is unethical conduct on 
the part of the school administrator or fac-
ulty and when they feel powerless to make 
what they perceive to be an ethical decision 
on behalf of a student (personal correspon-
dence, 2011). 

In some schools there are formal struc-
tures for these dialogues that are focused 
on problem resolution within the ethical 
community of the school.  For example, 
in one international school that has a reli-
gious ethical base as its starting point, regu-
lar meetings are held in which all faculty, 
administrators, students and community 
members get in line to speak and are treat-
ed equally with no one person holding the 
position of power, thus demonstrating their 
commitment to equality (Isabel, 2012). In 
another international school, teachers and 
administrators regularly switch positions, 
demonstrating respect for both.  

In another setting, there are no adminis-
trators (principals, heads or chairs) direct-
ing and organizing along the lines of ‘what 
needs to be done’, thus fostering a learning 
community rather than an assigned role 
that may lead to the notion that the only 
‘leaders’ in the school are those with a title.  
Finally, another school has an elected Eth-

Ethical teachers

"…demonstrate a congruence 

and consistency between

 their espoused beliefs and 

values with their practices

in the classroom."
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ics Committee, at which dilemmas of prac-
tice and procedure are discussed in light 
of the core values of the school.  As noted 
earlier, these groups are non-judgmental 
and solution-oriented, created to help re-
solve dilemmas for the school as well as the 
classroom within the school setting. 

Teachers are the ethical center of the 
classroom. Helping a teacher through 

a preparation program or professional de-
velopment to explore their ethics is only a 
beginning point. Exploring a teacher’s eth-
ical principles is an important part of the 
hiring protocol for international schools. 
Once employed, providing opportunities 
for continued discussion and problem reso-
lution strengthens their practice and helps 
them to develop a classroom grounded in 
ethical principles. These discussions are im-
portant for all schools, but specifically criti-
cal to international schools where conflicts 
of values, beliefs and traditions between 
and among teaching faculty--as well as 
with community or cultural norms--are apt 
to occur. Developing a school orientation 
that is guided by identifiable ethical prin-
ciples and supported by ethical actions at 
professional and personal levels is an im-
perative if we want to educate ethical lead-
ers for the future. 

Dr. Beverly D. Shaklee is a professor in the 
College of Education & Human Develop-
ment at George Mason University, where 
she is also Director of the Center for Interna-
tional Education. bshaklee@gmu.edu 

References
Boon, H.J. (2011).  Raising the bar: Ethics education 
for quality teachers.  Australian Journal of Teacher 
Education, 36(7), pp. 75-93.

Brown, M. E. &Treviño, L. K. (2006), Ethical leader-
ship: A review and future directions.The Leadership 
Quarterly, 17, pp. 595–616.

Campbell, E. (2008). The ethics of teaching as a moral 
profession. Wiley & Sons: UK.

George Mason University (2002). Dispositions for a 
career educator. Graduate School of Education, Fair-
fax, VA.

International Baccalaureate (2008) The learner profile 
booklet. Available online: http://www.ibo.org

Isabel, M. (2012). Leaders Influence on Culturally 
Responsive Practice in the Schools.                                                  

Unpublished doctoral dissertation, George Mason 
University: Fairfax, VA.

Kidder, R. (2003). President’s letter: The origin of 
moral courage. Institute for Global Ethics. Available 
online: http://www.globalethics.org/

Killion, J. (2006, January).  Principal leadership. High 
School Education, 6(5), pp. 53-54.

National Education Association (1975) Code of Eth-
ics. http://www.nea.org/home/30442.htm

Ontario College of Teachers. (2006). The ethical stan-
dards for the teaching profession. Retrieved March 
10, 2012 from http://www.oct.ca/standards/ethical-
standards, 

Social and Cultural Foundations of American Educa-
tion/Administration/Ethical Leadership. (2012, Janu-
ary 23). Retrieved from http://en.wikibooks.org/w/
index, p. 1.

Starratt, R. J. (2004). Ethical leadership. San Fran-
cisco: Jossey-Bass.

Thompson, S., Greer, J. & Geer, B. (n.d.). Highly 
qualified for successful teaching: Characteristics ev-
ery teacher should possess. Retrieved March 10, 2012 
from http:// www.usca.edu/essays/vol102004/thomp-
son.pdf

Editor’s Note:  In December, 2011 
Mr. Larry Powell was featured in 
Esquire’s “Americans of the Year” 
edition,    “Patriots: A Portfolio 
of Americans who stepped up in 
2011.” The following text is taken 
directly from the magazine article 
which included a large picture of 
Mr. Powell. Mr. Powell's article, 
written for AAIE's Ethics theme, 
appears on the facing page. 

“In 1987, 
Larry Powell 
played Juror 
No. Eleven in 
Twelve Angry 
Men in his 
hometown of 
Fresno, Cali-
fornia. Play-
ing an East-
ern European 
refugee, he had 
to pretend he 

couldn’t get any of the jokes. Which was hard 
for Powell. He loves laughter. He believes that 
it helps you survive the difficulties of life. It’s a 
gift he thinks everyone should have.

But when California cut billions in educa-
tion funding—which came out to $1,200 

less per Fresno student—it meant cuts top to 
bottom. So Powell did the only thing he could: 
He quit his job as Fresno schools superinten-
dent and the $230,000 salary that went with 
it, and then reapplied to do the same job for 
$31,000 a year. Powell could afford to take 
the cut, he believed, but the students couldn’t. 
By the time he retires, Powell ’s act will have 
added more than $800,000 to the coffers of the 
Fresno County school system, all of which has 
been earmarked into a discretionary fund for 
arts programs as well as an antibullying pro-
gram called Rachel ’s Challenge. His sacrifice 
alone won’t fix the budget crisis. But at least 
the shows will go on” (written by M. M., Es-
quire, December 2011, p. 191). 
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Being Ethical is Like Taking a Good Walk

By Larry L. PowellA friend of mine once told me: 
“You lead by walking with peo-
ple, not on them.” The concept 
of walking was particularly im-

portant to me since I had polio in 1949 and 
have worn a long-legged brace on my right 
leg from the time I was 15 months old.  
This phrase, “walking with, not on,” has 
guided much of my leadership style dur-
ing my 42 years in education from teacher 
to superintendent.  I began to form several 
ethical concepts that would help shape, not 
only me, but also many of the people with 
whom I would work for the next 42 years.

As a matter of full disclosure, I must also 
state that, in addition to being Fresno 

County Superintendent of Schools, I am a 
Baptist minister.  So, treating people as I 
wish to be treated comes kind of naturally.  
It is a core part of who I am and what I 
believe.  Relationships are more important 
than any other professional tools that I am 
gifted with or have developed.  Trust is key 
to everything that happens in a relation-
ship and you get only one shot at being 
trusted and being ethical.  There is no mul-
tiple choice question or sliding scale or bell 
curve when it comes to ethics.  You either 
are…or you are not.  Very few unethical 
people get a second chance to be seen as 
ethical so every decision you make from the 
beginning of your career is critical.

Any organization’s life blood is its ethics 
and ethical leadership begins at the top.  I 
must never be too busy to care about those 
around me.  For every leader, there is often 
an assumption by those who follow that the 
leader is kinder, smarter, and more knowl-
edgeable than they are.  There is a “pedestal 
effect” which, rightly or not, leaders enjoy at 
the outset until such time they have proven 
otherwise.  This capital, if you will, is so 
important to establishing a positive school 
climate because everyone with whom I 
have ever worked wants to follow a good 
leader and wants to be proud of their leader.  
Proud does not always mean “agrees with” 
but it does mean that honest exchange is 
encouraged and that innovation and great 

ideas do not only come from the top.

Ethical leaders don’t fear the consequences 
of making ethical choices; however, they 
should be smart enough to plan for the 
fallout that comes from making those 
choices and there will be fallout!  An early 
childhood professor once told the story of 
the wet cement at his house.  He had been 
lecturing on how important it was that we 
treat children well and not yell at them.  
He then related that his grandchildren had 
just drawn pictures in his wet cement and 
that he screamed at them to get away from 
there.  His wife heard the noise and asked 
him if he believed what he lectured about 
in his early childhood education classes.  
He replied that he liked kids in the abstract, 
just not in the concrete.  You get the mes-
sage.  It is one thing to want to do the right 
thing; it is quite another to actually do the 
right thing.

My goal at the end of any conflict is to 
leave everyone with dignity even in 

the midst of some of the most challenging 
circumstances.  I must be honest and kind 
in delivering difficult messages.  It matters 
less how they react and more how I deliver.  
Did I do the right thing in the right way so 
I can sleep at night?  Someone once said 
that you can lead a horse to water but you 
can’t make it drink.  To which another per-
son replied, but you can salt the oats and 
make it more likely that the horse will 
drink.  Ethical leaders are Oat Salters look-
ing for the best way to deliver hard news 
because they do care about the negative im-
pact on the ones receiving it.

As an ethical leader, most of the time de-
cisions are made quickly but not in haste!  
This ability requires that I learn a great 
deal in advance of a tough decision: what 
I believe and why I believe it.  I am often 
asked why decisions seem to be so easy for 
me to make. Simply, I know what I believe 
and why I believe it and I have anticipated 

many of the issues that I face.  I also have 
my own “Board of Directors (BOD).” This 
personal BOD is a group of people in 
whom I have full trust and confidence and 
through whom I regularly discuss issues 
and circumstances. What often appears 
easy is really the result of many, many hours 
of picking brains and ideas from my BOD.  
When confronted with extremely difficult 
decisions, I am smart enough to know that 
I need to seek wise counsel before making 
a decision. I will make the decision but my 
BOD will bring up things I hadn’t thought 
about. It is quite helpful and it allows me 
to learn from other’s mistakes, not my own.

If you want my best thinking, it usually 
means that I “acknowledge and delay.”  I 

can always give an answer but the first im-
pression or answer may not be my best one.  
Good decision-making requires thought 
and thought takes time.  I also learned a 
long time ago that I can control the behav-
ior of others a lot easier than I can con-
trol their attitude.  Always demonstrate 
the positive and expect the best in others 
by conducting yourself in unequivocally 
ethical ways.  It pays off in attitude adjust-
ments!  Those following you will not be un-
derfoot while you are walking beside them 
and leading them.

I often tell anyone who will listen that even 
though I had polio and wear a brace, I don’t 
limp up here in my head, only in my leg.  
Even with polio, I do love taking walks.  
Each step means something important to 
me; no single step is ever taken for granted, 
and signifies movement forward—progress. 

As leaders, each of us possesses a unique 
stride, a preferred path, an ideal landing 
spot. My leadership question for you is 
simple: what kind of walk are you taking, 
where do you hope to go and who is walk-
ing with you? 

Larry L. Powell, Fresno County Superin-
tendent of Schools since 2006, has worked in 
California schools for over 42 years.  lpow-
ell@fcoe.org  
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Liquid Schools – “Pools of Creativity”

by Douglas SteeleAs architects charged with de-
signing new and innovative 
schools, we are sometimes 
asked to define (if not defend) 

“school” as a distinct building type.  The 
argument put forth, usually by the unin-
formed, is that today there is as much in-
formation available outside the domain of 
a school as within.  There is also the ever-
increasing use of distance learning.  There-
fore, it is reasoned, there is less importance 
placed today on having special environ-
ments created for education.

We could fill volumes—if not entire library 
wings—in an attempt to answer this claim.  
So, (you might say), surely this short article 
is pure folly.  Perhaps it is, but it’s also a 
useful reminder that every now and then 
it’s important to be able to articulate to the 
outside world, and perhaps just as impor-
tantly to ourselves, exactly what takes place 
within school walls and how this form of 
education differs from others.

Engaging in healthy dialogue is always 
productive, if for no other reason than 

to expand our vocabulary and further the 
conversation.  So, terms like “community of 
learners,” “a village of learning,” or similar 
ones spring to mind because they accurately 
convey an educational mission along with a 
school’s inherent nurturing characteristics.  
But do they create more questions than 
clarity, and should we continue to search 
for better words to express our convictions?

Network News
A thought provoking idea may be found in 
Where Good Ideas Come From, Steven John-
son’s 2010 informative and pleasant stroll 
through the history of innovation.  His 
unique perspectives in this book captured 
the attention of many professionals, as a 
finalist for the 800 CEO Read Award for 
best business book and by The Economist 
ranking it as one of the best books of 2010. 

For our benefit, Johnson offers seven 
conditions he believes enable discover-

ies and inventions, each of which gets its 
own chapter:

The Adjacent Possible: A helpful remind-
er that most innovation happens “on the 
margin,” not by some monumental break-
through.

Liquid Networks: A chapter that seems to 
have the most relevance to a conversation 
about schools, Johnson dissects the role 
the physical environment plays in fostering 
good ideas.

The Slow Hunch: There are very few over-
night sensations, he claims.

Serendipity: Not only personal, but tech-
nological as well.

Error: Behind every bad decision or simply 
having no idea what’s actually happening, 
often lurks a powerful creative force. 

Exaptation: Wikipedia defines this as 
a “shift in the function of a trait during 
evolution.” Who knew? If accomplishing 
nothing else than an expansion of our vo-
cabulary, Johnson does describe numerous 
innovations true to this new word for the 
day.

Platforms: Much like the opening chapter, 
the treatment of “platforms” in this chap-
ter branches out by describing the actual 
mechanisms and support groups that make 
those marginal improvements possible.

With a graduate degree from Columbia 
and intriguing undergraduate work in se-
miotics at Brown, Johnson certainly has 
the diversity of thought and mind to au-
thor such work.  While his talent for find-
ing creative combinations in the history of 
invention is unmistakable, perhaps it is his 
recent efforts at the crossroads of science, 
technology and personal experience that 
bring forth his brightest insights.  In that 
realm, Johnson has also co-created some of 

the more forward thinking web sites such 
as FEED, Plastic.com, and most recently 
the media site outside.in and he is a con-
tributing editor to Wired.

So What?
In Johnson’s creative mind, it is near the 
reef, the city, and the web that we find the 
answers.  Each is a crystallized idea, pro-
viding the perfect environment for change 
that is both inevitable and constant. As 
what he calls a “liquid network,” the reef, 
the city, and the web embody unique rich-
ness, diversity, and, size, and ultimately this 
leads to innovation and evolution at a grand 
scale.  It is in this chapter of “Liquid Net-
works” that one finds the strongest parallels 
to a school environment and architects like 
me derive conceptual assistance.

If nothing else, there’s great satisfaction 
in finding a perfect analogy.  Because 

analogies include words and ideas familiar 
to us but used in a unique or different way, 
they allow us to embrace a new concept and 
project its many applications.  To imagine 
a school as a reef, a city, or even the web, 
Johnson’s theory suggests that these are 
perfect environments for change.  Just as 
important—and perhaps a bit intimidat-
ing—is that to properly support innova-
tion, liquid networks need to be loose and 
rely on random possibilities. How would a 
school embrace that concept?

Brain Science
For an architect to stray into areas of brain 
science and educational philosophy is dicey, 
and there’s a strong feeling of being lost in 
swampy terrain.  However, the most recent 
issue of InterED did focus on that very 
topic, pointing out just how fast this area of 
research is changing.  Undoubtedly, it will 
influence the ways we teach and the ways 
we design and build schools.  Even today, 
there are numerous spillovers and applica-
tions.
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For starters, let’s take the creation of 
an idea, the actual moment when the 

world inside our heads restructures, making 
what we could describe as a tectonic shift.  
Science tells us that it is something like a 
brain constellation—literally tens of thou-
sands of connected neurons, firing at the 
same and together for the first time, to create 
a new idea.  This is that instant of break-
through, the proverbial “aha!” moment.  It 
seems chance has a lot to do with it—ran-
domness playing a huge role is this unique 
coming together.  Therefore, it’s more like a 
Darwinian mutation than mental matura-

tion.  Exactly what happens at the point of 
true learning is anyone’s guess and it seems 
no one can say for sure.  Making an attempt, 
Norman Doige’s in The Brain That Changes 
Itself (2007), details a body of research that 
defines real learning as a back and forth 
process, starting with an actual break-
through moment, followed by a period of 
time and energy to make that breakthrough 
permanent.  Then it’s back again to another 
breakthrough, and the cycle repeats.  To 
these researchers, it seems to be clear that 
this cementing process requires time and, 
most importantly, deeper thought.  But 

here’s the thing: if we embrace this defini-
tion of a back and forth learning process, is 
it not just as important to foster the break-
through as it is the deeper thought.

Environment of the Liquid 
School
Admittedly, Johnson is intrigued by the re-
lationships of innovation and the environ-
ment, paying somewhat romantic homage 
to the coffee houses in the Age of Enlight-
enment and the Paris salons of Modern-
ism.  Architects working with the finest 
and most competitive schools in the world 
are likewise examining the role of environ-
mental influences, constantly asking ex-
actly what is it that makes a space unique 
and effective for educational ends.  Just 
how does the physical environment make 
a difference?  And was Winston Churchill 
right when he harrumphed, “We shape our 
buildings; thereafter, they shape us."

Schools must be pools of creativity, serv-
ing as an environment to support the 

random collision of ideas and also as an 
environment where those ideas may em-
bed and develop.  As Johnson would put it, 
schools need to be spaces “where ideas can 
mingle and swap.”  The collision is every-
thing.

Without a doubt, the current Age of the 
Internet brings never before seen access to 
information and connected ideas.  Schools 
scramble to be rich in technology and 
techno-savvy.  But have we done enough 
to the actual environment, the place in 
which all of this information comes to-
gether?  The synergy of good ideas won’t 
happen on its own, and without certain 
structural and environmental supports 
they certainly won’t leap off the monitor 
and the keyboard.

Enter another analogy, one we are all 
too familiar with.  The traditional (and 

out-dated) approach to school design is a 
double-loaded corridor with evenly spaced 
boxes, affectionately known today as the 
“cells and bells” answer. Using Johnson’s 
vocabulary, we can label this type of envi-
ronment a “solid” with all the negative con-
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notations that word represents.  Perhaps 
useful in its day, even heralded for its effi-
ciency, organization and regimen, this one-
dimensional approach to educational de-
sign falls far short of where today’s schools 
need to be.

At the other end of the physical spec-
trum are what Johnson would call 

“gaseous” environments—those painful 
open classroom designs once touted as ed-
ucational panaceas.  Full of promise in the 
1960’s and 70’s, but ultimately unable to 
deliver the goods, these philosophy-driven 
environments quickly fell victim to hast-
ily erected partitions and statements such 
as “We’ll never do that again.”  Being too 
“gaseous,” open classrooms proved unwork-
able.

The sweet spot does appear to be just where 
Johnson sees it, in what he calls the “liq-
uid network” and what I conceptualize as 
the “liquid school.”  It is an environment 
in which there is constant flow, constant 
movement.  Everything from mission 
statement to teaching methods, from the 
use of technology to information exchange, 
moves slowly and evenly within the vessel.  
And as these things flow into every space 
and affect every decision, ideas and innova-
tion thrive.  An environment designed in 
this likeness will permit sociological shifts, 
transitions in the way the community per-
ceives itself, improvements of the envi-
ronment and the greater autonomy of its 
inhabitants, and the generation of higher 
levels of energy and expectations.

Pools of Creativity
The term “liquid schools” can therefore 
become shorthand for the kind of place 
that is designed around this philosophy.  It 
achieves a perfect balance, supporting both 
the “aha! moment” as well as quiet, personal 
investigation.  The liquid school fosters 
unusual rates of creativity and innovation, 
while not discarding the best features of the 
“solid” environment.

This thinking is not new.  Over the years 

other terms have been used that touched on 
this concept.  Take for example the word 
“collaborative”, a brilliant balance of free-
flowing collaborative ideas and focused 
research.  One can also find in use words 
like “think stops,” “market place of ideas,” 
and a host of other creative ideas for the 
same thing – a modulated environment to 
suit differing learning styles and teaching 
techniques.

Perhaps more than any other area place, 
the library is taking on the characteris-

tics of a liquid environment.  Long viewed 
as a quiet retreat reminiscent of a monastic 
library from centuries ago, most recently we 
find “the library with a buzz” or the “learn-
ing commons.”  This is where conversation 
and activity are encouraged, supported by 
well-crafted spaces and flexible furniture.  
They act as hubs for student life while of-
fering access to information of all kinds.  
Meanwhile, quiet study rooms, it seems, 
have suddenly become ancillary.  For many 
schools (and educators) this takes some 
getting used to.  For others, it’s a case of 
“the busier the better” and it’s often a game 
changer.

Swim With Sharks 
Incorporating these ideas into your schools 
may take some work.  Facilitated board re-
treats and on-going staff development in 
these areas go hand in hand with changes 
like this.  It may take “town meetings” with 
the entire school community to get the 
point across.  Exploration should be en-
couraged at all levels, and every closet is an 
opportunity to see space differently and be 
more creative.  

And don’t miss using this as an educa-
tional exercise; challenge your students 

to see the school differently. Get them to 
help craft spaces that best suit their needs.  
These are catalysts for meaningful change; 
creative designs offer great opportunities to 
unify the community around unique and 
positive ideas.

If you are to become a liquid school, then 
make this your checklist:

Put on your mask: Look at space differ-

ently.  Capitalize on every opportunity to 
create “pools” of creativity, and highly col-
laborative space. Raise expectations.

Teach everyone to swim: Support staff de-
velopment in new teaching methods that 
capitalize on the creative use of space.  As 
Henry Adams put it “They know enough 
who know how to learn.”

No running: Tell your students how to 
use each type of space and stress its impact 
on long term enrichment. Teach them the 
importance of blending collaboration with 
contemplation.

Come up for air: Commit to on-going 
space improvement.  Never overlook an 
opportunity to make a change.

Wait 20 minutes after eating: Learn from 
others.  Find examples of these spaces and 
how they are used.  Join a network of “liq-
uid schools.” 

Douglas Steele (AIA, LEED-AP) is a 
Principal with H2L2—Architects/Planners 
LLC.  Mr. Steele has worked with nearly 
50 international schools on 5 continents, 
offering creative and sustainable solutions to 
every challenge. dsteele@H2L2.com 
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Global Issues Network 
News & Reports

Assembled by Linda Sills
Out of Diversity and Involvement 
comes Empowerment

The AAIE-supported Global Is-
sues Network continues to em-
power students by recognizing and supporting indi-
vidual and team efforts to address Global Issues with 

sustainable solutions.  Since our last report in the Fall 2011 In-
terED, conferences have been held around the world in Lima, Abu 
Dhabi, Manila, Washington DC, Luxembourg, Johannesburg, 
Montpelier, VT, Squamish BC, Sao Paulo, Singapore, and San 
Jose, CR.  One of the strengths of GIN is the autonomy given to 
each region, the hosting school community, and the student led 
planning committee.  Each of these conferences has a unique local 
character that works well regionally and allows the conference to 
thrive.

The articles chosen for this issue are intended to show how this in-
dividualization is reflected in well chosen ideas and activities, thus 
opening a clear road to youth empowerment through the students’ 
involvement in the GIN Conferences.   

Colegio Franklin Delano Roosevelt hosted the inaugural AASSA 
GIN Conference of the Americas in Lima, Peru. 

Building New Futures by Breaking Old Habits:
The Global GIN Experience 

at Colegio Franklin D. Roosevelt 
[Reported by Allana Rumble]

From Friday, October 21st to Sunday, October 23rd the first 
ever Global Issues Network conference in South America 
was held at the Franklin D. Roosevelt School in Lima, 
Perú.   

Imagine: three hundred student leaders, twenty-nine different 
schools from a dozen different countries, nine Paso horses, a troop 
of scissor dancers, twenty global issues, a multitude of solutions, 
and one new tradition for a continent!    

The mission of each GIN conference held annually around the 
world is, “To help students realize they can make a difference by em-
powering them to work internationally with their peers to develop 
solutions for global issues.”  On hand to foster feelings of empow-
erment in the student leaders in attendance were ten incredible 
keynote speakers from around the world including: Jean Francois 
Rischard - the author of “High Noon” the book that inspired the 

GIN movement and former World Bank 
Investment Director; Joaquín Leguía - an 
Ashoka Fellow and Founder of the Asso-
ciation for children and their environment 
(ANIA); Manuel Maqueda - co-founder 
of the Plastic Pollution coalition and Trash 
Island and participant in the Midway Jour-
ney; Scott Muller - Director of the Clin-
ton Climate Initiative for Perú, John D. 
Liu – CBS News bureau, and Jane Goodall 

National Geographic documentarian; Joel Simonetti-co-founder 
of Fintegrity, an organization that promotes education about and 

protection of the biodiversity 
of the world’s oceans; Cathryn 
Berger Kaye, co-author with 
Phillipe Cousteau and content 
provider to WaterPlanetChal-
lenge.org; Linda Ragsdale – 
Founder of the Peace Dragon 
Project which teaches students 
about peace through creativity 
and expression; Rob Burroughs 

– International Re-
gional Coordinator 
for Inspi(RED) Soc-
cer; and Bill Pow-
ers – internationally 
acclaimed author of 

three books and writer for the NY Times and Washington Post.  

And although the keynoters were indeed dynamic,  the most 
inspirational participants in the conference were the students 

in attendance.  To participate in a GIN conference students must 
select an issue from the twenty global issues identified in High 
Noon http://www.global-issues-network.org/, form teams of 2 to 
6 students, develop a solution to their identified issue and then 
create an interactive and impactful forty-five minute long presen-
tation that they will deliver to their 
peers to network their solutions.  At 
this year’s conference student teams 
presented solutions on topics as 
diverse as terrorism, education for 
all, the fight against poverty, fisher-
ies depletion, and plastic pollution 
reduction.  Colegio Roosevelt’s stu-
dent-led technology team captured 
these presentations both through 
live streaming and video record-
ing and they are available 
for viewing via the http://
aassagin.ning.com website 
created for this event.  It 
is amazing to see students 
from Peru, Columbia, Ar-
gentina, Ecuador, Brazil, Bolivia, Chile, Venezuela, United States 
and Canada collaborating on such important ideas.
With this conference presentation format students gain the ex-
perience of leadership and the recognition that their skills can be 
used for powerful, positive change.  They are also provided with 
opportunities to engage with other students, learn from different 

GIN conference participants in a meet-
ing of the minds during a Global Village 
session. Photo by Allana Rumble

GIN students with Global Village 
Leaders (purple shirts) forming a 
network of student innovators of 
change. Photo by Allana Rumble
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perspectives and develop solution networks that allow them to re-
turn home with new directions to further problem solving based 
on what they have learned and the connections they have formed. 

These connections were developed through the formation of more 
intimate Global Village groups of 8-10 students from different 
schools who are partnered with GIN ambassadors/Global Village 
leaders from FDR who received leadership training in the months 
leading up to the conference.  In these smaller sessions students get 
to know each other, have conversations, and engage in the confer-
ence experience at a more personal level.  They also had a lot of fun.  

This element of fun was maintained throughout the conference 
by an outstanding collection of arts and entertainment activi-

ties that featured the talent of Colegio Roosevelt students and lo-
cal performers.  Peruvian culture was featured through traditional 
scissor dancers cascading through the air in unbelievable twists of 
athletic abandon and Paso horses and their artful dancing in the 
sunshine with riders in costumes that recalled a lost epoch of Peru-
vian history. And, much appreciated by all, was a delicious assort-
ment of Peruvian food enjoyed with new friends and colleagues 
served al fresco on campus.  Visitors even had the opportunity to 
have their photos taken in front of “Machu Picchu”--a hand paint-
ed background that recreated Peru’s well known landmark. Student 
performances included drama shorts to highlight various global 
issues and an all out musical crescendo with an FDR homegrown 
student rock band finish-
ing off a fabulous Saturday 
night entertainment set 
with the crowd on its feet.

It is no wonder then that 
the momentum has already 
begun to build for the next 
GIN conference in South 
America to be held Octo-
ber 12-14th in Sao Paulo, 
Brazil at Graded School. 
The time spent in planning, 
preparing and participating 
in this conference has been 
the most rewarding of my 
career.  The Global Issues 
Network conference em-
bodies the philosophy that education can and does make a differ-
ence.  The annual GIN conference seems to be the phrase on every-
one’s lips and it appears that a new future has been formed indeed.  

Global Issues and Student Empowerment
 – Abu Dhabi

[Co-authored by Natasha Krell, CORE Planning Leader, 
and Anne Russell, teacher]

This year’s GIN Conference at the American Community 
School of Abu Dhabi—http://acs.sch.ae/globalissues/
index.html—brought together 200 participants from 18 
schools to “respond and engage” to global issues. What 

made this conference special was the dedication by an inspired 
group of eight ACS high school seniors: the GIN Planning Core. 

Bolstered by teachers 
and the administration, 
the GIN planning core 
successfully organized 
a conference for stu-
dents and by students.

The GIN Conference 
was an opportunity to 
work with other stu-
dents from Shanghai 
to Dusseldorf. Students 
collaborated as they 
voiced their thoughts 
on how to break down 
barriers surrounding 
these issues.   A meta-
phor, introduced at the start of the conference, stuck with many of 
the participants: the world is a puzzle, humans have broken it into 
many pieces and now, We, the youth of the world, must seek to put 
it back together. 

Workshops, keynote speakers, iCare service projects such as 
“Dumpster Diving” and “Bus Raids”, Global Villages, and a Hun-
ger Banquet, were central elements of this year’s event. Global 
Villages, led by ACS and NYU students, enabled participants 
to collaborate with a small group on action plans and draw con-
nections between global issues.  Justin Bedard, from the JUMP! 
Foundation, ran activities in workshops and provided participants 
with tools for leadership skills and communication.  Participants 
discovered how interrelated global issues are and the potential of 
their impact. We could see that global issues are a very complex 
web of circumstances, yet the hope and energy of young people can 
be focused on solutions. 

Keynote presentations spanned from children with HIV to 
magic tricks. Pippa Biddle, who helped establish a summer 

camp in the Dominican Republic for children with HIV, reminded 
participants of their common humanity, while Elvis Donkoh em-
phasized this principle by inspiring students to run projects to 
help raise funds and awareness for development projects in Af-
rica. Scott Hammell, a magician who employs his talents for social 
good, advised participants to recognize their passions and accept 
this as their call to action. Daniel Nwodi, a Nigerian charity work-
er who promotes human rights reminded us that leadership is self-
taught and in order to change something in the world, we must 
change negative qualities about ourselves. Rebecca Kantor, creator 
of MINGA, spread awareness about human trafficking and asked 
participants, “What’s your BHAG?” (Big, Hairy, Audacious, Goal).
Yet, as great as the speakers were, the energy and action plans of 
the students were the true source of inspiration. Many participants 
left with a common dedication to humanity and the hope that we 
can transform the world. 

The GIN Conference remains self-empowering as it reminds par-
ticipants that we are all stakeholders in global change.  Little drops 
make a mighty ocean, and everyone has the power to make change. 
This program encourages us to create our own experience, respond 
to the problems we see and actively get engaged in the community. 

Peru, known for its rich culture and 
hospitality, offered conference par-
ticipants the opportunity to learn 
more about local heritage such as 
the intricate dance of Paso horses. 
Photo by Allana Rumble

GIN logo designed by FDR Student, 
Samantha Ho and FDR Director of 
Communications, Mary Nakada
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The Fifth EARCOS GIN Conference

As a member of 
the planning 
team of GIN 
Beijing and 

Bangkok, I can clearly see 
a continuous evolution of 
ideas, activities and strat-
egies used by ISManila 
as they hosted the fifth 
EARCOS GIN Conference.  [Reported by Tom Mclean/ Con-
ference Coordinator/EARCOS GINManila2012/International 
School Manila]

Writing a report of an event that took a year to plan and involved 
over 500 student and teacher delegates is a challenge. This report is 
divided into the following sections:

• Compassionate Action: Catchy theme or guiding principle?
• How do you live up to the GIN mission?
• Keynote speakers: Afterthought or corner stone?
• Student empowerment 
• Sustainable Action Plan (SAP) Workshops/Pyramid2012
• ICARE2: Actions speak louder than words
• Michael Furdyk/TakingITglobal (TIG)
• Post GIN reflections

Compassionate Action: Catchy theme or guiding 
principle?
The 2012 EARCOS Global Issues Network Conference took 
place at the International School Manila during the period 17-
19th February 2012. GINManila2012 was based around the theme 
Compassionate Action, a theme that was designed to reflect what the 
ISM student-faculty steering committee identified as the two key 
prerequisites to tackling global issues: an appreciation of humanity 
as a whole and a willingness to act in the interests of humanity as 

a whole.  Compassionate action was more than just a catchy title 
for GINManila2012. The reference to ‘compass’ is an allusion to 
Alan AtKisson’s compass of sustainability that gave a theme to the 
entire conference. The word ‘action’ was included in the theme to 
emphasize the central role of action at GINManila2012.

How do you live up to the GIN mission?
The mission of GIN is simple in theory but extremely complex in 
practice.  To empower young people to collaborate locally, regionally and 
globally in order to create sustainable solutions for global issues.

At GINManila2012 we were dedicated to living up to the GIN 
mission but felt strongly that students needed to be provided with 
a solid structure in order to achieve this. After all, we are asking 
them to achieve where adults have failed! In order to support stu-
dents in achieving the GIN mission for GINManila2012, we did 
the following:

1. Recruited Alan AtKisson as an opening keynote speaker and 
adopted the use of his pyramid tool so as to provide a structure 
to the conference and a method to the workshop sessions

2. Trained our students in the use of the pyramid tool so that 
they would be empowered to take control of conference work-
shop facilitation 

3. Our student-faculty steering committee created a blog full of 
online resources so our student leaders could begin the pyra-
mid process prior to the start of the conference proper. In ef-
fect the conference began over two months prior to delegates 
arriving in Manila, as that is when the workshops began.

4. The entire conference of over 550 students and teachers all 
participated in a day of action in Manila so the development 
of action plans was grounded in the reality of global issues in 
a developing Asian mega city.

5. Recruited Michael Furdyk as the closing keynote speaker and 
awarded twenty grants to the TakingITGlobal Sprout pro-
gram (an online mentoring course for young people with bril-
liant ideas for global issues focused initiatives but need sup-
port to make them happen). 

Although there were many other important speakers and compo-
nents to GINManila2012, it was the 5 developments above that 
provided us with the essential structure for maximizing the poten-
tial of the three day conference time, of directing students towards 
focused outcomes and providing them with the platform to imple-
ment their ideas post conference. 
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Keynote Speakers: Afterthoughts or 
cornerstones?
GINManila2012 had four keynote speakers:

v	 Alan AtKisson
v   The Stairway Foundation
v Jurgenne Primavera
v Michael Furdyk
The choice for opening and closing speakers was essential to the 
structure of GINManila2012 but as important was the significance 
of the Stairway Foundation and Jurgenne Primavera. Both Stair-
way and Jurgenne are local Filipino organizations that are involved 
with incredibly important work. 

Stairway works with sexually abused street children and their key-
note address was in fact a theatre production performed by former 
participants of the program. Their performance was on the evening 
of the first day when most people were tired but the power and 
energy of the performance had everyone on the edge of their seats. 
As delegates left the conference to return to the hotel for the night 
they were left with plenty to think about prior to their day of ser-
vice action in Manila. 

Jurgenne Primavera was the Time Magazine environmentalist of 
the year in 2008 as a result of her pioneering work on the vital im-
portance of mangroves. It is something of an irony that despite be-
ing an internationally acclaimed award winning scientist, Jurgenne 
is as unheralded in the Philippines mainstream as mangroves are 

among the average people on the street. Jurgenne’s keynote address 
on the final morning of the conference was sharply intelligent and 
delivered with humor much appreciated by the audience. 

Student Empowerment
The decision to train our students in the use of the Pyramid toolkit 
and appoint them as workshop facilitators was based on the rea-
soning that GIN is about student empowerment. This decision also 
benefited our students’ conceptual understanding, knowledge base, 
trans-disciplinary skills development, dispositional awareness and 
emotional intelligence. An additional benefit of this decision was 
that it saved money that would have been spent on hiring work-
shop leaders, especially as all training of our students was in-house. 
Rather than recruit outside experts we worked with our students 
in the year preceding the conference and thus we developed as a 
community in the process. Observing the personal development of 
our students before during and after the conference has been quite 
awe inspiring! 

Sustainable Action Plan (SAP)                         
Workshops/Pyramid2012
GINManila2012 named the pyramid sessions Sustainable Action 
Plan (SAP) Workshops, as the outcome of the process was a specific 
action plan developed using a sustainable methodology to tackle a 
specific problem. Following is a brief overview of the process (for 
instructional videos and other resources see www.ginmanila2012.
wordpress.com/sap-methodology/). GIN, cont'd, pg 46 
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Stage 1: What is happening?
• Split into compass groups
• Identify a central challenge (in this case one of the issues 

from High Noon refined into a manageable sub issue)
• Identify common visions 
• Identify indicators of the issue in each compass group and 

create behavior graphs of the trends
Stage 2: Why is it happening?

• Make connections between indicators
• Create systems maps
• Identify feedback loops and leverage points

Stage 3: What can we do?
• Idea brainstorming

Stage 4: How can we do it?
• Gillman’s equation

Stage 5: Let’s do it
• Ending debrief 

• Sprout program

The decision to invite Alan 
and use his Pyramid tool-

kit provided the spark that 
created www.pyramid2012.
wordpress.com, a global event 
with GINManila2012 at its 
centre. Alan was so inspired by 
the ISM invitation to open our 
conference, and by the fact that 
we were basing the entire con-
ference around the toolkit that 
he created, that he felt obliged 
to take it further. Alan declared 
that the period February 17-19, 
2012 would be the launch of 
a global pyramid-building event that would last until the end of 
March 2012. The viewers of the live stream of GINManila2012 
from 23 different countries are testimony to the scale of the event 
that unfolded around GINManila2012, as are the reports that are 
being published and communicated on the Pyramid2012 Face-
book page and website.

ICARE2: Actions speak louder than words
As stated previously we felt that it was imperative for students com-
ing to Manila to discuss global issues to see more of Manila than 
the luxurious bubble that is ISM and its surroundings. ICARE is 
the name of the service week that all high school students partici-
pate in annually at ISM and thus we simply did it again for one 
day only and without leaving Manila. Although this was clearly 
an enormous logistical challenge, the feedback from students and 
teacher delegates was that ICARE2 was one of the most valuable 
components of GINManila2012 because as well as opening their 
eyes to the reality of life in Manila, and providing many examples 
of successful service projects, it provided balance to the conference 
and gave delegates a different context in which to network. 

Michael Furdyk/TakingITGlobal (TIG)

While Alan AtKisson provided the guiding methodology of GIN-
Manila2012 with his pyramid toolkit, Michael Furdyk provided 
the platform for continuity and actualization of the sustainable 
action plans developed during the SAP workshops. TIG is the 
world’s largest social network focused on global issues and Mi-
chael’s story of how he came to create it at Such an astonishingly 
young age amazed student and teacher delegates alike. 

Michael performed four speaking engage-
ments at GINManila2012; his first two 
sessions were held with the teacher del-
egates of the conference. 

While the students were working on their sustainable action 
plans Michael was opening the eyes of the teacher delegates 

to the potential of TIG for use in their classrooms and as a launch 
pad for student project ideas. Neither the student nor teacher del-
egates were yet aware of the fact that GINManila2012 and TIG 
had collaborated to provide grants to the students of each SAP 
workshop identified as the most likely to bring each plan to reality. 
The grants awarded were for the TIG Sprout program, an online 
course that pairs up young people with great global issues and fo-
cused project ideas with mentors who have “been there and done 
that.” The objective of the course is to provide the young student 
innovators with the necessary toolkit and support to turn their 
plans into reality.  And so by the time that Michael came to give 
his closing keynote address the conference was alive with expecta-
tion and he did not disappoint! 

Post GIN Reflections
It is my firm belief that GIN conferences should not be judged on 
the events of the conference proper but rather on the actions that 
they inspire. Right now it is far too early to measure the positive 
outcomes of GINManila2012, but it will be absolutely fascinating 
to see just how many of the project ideas generated during the 
conference materialize.  

Conclusion from Linda Sills
It is time to reflect on GIN, its future, and the obvious advantages 
of confronting the world’s most critical challenges with an em-
powered, enlightened student population.  Up to now, Rischard’s 
High Noon: 20 Global Problems, 20 Years to Solve Them has served 
to guide us.  

Ten years have passed—half the time Rischard proposed—and 
it is an important time for reflection and planning. GIN—a 

movement proven to inspire young people to intelligently engage 
their world—requires an infusion of ideas and material support.  

Linda Sills may be reached at linda.sills@gmail.com 
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"What an inspiring speaker Mr. 
AtKisson was. His sustainabil-
ity compass is such a sen-
sible way of viewing our life 
on Earth and the actions we 
should take.” (Sam Pryse)

GIN, continued from page 43 

Michael Furdyk of TakingITGlobal 
(TIG),  the world’s largest social net-
work focused on global issues.
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In the present world of technology, 
fast moving planes and the need 
for the sharing of resources, profes-
sional, highly focused partnerships 

are forming all over the world.  A public 
school district in upstate New York and an 
international school in Kingston, Jamaica 
(AISK) have formed just such a partner-
ship. Dr. William Scotti, REO for Central 
and South America, Office of Overseas 
Schools, US Department of State and 
Anna Sugarman, Associate Member of the 
Advisory Committee for Exceptional Chil-
dren and Youth worked together to begin a 
project that is now entering its third year, 
partially supported by the Office of Over-
seas Schools.

During 2009, the heads of school met to 
discuss the potential of a partnership. 

As Dr. Oliver Robinson from Shenende-
howa visited AISK, Sean Goudie (AISK) 
reciprocated with a visit to Shenendehowa.  
During these initial meetings and visits, 
ideas were discussed to exchange resources 
and ideas. Shenendehowa was interested in 
developing global interaction for students 
and teachers while AISK was interested in 
accessing professional development. 

Over the last two years, a team from Shenen-

dehowa has made the journey to Kingston 
to conduct professional development, aid-
ing AISK in advancing their target goals 
with respect to revising, reviewing and up-
grading their curriculum. Shenendehowa’s 
professional development coordinator, to-
gether with AISK personnel, has provided 
training annually while offering follow-up 
coaching. During each visit to AISK, ad-
ditional training sessions were offered to 
the educators of Jamaica College, Jamaica’s 
school for young men, notable for having 
produced a number of Rhodes Scholars. 
The exchange of ideas along with coaching 
in classrooms has benefitted many. In May 
2011, students from AISK and their high 
school principal, Scott Genzer, journeyed 
to New York City to participate in the 
Model UN. After a few days in New York 
City, some of the students extended their 
stay by traveling further north to Clifton 
Park where they were immersed for sev-
eral days within the American high school 
experience at Shenendehowa. Friendships 
developed via email and Skype previous to 
the experience helped to increase bonding 
during the students’ immersion.

With new school head, Brian Horvath, 
in place at AISK, a three year plan 

is being designed as the leadership from 
the two schools review their strategic plan-
ning documents together, identifying com-
mon goals and targets for 2012-15. During 
the spring of 2012, four teachers and the 
elementary principal, Anna Wallace, will 
travel to Shenendehowa to shadow other 
teachers for a few days. As the partner-
ship grows, there are plans developing for 
students and teachers from Shenendehowa 
to visit AISK for an international schools’ 
experience. In the meantime, students at 
the elementary level are working on writ-
ing together using Skype as a tool for com-
munication. Other projects include sharing 
of curriculum documents, assessments and 
student work. Through this partnership, we 
are building our knowledge of each other 
and our cultures while sharing our resourc-
es to extend our possibilities. Distance is no 
longer a challenge. 

Ms. Sugarman is an Associate Member of the 
Advisory Committee for Exceptional Chil-
dren and Youth, US Department of State, 
Office of Overseas Schools; she also serves 
as Professional Development Coordina-
tor, Shenendehowa Central Schools, Clifton 
Park, New York. orshalom18@aol.com 
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Mathematical learning dis-
ability (MLD) is a preva-
lent and persistent disorder 
that can have debilitating 

life-long consequences (McCloskey, 2007).  
Despite recent attention devoted to under-
standing mathematical difficulties, far less 
is known about MLD relative to existing 
knowledge about reading disabilities. Still, 
research findings offer important guidelines 
for teachers and others who are concerned 
about students’ mathematics achievement.  
An awareness of the many potential influ-
ences on math achievement enhances our 
assessment of, and response to, students’ 
math learning needs.  Here I briefly review 
some of the primary known influences on 
mathematical learning, and refer to rel-
evant resources available for further study. 

Math learning disability emerges in child-
hood, although (as is true for other learning 
disabilities) it may not always be identified 
in the early grades.  Importantly, only some 
students who experience difficulty with 
mathematics have a specific mathematics 
learning disability.   This distinction is rel-
evant to reports of substandard math per-
formance in U.S. schools, because the in-
cidence of MLD (about 6 – 10%) is lower 
than these reported rates of math difficulty 
(about 30%). According to the 2009 Na-
tion’s Report Card, only 73% of American 
8th graders achieved basic levels of math-
ematics competence.  This means that 27% 
did not master basic math skills, incorrectly 
solving problems such as the following:

 “Write a three-digit number using the dig-
its 3, 5, and 7 so that the digit 5 means five 
tens and the digit 7 means seven hundreds.”

Remarkably, this rate of math difficulty 
parallels rates reported in studies us-

ing similar items posed to educated adults 
(Lipkus, Samsa, & Rimer, 2001). 

The many faces of math difficul-
ties 
What accounts for math difficulties among 
even well educated adults? Numerous 
sources of math learning difficulties have 
been identified, but none has emerged as 
the single core deficit common across all 
who struggle with math. Skills that are not 
specific to mathematics – such as attention, 

language, visual-spatial, and memory skills 
– all support math abilities, so difficulties 
in one or more of these areas may interfere 
with math learning (Geary, 2004; 2011). 

Even reading disability can hinder math 
achievement, most obviously on word 

problems, but also on exact arithmetic 
( Jordan, 2007). Slow and inaccurate arith-
metic performance may be associated with 
poor attention, poor verbal memory (for 
example, remembering number sequenc-
es) or poor working memory (the mental 
work space involved in, for instance, keep-
ing track of steps in complex arithmetic). 

Problem solving may be compromised by 
failure to understand spatially represented 
features of mathematics such as place value 
or approximate estimation.  These non-
mathematical obstacles exemplify how 
math difficulties may be secondary to other 
issues, which affects the kind of support we 
offer students experiencing them.

Alternatively, some students’ math dif-
ficulties are linked to skills more di-

rectly aligned with mathematics, namely, 
poor number sense.  Number sense refers to 
a wide range of skills (Berch, 2005) includ-
ing an intuitive ability to represent quanti-
ties (e.g., an array of 7 items), the ability to 
understand verbal (“seven”) or visual (“7”) 
as symbolic representations of quantities, 
the ability to carry out operations involv-
ing combinations of numbers with exact 
(“What is 7 + 4?”) or approximate solu-
tions (“Is 7 + 4 closer to 10 or 15?”), or a 
combination thereof.  Poor number sense 
may be manifested by fast but inaccurate 
performance, or by accurate but slow per-
formance.

Collectively, these examples reveal that 
there are many reasons why a child 

may experience difficulty learning math-
ematics, and that there is no “one size fits 
all” approach to math remediation or edu-
cational support. This means that we must 
observe a wide range of skills when trying 
to determine why a particular individual is 
having difficulty learning (or performing) 
mathematics.

When is a math difficulty 
a disability?  
There is no universally accepted definition 
of MLD, but several researchers point to a 
persistent difficulty with math achievement 
over time as a key feature (rather than a dif-
ficulty with a specific unit or principle), es-
pecially if the poor math achievement can-
not be attributed to poor or inconsistent 
learning opportunities.  Some researchers 
also believe that MLD results from poor 
number sense, while acknowledging that 
an intact number sense is necessary but not 
sufficient for successful math achievement 
and that the “non numerical” obstacles to 
mathematics learning implicate a learning 
difficulty but not a math disability.  These 
discussions concern classification, and may 
guide how we respond to a child’s learn-
ing need, but should not guide decisions 
about whether to respond accordingly. All 
students deserve appropriate support for 
mathematical learning, whether they are 
highly capable, experience difficulty, or 
have a math learning disability.

Why number matters
It may be tempting to oversimplify number 
skills as elementary features of mathemat-
ics that we all achieve early in life.  But 
their function may not be so basic; their 
growth trajectory is protracted, and their 
importance is life-long.  As we might ex-
pect, number knowledge skills measured at 
kindergarten are predictive of poor math 
achievement in 1st or even 3rd grades 
(Lucuniak & Jordan, 2008, Mazzocco & 
Thompson, 2005). But perhaps more sur-
prisingly is the finding that number skills 
continue to be fine tuned through adoles-
cence, and are associated with mathematics 
achievement even in high school students 
(Halberda, Mazzocco, & Feigenson, 2008). 
Even at the end of high school, how readily 

The Complexity of Mathematics Learning Difficulty
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 Attitudes about 
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(vs. effortfully) a student accesses numerical 
information (such as when solving single 
digit arithmetic) may affect performance 
on more complicated tasks such as stan-
dardized testing. 

 It is not clear exactly how or why access-
ing numbers interferes with math beyond 
the lower grades.  One possibility is that, if 
thinking about numbers is mentally taxing, 
a student will have fewer cognitive resourc-
es to devote to performing mathematics, 
compared to a child that just “knows” the 
solution to a particular problem (such as 7 
× 8).  The effect of “diminished resources” 
may affect more than just performance at a 
point in time, because it may also interfere 
with learning.  (Note that difficulties in the 
non-mathematical areas noted previously 
may also lead to diminishing resources.)  In 
this context, it is not surprising that many 
middle school students with math difficul-
ties have more significant gaps in their un-
derstanding of mathematics principles than 
do their peers.  

Keeping track of learning gaps
We can learn what children do (or don’t) 
know about math by asking questions de-
signed to tap fundamental principles or 
facts (Booth, 2011). It is important to tap 
children’s knowledge and misconceptions 
during informal math assessments, because 
mere knowledge about the kinds of prob-
lems that are difficult for a student may not 
necessarily reveal why the student is strug-
gling with math.  But asking specific ques-
tions can shed light on why. For instance, 
in one study, some 8th graders with math 
learning disability were not able to accu-
rately name decimal values with terms like 
“one tenth” even when prompted several 
times, and they did not identify equivalent 
values (e.g., 0.05 = 5/100; Mazzocco & 
Devlin, 2008). Simply asking them to name 
the numbers shed light on the gaps in these 
students’ meanings for these decimal values. 

What’s love got to do with it?
Finally, attitudes about mathematics may 
also influence learning and performance.  
Consider your own opinion about math-
ematics.  Is math something you love, or 
tolerate, or dread?  Do you view math as an 
essential every day skill, a source of enjoy-
ment, or an academic subject matter to be 
mastered for scholastic gains alone?  How 
is your attitude conveyed to students, and 
how might your attitude (and that of oth-

ers) influence their learning?  

The authors of a National Research 
Council report (Adding it Up, 2001) 

identify “a positive predisposition” for math-
ematics as one of the essential supports for 
achieving mathematical fluency (pg. 131).  
A positive disposition about math reflects 
tendencies to perceive math as useful and 
worthwhile, and to acknowledge that ex-
erting effort affects mathematics learning.  
Students’ sentiments about mathematics 
are affected by behaviors of trusted adults, 
especially their teachers.  Even first and 
second graders may be susceptible to their 
teachers’ level of anxiety about mathemat-
ics (Beilock et al., 2010), particularly girls, 
and especially those girls who conform to 
the widely accepted (but erroneous) ste-
reotype that girls are less mathematically 
competent than boys. (There are some situ-
ations in which boys excel at math, and yet 
this is not a widespread finding and does 
not apply to basic arithmetic in the early 
grades).  Moreover, being aware that these 
stereotypes can affect performance levels 
may help prevent self fulfilling prophecies 
from emerging.  This is just one example of 
how classroom practices or environments 
may facilitate (or hinder) motivational fac-
tors that contribute to learning mathemat-
ics (reviewed by Hanich, 2011).

As educators, we strive to achieve sound ed-
ucational opportunities for our students.  It 
is not only what we do, but what we know, 
and what sentiments we convey that affect 
the quality of our teaching.  Returning to 
the aforementioned finding that even edu-
cated adults vary in their basic mathemat-
ics proficiency, it should not surprise us that 
teachers will vary with regard to their own 
levels of mathematics knowledge and skills 
(Murphy et al., 2011). This means that con-
tinued professional development opportu-
nities should focus on mathematics skills 
development as well as pedagogy. Here, too, 
we can benefit from a positive disposition, 
recognizing that our own effort will have 
positive consequences on our own learning 
and that of the students we aim to reach 
when we teach. 

Michèle Mazzocco, Ph.D., is Professor at 
the Institute of Child Development at the 
University of Minnesota. Prior to joining 
the faculty at UMN, she was on the faculty 
at Johns Hopkins where she has conducted a 
ten-year longitudinal study of mathematical 
learning ability and disability during the 
school age years.  She is a member of the Ad-

visory Board to the Office of Overseas Schools 
Committee on Special Needs Students. 
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BOSTON CONFERENCE,
continued from page 1 
the community,’ ‘short term vs. long term,’ and ‘justice vs. mercy.’ In 
the building of a climate and organizational culture of ethics and 
integrity, he warned that values do not always make good decision 
making. The culture of ethics must permeate that of the school, 
and may be embodied in the question of ‘how we do things around 
here.’ School trustees are the keepers of the moral compass; the 
moral tone of any institution starts at and emanates from the top.

[Editor’s note: Shortly after the Boston AAIE Annual Conference with 
Dr. Kidder’s inspiring and eloquent opening presentation, we were 
greatly saddened to learn from the staff at The Institute for Global Eth-
ics that Dr. Kidder had passed away on March 5, 2012. For more in-
formation, please see sidebar below].

General Session 2:                  
Distinguished Lecture—International Superinten-
dent of the Year
The second speaker was sponsored by The International Educator 
and was introduced by TIE President, Forrest Broman.  The pre-
sentation—part of the ongoing “Distinguished Lecture” series of 
AAIE—is made each year by the ‘Dr. Ernest Mannino Interna-
tional Superintendent of the Year.’ This year that prestigious award 

went to Dr. Richard Spradling, Director, American School of The 
Hague, The Netherlands. Spradling’s presentation started with a 
credit to those who had preceded him in this honor, “standing on 
their shoulders,” borrowing ideas and inspiration from the speech-
es of honored past recipients whom he named: David Toze, Chris 
Strommen, Daryl Russell, Monica Greeley, Barbara Johnson (the 
first recipient of this honor in 1991,) Niall Nelson, Rob Ambrogi, 
Bob Gross, Harlan Lyson, Bob Sills, Don Bergman, Ed Ladd, Paul 
Poore, Bill Gerritz, Jack Delman, and Jim Ambrose.  He also re-
called ‘lessons’ learned from others including Bob Landau, Linda 
Duevel, Kevin Bartlett, Elsa Lamb, Gail Schoppert, Connie Bu-
ford, Ellen Stern, Jane Larsson, and Ernie Mannino.  He learned 
from them about facing crises in your first year of administration, 
to reach out to colleagues when problems seem insurmountable as 
they were in Tunisia during the First Gulf War.  He concluded his 
remarks with the reminder that, 

. . . educational leadership is not a sprint race, not even a marathon. 
It is a relay where we take the baton, try to advance the current 
school, and hand off the baton to the next leader. I have benefitted 
from the hard work and vision of many predecessors at numerous 
schools. And I tried to leave the schools better than when I found 
them, but don’t get caught up believing you will fix everything. Your 
successor will still feel you got some things wrong .That’s okay; that’s 
how it works. I thank AAIE for bestowing on me this truly remark-
able honor as Superintendent of the Year, and I accept on behalf of all 
my colleagues, past and present. It is the team effort that makes us a 
strong, worldwide educational community.

Spradling received a standing ovation at the close.  An outline of 
the speech is posted on the AAIE web page.

General Session 2: Awards
As the next item of business, the Annual Awards and Recogni-
tion tradition was held. President Pfannl asked the membership to 
stand for a moment of silence in memory of those who had died 
since the previous Conference.  Their names and memorials may 
be found in the “We Remember’ section elsewhere in this edition.

The Margaret Sanders Scholarship Awards were made by Mr. 
Warren Carlson. These are scholarship awards to continue 

study at the university level.  The awards come from a fund estab-
lished by the estate of Margaret Sanders, who for many decades 
was the representative of the Walsworth Company, publisher of 
annual yearbooks of many international schools.  Margaret trav-
elled the world, well into her 90’s, serving her clients and getting 
to know and be loved by so many students, teachers and school 
heads. [Editor’s Note:  See Warren Carlson’s personal memoir of Ms. 
Sanders on page 53].  

The 2012 Margaret Sanders Awards went to: 
• Jessica Leão, Pan American School of Bahia, Salvador, Brazil
• Kennedy Mmasi, International School of Moshi, Tanzania
• Julia Saubier, International School of Manila, Philippines
• Laith Kalai, American Community School of Athens, Greece
• Mai-Lee Picard, The American School Foundation, Mexico 

City, Mexico 
Thereafter, Dr. Daphne Hobson, Director of Lehigh University’s 
Office of International Education addressed the assembly to an-

 
Dr. Rushworth M. Kidder

Dr. Rushworth 
Kidder, recent 
keynote speaker 

at the AAIE 2012 Con-
ference in Boston, MA, 
passed away unexpectedly 
on March 5, 2012.

The Institute released the 
following formal state-
ment: “We are deeply sad-
dened to announce that 
our President and Founder 
Rush Kidder passed away on March 5, 2012. We have lost 
a great friend, an enormously important moral thinker, and 
an extraordinarily good man who has devoted his life to 
leading the world in a more thoughtful, ethical direction. 
His legacy will continue in the Institute’s ongoing work.  
Our hearts go out to his family, who were his constant joy, 
and to all who knew him and gained from his great and 
compelling wisdom.”

Paul McAuliffe, Chair of the Institute’s Board and current 
Executive Director of the U.S. Federal Reserve Employee 
Benefits System stated, ““We have lost our great friend, lead-
er, and colleague. We will work diligently to honor Rush’s legacy 
and to keep alive the contributions that he and the Institute 
have made to the advancement of ethics in our world.”

The AAIE Family and the staff of InterED express their 
condolences to grieving family and friends and admiration 
for the legacy this fine man leaves behind. 

1944-2012
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nounce to the annual awards sponsored by her institution:

Pennsylvania School of Global Entrepreneurship 
Lehigh University Summer Scholarships
• Andre Domingues, Carlucci American International School, 

Lisbon, Portugal
• Yunkyung June, American International School of Guangzhou, 

China
• Qussai Ramzi, American Community School, Amman, Jordan

General Session 2: Special Recognitions
25-Year Membership Awards
• Dr. Rob Ambrogi, ISS, Vice President for 

School Management, formerly in Cameroon, 
Liberia, and 2003 AAIE Superintendent of the 
Year.

• Dr. Jack Delman, Superintendent, Carol Mor-
gan School, Dominican Republic, formerly in 
Venezuela, Costa Rica, and 2010 AAIE Super-
intendent of the Year.

• Dr. David Shawver, Director, International 
School of Tanganyika, 
Dar es Salaam, Tanzania, 
formerly in Guangzhou, 
China, and Bangladesh.

Hall of Fame Awards
• Dr. Carolyn Brunner, 

Director of Internation-
al Graduate Programs, 
State University of New 
York (SUNY) at Buffalo, 
long-time member of 
AAIE’s Board.

• Mr. Lawrence (Larry) W. 
Jones, Superintendent, 
Surabaya International 
School, Indonesia, formerly with the Peace Corps, and in La-
hore, Kabul, Kuala Lumpur, Jakarta, Kinshasa, Conakry, and 
Abidjan.

This general session ended with a special tribute—a song sung 
in the honor of Ms. Mary Virginia Sanchez who is retiring 

after a 23 year term of service as Executive Secretary of the Asso-
ciation of American Schools of Central America, Colombia-Ca-
ribbean, and Mexico, better known as the Tri-Association.  With 
Chip Barder of Hanoi at the guitar, accompanied by Bob Landau 
of Cambodia, and Chris Bowman of Luxembourg, as well as with 
the participation of the entire membership between each stanza, 
the trio sang a tribute—a song of praise—to Mary Virginia.

General Session 3:    
Mr. Darrell Scott, Rachell’s Challenge Foundation
The second keynote address was sponsored by Lehigh Universi-
ty. Mr. Darrell Scott was introduced by Ms. Ellen Stern, Interim 
Director at Cairo American College standing in for Dr. Daphne 
Hobson, Director of the Office of International Programs of the 
College of Education at Lehigh. Scott is the father of Rachel Joy 
Scott who was the first student killed at the Columbine, Colorado, 
tragedy.  Her story and the inspiration of her short life have been 

shared with over ten million people around the world, in person, in 
television documentaries, a TV advertisement about kindness, and 
has been the subject of several books. His keynote message con-
tained powerful challenges taken from Rachel’s life that are making 
schools safer and more enjoyable place to be. Scott is the founder 
of the “Rachel’s Challenge” program that has improved the lives of 
five million people around the world in live settings. He has writ-
ten four books and co-authored a best seller, Rachel ’s Tears. He has 
addressed a House Judiciary Congressional hearing and has spo-
ken at numerous governors and mayors banquets.  Scott has been 
on Oprah, Larry King Live, CNN, Good Morning America, The To-

day Show, the O’Reilly 
Factor, Hannity and 
Colmes, and several 
other programs.  With 
an attention-holding 
visual and oral pre-
sentation, Scott indi-
cated his challenges 
that came from Ra-
chel’s “My Ethics: My 
Code of Life.” Rachel 
felt a great identifica-
tion with Anne Frank 
and had Anne Frank’s 
Diary on her book-
shelf.  Scott conclud-
ed with challenges his 
daughter posed in her 
diaries: (1) Learn to 
allow compassion. It 
will start a chain re-
action. (2) Use words 
that heal, not hurt. (3) 

Dream the impossible.  Become ‘see-throughers,’ 
not ‘at-ers.’ (4) Regard others by their hearts, heads 
and hands, not academics and SAT scores. And fi-

nally, (5) List the names of seven to ten people about whom you 
care the most. Go to them and tell them how much you love them 
and care about them. You may wish you did when you can’t do it 
any longer.

Conference Institutes
The College Board sponsored a four-session institute by Dr. James 
H. Stronge, Heritage Professor in the Educational Policy, Planning 
and Leadership Area at the College of William and Mary, Wil-
liamsburg, Virginia. His sessions addressed the topics, “Evaluat-
ing International School Principals: What Works;” “Qualities of 
Effective Teachers;” “What Matters Most: Effective Teachers and 
Student Achievement;’ and “East Meets West: What Great Teach-
ers do in the US and China.”

Buffalo State University of the State University of New York 
(SUNY) sponsored a three-session seminar by Dr. Leigh Ha-

frey, Senior Lecturer in the Behavioral and Policy Sciences at the 
MIT Sloan School of Management, teaching in the MBA, MIT-
China, Leaders for Global Operations and other programs.  His 
sessions were entitled, “Circles of Ethical Leadership;” “the Ethics 

ABOVE: Dr. Rick Spradling, 
"The 2012 Ernest Mannino 
Superintendent of the Year"—
Shown with Dr. Mannino

AAIE 25-Year Awards: (left to right) Jack Delman, David 
Shawyer, and Rob Ambrogi

LEFT: AAIE Hall of Fame 
Awards:  Dr. Caroln Brunner, 
Lawrence (Larry) W. Jones
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of Elites;” and “Ethics and the Ordinary Man.”  [Editor’s Note: See 
interview with Dr. Hatrey on page 18 of this issue]

Pre-conference Meetings
It has been customary for many organizations included within 
“the global family” of AAIE to benefit from the presence of their 
members at the Annual Conference to use the preceding day 
for short business meetings of their own.  Besides the meetings 
of AAIE’s Board of Trustees and Advisory Council, the several 
regional associations of international schools (EARCOS, Tri- 
Association, AISA, CEESA, MAIS, and NESA) met, along with 
meetings of such groups as the Middle States Association, AISH, 
QSI, College Board’s Overseas School Project, and the AAIE In-
stitute for International School Leadership.

Sunday morning ‘Solutions’ — 
“Lessons Learned Under Fire”
Facing problems that have too often plagued the operation of in-
ternational schools, several school heads who were recently ‘un-
der fire’ participated in a panel discussion led by former AAIE 
President Mark Ulfers of Paris.  Included in the panel were Mr. 
Walid Abushakra of the American International School of Egypt, 
Ms. Marie Jean Baptiste of the Union School, Haiti, Ms. Judith 
Drotar, former Head of the American School of Tripoli, Libya, 
now in Qatar, John Gates, former head of the American School 
of Damascus, Syria, now at the Walworth Barbour American In-
ternational School in Israel, and Mr. Terry Christian of Japan.  All 
spoke of the incredible pressures felt as a head of school respon-
sible for the safety of students, local and expatriate staff, and even 
of families with children enrolled during earthquake, tsunami, civil 
unrest, civil war, and war between nations that led to the temporary 
and perhaps permanent closing of their schools.  

Each indicated the need to establish a reliable emergency re-
sponse team composed of the most mature, level-headed and 

least likely to panic members of the staff and community. Further, 
reliable primary, secondary and alternate methods of communica-
tion must be established in the event that all other normal means 
of communication are unusable. The best management for the nor-
mal fear reaction is the ability to communicate truth from sources 
trusted by recipients. One of the voices of greatest confidence in 
the community is that of the school head.  Maintaining open and 
frequent communication of reliable information about unfolding 
events is a life line when the most carefully developed emergency 
plans--which most schools have in some manual—are no longer 
viable or current.  Schools must have an emergency plan for fore-
seeable occurrences; however, it is always the unforeseeable that 
seems to appear and that needs immediate response by the most 
capable in the school community.

Business Meeting
The final session of the Conference was the annual business meet-
ing.  President Pfannl opened the meeting congratulating Ex-
ecutive Director Lamb and her staff for what she termed “the 
most successful and uplifting Conference ever.” She hoped that 
the theme was meaningful and would affect the operation of our 

schools during the coming year. She also expressed thanks to the 
Board of Trustees and Advisory Council for their dedicated work 
during her first year of office. Pfannl commented on the emerg-
ing Institute for International School Leadership and its value to the 
membership.  

The AAIE Institute for International School Leadership is a pro-
gram structured to prepare and develop active and aspiring 

leaders or international schools by providing online courses and 
mentorship that combine real-world knowledge with research-
based frameworks for leadership. The entire program is divided 
into eight components from Vision and Mission to Guide Inter-
national Schools to Continuous Professional Growth for Interna-
tional School Leaders. The entire program is being developed by 
AAIE with Performing Learning Systems (PLS) powered by 3rd 
Learning.  Wilkes University in Pennsylvania offers graduate cred-
it for this program. AAIE Executive Director Lamb stated, “The 
goal of the Institute is to advance the preparation and continu-
ing professional development of leaders in international schools. 
Specifically, this initiative is designed to deliver critically impor-
tant knowledge from experienced international school leaders to 
assist in the development and growth of currently-serving as well 
as aspiring school leaders.” For more information about this new 
program, visit www.aaieinstitute.com 

President Pfannl introduced Dr. Ron Marino, serving his final year 
as Treasurer of AAIE.  Marino gave a report of the current finan-
cial condition of the organization indicating that the Board’s goal 
to achieve a reserve of one year’s operating expense was within 
reach, including organizational assets of almost $400,000.

Marino was also the head of the Nominating Committee.  He pre-
sented into nomination Mr. Jonathan Lewis of Virginia to replace 
him as Treasurer. He further proposed candidates for the Board 
of Trustees for terms from 2012 to 2015:  Mr. Clayton Lewis of 
Washington, DC, to replace Mr. Frank Anderson; Mr. Christo-
pher Maggio of Uganda to replace Mr. Chip Barder of Vietnam; 
and Mr. Lee Fertig of Brazil to replace Mr. Harold Fleetham.

No other candidates were presented from the floor.  The nominees 
were approved by acclamation.  

Social Events
The Annual Conference also includes several informal moments 
where colleagues can meet socially to discuss ‘non-agenda’ items 
in a welcoming venue.  AAIE is most grateful to the sponsors of 
these events who give the membership and others attending the 
opportunities to make new friends, share memories and ideas with 
old ones, and generally to enjoy each other’s company in our ‘global 
family’ get together that is limited to this one opportunity each 
year.   Executive Director Lamb and President Pfannl expressed 
the appreciation of the membership and those attending for the 
continued generous support of the many organizations that con-
tributed to the success of the social functions as well as to that of 
the entire Association.

Special thanks go to H2L2 Architects / Planners LLC and 
Merrill Lynch for their most generous support at the opening 

reception for the over 500 who attended.
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Editor’s Note:  The life and legacy of 
Margaret Sanders—and her dedication 
to create educational opportunities for 
young people—continue through AAIE 
and other organizations with which 
she was associated. There is now a 
new generation of AAIE members who 
may have no knowledge of the person 
whose name is attached to the scholar-
ships announced at AAIE each year. 
Many of us knew her and enjoyed 
Margaret’s conversation and marvelous 
good nature. Mr. Carlson kindly shares 
her larger, even more fascinating reality 
in this moving tribute.

There has never been anyone else 
quite like Margaret Sanders.  

She was in her mid-50’s when 
she joined a fledgling company 

in Germany, specializing in school year-
books. The company went under, but Mar-
garet took over the yearbook part and with-
in a decade became the dominant player 
in school yearbooks for international and 
Department of Defense schools worldwide.

At a time in life when most people think 
of retirement, Margaret was just hitting her 
stride. Well into her 80’s when she eased 
into retirement, she traveled and sold year-
books in, more or less, sixty countries.

At 5’ 2” and 115 pounds the most imposing 
things about Margaret were her spirit and 
personality.  One doesn’t hear Nancy Drew 
words like “pluck” and “grit” much anymore, 
but they fit Margaret accurately, all the way 
back to her Midwestern roots.  The cover 
photo of her biography, Woo, Hoo, What 
a Ride!, shows a 10-year-old girl in a fluffy 
dress with a spiffy new bicycle.  It was sug-
gested she had been a child of privilege to 
have such a bike.  “I earned that bike!” she 
responded in no uncertain terms.  “I had to 
sell 75 subscriptions to the Sunday Kansas 
City Star and deliver them free for a year!”   

Still, she can’t have been your everyday 
10-year-old. Her mother never drove, so 
tiny Margaret became her chauffer, sitting 
on a box so she could see over the hood and 
having to slide off it to reach the brakes.  
She did admit there weren’t a lot of cars on 
the roads in Kansas in the early 1920’s.

Graduating in journalism from the Univer-
sity of Missouri in the heart of the Great 
Depression with few jobs for men, let alone 
women, she created a shopping column for 
the Hutchison newspaper called “Nell of 
the News.” The publisher wasn’t interested 
until she proposed that her sole pay be a 
percentage commission of the ad sales she 
sold related to her column.  She worked 
all through the depression at sales, writing 
promotions, publishing her own monthly 
Electrical Farm Magazine, and as one of 
Roosevelt’s Rural Electrification Special-
ists convincing rural Kansans that electric-
ity offered great advantages.  She drove her 
own car and was paid 4¢ a mile up to 1000 
miles. Men were paid 5¢. She asked her 
boss for equal pay and he smugly said she 
could have the 5¢, but only for 800 miles. 
That was the U.S. in the 1930’s.

After the start of World War II, Margaret 
wanted to be part of the war effort. She 
learned on her way to a recruitment sta-
tion that college-educated women were be-
ing sought to control airplanes so male air 
traffic controllers could be released for the 
overseas war effort. She graduated in the 
first class of female air traffic controllers 
and was assigned to Boston. Once she re-
ceived military orders so she could buy tires 
and gas, she drove the wartime 35 mph 
speed limit all day and into the night for 
four days to be on time for her first shift.  
After work she searched for a place to live.

When the war ended there was an unsubtle 
movement to terminate women air traffic 
controllers to make room for the returning 
men.  Men were given months of notice 
and help to prepare for the recertification 
exam.  Margaret was told on a Friday that 
her test would be on Monday.  She got a 
friend to work her Saturday shift, crammed 
all weekend, and posted one of the highest 
scores ever.  She was demoted on paper and 
reassigned from Boston Center to Logan 
Airport, but continued to work for a decade 
“on loan” at Boston Center until she left in 
1957 of her own choice to accompany her 
handsome, roguish Air Force pilot hus-
band to Italy.  She always said it was a great 
marriage when she was in Boston and he 
was stationed in Greenland; weekends and 

random weeks 
were terrific, 
but as a full-
time marriage, 
it didn’t last.

By then, how-
ever, she had 
been bitten by 
the interna-
tional bug and 
found a job sell-
ing yearbooks 
in Germany.  
She didn’t 
know a thing 
about any of it 
but as always she 
was undaunted.  
Within a decade 
she was Wals-
worth Publish-
ing Company’s 
top producer.  As the only woman at the 
annual sales meetings in the early days, she 
was occasionally asked to leave the room so 
the “boys” could share a few stories.  Even 
as top producer for several years running 
she wasn’t recognized as “salesman” of the 
year until there were rumors she was being 
courted by another yearbook company.  

Among her many great skills was the 
ability to find good in people.  Many 

of her closest friends were not fond of her 
other closest friends, but Margaret found a 
way to enjoy them all.  Even her custom-
ers loved her.  When the AAIE created a 
Hall of Fame, Margaret, a “vendor,” was in 
the charter class, and she remains the only 
non-educator to have Hall of Fame status.

In her mid-80’s she relocated from Ger-
many to a modest home in Sarasota, FL 
and joined a local women’s art group, be-
ing elected president within a few months.  
When asked how she rose to the top so 
quickly she responded with her usual twin-
kle, “They needed some young blood.” 

In 1948 she bought her first mutual fund 
by paying $25 a month.  In retirement she 
began to give away all she had accumulat-
ed.  The United Way building in Sarasota is 
named the Margaret A. Sanders building 
because of her many contributions there.  

The Woman Behind the Scholarship:
Margaret Sanders—An Affectionate Memoir

By Warren Carlson

The remarkable woman 
whose passions are 
carried on with the 
scholarship funds in 
her name. 
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AAIE Chronicles—
Presidents Remember
Editor’s Note: This article should be considered in the context 
of the “AAIE Chronicles—Presidents Remember” (InterED, 
Fall 2011). A mix-up of email addresses made it impossible to 
include Dr. Kirkpatrick in that publication, an omission reme-
diated here.

Clark Kirkpatrick------------------------------------

Kirkpatrick was AAIE President from 1995-97 and board 
member, mostly on the executive committee as Treasurer, 
Vice-President, President and Past President. Kirkpatrick 

worked for 11 years in three schools—in Mexico and Honduras--
starting in 1966. He served as head of two of them. His stateside 
experience for 24 years, included Supt of three districts, CEO of 
TIES, a 48 school district Technology Consortium, and College 
professor.

“When I was Treasurer of AAIE, in the 2nd year on the board, we 
were in financial crisis and couldn’t  pay the Executive Director, 
Lew Grell, for several months. Under Lew’s leadership that crisis 
was solved within two short years and AAIE was back on solid 
ground financially.”

“The AAIE board developed several programs during this time 
and wrestled with others. Headnet was developed as a pilot with 
the Board by TIES. Collaboration with the University of Minne-
sota expanded to AAIE membership. The board developed several 
member recognition programs, including: the AAIE Hall of Fame 
and AAIE Superintendent of the Year.” 

“The AAIE board began a discussion of the board structure and 
how to improve it. We had received much feedback about the lack 
of International School Heads on the board, among other issues. 
This resulted in further study by succeeding boards and eventual 
modification of the governance structure of AAIE.”

“We also began Strategic Planning via the famous or infamous 
Jackson Hole Board retreat, trying to provide shape and form to 
the future of AAIE and its member services.  All in all it was an 
interesting experience for all of us.”

Kirkpatrick became the first CEO of AISH from 2000-2007. He 
continues to work as an independent consultant on board gover-
nance, school leadership and organizational development with in-
ternational schools. 
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She particularly wanted to help overseas 
students, where she had made so many 
friends, thus the Margaret Sanders Schol-
arships announced each year at AAIE have 
given up to $5000 annually to four out-
standing international school students.  

After her last AAIE Conference in San 
Francisco she moved with friends to a less 

expensive hotel and spent a day touring 
the wine country before taking an over-
night “red-eye” back to Florida.  She was in 
her mid-90’s, and in the process of giving 
away several million dollars.  Her reasons 
for flying all night: “Why would I want to 
waste money on a room, then waste an en-
tire day getting home when I can sleep on 
the plane, be home in the morning, and get 
something done.” 

There has never been anyone else quite like 
her. 

Warren Carlson was hired by Margaret in 
1969 in Germany in the yearbook business. 
Over the next 25 years they became business 
partners and best of friends. In addition to the 
scholarships announced at AAIE, he coordinates 
the Margaret Sanders/AISA Scholarships for 
Girls. slowdrifters@comcast.net

SANDERS, cont'd from pg. 53 

Great appreciation went to GBG/TieCare and TD Bank for 
the very special and fantastic final night’s wind-up gala with 

those amazing panoramas views of Boston atop the Prudential 
Tower’s 50th floor.

To the New England Association of Schools and Colleges 
(NEASC) many thanks for your sponsorship of the annual Wine 
and Cheese Reception in the Exhibit Area that attracted so many 
attendees on Friday afternoon!  Always a greatly anticipated event, 
your generosity made it even greater this year!

We are all grateful to the many sponsors of the frequent cof-
fee breaks between sessions.  AAIE’s gratitude goes out to 

Frank Crystal and Company, The University of Alabama College 
of Education International Programs, Passport Executive / Frosch 
Travel, Performance Learning Systems/Wilkes University.

The Silent Auction
A new feature was added to the proceedings of this year’s Con-
ference.  Its intent was to assist the “Children of Haiti Project.”  
Hundreds of delegates participated, bidding on a wide array of 
attractive prizes: short stays in donors’ Paris apartment, two nights 
in a New York City hotel, a stay in a Swiss–style ski house in Ver-
mont, attendance at a week-long Swiss summer league language 
camp, a round-trip flight to South Africa for a Kalahari expe-
rience, an ECIS conference registration, and such merchandise 
as an Aussie bush hat, a Kindle, Scotch whiskey and shortbread, 
Pakistani jewelry box and pashminas, a Mimio white board, Delft 
pottery with a $200 Amazon voucher, Ableplanet headphones, a 
Bluetooth wireless speaker, a bust of the Goddess Hygeia, a Pana-
manian pillow case, and Batik fabrics.

Donors included individuals Judy Fenton, Linda Sills for the 
Global Issues Network, Jeff and Sonia Keller, Richard Spra-

dling, Ellen Stern, Rose Puffer, and organizations: Frank Crystal 
& Company, Frankfurt International School, The International 
Educator, the Haut-Lac International Centre, the International 
School of Aberdeen, Scotland, Mimio Interactive Teaching Ter-
minology, ECIS, The AAIE Board of Trustees, NESA, the In-
ternational School of Panama and the Surabaya International 
School.

Executive Director Lamb expressed AAIE’s gratitude to all these 
donors for their generosity at the final business meeting of the 
Conference, announcing also to great applause that the Auction 
had raised $7,325 for the Children of Haiti Project. 
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By Donald J. Jacobs

AAIE Institute for International School Leadership 
Trains Mentors

InterED Graphic Artist in 
Acclaimed New Anthology on 
Interculturalism

The day after the 2012 AAIE 
conference in Boston, Stephen 
Barkley, Executive Vice Presi-
dent of Performance Learning 

Systems (PLS) and noted author, spent the 
day working with a team of very experi-
enced educators who have served as inter-
national school heads and superintendents 
around the world. The team of education 
leaders will be serving as mentors for the 
recently launched AAIE Institute for Inter-
national School Leadership. 

The goal of the Institute is to advance the 
preparation and continuing professional 
development of leaders in international 
schools. Specifically, the Institute has been 
designed to deliver critically important 
knowledge and perspectives from experi-
enced international school leaders to new 
and aspiring leaders to better prepare them 
to meet the unique challenges of leading 
international schools across the world.

Using Barkley’s recent book Questions for 
Life (2011) as a reference, participants 
explored elements essential to successful 
mentorship including trust, self-reflection, 
knowledge, relevance, growth, safety, and 
encouragement.  The day-long session was 
a part of the official kick-off of the AAIE 
Institute for International School Leadership 
at the 2012 Boston conference.  Mentors/
leaders were also given copies of Generative 
Leadership (Klimek, Ritzenhein, & Sulli-
van, 2008) as a reference to establish a com-
mon conceptual framework for the profes-
sional growth of leaders.

The Institute will begin work with its 
first cohort of participants in Septem-

ber 2012. Each program participant who 
chooses to take the full program, i.e. seven 
courses of seven weeks each over a two year 

period, will be assigned a personal mentor.  
This mentor will be one of the cadre of ex-
perienced international school leaders who 
is also a trained mentor.

These mentors will stay with their mentees 
for the entire two-year program, building a 
relationship that will allow ongoing coach-
ing and advising through the early years of 
the leader’s career.  Initial interest in the 
program has come from locations across 
the world including Kenya, Zimbabwe, the 
Dominican Republic, and Oman.  Slots are 
still open for the Fall 2012 Institute cohort.  
For additional information, please go to: 
www.AAIEinstitute.com. 

Dr. Donald J. Jacobs is the CEO of 3rd 
Learning, which together with Performance 
Learning Systems, is cooperating with AAIE 
in the design, training and implementation 
phases of the AAIE Institute for International 
School Leadership. djacobs@3rdL.com

Sarah J. Stoner, the Seattle-based Graphic Design Artist who manages layout and 
art for the InterED publication—and is a TCK product of American overseas 
schools—has an essay included in an al-
ready-acclaimed anthology that focuses 

on “intercultural essays dealing with the subjects 
of ‘culture, race, and a sense of place’.” The an-
thology, The Chalk Circle: Intercultural Prizewin-
ning Essays (Tara L. Masih, Ed.) will be released 
in May 2012 by Wyatt-MacKenzie Publishing 
(available on amazon.com). The collection is de-
signed for discussion use in the classroom.

Ms. Stoner published a review of Ettie Zil-
ber’s Third Culture Kids—The Children of 

Educators in International Schools (Fall, 2010). 
In March 2011, she received first prize for her 
TCK-focused essay “Finding Center” in the 
San Francisco Bay Area’s Soul-Making Literary 
Competition. So we wonder, where does she find 
the time? Congratulations, Sarah. 

News & Noteworthy
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"The Chalk Circle should be required reading for today’s 
global citizens." Writing From The Margins book review
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WeRemember...
Albert A. Chudler

Al Chudler passed away at age 89 on May 4, 2011 at his 
home in Los Angeles after a battle with lung cancer. Al 
was born in Detroit, Michigan. He attended Wayne State 

University before moving to California with his parents in 1943. 
Al loved the stage, and he became involved in local theater at the 
Pasadena Playhouse. Following his service in the Navy, he earned 
a Bachelor’s degree with honors in History from UCLA. He then 
joined the Los Angeles Unified School District as a teacher, soon 
moving to administration.  He became the principal of Sherman 
Oaks Elementary School. Al was also a member of the staff at 
Temple Emanuel in Beverly Hills. 

The defining moment in Albert’s career was his acceptance in 1968 
of an offer to become Director of the International School of Kua-
la Lumpur in Malaysia. This began a 20 year adventure for Al and 
his family, going on to direct international schools in Japan, India, 
Italy, Sri Lanka, Romania and Chile. His global experiences were 
published in his autobiography, “Educating Albert.” He ended his 
career at UCLA in the Graduate School of Education training as-
piring teachers. During his retirement, he was a substitute teacher 
at the Steven S. Wise School. Al is survived by Sonia, three of his 
four children - Eric, Craig and Melissa (Scott deceased) - and sev-
en grandchildren. He will be remembered as a devoted husband, 
loving father and “papa,” caring friend and dedicated educator. 

John Dorbis

Dr. John Dorbis passed away at age 91 in Cairo in Decem-
ber. He was born in Cairo to Greek parents, the eldest 
of three children. John’s father, who had never received a 

formal education, believed education was the key to advancement.

Dorbis grew up speaking five languages by the age of five. Al-
though born Greek Orthodox, he was educated in Catholic insti-
tutions, a Christian Brothers Elementary boarding school and a 
Jesuit high school.  He attended these schools in an international 
and multicultural environment with Egyptians, Lebanese, Syrians, 
Armenians, Poles, Maltese, Italians, Canadians, British, French, 
Americans, and Greeks to mention but a few.  The Grand Rabbi 
of Cairo had his two boys enrolled in the same Catholic schools 
because, as he claimed, he valued good education. The children of 
the Head of the Sudanese Army also attended. John developed a 
very international and liberal world-view. 

He served with the allies in the First Greek Infantry brigade in 
North Africa. After being injured during the El Alamein cam-
paign, he spent many months convalescing, and returned to duty 
as an interpreter, liaising with the British Army. He rarely spoke of 
this military service. After WW II, he entered the teaching profes-
sion. His zeal for pursuing education continued, completing a BA 
in Linguistics from City University, London and a PhD from the 
Sorbonne. Later, he was a post-doctoral fellow at Harvard Uni-
versity.

In the 1950s, Dorbis moved to Athens. His widowed mother and 
siblings migrated to Australia. Although he didn’t see his family 

for many years, from the late 1960s he visited Australia regularly.

Dorbis taught in secondary and tertiary institutions in Cairo, 
Greece and the US over many years. At the Athens Graduate 
School of Economics he became Professor, Chair of the Foreign 
Language Department, and reorganized the Department with a 
modern format within the precepts of the Modern Language As-
sociation (MLA) of the USA. 

He was appointed Assistant Superintendent and subsequently 
Superintendent of American Community Schools, Athens, where 
he remained for 35 years. He was a visiting professor conducting 
summer courses in comparative education at various universities 
in the USA. Upon retirement from ACS and the University, he 
was Associate Director of the Educational Services Organization, 
Ltd, an educational Institution operating nine K-12 schools in the 
Middle East. Most recently he advised the government of Abu 
Dhabi on the development of its K-12 education system.

Dorbis will be remembered for his compassion and empathy. He 
treated everyone, regardless of their means or education, with re-
spect and consideration. 

Among his professional recognitions, included the following:

• Superintendent of the Year (Overseas) 1992, awarded by the 
American Association  of  School  Administrators ( AASA)

• Hall of Fame, awarded by the Association for the  Advance-
ment  of  International Education ( AAIE)

• The  Finis Engelmann   Award, awarded by the Near East/
South Asia Council  of International  Schools (NE/SA)  

• The International  Schools  Association  (ISA)  Award, Ge-
neva, Switzerland, for Distinguished Service to International 
Education.

• Chevalier des Palmes Academiques, awarded by the French   
Government.

He is survived by nieces Anna, Sandra, and his nephew, Mic.

Judith Drotar wrote, “When I joined the American Community 
School of Athens as Academy Principal in 1997, John Dorbis had 
already retired. Nevertheless, I had heard so much about him from 
so many people, he was definitely a legend. When I had the op-
portunity to meet him at a gathering, I hung back a bit, totally in 
awe. John might have been a very famous guy on the circuit, but 
he also happens to be an extremely humble educator. He always 
includes everyone in his conversations about education, students, 
and even life, and he always takes an interest in what others have 
to say. Since that time, I have had many opportunities to see him. 
He remains unchanged...gentle, kind, generous, yet also moving 
through life with joie de vivre and a big twinkle in his eye. Forget 
the legendary image...I think John Dorbis might really be more 
like a rock star.”

Mary Anne Haas wrote, “A gentleman and scholar known as Un-
cle John Dorbis to many of our children and grandchildren, he 
always had a kind word to say about everyone. He will be missed 
for his wit, wisdom and most of all for his gentlemanly charm.” 
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Marsha Aaronson wrote, “My first job overseas was at ACS-Ath-
ens in 1974. I was 28, single, alone and arrived in late July on the 
eve of the end of the Military Junta’s 7 year rule. The airport was 
closed, there was no one there to meet me, and there was a curfew 
- only taxis with permits were on the streets. I was not sure that I 
made the right choice. I did make it to a hotel and then made it to 
ACS the following day. The first person I met was Dr. John Dorbis. 
I knew that I was in good hands. I never stopped calling him Dr. 
Dorbis. He was a joyful man with sparkling eyes and a radiant 
smile that came from his heart. It was obvious that he loved ACS 
- even in 1974, and all of us know now that he dedicated his life 
to ASC-Athens and its community. Assuming many roles - always 
with dignity, energy, devotion and optimism, Dr. Dorbis showed 
us the kind of person that he was with his generous nature, his 
refined sense of consideration for others, his boundless love of his 
community, his quiet dignity, and his honesty. I moved on to other 
places but when I saw Dr. Dorbis, I was greeted with the same 
warmth, memories, and smiles that he always gave so freely. I saw 
Dr. Dorbis the last time several years ago at AAIE and, although 
much more frail, those same traits came through. He is a shining 
example of a different generation - one that embraces where they 
are and stays the course. He has left us with an all-encompassing 
presence, a memory, and an example of what we all can become.” 	

Alton C. Hlavin

Alton C. Hlavin, a veteran facilities manager for Northern 
Virginia public schools who became an educational facili-
ties consultant to the State Department, died July 3 at his 

home in Vienna, Virginia, of corticobasal degeneration, a neuro-
logical disorder. He was 74. 

Al was a State Department consultant from 1989 to 2009 and 
worked on the planning, design and construction of schools in Eu-
rope, Africa, Asia and South America. In 2004, he helped build a 
high school in Kabul. From 1995 to 2001, he worked for Arlington 
County public schools as assistant superintendent for facilities and 
operations. Earlier, he spent nearly 20 years in a similar job with 
the Fairfax County public school system. In Fairfax, he oversaw $1 
billion worth of construction. That included the innovative design 
and construction of Terraset Elementary School in Reston, which 
is burrowed into a hillside. The school was equipped with energy-
saving devices and solar-heating hardware financed by a $600,000 
grant from the Saudi Arabian government. 

He received many community awards for his work in facilities 
management. A Baltimore native and a 1956 engineering graduate 
of Johns Hopkins University, which he attended on scholarship, he 
played on the varsity football, track and lacrosse teams at Hopkins. 
He served in the Army Reserve until 1964, attaining the rank of 
captain. Early on, he was a civil engineer for the National Security 
Agency and a facilities manager for International Telephone and 
Telegraph. He was a founding board member of what is now the 
Capital Caring hospice in Arlington. 

His memberships included St. Mark Catholic Church in Vienna, 
and he was involved in a Catholic ministry called the Cursillo 
movement. He led retreats for the seriously ill. In the mid-1970s, he 
opened his home to Vietnamese refugees and adopted an 18-year-
old orphaned refugee. His first wife, Catherine Clark Hlavin, died 
in 1987 after 31 years of marriage. Survivors include his wife of 22 

years, Martha Niemann Hlavin of Vienna; five children from his 
first marriage, Diane Filer of Cary, N.C., Janet Pigeon of Durham, 
N.C., Bruce Hlavin of Charlottesville, Alton Hlavin Jr. of Apex, 
N.C., and Dr. John Le of Houston; three sons from his second 
marriage, Luke Hlavin, Nathaniel Hlavin and John Hlavin, all of 
Vienna; and 18 grandchildren. 

Miles Alexander “Alex” Horsley

Miles Alexander “Alex” Horsley died December 1, 2011 at 
his home in Atlanta after a spirited battle with cancer. 
He was 67. A linguist, teacher, headmaster, and inter-

national education consultant, Alex was an adventurous, broad-
minded visionary whose hard work, persistence, and good humor 
inspired countless students, teachers, and fellow educators during 
a 45-year career that spanned six continents. Students remember 
him as larger than life, often calling him “the Gentle Giant.” He 
remained endeared to them because he always put them first, tak-
ing a genuine interest in each one. 

A frequent chair of accreditation teams for the Council of Inter-
national Schools (CIS) and champion of the 42-year-old Interna-
tional Baccalaureate Organization (IBO), Alex was a passionate 
advocate of multilingualism. His chapter “Acquiring Languages” 
for the IBO’s 2011 book, The Changing Face of International 
Education, was the latest of his many articles and speeches on 
the subject. He delivered the keynote address at the Global Lan-
guage Convention (GLC) in Singapore in 2006 and was invited 
to organize the 2008 GLC in Atlanta as executive director of the 
Center for the Advancement and Study of International Educa-
tion (CASIE). 

Alex was founding headmaster of Atlanta International School 
(AIS), which he led during its first 10 years. The school’s Early 
Learning Center, scheduled to open in August 2012, is named the 
Alex Horsley Building in his honor. Alex’s last public appearance 
was at the November 15th ground-breaking ceremony, where he 
was celebrated by the AIS community and Atlanta’s Mayor Kasim 
Reed for his tireless devotion to the school. AIS began in 1985 
with 51 students and today thrives with more than 1,000 students 
from over 70 countries and faculty from 45 countries. 

He was born in the UK during WW II. At age 13, he lived with a 
Swiss family to learn French, and spent more time abroad to learn 
German. He studied modern languages at Oxford University’s 
Worcester College, where he played on the college’s soccer team. 
Politically active, he was a member of the Campaign in Oxford 
University for Nuclear Disarmament (COUND) and the Joint 
Action Committee against Racial Intolerance ( JACARI), Ox-
ford’s anti-apartheid movement. He was graduated in 1965 with a 
joint honors degree in French and German. In addition, he holds 
an MA from Oxford (1975), a postgraduate certificate of educa-
tion from London University (1974), and a postgraduate degree in 
education management and curriculum design from University of 
Hull (1978).  

His first teaching post was in New Zealand where he took his 
first teaching post. Three years later taught in a parochial school in 
southern India. He returned to the UK in 1971, where he taught 
high school, eventually heading the department of languages. He 
moved to the United States in 1978 to assume the position of head 
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of languages at Baltimore Friends School. His first headmaster po-
sition was at Friends School Mullica Hill in New Jersey. In 1985, 
he answered a call to head a new international school in Atlanta 
that was being launched by a small group of inspired parents with 
no money, building, or students. Atlanta International School be-
gan as a prekindergarten (4K) to 1st grade school in a small army 
hut behind a church. It grew rapidly, every year adding grades, until 
it spanned K through 12. Alex shepherded AIS through three lo-
cations and building campaigns, and by the time he moved to Bei-
jing in 1996 to become director of International School of Beijing 
(ISB), he had overseen AIS’s move to its current and final home 
in a historic Atlanta building. His Far East service began at ISB 
(1996-98) and then as head of the Chinese International School 
(CIS), Hong Kong (1998- 2002.) 

He was sought out as a consultant to international schools in Ger-
many, the US, Thailand, Philippines, Singapore, Hong Kong, and 
Mongolia. He also led accreditation teams for CIS in schools in 
France, Venezuela, the US, Indonesia, Belgium, Australia, and Por-
tugal. Upon his return to Atlanta, he became executive director of 
the Atlanta Youth Soccer Association (AYSA) and was instrumen-
tal in the building of an inner-city field that has been enjoyed by 
hundreds of youngsters. From 2004 to 2008 Alex served as execu-
tive director of CASIE, a consultancy service to support imple-
mentation of IB programs throughout the United States. From 
2009 on, he worked as an educational consultant, continuing to 
write, speak, and offer support to develop dual-language schools in 
Africa (Morocco, Gabon, and Kenya), specifically as a consultant 
to the Aga Khan Academies and Global Education Management 
Systems (GEMS). 

Alex served on numerous boards, including those of the Alliance 
Française, New Era Schools Trust (pioneers of interracial educa-
tion in South Africa), the Association of French Schools in North 
America, and Friends School of Atlanta. Fluent in French and 
German, Alex also developed oral fluency in Spanish and Chinese 
and working knowledge of written Italian, Dutch, and Russian. 

Alex is survived by his devoted wife of 20 years, Gillian Theunissen 
Horsley; daughter and son-in-law Natasha and Richard Weston 
of Haddonfield, NJ; daughter Anita Horsley and her life partner 
Karen Brack of Eugene, OR; son and daughter-in-law Dylan and 
Elizabeth Horsley of Falls Creek, PA; stepson Steven Maskell 
and partner Derrick Brown of New York City; stepdaughter and 
son-in-law Bronni and Niko Karatassos of Atlanta; sister Valerie 
Gribbin of Hull, UK; sister and brother-in-law Gilda and Chris-
topher Haskins of Skidby, UK; sister-in-law Alwynne Horsley of 
Bridgetown, Barbados; brother and sister-in-law Jefferson and 
Freny Horsley of Taunton, UK; seven grandchildren. Gifts may 
be made in his memory to the Alex Horsley Fund for Language 
Learning at Atlanta International School by e-mailing Mary Den-
son in the AIS Development Office at mdenson@aischool.org  

Melvin Henry Kuhbander (Mel)

Mel, former head of the Singapore American School, died 
on February 4, 2012 at age 76. He is commemorated at 
the school by the Melvin H. Kuhbander Fine Arts Cen-

ter. Mel was born in Dayton, Ohio, where he attended a Marianist 
high school.  He left home at 15 to join the Marianist brotherhood 
and began a life in education. He obtained degrees in mathematics 
from the University of Dayton and the University of Pittsburgh. 
He received a dispensation from the brotherhood.  He later met his 
wife, Sandy (who survives him) while he was teaching mathemat-
ics at the Catholic University in Puerto Rico.  After returning to 
the US, he became the President of the Ursuline Campus Schools 
in Louisville, Kentucky, and the schools of the Catholic Diocese 
of Peoria, Illinois.  Lastly, he returned to his first love, teaching, 
as a professor of mathematics at Sullivan University. In addition 
to his wife, he is survived by his daughters, Lauren and Anne, and 
his son, David, and six grandchildren. Donations in Mel’s memory 
may be made to Blessings in a Backpack (800 872 4399) or to Ca-
thedral of Assumption Scholarship Fund, 435 S. 5th Street, Lou-
isville, Kentucky 40202. 
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BEGIN YOUR JOURNEY TO A
MASTER’S DEGREE

IN FLORENCE
OR ISTANBUL!
The master’s  degree in Educational  Development 
and Strategies is  designed to meet the needs of 
practicing teachers,  both in the U.S.  and abroad,  by 
combining effective teaching practices with theory 
and research.  Learn new ski l ls  to implement in your 
classroom immediately.

PROGRAM HIGHLIGHTS:
 •  Hybrid format blending onl ine and
    face-to-face learning
 • On-site classes held in Florence and Istanbul
 • 30-credit  program
 • Completion in as l i tt le as two years

FLORENCE, ITALY
Onsite classes held June 25 to June 29
at the Grand Hotel  Mediterraneo

ISTANBUL, TURKEY
Onsite classes held July 2 to July 6
at the Enka School

Visit  www.wilkes.edu/EDS or 
email  David Reese at david.
reese@wilkes.edu



 intered  www.aaie.org 59

BEGIN YOUR JOURNEY TO A
MASTER’S DEGREE

IN FLORENCE
OR ISTANBUL!
The master’s  degree in Educational  Development 
and Strategies is  designed to meet the needs of 
practicing teachers,  both in the U.S.  and abroad,  by 
combining effective teaching practices with theory 
and research.  Learn new ski l ls  to implement in your 
classroom immediately.

PROGRAM HIGHLIGHTS:
 •  Hybrid format blending onl ine and
    face-to-face learning
 • On-site classes held in Florence and Istanbul
 • 30-credit  program
 • Completion in as l i tt le as two years

FLORENCE, ITALY
Onsite classes held June 25 to June 29
at the Grand Hotel  Mediterraneo

ISTANBUL, TURKEY
Onsite classes held July 2 to July 6
at the Enka School

Visit  www.wilkes.edu/EDS or 
email  David Reese at david.
reese@wilkes.edu



60 spr ing 2012 intered

 47th Annual Conference

February 14-17, 2013
Hyatt Regency 
San Francisco, California

 Summer 2012 AAIE Institutes

Translating Brain Research 
into Effective Language 
and Literacy Instruction
Consultant: Dr. Virginia Rojas

Early Literacy Intervention Strategies
Consultant: Dr. Karen Burke

Instructional Strategies 
for Diverse Learners
Consultant: Dr. Yvonne Bui

June 24 - 28, 2012
Nova Southeastern University, Davie Campus
Fort Lauderdale, Florida

Details and registration at www.aaie.org

Please join us for our future events!


