
AAIE’s 44th Annual 
Conference will take 
place in Boston at 
the Westin Copley Place, February 11 – 
14, 2010. The conference program—from 
the cutting-edge keynote speakers to the 
breakout sessions—provides members and 
participants with opportunities to extend 
their own learning, engage in thought-
provoking professional conversations, and 
form professional relationships with col-
leagues from around the world.  Ultimately, 
the goal of the conference is to equip you 
with leadership strategies and tools to take 

back to your schools 
for enhanced student 
learning.  

Keynote Speakers
Daniel Pink, author of the widely acclaimed 
book, A Whole New Mind, and the New 
York Times best seller, Free Agent Nation, is 
a distinguished keynote speaker.  In a Whole 
New Mind, he offers a fresh look at what it 
takes to excel.  In his latest book,  Drive: The 
Surprising Truth About What Motivates Us, 
to be published in January 2010, and in his 
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This issue has a special themed sec-
tion on a major purpose of the 
education our international schools 

provide.  It was motivated by the theme of 
last February’s 43rd AAIE Annual Confer-
ence in San Francisco and the keynote pre-
sentations made there by Jean-Francois Ri-
schard and John Liu concerning problems 
the world is facing and their solutions.  

The themed section begins on page 12. 
It is divided into two sections; the first is 
concerned with the Global Issues Network 
introduced by Clayton Lewis.  The second 
is about NAIS’ Challenge 20/20, part of 
its Global Initiatives, introduced by Paul 
Miller and Ioana Suiciu. 

Readers will note that many of the arti-
cles are written by students and alumni of 
projects undertaken in our schools to face 

problems of environmental recovery, global 
warming, use of water resources, endemic 
poverty, human hygiene, sustainable agri-
culture, etc.  

Many of the student-written articles deal 
with how participation in their collab-
orative projects not only helped society 
and the environment, but was felt by our 
young authors to have effected a permanent 
change in their own self image and of their 
own newly-discovered empowerment to 
carry on as they further mature with work 
society needs to survive. 

InterEd thanks Linda Sills, Program De-
velopment Director of GIN, Clayton 

Lewis of the Washington International 
School, Ed Ladd of Doha and Paul Miller 
of NAIS for their collaboration, motivation 
and inspiration in preparing this issue. 

By Elsa Lamb
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executive director’s message

Dear AAIE Colleagues,

In the spring edition of the InterEd, I in-
formed you that AAIE was working to 
identify the changes it needed in order to 
respond more effectively to our members’ 
needs and proactively advance internation-
al education. To accomplish this, a strategic 
planning meeting was held this past May.  I 
want to inform you what was accomplished 
in May, and in the months since.

The AAIE Executive Committee, togeth-
er with the six AAIE members who had 
agreed to form and work with a virtual 
group on a specific strategy, participated in 
this strategic planning session. Facilitated 
by Sherry Schiller, the group reviewed each 
strategy and the strategic actions suggested 
by each group. The leaders of the groups 
were:  David Randall, Harlan Lyso (repre-
sented in the meeting by Daryle Russell), 
Lee Fertig, Sherry Miller, Jane Larsson and 
Ettie Zilber.  The input of their groups, rep-
resenting 25% of the membership, was in-
strumental to the discussion, and much ap-
preciated.  Those who attended the meeting 
identified three strategic priorities. These 
were:

• AAIE will seek to establish a 21st cen-
tury technology platform for the asso-
ciation.

• AAIE will seek to build on-line com-
munities that seek to support the ad-
vancement of international education. 
(Community is defined as a group 
which shares a common interest or 
concern.)

• AAIE will seek to expand organiza-
tional participation and membership.

As evidenced by the launching of AAIE’s 
new web platform, no time was lost in ad-
dressing these priorities. With the sponsor-
ship of ISS Financial and Insurance Net-
work, work began immediately on building 
a new web site which allows for network-
ing, discussion groups, and resource shar-
ing.  AAIE’s calendar of international 
events is also on the new site, and member-
ship contact information, available only to 
AAIE members, is now available on-line.

 AAIE’s new web platform remains a work 
in progress.  Additional features will be 
added in the coming months, and oth-

ers will be expanded.  
What can you expect?  
Many more resources 
will be added to the 
library, and additional 
groups will be formed.  
Surveys will be undertaken so that the site 
begins to collect and provide its members 
with a variety of international school statis-
tics. Webinars will also be offered, and vid-
eos and podcasts will be posted to the site. 
In the near future AAIE members will be 
able to list their faculty vacancies on the site 
free of charge. The possibilities are endless, 
and suggestions for what you would like to 
see included on this new site are most wel-
come.

If you are an AAIE member and have not 
received an invitation to join the site, please 
let us know.  You may wish to first check 
your junk mail or spam as some members 
have informed me that this is where their 
invitation ended up.  If you received your 
invitation, but have not yet signed in to the 
new site I encourage you to do so.  If you 
wish to join a group you are not already 
registered for, please complete the request 
to join.  Once your request has been sub-
mitted, the site administrator will approve 
it and you will be notified that you have 
been registered for the group.  

For some there may be a learning curve as-
sociated with using the new platform. As 
someone challenged by technology, I can 
tell you that the more you explore and use 
the site the easier it becomes.  At our Feb-
ruary conference in Boston, a session will 
be offered on use of the site.  With your 
participation, this session will also explore 
ideas for its future development or im-
provement.  In the meantime, please send 
comments or suggestions you may have on 
the new site.  

I look forward to seeing you in Boston, 
Feb. 11 -14.  To register for the conference, 
please go to AAIE’s home page, and click 
on the link provided there, or on the link 
provided on the AAIE’s Calendar. 

Best wishes for a productive and peaceful 
school year.

Warm regards,
Elsa 
Elsa Lamb, AAIE Executive Director
g.elamb@nova.edu

 ~ for, by and about 
leadership in international education ~
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the president’s message

All of us who were so fortunate to 
have heard the keynote speakers at last 
February’s AAIE Conference, Jean-Fran-
cois Rischard, author of High Noon: 20 
Global  Problems; 20 Years to Solve Them, and 
noted environmentalist John Liu, know full 
well that the planet we share is crying out 
for attention—and action.  The problems 
remain far from being solved or, in many 
cases, even fully understood, and leave all 
of us with what Rischard described as “A 
bad feeling in your stomach.”  That is why 
of all the important initiatives AAIE has 
begun over the past few years—a revised 
constitution, a revitalized annual confer-
ence, a new generation website, a rede-
signed Inter Ed—the one that carries the 
greatest weight for me is AAIE’s decision 
to establish a partnership with the Global 
Issues Network. 

Since the Global Issues Network 
was first launched seven years ago 
by Clayton Lewis and his faculty at 

the International School of Luxembourg, 
scores of schools have come together to 
create their own GINs.  Today GINs are 
flourishing in many of AAIE’s member 
schools.  But, we are only beginning.  

In recognition of the important work 
member schools and the regional organiza-
tions have already completed, and the need 
for continued growth, the AAIE Board 
decided to establish a partnership with 
the Center for International Education at 
Washington International School where 
the Global Issues Network is now based. 
The partnership includes a grant from 
AAIE to support a GIN presence on the 
AAIE website.     The site will provide links 
to Global Issue Network groups across the 
globe, support discussion groups as well as 
offering links to resources vital to the con-
tinuing growth of GINs on a global scale.  
With new technologies like wikis, podcasts, 
blogs, videoconferences and webinars,  GIN 
groups from across the world can gather in-
formation and share ideas and projects with 
one another through the AAIE and GIN 
websites.  

What makes the Global Issues Network 
initiative so important? Aren’t we in the 
international schools already faced with a 
plethora of challenges that devour our time 
like termites feasting on  a wooden house 
in the bayou?  Of course we are.  However, 
Global Issue Networks are not  “just anoth-
er thing” to add on to our already over-busy 
schools.   Global Issue Networks enhance 
what we are already aiming to do.  There 
is hardly a mission statement among our 
member schools that fails to refer to pre-
paring students to become global citizens.  
Our schools strive to meet this challenge 
through programs like the Model UN and 
community service, as well as by infusing 
our curricula with global themes.  And, by 
and large, such programs and curricula do 
guide our students to an admirable level of 
awareness of the issues global citizens need 
to understand.  

Still, creating awareness is simply not 
enough, is it?  Too often our students, 
among the most very fortunate on the 
planet, have the luxury of viewing global 
problems from a very safe vantage point-
-where global challenges are, largely, prob-
lems that affect others.  As leaders in global 
education we must empower our students 
with more than knowledge of the problems 
but with the skills, empathy and confidence 
required to take purposeful action that will 
make a difference in the face of such dra-
matic challenges. That has been the impact 
of the Global Issue Networks in recent 
years.  Students who participate in Global 
Issue Networks do, can and will truly make 
a difference.

Ultimately, GINs must stretch be-
yond our school corridors and in-
clude the powerful partnerships 

that lay dormant in so many of our inter-
national communities.  From parents who 
work with NGOs, to local and national 
governmental contacts, to  corporate lead-
ers whose children are sitting in our class-
rooms, there are untapped opportunities to 
create genuine dialogue and collaboration 
that can address the challenges Liu and Ri-
schard so poignantly outlined for us in San 

Francisco.   

Of course, none of us individually, or any 
one of our schools, or any collection of our 
schools, or any Global Issue Network—can 
be expected to solve massive global prob-
lems.  However, there can be no doubt that 
Global Issue Networks can—and already 
have—led to improvements on a small but 
powerful scale in many ways in many lo-
cations.  By embracing Global Issue Net-
works, as AAIE has decided to do, we can 
ensure that informed action replaces in-
formed inaction; that isolated short-term 
projects will, in fact, become sustained, 
long-term initiatives shared by communi-
ties connected through the emerging net-
works.  And, we join those who are taking 
the first steps toward a future where the 
greatest challenge, as Rischard wrote, is 
“to raise the game of human institutions, 
particularly public institutions charged 
with governance… to rethink and reinvent 
them…beyond traditional hierarchies, be-
yond the traditional nation-state ways of 
doing things, beyond the now untenable 
separation of public, private, and civil so-
ciety spheres.”1 

No one who has read Rischard’s 
stark analysis of our planet’s prob-
lems can sleep easy, knowing the 

deep, dark challenges we all face today.  
Still, as the articles in this issue of Inter 
Ed clearly illustrate, action through Global 
Issue Networks does and will make a dif-
ference. The potential harnessing of energy, 
empathy and resources of global educators 
and the many institutions and corporations 
associated with AAIE’s global family must 
surely give each of us reason to hope.  

With best wishes,

Ed 

President Edward E. Greene is Director, The 
International School of Amsterdam, The Neth-
erlands. egreene@isa.nl

1  Rischard, J.F. (2002).  High Noon: Twenty 
Global Problems, Twenty Years to Solve Them.  New 
York, Basic Books, p. 56.

Creating Networks of Hope
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I appealed to the AAIE Board of Trustees 
for their declaration of an editorial policy 
for our reborn publication. I viewed the 
Board, rightly, as my ‘boss,’ the publisher 

who paid the print-
ing and mailing bills 
within an annual bud-
get for publications.  
My response was 
that I should set the 
policy.  So I did, and 
it still flies in our staff 
box on page 2, “For, 
by and about leader-
ship in international 
education.” But that’s 
not what I was trying 
to do.

In the back of my 
mind I wanted 

to create a scholarly 
journal that reported 
on both pure and ‘ac-
tion’ research that was 
going on in the field.  
Indeed, I was able to 
solicit articles from 
many sources, mostly 

in the US, that reported pure research in in-
ternational education, and others on ‘action 
research,’ best practices that were going on 
in the field. 

We published doctoral abstracts of our 
members as they completed their degrees. 
What I wanted, what I dreamed about, is 
InterEd becoming the ‘flagship’ of our As-
sociation, a document that one could show 
to colleagues of whatever nationality that 
AAIE is the serious organization; it is of 
‘the global family of leaders and learners,’ 
as our mission statement declares.

I really don’t feel too badly that I never got 
to my dream.  As Robert Browning wrote 
in Andrea del Sarto, “Ah, but a man’s reach 
should exceed his grasp, or what’s a heaven 
for?” One never reaches one’s goals.  One 

The time has come the walrus 
said... When former AAIE Ex-
ecutive Director Dick Krajczar 
asked me some seven years ago 

to assume the interim 
editorship of your jour-
nal, InterEd,  I had no 
idea that he thought that 
‘interim’ wasn’t a word 
but a lifetime sentence. 
I didn’t envision this 
challenge would run for 
so many years.  As the 
elderly couple answered 
when they were asked 
how they managed to 
stay together through 60 
years of marriage, “We 
took vows ‘until death do 
us part.’  We had no idea 
it would take so long!”

At that time in 2003, In-
terEd had not been pub-
lished in two years. I had 
been writing for it since 
1995 with my regular 
“Memo to the Board” 
column, and some case 
studies of board–administrator situations 
that were analyzed by three school heads 
or board members of international schools.  
Obviously Dick had never read anything I 
wrote else why would he invite this ‘hack’ to 
midwife the rebirth of your journal?

The first issue I edited was Fall 2003.  It 
contained all of 10 pages, four and a 

half of which were ads and announcements, 
nothing of which I am proud begging the 
poor excuse that we were facing an onrush-
ing deadline for printing and mailing. In 
atonement, in my first letter to you, I wrote 
that the next issue would contain many 
new articles from researchers in interna-
tional education and technology, articles of 
new schools being built around the world, 
and special articles from our membership 
of their best practices.  

EDITOR’S DESK

Dear Colleagues, Readers, 
AAIE Members, My Friends...

What I wanted, what I 

dreamed about, is InterEd 

becoming the ‘flagship’ 

of our Association, a docu-

ment that one could show 

to colleagues of whatever 

nationality that AAIE is the 

serious organization;  it is of 

‘the global family of leaders 

and learners,’ as our mission 

statement declares.

only achieves some objectives on that jour-
ney, if one is fortunate.

And I was fortunate to have such support-
ers as Dick Krajczar, and now Elsa Lamb. 
I had the firm backing of my most produc-
tive, erudite and reliable Assistant and co-
Editors, Jay Ketterer and Barrie Jo Price, 
whose stylish and scholarly writing for each 
issue carried your journal toward its goal.  I 
thank Sam Cohen in the AAIE office and 
Sarah Stoner, our layout person, for their 
hard work in support of our publication. I 
thank them, and all of you who contributed 
articles for your support and motivation. 

Seven years ago I thought it would be 
an achievement if we did nothing more 

than meet every deadline of our semiannual 
publication. We did that. Now we should 
have bigger dreams, dreams that need a 
new editor.  In my ninth decade in this vale 
of tears, it’s time to pass the baton to some-
one who has those dreams.

I hope you will support Jay Ketterer as he 
assumes the reigns of your journal, as you 
supported me and my ideas. I wish him, 
and all of us, the very best as he carries In-
terEd to new heights.  I hope that what has 
gone before will make his tasks easier, that 
he will have new ‘dreams’ of how best to 
serve us, and our Association. 

I wish Jay all the best in his new role.  I 
remain at his service, and that of our Asso-
ciation, for any support of which he thinks 
I am capable.  I owe him ‘big time’ for all 
he has done for me, for us, for InterEd.  
Friends, great things are coming that will 
make us all proud of our membership in 
AAIE. As I write this, I am still Editor, so 
I cannot forego one last ‘commercial’ op-
portunity!  For me, for Jay, for yourselves as 
the professionals you are with the obliga-
tion to share your wisdom with your field, 
“PLEASE WRITE FOR INTER ED!”

With all best wishes, and in gratitude 
for having given me this opp ortu-

nity these last seven years, looking forward 
to being with you again,

Gilbert Brown, Editor, InterEd, AAIE

The Editor may be reached at 2417gil-
brown@msn.com 
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RESEARCH IS THE KEY

Welcome to the Marketplace
By John J. ( Jay) KettererThere was a time when educators 

did not need a sales plan.  In fact, 
certain aspects of public life (in 
addition to education) were as-

sumed to be valuable per se, and required 
no additional justification.  We now seem 
to have entered an era, both in the Unit-
ed States and in international education, 
where we must both justify our product and 
constantly produce quality indicators.  The 
intensification of the accountability move-
ment has corresponded to the prolif-
eration of professional membership 
organizations, regional/state/indepen-
dent accrediting agencies (in competi-
tion), legislative pressure, and a power-
ful technology that has turned almost 
every aspect of school assessment into 
a commodity that may be purchased.  
The 21st century school has opened its 
doors in the marketplace.

Quality Indicators and Commer-
cialization

Quality indicators may be accredita-
tions, awards, and benchmarks that 

have been developed for each area of the 
traditional trivium and quadrivium, for 
emerging disciplines, for professional 
groups, and for career objectives.  Even the 
diplomas  awarded by K-12 schools have 
different levels of distinction. One source 
identifies five:  Technical/Vocational, General, 
College Prep, Honors College Prep, and Inter-
national Baccalaureate (http://homework-
tips.about.com/od/makingthegrades/a/di-
plomas.htm).  Certainly, we all know there 
are other species of diploma available; the 
APID (Advanced Placement International 
Diploma, http://www.collegeboard.com/
student/testing/ap/exgrd_intl.html) is an-
other product.

The educational process has been commer-
cialized.  We must choose among products, 
satisfy shareholders, and account for the 
results.  Administrators are called upon to 
convince their clients and shareholders that 
their schools are the best they can possibly 
be.  Speaking from the perspective of an ex-
perienced administrator, I want to express 
my weariness with the cheerleading role, 
and also point out the danger of describ-

ing acceptable performance as superlative 
success.

Years ago, I worked for a superintendent 
who never missed the opportunity to 

declare to his/her constituency that “we 
have the best school in the hemisphere/
world” (sometimes s/he got more carried 
away than others).  I always questioned 

that premise because I had come to believe 
that the best school is that school which assists 
an individual student in achieving his/her 
potential while promoting positive psycho-
social growth.  And, I had seen students fail 
in our school (a multilingual school) who 
later achieved authentic, admirable success 
in other schools.  Therefore, I judged that 
type of declaration to be overenthusiastic, 
at best; at worst, it is unprofessional.  As an 
educator, I reject the role of cheerleader.  I 
do not, however, reject the responsibility to 
hold my school to a high standard and as-
sess performance.

Regional Accreditation Associa-
tions and ‘Minimalization’

U.S. Regional Accrediting Associations 
have   enjoyed worldwide success over the 
years.  During my own career as an interna-
tional superintendent, I frequently pointed 
to our accreditation as one (of many) indi-
cators of school quality.  In fact, generally 
speaking, the accrediting bodies have be-
come victims of their own success.  Why?  
Because, accreditation—once recognized as 
a distinction—is now assumed to be a norma-
tive condition of an acceptable school.  Let me 
repeat:  accreditation was once an achieve-
ment; it is now a minimum standard.  How 
minimum is that standard?  The Atlanta 
Journal-Constitution recently reported that 
“Clayton County [south Atlanta] is the 
only school system in the United States to 

lose its accreditation 
in 40 years” (Atlanta 
Journal-Constitution, 
March 15, 2009; p. 
B7).  Although the consequences for Clay-
ton County have been disastrous—student 
flight, loss of property values, loss of $23 
million in state aid—the district is clearly 
the exception that proves the rule:  in the 
United States accreditation is a normative 
condition that says little, if anything, about 
school quality. 

The idea that schools are a component 
in a commercial network is bring-
ing about a change in the nature of 
schooling itself.  I am not saying that 
these changes are bad, only that they 
drastically altering the competitive 
landscape.  They also are changing the 

task of school administration.  Not too long 
ago, the CEO of General Motors resigned 
as a result of White House pressure based 
on public dissatisfaction.  The public dis-
satisfaction seems to have little to do with 
the quality of GM cars, and not much to 
do with GM’s financial crisis (about which 
the public is not well informed).  It seems 
to have the most to do with the need for a 
sacrificial victim.

Administrators would be well-advised 
to read the U.S. Department of Edu-

cation’s “Accreditation and Quality Assur-
ance: Diploma Mills and Fraud” (Interna-
tional Affairs Office at http://www.ed.gov/
about/offices/list/ous/international/usnei/
us/fraud.doc).  Administrators would also 
do well to train their boards and commu-
nities on the substantial aspects of quality 
(which I would define as those life-enhanc-
ing qualities one gains from an education 
that are impervious to attempts at fraud 
and theft).  Finally, make a professional 
commitment to neither validate nor sub-
mit to spurious declarations of quality in 
the attempt to placate the diverse agendas 
of your stakeholders.  Welcome to the mar-
ketplace.   

Dr. Ketterer is Professor of International 
Education and Director, International 
Endowment Foundation, Jacksonville State 
University, Alabama.  jkettere@jsu.edu   

There is danger in describing acceptable 

performance as superlative success. 
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conference keynote, he will present a new 
look at the subject of intrinsic motivation. 
In addition to a keynote address, Mr. Pink 
will offer an interactive Q&A session with 
conference participants.  

Monica Martinez is the Vice President for 
Educational Strategy at the Knowledge 
Works Foundation.  Previously Dr. Mar-
tinez was a Senior Associate at the Insti-
tute for Educational Leadership in D.C., 
Project Director of the National Clearing-
house for School Reform, and contributor 
to the Theme High School Network and 

Catalogue of Core Research on Secondary 
School Reform.  Her presentation will fo-
cus on the Knowledge Works Foundation’s 
2020 Forecast: Creating the Future of Learn-
ing.   This 2020 forecast was developed by 
the Knowledge Works Foundation through 
an exploration of how future forces will 
shape our world, and subsequently will af-
fect education. 

Special Leadership Strand
Another distinguished conference pre-
senter will be Pearl Kane, Director of the 
Klingenstein Center, Teacher’s College. 
Columbia University.  Dr.Kane will offer 
four sessions on Leadership & Change.   

Concurrent Sessions & Exhibits
In addition to the above, a variety of con-
ference sessions will be offered by consul-
tants and international school colleagues. 
Three sessions offered by Knowledge 
Works Foundation personnel will explore 
the 2020 forecast in more detail. Also, pre-
sentations will highlight specific innovative 
school projects, present sound governance 
practices, explore technology trends, and 
feature a variety of successful programs, 
practices, and services. Exhibitors will also 
offer a variety of valuable resources not to 
be missed.

Sunday Solutions
The Sunday Solutions topic will be teacher 
performance pay. Some of the questions 
to be explored: How can performance pay 
be successfully implemented? What are 
some models worthy of consideration? Has 
this been successfully implemented in any 
schools? Come and join what promises to 
be a stimulating discussion.

Special AAIE Conference Events
First-Timer Welcome Reception: Thursday, 
February 11, 5:00 p.m. to 6:00 p.m. first-
time AAIE conference attendees are cor-
dially invited to this reception and to meet 
the AAIE Board and staff.  

Annual AAIE Reception: Reconnect with 
colleagues from around the world, as well 
as form new professional relationships. 
Westin Copley Place hotel, Thursday, Feb-
ruary 11 from 6:30 p.m.to 8:30 p.m.

Reception for Exhibitors: Meet AAIE exhib-
itors and view the valuable resources that 
will be displayed in the Exhibit Area. 

ISS & AAIE Breakfast: Recognizing Women 
of Today, Tomorrow and Beyond: Saturday, 
February 13, 7:00 a.m. to 8:15 a.m. Event 
information will be posted soon to the 
AAIE webpage.

AAIE Gala Reception: Saturday, Feb. 13th, at 
Top of the Hub in the Prudential Build-
ing AAIE’s Annual Gala.  The Top of the 
Hub is within walking distance of the Wes-
tin. Enjoy a beautiful view of Boston, good 
food and drink, and excellent company.   

Mark your calendar!  Feb. 11 – 14, 
Westin Copley Place, Boston.  
To register, go to the AAIE webpage, www.aaie.org, 
and click on the link provided there.  

Ms. Lamb is AAIE’s Executive Director. 
g.elamb@nova.edu 

AAIE Boston Conference, 
continued from page 1 
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MEMO TO THE BOARD

On Hippocrates and John McEnroe
By Gilbert C. BrownMany school boards and other non-

profit boards require trustees to sign 
an organizational-specific code of ethics.  I 
have often felt, if a code of ethics is to be 
signed, it might be better if schools had a 
generic statement, similar to the one physi-
cians make upon the granting of their MD 
degrees.  One clause in this Hippocratic 
Oath may be worth more than it appears, 
“and never do harm to anyone.” Often, in 
more modern modified oaths, that phrase 
appears even more strongly, “Above all, do 
no harm.”

If these words or others to the same ef-
fect were to be adhered to by trustees, ge-
nerically eliminated would be many of the 
plagues that affect the effective functioning 
of boards.  Vitiated would be the need for 
BoardSource to publish a text such as The 
Troublesome Board Member. Gone would be 
the problem of trustees who come to serve 
their own ends rather than those of the 
school, its clients and its community.  Gone 
would be the trustees of the ‘single agenda’ 
ilk who sacrifice board and school progress 
to fulfill their own predetermined single 
goal. Gone would be trustees who betray 
the confidence of privileged discussions in 
the board room. Gone would be trustees 
who come to meeting unprepared so that 
they cannot offer good counsel where it is 
most needed. Gone would be trustees who 
spring ‘surprise’ gossip and innuendo in the 
midst of serious board considerations.

But ‘do no harm’ has an implication: ‘Don’t 
just sit there, do some good! Don’t let your 
patient die by your inaction!’  The most good 
that a board or its membership may do is to 
assure that their employee, the Chief Edu-
cation Officer (CEO) of the school, is an 
effective, competent, dedicated, accessible, 
creative and caring leader with a vision to 
elevate the board, the school, the curricu-
lum, the staff and the community to ever-
better heights. The continued expression 
of the ‘good’ is to find means to nurture a 
CEO who has these qualities so that the 
school may retain her or him for the long-
term stability and ‘good’ of the institution.

“You cannot be serious!” These words, 
relatively less immortal than those of Hip-

pocrates, were spoken into historical fame 
on several occasions by tennis great, John 
McEnroe, as he addressed, in something 
less than dulcet tones, more than one chair 
umpire of his tennis matches who made a 
line call with which he took question. Yes, 
when I hear of the actions of certain boards 
and their individual trustees, I wish Johnny 
Mac were there to bellow as my spokesper-
son, “You cannot be serious!”

I ask a board what it is doing to nurture its 
head of school, its CEO.  I am greeted with 
a blank stare and an inquisitive look, “What 
do you mean by ‘nurture?” Mr. McEnroe, 
where are you when I need you? Is the 
board concerned how their school head 
feels, what she or he needs to do the job 
better, what skills she or he would like to 
develop, what support is needed to achieve 
the goals the board desires, the goals for 
which this head of school was retained? Is 
the board the least bit interested of what it 
can do to retain an outstanding school head 
so that she or he is not out in the market 
seeking another position with a board that 
will ‘nurture’ him or her?  Does the board 
ever discuss what support in development it 
will provide to its CEO to assure continu-
ous growth on the job?  I sense, even from 
this distance, that many trustees are think-
ing that I cannot be serious.

Perhaps worse, if that is possible, is the 
same scenario with heads of schools who 
may be asked, “What can your board do 
to nurture you, to assure ever-improving 
performance at ever-higher levels of your 
achievements for the institution, to assure 
that you will make a long-term commit-
ment to the school for its salutary stabil-
ity?”  There’s that blank stare again, and we 
echo each other, “You cannot be serious!” 
Ah, but you do have a long-term plan for 
your school, yes!  But you don’t have one for 
yourself (“You cannot be serious!”) that you 
have discussed with your board chair to as-
sure continuous performance improvement 
and a long-term commitment on your part 
for the salutary benefit and stability of the 
school?  “You cannot be serious!”

If finding the right 
CEO is the most 
important job that a 
board can have, than 
retaining the right 
CEO has to be a very 
close second.  A board 
in an environmen-
tally challenged location had to release a 
less than effective head prior to comple-
tion of the contract.  A prolonged search 
was held to find the right replacement.  
When found, the new head was given a 
three year contract. Her work during the 
first 20 months of her tenure was not just 
successful, but far in excess of the board’s 
expectations. Enrollment almost doubled, 
budget right on, community singing her 
praises, kids ecstatic, school humming, new 
programs, curriculum improving, suddenly 
the only school to go to among the many 
nearby, almost the Second Coming!

I asked this successful head, with a previ-
ous track record of similar achievements 
in earlier positions, if the board had made 
overtures to her about contract renewal. 
Only 16 months remained in her current 
agreement. “No,” she said, “that will only 
be done when the new school year starts in 
September.”  “Wait,” I protested, “sight un-
seen two year ago, before you worked one 
day for your board, they offered you a three 
year contract.  Now, after almost two years 
of success, no contract renewal?” “You can-
not be serious!”

I didn’t ask if she were out looking for an-
other position, or if she were interested in 
staying another three years.  But I knew 
that if this board had taken an oath ‘to do 
no harm,’ to do some good,  it would be in 
serious conversation to assure that the right 
person would remain on the job for as long 
an extended period as possible. 

Boards have an obligation to assess the per-
formance of its employee and nurture to as-
sure continuous enhancement and growth. 
They have an even greater obligation to as-
sure institutional stability by retaining the 
right person in the job for as long as pos-
sible. It should not be a ‘default’ scenario, 
‘let’s do nothing and see what happens.’ 
Trustees take an oath, whether in writing 
or de facto, to do good. Idleness and igno-
rance do harm.  If a board wants to be ‘seri-
ous,’ it will nurture its successful CEO. 

Dr. Brown is the Editor of this journal.  
2417gilbrown@msn.com 
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Technology in Student Engagement

By Barrie Jo PriceThe theme for this issue captured 
the interest of many educa-
tors.  It has spurred discussions 
about community service, stu-

dent responsibilities, and challenges in the 
21st Century, including general concepts 
and stories of specific projects. Happily, 
the focus has been on students and what 
student empowerment means to and for 
them. An examination of the literature in 
the areas of community service, engaged 
learning and student engagement provided 
a background (Kuh, 2005; National Survey 
of Student Engagement, (n.d.); Cole, Ken-
nedy & Ben-Avie, 2009; Chapman, 2003). 
These themes seemed to be interrelated, 
especially when viewing them through the 
lens of technology applications.

Work related to student engagement is 
often focused on behaviors described by 
Zhao & Kuh (2004) as those that can be 

influenced by institutions through teaching 
practices and activities, particular service-
learning courses and learning communities. 
Technology’s role in student engagement 

is exemplified by projects through online 
groups such as ePals or iEarn. These are just 
two example groups illustrating how stu-
dent engagement might reach beyond the 
local geographical confines of the school; 
in international schools, such projects po-
tentially allow students to pick projects, 

by vote or jury, that 
encompass other cul-
tures represented in the school or places 
where students used to live.  Edutopia 
(n.d.) is a website from The George Lucas 
Educational Foundation containing many 
examples of student empowerment and en-
gagement, a majority of which are focused 
on the students’ communities. Of particular 
note on the site is a blog (de Frondeville, 
n.d.) with a posting entitled, Ten Steps to 
Better Student Engagement. 

Globalizing active learning and 
empowerment
These student-directed or engaged learn-
ing projects offer opportunities for more 
global forms of ‘club’, perhaps engaging 
the students in their own learning with an 
eye to contexts beyond the school or local 
community. Learning communities can be 

Learning communities 

are built by 

student engagement. 
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built through student engagement involv-
ing classrooms and students from anywhere 
in the world who share a 
common interest, goal 
or mission, even one 
not widely embraced 
in the local school set-
ting. The whole range 
of Web 2.0 tools used 
in schools opens up col-
laboration and engage-
ment in many new ways 
as described by Solomon 
and Schram (2008) in 
the ISTE publication 
“Web 2.0: New Tools, 
New Schools”, an excellent reference with 
practical examples for educators. 

A recent study by Keen & Hall (2009) 
should be noted in particular. Results of 
this longitudinal study reveal that, while 
the service aspect of such activities is im-
portant, one of the most positive effects is 
in the sustained dialogue that occurs among 
participants, across the previously perceived 
differences. The dialogue involved during 
the service provides a long-lasting impact 
and value to participants. Also the sus-
tained value associated with the reflection 
process engaged in during the project and 
beyond its conclusion must be considered 
part of the service-learning process. Keen 
& Hall describe how dialogue and reflec-
tion by all participants (the students, their 
peers in the process, the people the students 
serve and the people with whom they serve 
including the mentors, supervisors, etc at 
the service site) produce long-term change 
and benefit. Technology can play a huge 
role in dialogue (wiki, SKYPE™, Twit-
ter™,) and certainly in tools for reflection 
(personal blogs, video documentaries, pod-
casts, photo journals, etc).  

Technology’s use in connecting individuals 
and groups almost instantly or across time 
and distance, often free of charge, makes 
it a critical component when planning 
any service-learning project or consider-
ing student-engagement activities. Educa-
tors and community leaders considering 
service-learning projects should also con-

sider that today’s students are comfortable 
with the tools of social media (Facebook™, 

MySpace™, Twitter™, 
etc).  Using these tools is 
natural to the 13-21 age 
group (Demographics, 
Pew Charitable Trust, 
n.d.), so it makes sense 
to let them incorporate 
social media tools, such 
as Delicious™, You-
Tube™, TeacherTube™, 
into their service-learn-
ing projects. 

Today’s social media 
tools are natural companions for the dia-
logue and reflection of projects these stu-
dents might undertake. When considering 
student empowerment and engagement 
with their world, technology should be 
addressed in the planning, managing and 
reporting of such work, not as an after 
thought. The technology tools and prod-
ucts are an integral part of the dialogue and 
reflection so vital to such empowerment 
today. 

Dr. Price is Professor, Human Environ-
mental Science, The University of Alabama, 
Institute for Interactive Technology, and 
a Partner in emTech Consulting.  www.
emTech.net  bjprince@emTech.net 

Note:  All online links referenced in this article are 
included, along with others on community service, 
student engagement and service-learning activities are 
shown at http://delicious.com/aaie.  They are tagged 
as student_engagement and service_learning, bundled 
as Digitally_Speaking.

Referenced Works
AAIE Delicious Account (n.d.). http://delicious.com/
aaie 

Chapman, E. (2003). Assessing student engagement 
rates. ERIC Clearinghouse on 

Assessment and Evaluation. ERIC Identifier:   
ED482269. Retrieved 19 August 2009. 

http://www.ericdigests.org/2005-2/engagement.html

Cole, J.; Kennedy, M. & Ben-Avie, M. (2009). The 
role of precollege data in assessing and understand-
ing student engagement in college. New Directions in 
Institutional Research,  n141, p559-69, Spring 2009. 

de Frondeville, T. (n.d.) Ten steps to better student 

engagement: Project-learning teaching strategies can 
also improve your everyday classroom experience.  
Edutopia: 

The George Lucas Educational Foundation. Retrieved 
28 September 2009, http://www.edutopia.org/proj-
ect-learning-teaching-strategies

Delicious™ (n.d.) http://www.delicious.com 

Demographics. (n.d.) P ew Charitable Trust, Retrieved 
10 September 2009 from http://www.pewtrusts.org/
our_work_detail.aspx?id=52. 

Edutopia (n.d.) The George Lucas Educational Foun-
dation. http://www.edutopia.org.

ePals (n.d.) http://www.ePals.com

Facebook™ (n.d.). http://www.facebook.com

iEarn (n.d.) http://www.iearn.org

Keen, C. & Hall, K. (2009) Engaging with differ-
ence matters: Longitudinal student outcomes of co-
curricular service-learning program. Journal of Higher 
Education, v80, n1, p59-79, Jan-Feb.

Kuh, G. D. (2005). Seven steps for taking student 
learning seriously. Trusteeship, May/June , 20-24. Re-
trieved September 5 September 2009 from http://cpr.
iub.edu/uploads/Kuh%20AGB%20DEEP.pdf

MySpace™ (n.d.) http://www.myspace.com

National Survey of Student Engagement (n.d.), Re-
trieved 05 September 2009 from http://nsse.iub.edu/.

Skype™ (n.d.). http://www.skype.com

Solomon, G. & Schram, L. Web 2.0: New tools, new 
schools. International Society for Technology in Edu-
cation. http://www.iste.org. 

TeacherTube™ (n.d.) http://www.teachertube.com

Twitter™ (n.d.). http://www.Twitter.com

Zhao, C. & Kuh, G. D. (2004). Adding value: learn-
ing communities and student engagement.  Research 
in Higher Education, 45 , 115-138.  Retrieved 08 Sep-
tember 2009 from http://nsse.iub.edu/pdf/research_
papers/Zhao_Kuh_Learning_Communities.pdf

With modern information 

technology, student 

engagement reaches 

beyond local school 

geographic confines.  



10  fal l  2009  inter ed

.

We Need a Better Navigation System for the Planet, 
and We Need It Now: 
The High Noon Idea and How Students Jumped into Action

By Jean-Francois RischardLet me tell you first about the 
High Noon idea, and then I’ll 
come to the important role of the 
students.

With two huge forces producing unprec-
edented change and complexity – the tri-
pling of the world population between 
1960 and 2050, and the turbocharged new 
world economy – the institutions that con-
stitute the planet’s makeshift navigation 
system appear utterly overwhelmed, be it 
the nation-states and their various attitudes 
towards treaties, the UN, international or-
ganizations, or the G8 and its G20 out-
growth.

Symptomatically, the 
list of unresolved 
global problems – 

those that cannot be tack-
led country by country 
but require cooperation 
between all 200 nation-
states for their solution – 
is growing longer. We have 
now no less than twenty 
such global problems on our hands: dan-
gerous climate change, water deficits, de-
forestation, chemical pollutant and nutrient 
overload, soil erosion and food shortages, 
biodiversity losses, fisheries depletion, pov-
erty, contagious diseases, education for all, 
international financial stability, terrorism 
and hyper-terrorism, and so on. And we 
are running out of time: a majority of these 
problems must get resolved within the next 
twenty years, lest they grow out of control 
and even become irreversible – especially 
in the case of ecological footprint-related 
problems, several of which are make-or-
break for all of us. 

Solutions exist to seemingly in-
soluble problems
At the same time, technically feasible solu-
tions do exist for all of these burning global 
problems, and the annual cost of solving all 
twenty problems would at this juncture run 
below 3-5% of the world’s total income – a 

bargain compared with the huge cost of not 
solving them in time. And yet none of them 
are being solved. Why? 

At first blush, this is because the existing 
international system appears paralyzed in 
the face of this new generation of inher-
ently global problems: neither treaties and 
treaty-makers, nor UN summits, nor meet-
ings of the G8 or the G20, nor the world’s 
45-odd international organizations seem 
able to come up with the mixture of ex-

pertise, agility and de-
cision-making capacity 
that is needed.

It is clear that these 
institutions show 
some signs of age 

and need reform in this 
or that respect. But just 
reforming them and 
leaving it at that would 
not address the root 

cause of the paralysis of the current inter-
national system: the lethal clash between 
the territorial and short-term electoral 
perspectives of the nation-states and their 
politicians on the one hand, and the non-
territorial, long-term solution-requiring 
features of the global problems on the other 
hand. For example, politicians running for 
elections every 4 years aren’t easily going to 
embrace a global 100-year plan to reduce 
carbon emissions to close to zero. Doing 
something about this lethal clash is the biggest 
challenge of mankind at the beginnings of this 
21st century.

What to do then? There’s no point in plac-
ing any hopes in alternatives that won’t 
work, from the utopian alternative of set-
ting up a global government riding herd 
on the world’s 200 nation-states – which 
would certainly not be feasible within the 
twenty years we have left, and may not be 
such a great idea in the first place – to the 
minimalist alternative of relying merely on 

the reform of the institutions of the current 
international system. The latter alterna-
tive would most likely produce trivial only 
changes, and would take much longer than 
the twenty years we have left to act, besides 
not doing anything about the lethal clash.

We must thus come up with something 
out-of-the-box. There are very few truly in-
novative proposals around, and so it was out 
of desperation, so to speak, that I offered an 
idea in my book High Noon: 20 Global Prob-
lems, 20 Years to Solve Them (Basic Books, 
NY, 2003) and in numerous subsequent 
presentations throughout the world.  

In the main, the High Noon idea is that we 
must resort to systems that rely on pointed 
expertise, and stop deluding ourselves that 
some sort of representative system will 
work at the global level – not out of defi-
ance for democracy or out of indiscriminate 
respect for experts, but because we’re running 
out of time.

The Global Issues Network
And so the book’s vision is one where ide-
ally, some twenty global issues networks 
or GINs would be set up without much 
ado. Each such GIN would initially be 
kick-started by the international organiza-
tion closest to its assigned global problem. 
Once launched, each GIN would then co-
opt the 60-90 knowledgeable persons on 
this earth most capable of describing the 
solutions which the world would logically 
adopt – if the world was not cut up into 
200 territorially-minded and short-termist 
nation-states  – to deal with the problem in 
question (for example, to prevent fisheries 
from collapsing and return to sustainable 
fishing levels, in the case of the GIN on 
fisheries depletion).

These experts, coming from different 
professional backgrounds and dis-
ciplines, would be co-opted solely 

on the basis of their capacity to contribute 
to the detailed specification of these plan-
etary solutions. They would not be selected 

The solution to unre-

solved global issues 

require the cooperation 

of all 200-plus 

world nation states.
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on the basis of their nationality or of their 
representing this or that group.

In a first phase, the GINs would work 
for 1-2 years in seclusion under a special 
methodology ensuring that their individual 
members will represent all of humanity 
and in no way the outfit they happened to 
have been borrowed from. Work-wise, they 
would not only define the above-mentioned 
comprehensive planetary solutions in great 
detail, but would also translate them into a 
set of detailed norms such that compliance 
by nation-states with those norms would 
place the world firmly on track towards 
these solutions.

In a second and permanent phase, the 
GINs, having each issued the norms for 
their respective global problem, would open 
themselves up to a much broader member-
ship and become observatories and rating 
agencies. That is, the 20 GINs would pro-
duce as many league tables – with at the top 
the gold medal countries (fully complying 
with the norms and, beyond that, actively 
contributing to the solution of the problem 
in ways that transcend their own interest), 
then the silver medal and bronze medal 
countries, then the brown medal countries, 
and finally at the bottom the black medal 
countries (criminal or rogue states in terms 
of the problem in question).

Now imagine 20 GINs coming out 
simultaneously with their twenty 
league tables once a year, say, every 

1st of September. It would be a very solemn 
affair, with massive worldwide media cov-
erage. Put it another way: the 20 league 
tables would provide a dashboard of global 
citizenship and of the state of play viz. the 
most burning global problems humanity 
must solve while there still time.

Effects on nations and their poli-
ticians
But would be the point of all this? The 
whole idea is that the overall dashboard, 
and the individual league tables, would ex-
ert two salutary effects on nation-states and 
their politicians:

• Reputation effects would hit them from 
above in the form of embarrassment, 
and naming-and-shaming in the face 
of the entire world. What’s more, it 
would be quite all right if these repu-
tation effects inspired spontaneous 
sanctions in the form of consumers, in-

vestors, pension funds, multinationals 
boycotting rogue state-labelled coun-
tries, or if coalitions of virtuous coun-
tries decided to do this more through 
various more formal means, from 
blacklisting them to penalizing their 
exports. Recent experience has shown 
that even powerful countries will take 
decisive remedial steps when faced 
with the risk of being publicly black-
listed by a certain deadline. The league 
tables would also produce positive in-
centives, by recognizing and honoring 
the gold, silver and bronze medallists’ 
contributions. 

• From below, the nation-states and 
their politicians would be hit by voter 
information effects. Voters all over the 
world would have, 
thanks to the media’s 
annual relaying of 
the dashboard and 
the 20 league tables, 
a better sense for 
what the major glob-
al problems are and 
for where their own 
country stands in the 
ratings both compared with others and 
compared with one year earlier. Those 
better informed voters could then ad-
dress a new line of questioning to po-
litical candidates at the next election: 
Why is our country not living up to 
its obligations to mankind and its sur-
vival? Why did our composite ratings 
go down fourteen ranks in one year? 
What is your or your party’s plan for 
dramatically improving our country’s 
embarrassing ranking on the danger-
ous climate change league table?

In a nutshell, the GINs and their ratings 
would introduce two important ingredients 
for a better planetary navigation system: 
first, a clear vision, to be shared by all, of the 
solutions path for each of the most pressing 
global problems; and second the positive 
and negative incentives wielded by the just-
described top-down and bottom-up effects. 
These incentives would help push nation-
states and their politicians more towards 
the planetary and the long-term, when 
there is no global government to do the job. 

At this point, it is urgent that a criti-
cal mass of heads of governments 
discuss this type of innovation 

in the world’s global problem-solving ar-
chitecture. It’s a nimble innovation which 

could be launched almost immediately: 
GINs not being institutions, but networks, 
could be booted up fast and at a compara-
tively low cost. And since they would not 
be into global legislating, but merely in the 
business of solemn norm-setting norms 
and state-rating, they could be started up 
even if some nations’ governments failed to 
endorse the initiative.

This was, in substance, a descrip-
tion of the High Noon idea; it was 
focused on the method we use for 

global problem-solving. But after the book 
was written, an important companion idea 
emerged, namely, that besides getting heads 
of government to innovate on the method-
ological front, it is also urgent to get the 

world’s education insti-
tutions to do far more 
in the same direction, 
through K-12 curricu-
lum changes and new 
learning and teaching 
initiatives. Their role in 
this would be to help the 
next generations load 
up with much more de-
tailed knowledge of the 

major global problems and their solutions 
than is the case now, and develop a mindset 
of being a global citizen first, and second 
only a national citizen. This would give 
further wings to the High Noon idea and 
the GINs, and thus improve our chances 
of navigating humanity safely through the 
massive challenges ahead. 

Much thinking and action has started on 
that second front, and my accomplice Clay-
ton Lewis and I have been able to take the 
message to many of the right places. But 
by far the most encouraging development 
has been the spontaneous mushroom-
ing of inter-school global issues activities 
and student-led GIN Conferences. Even 
though the students diverted the GIN 
label and apply it in a different meaning 
than that described above, I can think of 
no more worthwhile high-jacking! In fact, 
the thousands of young global citizens that 
I have seen in action in those bootlegged 
GINs have gone a long way to motivate 
me to keep on going no matter what the 
obstacles may be. For this, I would like to 
thank them. 

Dr. Rischard is author of High Noon: 20 
Global Problems, 20 Years to Solve Them. 
He is former World Bank President for Eu-
rope. jfrischard@gmail.com
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By Clayton W. Lewis

The Global Issues Network (GIN) 
and Student Empowerment

In 2002, when Jean-Francois Ri-
schard wrote High Noon: Twenty 
Global Problems, Twenty Years to Solve 
Them, the world seemed remarkably 

oblivious to the big picture scenarios that 
he described.  The closing years of the 20th 
Century brought the end of the Cold War, 
the Internet, and  new markets generated 
by globalization, while the new century was 
soon preoccupied with 9/11 and with hard-
ening political positions.  One only needs 
to look through the media at that time to 
realize that front page articles about climate 
change, loss of biodiversity, water scarcity, 
and other game changers were rare.  Major 
corporations had not yet begun their ad-
vertising campaigns to portray themselves 
as green.  Rischard and other writers urged 
us to think beyond our immediate reality 
toward even more pressing issues that put 
our very existence into question, ones that 
would require an unprecedented level of 
global cooperation. 

Today we are more aware of these issues, 
but most experts argue that we are react-
ing far too slowly. The last year has been 
dominated by several of Rischard’s twenty 
issues: melting ice caps, infectious disease 
(H1N1 and AIDS), devastating fires, ac-
celerating extinctions, and the worst global 
recession in generations as per Rischard’s 
warning about a fragile financial infrastruc-
ture.  Sadly, while many schools have made 
efforts to broaden their curricula to include 
global issues, most students still follow the 
same old program that is overly differen-
tiated by subject disciplines at the expense 
of a global, interdisciplinary perspective. 
While we acknowledge the importance of 
problem-solving, we do not teach or assess 
our students’ ability “to understand prob-
lems situated in novel and cross-curricular 
settings, to identify relevant information or 
constraints, to represent possible alterna-
tives or solution paths, to develop solution 
strategies, and to solve problems and com-
municate the solutions.”   (OCED, 2005)

There is a similar need for change in higher 

education. A recent report sponsored by 
the Association of American Colleges & 
Universities suggests that “there is little 
evidence that students are provided with 
multiple, robust, interdisciplinary learning 
opportunities at increasing levels of intel-
lectual challenge to ensure that they acquire 
the global learning professed in mission 
statements.” AAC&U notes that tertiary 
institutions “miss entirely the question of 
whether students who have placed their 
hopes for the future in higher education 
are actually achieving the kind of learning 
they need for a complex and volatile world,” 
adding that “the modular curriculum, orga-
nized a century ago and still largely intact, 
has become increasingly dysfunctional.”  

When we began the Global Issues 
Network in 2003, our instincts sug-

gested that young people could be as pas-
sionate about the world’s future as they 
were about sports. The program was built 
upon the foundation of an athletic league 
in northern Europe where schools were 
already collaborating year-round. What 
would happen if we brought student to-
gether over a long weekend and liberated 
them from their normal courses and di-
rected their thinking towards fixing prob-
lems by connecting the dots? Anyone who 
has ever attended a GIN conference knows 
that what ensues among students and 
adults is a vision of what schools must be, 
“helping students to realize they can make 
a difference by empowering them to work 
with their peers internationally to develop 
solutions for global issues.” The GIN pro-
gram has grown rapidly and conferences 
are now hosted in Europe, the Middle East, 
and East Asia and involve over 100 schools. 

AAIE has taken a bold step by offering to 
support the further growth of the Global 
Issues Network among its members. By 
doing so, they offer senior school adminis-
trators the opportunity to tap the collabo-

ration that is a part of our existing admin-
istrative network. AAIE is empowering us 
to do something profound, something that 
can help us to construct a new paradigm of 
learning based upon all that we are hearing 
about 21st Century competencies. Imagine 
our students spending significant portions 
of their school day in teams identifying au-
thentic cross-cultural, cross-national prob-
lems, collaborating with their worldwide 
counterparts through current and emerg-
ing technologies, identifying solution strat-
egies, communicating their research and 
strategies on a global platform, and orga-
nizing themselves to take action.

At this moment, you the reader might 
well blink. Doesn’t this model create risks? 
Might it be political? Are we experiment-
ing with our students?  What will the par-
ents think?  In response, I encourage you 
to re-read Rischard’s High Noon, to realize 
that we continue along a non-sustainable 
course, to recognize that governments, 
agencies, schools, and universities are react-
ing at a turtle’s pace relative to the exponen-
tial growth of our issues, and to understand 
that we as educators cannot stand back 
while our students write IB or AP essays 
about Otto von Bismarck at the expenses 
of thinking about their futures. 

Three essential steps are necessary. First, 
we must be building partnerships with uni-
versities.  Recall that both the Advanced 
Placement Program and the International 
Baccalaureate were create d through collab-
oration between schools and tertiary insti-
tutions.  We share a common goal and have 
much to learn from each other. For exam-
ple, the Washington International School 
is in discussion with a major university to 
develop a global issues institute that would 
bring students and teachers together for in-
depth problem-based learning experiences 
every summer, tapping expertise from the 
World Bank, National Geographic, and 
other local resources. 

Secondly, we need to develop online plat-
forms that will offer opportunities for 
sophisticated student collaboration. The 
Washington International School is part-
nering with the American School of 
Doha, Bishops Diocesan College in Cape 
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Town, the International School Bangkok, 
and the International School of Luxem-
bourg to create a 24/7 student news agency.  
The Student News Action Network (News-
action) will take the concept of the school 
newspaper beyond the confines of print 
media, allowing students to work collab-
oratively on a global level to create an in-
teractive, multimedia-rich student-driven 
newspaper focused upon global issues and 
on-the-ground service activities. Users will 
post self-produced articles, discussion top-
ics, photographs, podcasts, and videos. All 
AAIE schools will be encouraged to con-
tribute materials.

Lastly, we need to develop models for 
assessing new literacies. We must have 

valid ways of measuring students’ progress 
with critical thinking and creative problem-
solving.  An innovative assessment tool, 
The College Work and Readiness Assess-
ment, has been piloted by several leading 
independent school in the United States, 
whereby students are asked consider real-
world problems, make judgments that have 
economic, social and political implications, 
and articulate a solution in writing.  Elena 
Silver critiques the CWRA and other new 
assessments in an excellent article noted 
below.  Washington International School 
is partnering with the Center for the Ad-
vancement and Study of International Ed-
ucation (CASIE) to offer a Harvard Proj-
ect Zero conference in February devoted to 
connecting PZ research with global issues 
and led by Howard Gardner and David 
Perkins. Conference participants will be 
encouraged to think meaningfully about 
critical thinking and how it can be assessed.

There is much to do. We as international 
educators working in every political and 
commercial capital in the world have been 
dealt an opportunity that we cannot ignore.  
AAIE has offered to play an important role 
in keeping global issues among our top 
priorities. Let’s set a new course for our 
children and for our children’s children for 
which we will one day be proud. 

Mr. Lewis is Head, Washington, DC, Inter-
national School and former head in London, 
The Hague and Luxembourg. He is a member 
of the ECIS Board of Trustees. lewis@wis.
edu 
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By Linda C. Sills

Path to Global Student Empowerment

Upon reflection, my life has been 
dedicated to empowering stu-
dents through education in the 
international school setting. 

Our family thrived in this positive envi-
ronment. Yet, there was often one area that 
caused us and many of those like us con-
sternation.  When someone posed what ap-
peared to be a simple question, “Where are 
you from?” It was often not easy to answer 
for those of us living in this international 
and often transient world.   Then just a few 
years ago, we began to see importance and 
accuracy of recognizing that we are really 
“global citizens.”   It is surprising that this 
revelation was so long in coming!

By using “global” to effectively describe our 
“citizenship”, our students and members 
of the international community, we allevi-
ated an area of dissonance in our lives and 
replace it with empowerment.  As Jean- 
Francois Rischard, author of High Noon, 
affirms that this “global citizen first mind-
set” is imperative as we begin to address the 

global issues delin-
eated in his book.   
It is empowering 
as well as comfort-

ing to recognize our shared global citizen-
ship.  As Global Citizens, it becomes clear 
that it is our responsibility to work to create 
a more cohesive and collaborative planet 
both environmentally and socially.

Then a keynote address changed my 
life.  After listening intently to Jean-
Francois Rischard at the EARCOS 

Administrators Conference in Bangkok 
2006, I immediately became an ardent sup-
porter of his ideas on the importance and 
his rationale for creating a Global Is-
sues Network. Everyone in the audi-
ence was deeply inspired.  Since then 
both Jean-Francois and Clayton Lewis 
have generously and ably served as my 
mentors.   

In Bangkok, on behalf of EARCOS, I 
took the challenge and offered to or-
ganize the first Global Issues Network 
and Conference for students and advis-
ers from around the world attending 
our international schools.  We chose 
Western Academy Beijing in 2008 to 
host the first GIN Conference in our 
region and International School Bang-
kok in 2009.  The Chinese International 
School in Hong Kong will be hosting 2010. 
http://earcosgin.ning.com/

Also upon reflection, I have observed 
a dramatic change in the interna-
tional school culture in response 

to our need to urgently address these 
global issues.  For many years, in light of 
our schools educating international stu-
dents from every part of the 
world with diverse cultural 
beliefs, we worked hard 
to instill a universal sense 
of acceptance of all of the 
individuals around us.  We 
did not often encourage 
our students to be openly strident or vo-
cal.  With our students’ involvement in the 
Global Issues Network (GIN), many of our 
global international students have been able 
to find their “voice”!!  It now seems critical 
to stand up in a unified way and have these 
voices be heard when it comes to address-
ing global issues. 

The Global Issues Network and GIN Con-
ference are about recognizing and the po-
tential and power found in our internation-
al school communities.  It is about sharing 
concerns and seeking possible solutions.  
We have long been closely nurturing con-
nected.  This is a very important virtue as 
well as strength and enables us to easily cre-
ate a viable and sustainable network.  

We are all aware that our world has many 
issues that must be addressed immediately.  
The Global Issues Network ideology has 
been adopted and is so well suited for our 
international students for just that purpose.  
It truly empowers students to tackle an 
environmental problem with other mem-
bers of their school, community or world 
to seek sustainable solutions using the net-

work.   Specifically, the Global 
Issues Network Conference 
empowers all of the delegates 
by treating students, advisers 
and presenters as peers.  Each 
has the opportunity as well as 
responsibility to present. Pre-

senters are of all ages with a variety of in-
terests which also empowers as this allows 
each delegate to “find their own puzzle 
piece” as 17-year-old Ryan Hreljac, http://
www.ryanswell.org, recommended to us in 
Bangkok.  Each voice is equal. Many have 
the opportunity to be heard especially this 
year with the introduction of the GIN Film 

"Global citizenship" 

replaces dissonance 

with empowerment. 

EARTH'S HOPE-delegates collaborating on 
the global Issues.

GIN Conference 
Western Academy, 
Beijing, 2008 
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Festival allowing each school to share with 
all of the conference delegates their proj-
ects through film.  These films are all posted 
on the GIN website http://earcosgin.ning.
com/video.  Ongoing discussion groups 
were formed to allow students to form 
bonds that will serve them well as they con-
tinue work together and to network. 

Many of us marvel at the degree of em-
powerment that seems to come from being 
involved in the Global Issues Network and 
Conference for the students, the advis-
ers and school community.  We are in awe 
to observe this kind of sustainable energy, 
sense of purpose, enthusiasm and empow-
erment coming from one’s participation in 
a variety of the GIN efforts. You can read 
student’s first hand accounts in this edition 
of InterEd or see them in a panel discus-
sion at the upcoming AAIE Conference. 
“Helping students to realize they can make 
a difference by empowering them to work 

with their peers 
internationally to 
develop solutions 
for global issues” 
is becoming a real-
ity and a genuine 
sense of empow-
erment. To quote 
Jean- Francois Ri-
schard at the con-
clusion of the first 
EARCOS Global 

Issues Network Conference held in Beijing 
where we were honored to have him as a 
keynote speaker, “This is profound!!!”

We know that clearly demonstrating to 
these students that we believe in them will 
empower them for life.  The students know 
that they can and will make a difference 
because they have seen it with each success 
creating a difference thanks to the Global 
Issues Network and Conference. Being ac-

tive participants in their world creates a long 
lasting sense of worth and empowerment. 
They also work together virtually by regis-
tering as members of the GIN network and 
interacting with one another.  This network 
proves to be very effective before and after 
the conference.  We have promised that the 
network will remain viable in perpetuity!  
This is our future!  Remaining connected 
to others who care deeply is an important 
source of energy.  

The theme for the second EARCOS 
Global Issues Network Conference in 

Bangkok—“We can. We will.”—demon-
strates the feeling of empowerment that is 
now clearly within! 

Ms. Sills is Global Issues Network Program 
Development Director. linda.sills@gmail.
com   http://www.global-issues-network.
org/gin
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Picture 
By Chi-Yan Shang 

My first glimpse of a world of those 
in need came on a Friday afternoon 

about thirty minutes from dismissal in a 
classroom in Edmonton, Alberta.  The pe-
riod was called “DEAR”, the then in vogue 
acronym for “Drop Everything and Read,” 
since reincarnated in many spellings.

While most of my friends pretended to 
read musty old copies of Nancy Drew or 
Louis L’Amour, I would always thumb 
through old issues of National Geographic 
and it was then that I saw the picture.  That 
picture, now instantly recognizable, showed 
a war weary young girl in a red shawl with 
“arresting green eyes."  I was too young to 
understand the complexities of jihad but 
old enough to find Afghanistan on a map, 
so alas, I only understood “a little.”

Fast-forward ten years to my first real job.  
I was a field representative in the village 
of Kopeyia in Ghana’s Volta Region for a 
grassroots NGO which ran a child spon-
sorship program.  Though by no means a 
war-zone, the Volta Region was and still 
is among the poorest in Ghana.  This is a 
region where children walk for miles to 
obtain water and brave torrential down-
pours to reach school.  Schools, at which 
disheveled copies of National Geographic, 
left behind by well-meaning backpackers, 
are perused by students who aspire to learn 
to read by day, and who gaze into the sub-
Saharan savannah by night.

Qatar’s American School of Doha 
Faculty and Students Are Empowered

In Out of Africa, Isak Dinesen states that 
she felt she belonged on the continent.  The 
more prophetic account for NGO workers 
from George Packer’s The Village of Waiting 
states that you never really belong – ever.  
The proverbial truth is closer to the clichéd 
latter but reality is always several shades of 
grey. 

Reflecting on my year in the Volta Region, 
the first thing that comes to mind is not 
the fevers of malaria, nor the cramps of ty-
phoid but the smiling face of a boy who had 
just received his scholarship money, and the 
thanks of a girl who saw through eyeglasses 
for the first time.  These are the experiences 
that you want to share with your students, 
but something is always lost in the delivery 
from the listener not having been there.

Fast-forward again another five years to 
Tanzania in the spring of 2008 as a turbo-
prop banked sharply left around Mt. Kili-
manjaro.  Surrounded by students from the 
American School of Doha on our High 
School’s first International Service Trip, I 
again felt the thrill of being close to Africa.

Our program was a simple one: Four days 
building classrooms at a Tanzanian school 
followed by two days on Safari at Ngorong-
oro National Park.  Silently, I harbored 
fears that the thrill of spotting Africa’s Big 
Five would eclipse what I hoped would be 
an opportunity for my students to experi-
ence a fraction of what I felt in my year in 
Ghana.  I hoped that at least one of them 
would understand why Africa has such a 
hold on me, despite all of its inconvenient 
shortcomings on the surface.

On our first day, I watched our students 
carefully.  A group of standoffish American 
“jocks” delighted in a game of duck-duck-
goose with about sixty Tanzanian elemen-
tary students. Girls that normally donned 
Gucci sunglasses and Coach purses dished 
out hot lunches, and guys and girls dressed 
in Converse and Element got covered in 
paint and dust to build classrooms on the 
rolling hills beneath Kilimanjaro.  At the 
end of the day, a tired ASD student lay on 
the grass under the setting African sun be-
side four Tanzanian school children.  Noth-
ing needed to be said.

Maybe Dinesen and Packer were both cor-
rect.  Such is the nature of service learning 
and service travel.  It transcends words and 
defies definition.

I only hope my students long for Africa and 
find their hearts closer to the sentiments of 
Dinesen and their actions more aligned 
with Packer, the NGO worker.  Such learn-
ing outcomes and dispositions do not fit 
neatly into our curriculum maps or lesson 
plans, but they form the intangibles of any 
holistic education.  

I will likely never know if any of my stu-
dents met these outcomes, but that is not 
important.  I know only one thing for cer-
tain: Africa gets into the blood. 

Mr. Chi-Yan Shang, IB CAS Coordinator/
HS Chemistry, American School of Doha. 
cshang@asd.edu.qa 

Do Something More
By Chloe Ullrich

Have you ever had the feeling that you 
could do more? That there was more 

to life than school and friends? Well, last 
year I realized that there was more to life 
than that, there’s a whole other world out 
there that we don’t even know about. We sit 
at home in our precious little bubble and we 
don’t realize that there are people out there 

Editor’s Note: Faculty and students of the American School of Doha (ASD), of 
which Edwin Ladd, Jr. is Director, submitted several articles of how their empow-
erment for community benefit has affected not only the communities where their 
projects occurred, the people in those communities, but most importantly, them-
selves as individuals. InterEd publishes them here as a continuous inspiration.
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struggling to survive, to make it through 
the next day. So when I heard about the 
school’s service trip to Nepal I decided 
that this was my chance to do something 
for someone else, to make even just a little 
change in somebody else’s life.

In Nepal we worked at the children’s reha-
bilitation center; we cleaned, painted and 
donated equipment in order to make life a 
little easier for them. The work was tiring, 
and, at some point I felt like giving up and 
just taking a rest, but when I saw how much 
work had to be done it instantly lifted my 
spirit and motivated me to get going again. 
Although the place was cramped and dirty 
we were able to get the job done, we even 
had time to play a little with the children.

The forlorn faces of the children, instantly 
lifted into smiles when they were given 
attention from someone other than their 
mothers, were a sight to behold. Every day 
when we left the center I had a feeling of 
contentment.  

Maybe our work didn’t make much of a dif-
ference to the children, maybe they won’t 
remember us, but I know that for me it 
changed the way I see others. This has im-
pacted my life in such a way that I am eager 
and willing to embark on another service 
abroad should the opportunity present it-
self. It was an experience that can never be 
taken away or forgotten, it has taught me 
so much about other cultures and lifestyles 
that only now can I really begin to appreci-
ate what I have. 

Chloe Ullrich is an 11th Grader at ASD.  
chloe-sa-@hotmail.com 

Arusha
By Anisha Vinod

They gave me a glimpse of their night 
sky. Shamelessly leering, my hungry 

eyes swallowed up the stars above as they 
burst through the vast charcoaled night. 
They had allowed me to see a celestial feat; 

it was resilience as it lives in its purity: tiny 
balls of fire adamantly declaring their ex-
istence, shining brighter than the suffocat-
ing black, in fact transforming the blackness 
into a brilliant blue. The Ocean of Hope 
rested above Arusha, and from here an oc-
casional sea spray would catch the breeze 
and travel around the Earth, resting some-
times in my backyard, but Arusha had the 
ocean. 

Every night they would watch the battle 
of the overpowering darkness against the 
stubborn stars and every night They would 
see the brightness conquer the dark. I 
watched this with an almost vulgar excite-
ment in my eyes, but to me the sky had al-
ways turned cobalt as the city switched on 
their yellow-lights.

The little girl at the school smiled at me ev-
ery two minutes. Her rotten teeth-a regal 
crown reigned over her mouth; her beady 
eyes, her naked skin commanded her face.  
She looked at me and I knew what she 
could see. She probably wondered why my 
eyes were crooked and nervous; she must 
have noticed my nose-a couple of centime-
ters too wide, and my chapped lips. I looked 
at her with an oafish expression: my eyes 
were attempting to ‘reign’ over my skin, my 
nose I think was trying to lessen its mass, 
and my lips were foolishly chapped. 

With an air of what I’m sure was pity she 
grabbed my hand and led me around her 
school, explaining the significance of things 
I had stupidly assumed didn’t have any. I 
was amazed that she kept smiling at me, 
skinny as a stick she probably hadn’t eaten 
in a while, her blackened gums must have 
been yielding some discomfort and her old 
school uniform was nothing to make her 
feel special, yet her face was a royal throne, 
her grip was firm and her smile was sto-
len from Cheshire Cat except without an 
ounce of trickery. But then, her house did 
lie beneath the Ocean of Hope.

We hired cooks to cook them lunch, and 

we could serve the children if we wanted to. 
I imagined myself giving out food, and the 
children looking up with gratitude. Then I 
imagined myself with a smirk on my face, 
my eyes contorted into something like 
black pride, my thoughts booming loudly, 
“no problem, I have a lot” 

Suddenly I felt sickened by this vision, 
shamed and irritated. I remembered a fam-
ily vacation where I was grumpy and upset 
because I couldn’t find food I liked for days. 
I was dependent on food just as much as 
the kid holding his plate out, food was not 
mine to give.  

They had allowed me to witness the resil-
ience of their stars-they showed me that 
hope was alive and thriving in their night 
sky, and I was tricking them into believ-
ing that food was theirs because I allowed 
it! So I stayed away from the serving, my 
crooked eyes humiliated by my thoughts, 
and I thought of what I had to give to them 
that could possibly equal the value of what 
they had shown me. And I didn’t know, I 
didn’t know what I could give…

As the week drew to a close I began to pan-
ic. The little girl would smile at me every 
day, grab my hand and tell me new things, 
but I still hadn’t anything to give her. On 
the last day she gave me a little blue neck-
lace. Dark blue and yellow. The night sky, 
conquered, by an army of glorious stars. 
And in a final desperate attempt, I seized 
her shoulders, knelt down, and said “Listen, 
you’re a smart, and beautiful little girl, and 
I admire you. Please take care of yourself, 
work hard in school. It’s important!” 

I felt so stupid, my words meaningless, who 
was I to tell her she was smart, beautiful, 
and admirable? Admirable, isn’t that me, 
with a beautiful home and leftover food for 
my trashcan and a mother and a father and 
pearly white teeth? 

But it was true, I was consumed with in-
continued on next page 

"When our thoughts turn towards countries that are deemed less developed than our own, we immediately think of what we have 

that they do not. We hardly ever reflect upon the areas of human development that they trump us in. They are truly grateful 

for what they have, and posses a fortitude in moral fiber that we, as a society, are losing sight of. Working with these kids, has made 

me acutely attentive to the mind set in which I hold myself and the world around me." ~ Brynne Lycette, 11th grader, ASD.
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securities while her face dazzled because 
she understood hope, and she understood 
wonder and she knew the stars would de-
feat the darkness every night. Who was I to 
give them food? I looked up at her face half 
ashamed that I couldn’t give her anything 
better and was amazed to see her crying. 
And suddenly it hit me that the words I had 
said in desperation, the ones I thought were 
empty and meaningless meant something 
very important to her. She understood that 
I cared, and that was what she needed the 
most-that what anyone really needs-and to 
show her that was wonderful. I took home 
the necklace, and I’ll make sure it’ll never 
breaks, and when I go back I’m sure she’ll 
remember me. 

Anisha Vinod is a 12th Grader at ASD 
anishavinod92@hotmail.com 

  Karibuni
By Brooke Bullock

Early morning
I walked out the door,
my sheltering home behind me, adventure 
ahead.

Late afternoon
I walked off the plane,
my expectations pushing me, wonders 
ahead.

Dead of night
I dream anxiously,
my mind wondering what the next day 
would bring

Would the students understand me? And 
I, them?
Would they be welcoming, or indifferent, 
or even upset?
The gentle glow of the African morning 
answered all questions. 

As we sat, honored guests, a chorus of grat-
itude welcomed us. 
Jambo, jambo buana. 
Their voices reached out to us like their ea-
ger hands.

A shy finger pointed to a chest. 
“Eliza.”
An excited one returned the gesture.
“Brooke.”

As smiles grew upon our faces I began to 
understand, 
although she lives in a world that shocks 
me, we share something,
an integral part of human nature binds us. 
Curiosity. 

I spent the day painting walls or building 
a desk. 
Her waving hand begged me for a game 
when I walked out, sweaty and splattered.
Front, back, side, turn; I hopped within the 
mud-drawn box. 
She laughed as I clumsily missed steps. 

I pointed, shot, viewed, zoomed; 
she stared in awe at a blow up picture.
I chuckled at her surprised face. 

For three days she taught me 
a song, a dance, a game. 
For three days I ran about, ten years old 
again. 

In her eyes and smile I saw an intense kind-
ness and warmth,
something often lost in my home of sky-
scrapers and business deals. 
A ten year old, Tanzanian girl taught me 
one of life’s most important lessons. 

Be happy with the cards you are dealt. 
I send out my love and thanks to you, Eliza, 
with the hope that I changed your life as 
well.    

Brooke Bullock is a 12th Grader at ASD 
bullock.brooke@gmail.com 

Twenty Steps to 
Changing Your Life

By Jessica Ng

Want to change your life and the lives 
of children in a destitute country? 

Here are twenty steps to help you achieve 
your goal:

1. Buy school supplies and scrounge up 

clothes to donate. Raise enough mon-
ey to buy twenty recorders.

2. Hop on a flight to Kathmandu, Nepal.
3. Spend the first day and a half sightsee-

ing around the city, visiting the various 
squares and temples in the area around 
Kathmandu. Meet the “Living God-
dess” whilst learning about the culture 
and traditions of the country.

4. Drive out to Bhaktapur, one of the 
three districts comprising Kathmandu.

5. Hike up a very steep hill on a red brick 
road, through the district square, half-
way down the other side of the hill, 
and into a very narrow alleyway.

6. Avoid stepping on the dead rat lying 
in the gutter in the middle of the al-
leyway.

7. Turn off the main road onto the school 
property, where 25 children are excit-
edly lined up on either side of the gate 
in their school uniforms, even there is 
no school that day.

8. Get to know the kids by asking their 
names and writing their names on the 
dirt with a stick.

9. Use makeshift paintbrushes made 
from brushes nailed to wooden sticks, 
apply a coat of concrete paint to the 
grey, concrete walls of the 125 square 
foot classrooms that will have up to 50 
children in it on a school day.

10. Begin singing “Do-Re-Mi” from The 
Sound of Music and Disney songs as 
you work. 

11. Allow the kids to help paint with the 
extra brushes as they shyly begin to 
poke their heads in to see you.

12.  Ask a little boy what his favorite Dis-
ney song is. 

13. Enjoy him giggling as he watches you 
struggling to sing “I Just Can’t Wait to 
be King” from the Lion King.

14. Watch the boys play cricket against the 
guys in your group.

15. Hand out the recorders and split the 
kids up into groups so you can give 
them a quick lesson.

Arusha, continued from previous page  
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16. Realize that most of them are more 
concerned about having something 
new to play with than learning to read 
music and playing notes nicely.

17. Dig out the colored pencils and note-
books that you lugged all the way from 
Doha, Qatar and place them on the 
large wooden table.

18. Appreciate the delight on the faces of 
the kids as they watch you pull out the 
gifts for them.

19. Take a picture with the kids that you 
have gotten to know over the past 
four hours after being presented with 
a beautiful souvenir from the school’s 
principal.

20. Wave goodbye to the kids as you leave 
the school grounds.

I’m a very shy person, so whenever the op-
portunity comes to do community service, 
I’m afraid I won’t be able to connect with 
those I’m helping.  I worry they won’t see 
me as someone who wants to help them, 
but as a rich tourist that knows nothing 
of how they feel and live. I know that I 
won’t ever know what it’s like to live like 
they do, but the experience that I had with 
the kids in that Nepalese school taught me 
that there are always ways to connect with 
everyone, even through simple things like 
cricket or a love for Disney songs.  I real-
ized that helping others is always the right 
thing to do, no matter what those whom 
you’re helping think of you.  

Jessica Ng is an 11th Grader at ASD.         
jessicangaroo@gmail.com

Nepal Service Trip, 
April 2009

By Sophie Pearson

Today was our last day working at the 
Malnourishment Center.  I can’t be-

lieve it’s time to leave already.  Even though 
we spent three days working there, it seems 
like only three hours! The time has flown 
by.  I wish that the trip was longer and that 
we could do more to help.   Unfortunately 
it’s time for us to leave this part of the trip 
behind, and begin the second.

I’ve made lots of new friends; I love expe-
riencing the new culture…tasting different 
foods, visiting sacred sites, and seeing Ne-
pal in general, but, mainly, I’m pleased be-
cause we’ve been able to help the mothers 
and children at the Center and, hopefully, 
made a difference in their lives.

At the center, we finished all our jobs and 
then had a massive cleanup.  My group 
finished repainting the beds and went to 
work inside, painting the walls.  Then it was 
time for finishing touches.  We scrubbed 
the floors clean and put all of the furniture 
back into place.  After we had finished with 
the tidying, we gave the people our gifts.  
There were toys for the children as well as 
some new furniture, and some much need-
ed medical supplies, which I hope will save 
even more lives by helping malnourished 
children to recover back to full health.  It 
really is great to know that we’ve helped the 
people at the center and been able to make 
their lives that bit better.

Arriving in Nepal was a real shock, not 
only in terms of culture, but also because 
I have never been to a ‘third world’ coun-
try.  Coming was quite a change from my 
usual family holiday.  I’ve always known I 
was one of the more fortunate people in the 
world, but I never realized just how lucky 
I am.  Here, in Kathmandu, I’ve been able 
to see what life is really like for a great part 
of the world.  Everywhere I look there are 
children on the streets, people living in tiny 
houses, and rubbish everywhere.  I finally 
understand what poverty is and why it is 
such a huge problem.

It amazes me that the children and moth-
ers we met at the center who have such few 
possessions were all so happy and positive.  
They seemed to appreciate life for what it 
is, not despise it for what it isn’t.  It’s helped 
me to do the same.  I think I’ve learnd to 
appreciate the smaller things in life that we 
so often take for granted, like the clothes 
on our backs and the food on our plates.

Forever.  I’ve learned a lot on this trip, and 
gained much understanding about the 
Third World. I’m sorry that today is our 
last day working at the center. I hope that I 
can make more trips like this, to help more 

people and experience more cultures.  I’m 
looking forward to the next service trip!  
Only 365 days to go! 

Sophie Pearson is a 10th Grader at ASD.   
sophiepearson@live.co.uk 

Starting the High School 
Roots and Shoots 

 By Nick Norwood

After last year’s Middle Eastern Global 
Issues Conference at ASD a fel-

low student came to me and said that as 
a school we need to become more envi-
ronmental friendly. She suggested that we 
start a paper recycling program. The only 
problem was that our school has had such 
a program for three years, and the student 
wasn’t new at the school. I started won-
dering how many students even knew 
that we did paper recycling. To answer 
this question I organized a survey that all 
the students had to take of questions that 
would indicate how environmentally edu-
cated they were. The results were shocking! 
Around 65% weren’t at all environmentally 
educated, and about 15% did not know that 
we even had recycling. Two ideas came to 
me as I asked myself how I could increase 
the percentage of people who recycle. One, 
in order to increase recycling, the percent-
age of people who didn’t even know that 
we had recycling would have to be re-
duced. This could be done at an assembly 
by showing students what the recycle bins 
look like. Since the year was almost over 
it would have to wait until the next. The 
second was that high schoolers should re-
cycle for themselves instead of having the 
middle schoolers recycling for them. From 
these two ideas the High School Roots and 
Shoots Club formed. This club’s duties are 
to recycle for the high school, and to spread 
awareness about the recycling. As a club 
our first project is to set up the recycling, to 
survey how environmentally educated the 
teachers were and then to further educate 
the teachers. 

Nick N orwood is a 10th Grader at ASD.
nicholasnorwood@yahoo.com 

DOHA Service Trips, cont'd next page 
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Service
By John Weir

I was one of the few students in my school 
who was lucky enough to have the op-

portunity to give service in both Nepal and 
Tanzania.  These once-in-a-lifetime experi-
ences were the most amazing times in my 
life.  I learned much from the kind people 
of these ‘third world’ countries.

People told me about how sad and op-
pressed the people from these regions were. 
I went in with the feeling that I would 
be seeing death, pain, and sickness every-
where. I was completely wrong. The people 
of Tanzania were the most joyful and lov-
ing people I have ever met. They were so 
grateful for everything that they had and 
they were always looking out for each other 
no matter what the conditions were. 

As I worked to help a school up in the Tan-
zanian mountains I was taught so much 
about being grateful. I knew I was a very 
lucky person compared to many of the 
school children, but I have never seen so 
much joy in someone’s eyes as they received 
a pencil or a journal from their teachers. It 
amazed me that something so simple and 
common in my eyes could be so treasured 
in someone else’s. I was so happy that I 
could be one of the people that brought 
this joy to them. When I got home from 
this service trip I had received so much 
more than I had thought. I was much more 
thankful for my health, my home, my fam-
ily, and my life.

The following year I was very excited that 
I could have the opportunity to serve those 
who need it in Nepal. The hospital in the 
mountains of Nepal was a very beautiful 
place in spite of  all of the injured children 
missing legs, arms, hands, feet, and family. 
This was very depressing The first day we 
got to the hospital we were given a tour and 
we witnessed a little Nepalese girl that was 
having skin removed from her leg so they 
could put a cast on for her. They had three 
men hold her down on a table and the doc-
tor started doing his work. I still remember 
her screams. I felt horrible and wanted to 
turn these children’s frowns upside down. 

Over the next couple of days we were able 
to interact with these children. They were 
shy at first but, as we talked and played 
games with them, they started to open up. 
They were so strong willed, fun, and very in-
telligent. This was a surprise to me because 
in their circumstances they could be crying 
everyday and looking at the bad things in 
life, but they did the exact opposite. They 
were very optimistic and they tried their 
hardest to learn and enjoy life. I was ap-
palled because I know that if I were in their 
shoes I would not be as strong as they. This 
taught me to always look at the good in life 
and not dwell on the bad. I am so glad that 
I could have made their hospital a nicer and 
better place. They deserved it.

These experiences were very important 
in my life. The amazing people in both of 
these countries taught me more than they 
know. They were such good examples to 
me. I wish I could have had more time to 
serve and be with the people of Nepal and 
Tanzania.  

John Weir is and 11th Grader at ASD. weir.
here@hotmail.com 

A Trip to Remember
By Michael Greer

My friends and I weren’t particularly 
worried about the children of Nepal 

when we signed up for the Nepal Service 
Trip. Sure, we wanted to help, but it was 
more about the fun of a school trip; going 
to Nepal and seeing all the amazing monu-
ments, being in an exotic culture, going 
shopping and buying souvenirs, an entire 
week in a hotel with no parents. I think 
that everybody that went on the trip had 
that kind of mindset, and sure, to begin 
with, the trip seemed like it would bring all 
that we hoped. We were all excited when 
we saw the Himalayas from our airplane 
windows, and we marveled at the novelty of 
being surrounded by Indian and Nepalese 
languages when we arrived at the airport. 
We posed and smiled for our photos, and 
we chattered and laughed our way along to 
the buses. 

It wasn’t until the next day, when we arrived 
at the hospital for malnourished children, 

that we realized the gravity of their situa-
tion. Though we were smiling, and making 
jokes on the way there, when we actually 
saw the assembly of children and mothers 
that had come to meet us, we fell silent. It 
was a small group of people, maybe 10 kids, 
and five or six mothers, but as we eyed their 
hollow eyes, and drab clothing, we each 
silently compared them to ourselves, and 
felt completely selfish and over-privileged. 
This ‘hospital’ was actually a squalid and 
dank house that had hardly any space for 
its inhabitants. Don’t get me wrong-- they 
did try to keep it clean and pleasant; but 
the paintings on the walls were faded, the 
ground carpet-less, the inside without air 
conditioning, and the entire house rather 
rundown.

The gravity of their situation struck us, 
and we were galvanized to start work right 
away. Our job was to repaint everything, 
including walls, beds, garden fences, doors, 
and the window frames. Considering we 
were thirty motivated teenagers, one would 
think that we would be able to easily accom-
plish our task, this was not so. Although we 
thought we were making progress during 
the first day, during the second day we had 
made the house look even worse... 

 The walls were only half finished, the ceil-
ing was dripping, the paint was everywhere, 
and we were all exhausted. The enthusiasm 
was dwindling; a few fights broke out, and a 
few people had some kind of food poison-
ing. On top of this, we had paint all over 
our bodies, and the turpentine was running 
out. I felt like this was an impossible task 
that we were never going to finish.

It was after looking at the children’s faces 
that we realized that we couldn’t leave their 
home in worse shape than when we start-
ed. We wearily began to finish our paint-
ing jobs, and slowly the house began to 
look renewed. The colorful shades of paint 
chosen to grace the house made the house 
look newer, and livelier. We had cleaned the 
dust off all the intricate railings and door-
ways/window frames, and repainted them a 
bright white, and the beds all looked uni-
form in their dark brown color. 

By the end of the third day, we had proudly 
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finished all the tasks assigned to us, and we 
all felt a sense of accomplishment. Looking 
back I remember wondering if our work 
would have any real influence on these 
children who felt so lucky to even have a 
place to live, and food to eat. I remember 
wondering about all the other children out 
there who would not be so lucky that night, 
or any other night. I remember wondering 
about the unfairness of it all, and feeling 
more grateful than ever for my cushioned, 
safe life. 

It was a great trip, and truly changed me, 
instead of ignoring the poor, and homeless, 
I try and help them and feel more grateful 
about my life and all its advantages.  I wish 
that every highschooler had the opportu-
nity to make a change in some deserving’s 
life, as well as a change for the better in 
their own. 

Michael Greer is a 10th Grader at ASD. 
michaelgreer@hotmail.co.uk 

A Condensed 
Commentary
By Brynne Lycette

You see a child in tattered clothing sit-
ting on the stoop of a building that’s 

crumbling around them, yet with a smile 
plastered across his face bright enough to 
illuminate all of Kathmandu. Your mind 
stutters at the possibility that anyone could 
be content living like that. A fingerprint 
painting that I helped a little girl make in 
the mountains of Thailand hangs on my 
wall, making me smile as I remember the 
people I’ve had the opportunity to meet. I 
can’t help humming along to the tune of 
Big Yellow Taxi when I look at the crowd 
of some of the local Nepalese boys and 
my friends all wielding paint brushes in a 
picture taken at the school in Nepal with 
our expressions frozen in various stages of 
belting out songs at the top of our lungs. I 
remember the air being filled with a tan-
gible static of excitement at the prospect of 
giving these “fair foreigners” a run for their 
money in a spur-of-the-moment cricket 
match. Our chaperones joined in, leading 
the other team straight to victory!

The sensation of fulfillment earned from 
experiences like these is not something you 
can forget in your lifetime, nor want to.  The 
way they take you into their lives, the aura 
of curiosity that glows around them, even 
something as simple as the mediums you 
find to communicate through, can shock 
you into a state of awe that is extremely 
difficult to recover from, and hopefully, 
you never will. When our thoughts turn 
towards countries that are deemed less 
developed than our own, we immediately 
think of what we have that they do not. We 
hardly ever reflect upon the areas of human 
development that they trump us in. They 
are truly grateful for what they have, and 
posses a fortitude in moral fiber that we, as 
a society, are losing sight of. Working with 
these kids, has made me acutely attentive to 
the mind set in which I hold myself and the 
world around me. 

Of how, maybe, we are not the ones lend-
ing a hand to a struggling community, but 
they are reaching out to transform human-
ity into a superior state of morality. 

Brynne Lycette is an 11th Grader at ASD.  
brylyc@hotmail.com

In Defiance of Pity
By Anya Golkowski

I had never walked uphill for so long in all 
my life. I felt like I was about to collapse 

and start crying. Such animosity to some-
thing as simple yet so painful as stairs was 
novel to me. As we hiked along the An-
napurna range I experience an animosity to 
climbing stairs that surprised me. 

It was the first big leg of the Himalaya trek. 
After eight hours fighting the winding and 
daunting steps, I dropped my bag what 
seemed like the weight of stones and sat 
waiting for a miracle that would force me 
to walk farther.  I was too exhausted to soak 
up the pristine landscape and too thirsty 
to talk. I sat away from the group trying to 
avoid piercing glances from pitying eyes.

There was a sound of a giggle behind 
me and I looked up to see a girl with big 
brown eyes with that look of curiosity only 
children can wear so well. I said “Hi” and 

smiled, but I could see the only thing she 
understood was the smile. Her hair was 
long and knotted and her smile was tilted 
with experience.  Her clothes were dirty 
and her shoes were the calluses on her feet. 
Inching closer, she touched my hair and 
erupted in a fit of laughter. 

Tired as I was, I couldn’t help but laugh 
with her; laughter is contagious in every 
part of the world.  If I had a thought of 
pitying her, it was erased by her defiant 
laughter.  Her gangly body somehow found 
its way onto my lap; smiling all the time 
she kept tugging at a friendship bracelet I 
made last year.  It was blue, white, and yel-
low and she absolutely loved it. If my hair 
was amusing to her, the colorful string tied 
around my wrist was fascinating. She kept 
eying me, trying to figure out what strange 
world this group of big kids was from. 

It was almost time to start walking again. I 
knew that soon we would reach our desti-
nation and sleep in nice warm beds but she 
would stay behind.  I had school supplies to 
donate to children that we would meet later 
on the trip.  There were boxes of crayons, 
rulers, books of English grammar, pens, and 
even paper.   For a moment I considered 
giving her a box or a book but I couldn’t 
bring myself to do it. These were material 
things and of course she could put them to 
good use, but they were only things bought 
with my money.   They were gifts for the 
“less fortunate children”, the ones who are 
needy and in need of our school supplies. 
Somehow it did not feel right. 

I put on my backpack and untied my brace-
let. The girl’s smile, which had begun to 
fade a little widened again. I slipped the 
bracelet off, put it on her wrist, and said 
“Thank you.”  She moved her arm, watch-
ing the bracelet with such delight as if I had 
given her a wristlet of pure gold.  I couldn’t 
think of anything to say and my group was 
leaving anyway. I turned and faced more 
stairs, but somehow I had my energy back.  
“Haaii” came in the form of a peep from 
behind me.  I smiled, waved, and marched 
up. 

Anya Golkowski is a 12th Grader at ASD. 
anya.lavinia@gmail.com 
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Global Initiatives Undertaken by the Students at 
International High School in San Francisco, California:  
Projects Ethiopia and Senegal

By Gracie DoverI have been involved in community ser-
vice at International High School in 
San Francisco since I was a freshman.   
Community service is an important 

aspect of our school.  A group of students 
called the “Community Service Steering 
Committee” meet every week to organize 

community service events and projects.  I 
have been a member of this group for the 
past three years.  

 In 2005, students decided to raise mon-
ey to build a school in a remote village 
in Ethiopia in partnership with Save the 
Children, an organization with which they 
had worked on a Tsunami Relief Project the 
previous year.   When I entered the school 
as a freshman in 2006, I joined a student-
run community service club called “Bake 
for Lives."  Every week we baked cookies 
and cakes and sold them at lunch, donat-
ing the proceeds to “Project Ethiopia."  We 
also made and sold bracelets to raise money 
for the school in Ethiopia. An art class pro-
duced a calendar we sold to parents, friends 
and relatives.  At the end of the year, stu-
dents, parents, and members of the Ethio-

pian community in the San Francisco Bay 
Area participated in a student-organized 
Walkathon, raising $13,000 in one day.   
After we had raised the $30,000 needed to 

build the school, a group of stu-
dents was able to visit Ethiopia 
to help with the construction of 
the school and meet the chil-
dren who would be attending it, 
a great opportunity for students 
from our school to sense how 
our actions affect other places 
and experience another culture. 

 The next year, when I had be-
come the president of “Bake 
for Lives” and a member of 
the Community Service Steer-
ing Committee, we turned our 

attention to “Project Senegal."  A grand-
mother of a boy from our school had started 
a project to build a school in a poor neigh-
borhood in M’bour, Senegal, that would 
also be an educational center for women.  
We got involved in this project making a 
pledge to raise $10,000 towards the build-
ing of pre-school classrooms for children 
between the ages of three and five.    

Last year I was the student organizer 
for the second concert we held to raise 

money to build first, second, and third 
grade classrooms for the school in Senegal.   
Organizing this big event required the co-
operation of school administrators, student 
musicians, and event organizers.  It was my 
first time organizing an event of this mag-
nitude. It seemed overwhelming at times.  
What I learned is that a huge part of com-
munity service is nurturing your own com-
munity.  It was great to see people come 
together for the concert.  We had parents 
from three different schools, students of all 
ages, and local restaurants all working to-
gether to support the project.  It was mov-

ing to see the joy at this concert, where high 
school students had the chance to perform 
for their peers, friends, and family, singing, 
dancing, and cheering each other on.  The 
concert and preceding dinner gave parents 
a chance to get involved in support of the 
project.  It was an all-inclusive and family-
friendly event that was, in the end, a huge 
success.

Even though we didn’t raise as much mon-
ey as I had hoped we triumphed in another 
way.  We brought our community together.  
Our goal was to help build a school in Sen-
egal to improve children’s lives providing 
them with shelter and a place to learn.  In 
doing so, we brought some of these positive 
aspects to our own school.  Now I know 
that it is possible and commendable to help 
yourself and your community while help-
ing others. It is important to be both out-
wardly focused, helping others in our own 
city and also in other parts of the globe, 
and inwardly focused, strengthening and 
nurturing our own communities through 
collective efforts.  

Last year, we sent twelve student ambassa-
dors to Senegal to visit the school we helped 
build and volunteer there for a week.  My 
fellow co-head of the Community Service 
Steering Committee, Akensheye Daniels, 
described his experience as a member of 
this delegation, “When I was able to travel 
to a part of the world I had only dreamed 
about, to visit a school my fellow students 
and I helped build, I saw myself as a link 
between the small microcosm of my stu-
dent body community and the outside 
world.  At that moment, I felt more than 
the pleasure of ‘doing a good deed.'  I felt 
like I could take on the world.” 

Ms. Dover is a 12th grader at International 
High School in San Francisco graciedover@
yahoo.com 

Akensheye Daniels of San Franciso's 
French International School charms 
students at Senegal school built with 
support of his school.  
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Filling the Cracks

By Gina Ah-Fenne

WE CAN. WE WILL. At first 
I thought it strange how 
powerful these four simple 
monosyllable words were...

how empowered I felt when I looked in the 
mirror and recited them to myself. 

But even more overwhelming than this 
sense of empowerment was the conference 
with which the words exemplified. Never 
have I seen such a wonderful group of in-
dividuals whom have made it their mission 
to not stand by as our world deteriorates, 
individuals who share the same enthusiasm 
as myself. 

The 2009 EARCOS Global Issues Net-

work Conference was a success, not be-
cause all the presentations and workshops 
ran smoothly, but because no participant 
left empty handed, or shall I say, empty 
minded. 

Malcolm Forbes once said, “The purpose of 
education is to replace an empty mind with an 
open one”, and our GIN conference did just 
that. 

No one will argue that our world is perfect, 
for it is not. Yet just because there are cracks 
on the surface, does not mean we allow the 
cracks to run deeper. No matter the day and 
age, there will always be individuals who 
continuously strive to fill in these cracks, 
selflessly devoting their time to what cynics 
would deem as a loss cause. But it is indi-
viduals like these who keep the world run-

ning, preventing mother earth from falling 
down the precipice. 

 This year’s GIN conference granted me 
the opportunity to meet such individuals 
and to hear what they have to say, what 
they have done, and how we too can af-
fect change. The financial crisis of 2008 has 
demonstrated to us that we really are all in 
this together, that the mistakes of so few 
could evoke disastrous consequences upon 
so many. I truly believe that we are now ap-
proaching a new dawn, an age where luxury 
shall be thrown out the window and sus-
tainability embraced. 

When this day comes, it will be individu-
als such as those at the conference who will 
blaze the trail. I remember saying this at 
the closing ceremony,       cont'd page 25 
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Jakarta International School 
and the GINDO Conference

By Prithika MadhavanLights, Camera, Action, and the 
GINDO club is ready to roll! 
The GINDO Club was first es-
tablished in August  2008 by a 

group of students and teachers from Jakar-
ta International School ( JIS) who attend-
ed the International GIN Conference at 
Western Academy of Beijing. The GINDO 
Club stands for ‘Global Issues Network In-
donesia.’ The club started after the first In-
ternational EARCOS GIN Conference in 
Beijing where a group of students from the 
JIS got involved at the conference, a very 
enjoyable new learning experience. Some-
time after the JIS group returned from the 
conference, we began to think of how we 
could incorporate the values and activities 
we learned there. For many, it established 
feelings of excitement and enthusiasm to 
start something of our own. A key group 
of students then joined in the Environmen-
tal Task Force of teachers to participate on 
behalf of the student government. It was 
decided this key group of students would 
start a GIN Club at JIS, the 20/20 GIN-
DO Club. The goal was to solve 20 Global 
Issues in 20 Years by the Global Issues Net-
work in Indonesia. The following semester 
it was decided an official GIN group would 
be established at the JIS High School. 

Conference theme and prepara-
tion
The theme of the conference was based 
upon having a mini-GIN conference at 
Jakarta International School in May 2009, 
but this time the conference would include 
the local students of Indonesia. We decid-
ed that the mini-GIN Conference at JIS 
would be for the local National Plus Indo-
nesian schools. We conducted a survey to 
find many students did not know about en-
vironmental issues. Perhaps because these 
students didn’t know these global issues is 
why the long delay to effect change in this 
country. We decided that through present-
ing global issues to local student we could 
educate of the need for environmental 

awareness, they would voice these issues at 
their schools and over time, more of them 
would be aware of how they could be part 
of the change. Spreading awareness had 
become the biggest goal for the GINDO 
club.  

We spent the entire first semester and part 
of the second semester preparing for the 
conference by raising funds, sending out 
surveys and inviting schools to participate. 
It was a very hectic seven month prepara-
tion period the end result of which was 
worth the hard work. We ended up hav-
ing a total of 80 local student participants 
and 40 students from the JIS crew, plus 
teachers, speakers and presenters. A total 
of about 200 people attended the GINDO 
Conference. 

The conference was almost the same as 
the GIN Conference held at Beijing. We 
had a large variety of  keynote speakers 
ranging from very well known Indonesian 
public figures such as Mignnone Akiyama 
from Tetrapak, Tri Mumpuni from Micro 
Hydro Bio Fuels, Jiway Tung the founder 
of the Organic Learning Farm, Elizabeth 
Widjaja the director of PROSEA (Plant 
Research Organization of SE Asia), Agus 
Sari from Eco Securities, environmental-
ists from the Sinarmas Group, Arief Rabik 
who was the founder of the Bamboo Foun-
dation and Femke who was an active mem-
ber of the Jakarta Animal Aid Network. 
The conference included four sessions of 
workshops throughout the day, with six sets 
of activities going on in each session. There 
were a total of 24 presentations by both JIS 
students and local students based on the 
Global Issues throughout the day. 

The conference lasted throughout the day. 
It was a new learning experience for the JIS 
students as well as the local students and 
many other participants from other cit-
ies around Indonesia. The fact that it was 

widely appreciated definitely satisfied our 
goal for the conference, even though we 
had problems communicating with certain 
schools and receiving late deadline slips 
from other schools that wanted to partici-
pate, everything went smoothly. 

GINDO expands its reach
Our greatest success was that after the con-
ference, many clubs around campus began 
taking notice of what we had accomplished. 
Many students who attended returned 
to their schools to set up their own clubs 
based on solving each of the global issues. 
It was a major success that our message 
reached the public community. Even local 
students were aware of what they had to 
do to change the environment. There were 
many positive things that were said after 
the conference, Bianca Vega ( JIS, grade 12) 
said, “It was a one of a kind, first of many 
experience for JIS to hold an event such 
as GINDO and it was one that both the 
JIS community and our local/international 
student guests learned a lot. More acts of 
raising awareness and knowledge about 
global issues are vital to building the fu-
ture, especially as Indonesia as a key player 
in the worlds effort to develop.”  Priscilla 
Acuna, the secretary of the GINDO club 
( JIS, grade 10) said, “The GINDO Confer-
ence was an ideal way to learn about and 
exchange ideas with other local service ini-
tiative groups.” 

A  year after the conference, challenges 
have appeared. Our club expanded so much 
and there is a surfeit of diversity. This year, 
instead of limiting our focus to a confer-
ence, the club will also contribute towards 
service projects such as helping poverty, 
aiding street kids, supporting the Suma-
tran Rhino foundation and supporting the 
Bamboo Foundation and House of Hope, 
an orphanage initiated by JIS Alumni.  This 
year we plan on a much bigger, better con-
ference!

One conference, one message—“Bersama 
kita Bisa”—“Together, we can do it and to-
gether, we can be the change!” 

Prithika Madhavan is a high school student 
at JIS. prithikamadhavan@hotmail.com 
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This year the 
I n t e r n a -
tional School 
of Brussels 

(ISB) launched a new high school course, 
ESPA. ESPA is an acronym for Environ-
mental Sustainability through Practical 
Application. The course mixes students of 
all academic ability together with a com-
mon vision and purpose. The course is an 
elective/vocational course that has a foun-
dation in environmental and horticultural 
activities. Our learning focuses are based 
on sustainable development and interde-
pendence.  We emphasize acting on a local 
basis can have global implications.

The course has a significant practical com-
ponent that appeals to students who are in-
terested in outdoor and hands-on work. The 
students take responsibility for established 
environmental projects and are introducing 
new projects around campus. Our projects 
include composting of school waste, main-
taining our bat houses, growing herbs to 
supply school kitchens and supplying and 
maintaining orchids to be displayed around 
our school buildings and offices.

The course has a dual aspect in that in addi-
tion to the environmental projects, it teach-
es students with and without disabilities to 
effectively work together.  Student from the 

HS Special Education 
class are included in the 
class.  The students with 
disabilities benefit from 

the course by acquiring social communica-
tion skills, building friendships, participat-
ing in recreational activities, and ultimately 
increasing their independent living skills.  

Students without disabilities benefit 
from this dynamic by strengthening 

their leadership skills, expanding their un-
derstanding of disabilities, enhancing their 
cooperation skills and learning skills in en-
vironmental monitoring and management 
to apply outside school domain.  

This course also intertwines recre-
ational activities, community outings 

and service learning projects so that we 
increase the students’ involvement within 
the community on a small and large scale.  
It  presents an opportunity for students of 
all academic abilities to work together and 
focus on common goals and objectives as 
well as bringing together many necessary 
components for developing international 
citizens. 

Ms. Brown is High School Science at ISB 
brownm@isb.be  Ms. Mensching is Middle 
School Special Education Teacher at ISB 
menschingk@isb.be 

The International School 
of Brussels Launches a New 

Environmental Course— 
With a Twist

By Michelle Brown 
and Katie Mensching

Mobility Week

by Sheldon Moss

During the week of Septem-
ber 21st, the International 
School of Brussels (ISB) High 
School participated in Mobil-

ity Week. It was organized by the Global 
and Environmental high school advisory 
stream. Each advisory group in the High 
School had to compete against each other 
to get every student and teacher (in the 
groups) traveling to school using a more 
environmentally friendly way (using public 
transport, walking, biking) thus, reducing 
our CO2 emissions. For each alternative 
method of transport used by the advisor 
and students, they received points. 

At the beginning of the week, a short video 
and presentation was made, to inform all 
students about mobility week and to pro-
mote the challenge. Students worked to-
gether with an IT specialist in the school to 
develop later a second video, showing stu-
dents participating in the project. Students 
took footage of the students and teachers 
coming to school in their environmentally 
friendly way. This video will be found on 
the ISB website: www.isb.be. 

Posters were placed to promote the week, 
with slogans “Be Green, Be Clean” and “Be 
Green, Get Involved.” Students collabo-
rated with the Communications Office to 
post short articles on the website publiciz-
ing the event across the school community. 
At the end, students from each of the ad-
visory groups recorded the way they came 
into school and the points were tallied up. 
The winning advisory was announced in a 
community meeting receiving a prize. 

 This event will increase student awareness 
of the environmental implications of the 
various forms of transportation encourag-
ing all to use more environmentally friend-
ly modes of transportation. 

Mr. Moss is an 11th Grade Student at ISB 
1mosss@isb.be 

and I feel that it is worth repeating. To all 
conference participants, believe it or not, 
you are the future… As the future genera-
tion not only can we make a difference, we 
ARE the difference.        

I am proud the honor of hosting the 2nd 
annual EARCOS Global Issues Network 
Conference. With that I would like to wish 
the International School of Beijing the best 

of luck as they plan what promises to be yet 
another inspirational Global Issues Net-
work Conference.  

Ms. Ah-Fenne is a graduate of the Inter-
national School Bangkok, Class of ’09, now 
studying Mandarin in China. She was 
EARCOS Global Citizen of the Year. glitter-
gal91@hotmail.com   

FILLING THE CRACKS, 
continued from page 23
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with a younger audience, writing fables 
turning their original stories into illustrated 
books in art class.  We read the fables to 
elementary students about issues to protect 
the environment.   We developed teamwork 
and cooperation skills.  The PYP students 
discussed questions we presented after-
wards. Then we interviewed them a week 
later to see what they learned. “I learned to 
recycle,” said Jonas K. a first grader.  They 
learned how to recycle, showing that we 
were not alone learning from this project.

Michal Langer decided to create an 
animation to educate the older stu-

dents at ISE. This animation provided 
three steps on how to aid the environment 
by shortening showers, unplugging appli-
ances, and limiting car use. “The research 
itself wasn’t that hard, I had learned the 
information earlier in the project. We were 
prepared, the hard part was to find time to 
write the script, plan the animation, and 
animate the movie itself. If I could change 
anything, I would plan my time better,” said 
Langer. He created a calendar with dead-
lines, helping his time management skills.  
“It took me an hour and half to record five 
minutes of dialogue since I kept on stut-
tering, coughing and misreading words.  
This experience taught me that I have to 
count on things taking more time than ex-
pected."  He presented his animation to the 
middle school classes. It improved many of 
his skills while teaching the MSP students 
about the environment.

Following Langer’s animation, Belugin cre-
ated a presentation on electricity. Belugin 
said, “Thanks to my new software I was able 
to use new cool-looking and effective fea-
tures I never used before. This made it more 
interesting.” Belugin learned to be clear and 

Earth Week: 
Developing Academic Skills through Service-Learning

By Nigel Bates, Aleksandr Belugin, 
Frederike Dornieden, 

Michal Langer
and Elise Sesemann

How can we stop global warm-
ing is a question the grade 9 
students at the International 
School of Estonia (ISE) asked 

in the spring 2009.  Inspired to make a 
change they developed a service-learning 
project.  The project started in social stud-
ies class during an environmental stud-
ies unit.  The English teacher soon joined 
when the students started to read A Silent 
Spring.  The art and technology teacher col-
laborated as well. The students’ mission was 
to  educate students and family members 
about global warming and encourage an 
environmentally friendly lifestyle through 
an Earth week campaign. We hope to in-
form teachers about our environmental 
service-learning project to inspire them to 
incorporate service-learning as an effective 
teaching method. 

We found the idea of global warming 
learning about globalization in social stud-
ies. The idea first occurred to the class 
when Shauna Fitzmahan, the social stud-
ies teacher, introduced the environmental 
aspects of globalization with Al Gore’s An 
Inconvenient Truth. Affected by the movie, 
grade 9 chose to research climate change. 
We examined the different views countries 
had about the Kyoto Protocol and climate 
change. This inspired us to get involved. 
Communicating with other schools that 
dedicated a week to the Earth, we started 
working within our school, creating an en-
vironmentally friendly movement.

In English class, grade 9 students wrote a 
research essay, exploring one of the fol-

lowing issues: dirty energy, water waste, 
transportation, recycling, paper waste, and 
deforestation. Aleksandr Belugin, reflected, 
“We were able to improve our essay writ-
ing skills. More specifically, we learned to 
make good paragraphs and quote transi-
tions." The students found supporting facts 
contributing to knowledge about climate 
change.

Students shared their ideas and knowledge 

concise, using effective transitions between 
the slides, and speaking clearly and loudly. 
His skills improved dramatically. Our social 
studies teacher, Shauna Fitzmahan, praised 
him: “That was impressive Belugin!” she 
said, “It’s like I am seeing a completely new 
student.”

Belugin’s presentation was an achieve-
ment, but not all students were as suc-

cessful. Nigel Bates aimed to craft poetry 
and strategically place it around the school 
so that people would think about actions 
that have harmed the environment. He 
found it difficult to meet deadlines and 
never completed his part of the project, a 
learning experience nonetheless.  “To be 
honest my project wasn’t nearly as suc-
cessful as the others, but it was a learning 
experience for me,” said Bates.   “Though 
it wasn’t a success I’ve learned that it is 
important to think at the beginning more 
thoroughly and to choose things that will 
work effectively. I’ve learned a lot from the 
consequences.”  

Dornieden, Elouise K., and Sesemann had 
the idea to create a second hand fashion 
show to make people aware of the impact 
clothes have on the environment.  They 
wanted people to reuse old clothing helping 
the environment. They quickly organized 
a bake sale, raising enough to buy used 
clothes. They redesigned the clothing for 
the show. They also created a PowerPoint 
presentation to teach the environmental 
impact of new clothes.  On the last day 
of Earth Week, the three presented their 
slides. “We overcame our fear of an audi-“We overcame our fear of an audi-
ence, and we got more confidence about 
what we can do,” said Sesemann.  

They learned organization from the mis-
takes they made. They, too, struggled 

with time management and the importance 
of meeting deadlines. A model, Kelly L., 
said, “The fashion show was something the 
school had never done. It was a helpful idea 
and people enjoyed it.” At the end, they 
knew they had accomplished their goal to 
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be able to deal with large projects.

Via service-learning experiences 
throughout Earth Week, we improved 

our skills learning from both failures and 
successes. ISE Director Sharon Sperry 
discussed the effectiveness of our projects, 
“As an IBO school offering the PYP and 
DP, we must promote the education of 
the whole person. It is imperative that our 
teachers teach in a way that emphasizes 
our students’ intellectual, personal, emo-
tional, and social growth.   In this project, 
students have the opportunity to focus on 
those skills that they will use in their later 
years. The students used skills such as tech-
nology, presentation, and group interaction. 
Students must cooperate and often work 

through difficult situations as they will have 
to do in the workplace.” 

In addition to improving students’ academ-
ic skills, projects like these also empower 
students.  Ms. Sperry went further, “I hope 
we have sparked a belief in our students 
that one student is powerful and two work-
ing in a team are more powerful. Students 
feel empowered when they have ownership 
of material they are learning. This project 
and their teachers ensured that they had 
ownership. We have given them the tools 
they need, their teachers have laid the 
foundation, and it is up to them to build 
the house.” 

For additional information on how to 
develop such a unit contact Shauna 

Fitzmahan at shaunafitzmahan@gmail.
com  or Marni Malone at enolamm@
gmail.com. 

Messrs. Bates, Belugin, Dornieden, and 
Langer, and Ms. Sesemann are 9th graders 
at the International School of Estonia.  They 
may be reached at enolamm@gmail.com or 
director@ise.edu.ee 

PROGRAMS FOR INTERNATIONAL EDUCATORS

Licensure/Master’s Degree Programs:  
Elementary PK–6   or   ESOL PK–12

Online Certificate Program in Special  Education (15 credits)

Certificate in Advanced IB Studies (15 credits, IB authorized)

highlights of programs
In-state tuition rates for all applicants
Combinations of online course work and intensive  
 summer study   
Practical course work taught by experienced mentors

requirements
Bachelor’s degree
3.00 GPA in last 60 hours of undergraduate course work
Three letters of recommendation
Goal statement
Official transcript

recruitment fair
Council of International Schools, International 
School Services and George Mason University  
Recruitment Fair
When: each June
LOCATIOn:  George Mason University, Fairfax, Virginia
COnTACT: www.cois.org

program information
Lynn Walker Levy, Coordinator 
FAST TRAIn Programs
Center for International education
fastrain@gmu.edu
http://gse.gmu.edu/fasttrain

College of
Education and
Human
Development
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Global Issues Network Goes to Texas A & M
By Patrick FarrellyMy first involvement with 

Global Issues Network be-
gan two years ago when I 
was asked to lead a club that 

previously had not existed at my school, on 
a project of a scale that had never been un-
dertaken, to a conference, which had never 
taken place in Asia before.  I went into GIN 
full of questions.  What could I do?  How 
can just a small group of people make a dif-
ference?  How do they ex-
pect me to share what we’ve 
accomplished with others?  
That year, our group decided 
to tackle environmental is-
sues, and through our ef-
forts we managed to enact 
several changes and policies 
at International School Ho 
Chi Minh City, Vietnam, 
that cut down on waste and 
electricity usage, and started 
a program of “reuse, reduce, 
& recycle."  Our group pre-
sented our project at the first 
annual GIN conference in 
Beijing.  After we presented, 
several people asked how 
they could implement this 
program at their school.  

It was inspiring to see people 
so passionate about this is-

sue, and even more inspiring to watch their 
presentation at the following year’s confer-
ence, where not only did they talk about 
implementing our idea at their school, but 
how it could be done slightly differently 
and more effectively.  In just one year, the 
cycle had completed itself, and we began to 
sit back and learn from our former students.   
We took their ideas about our program, 
and brought them back to our school.  No 
doubt International School Ho Chi Minh 
City will be prepared for this year’s confer-
ence with some changes of its own.

While environmental degradation is an 
important issue, I wanted to tackle another 
major issue we could bring to the 2nd GIN 
conference.  I re-assembled my team, and 

we decided to face the issue of street chil-
dren in Ho Chi Minh City.  In Vietnam, 
street children are lured by slumlords with 
promises of a better life, and then forced to 
wander the streets as beggars, bringing in 
money daily for the slumlord.  If they do 
not bring in enough money, they are beaten 

and often maimed. This problem is well-
known in Ho Chi Minh City, yet no one 
seemed willing to confront it.  Our team 
rose to the challenge. We raised enough 
money to expand an orphanage from a ca-
pacity of 15 children to over 150, as well as 
to construct a school in the hope that the 
education they received will allow them to 
mature as productive members of the com-
munity.

While what we did we felt was good, 
the real success of this project lies 

in the Global Issues Network.  When we 
presented this project to a room packed 
full of students from all over Asia, quite a 
large number asked how they could repli-
cate our project in their home countries. A 

continuing correspondence informs me not 
only have they adopted my project as their 
own, but they have done it in ways that are 
more successful and more imaginative than 
I could have ever dreamed.

The support and cooperation of many stu-
dents in the Global Issues Network is the 
greatest accomplishment of these projects.  
Not only do the children on the streets of 
Ho Chi Minh City have somewhere to go, 
but by presenting my idea to those in the 
Global Issues Network, many other schools 
are working with orphanages in their cit-
ies to provide shelter for their local street 
children.  

Through these projects, I received the 
EARCOS Global Citizenship Award.  

This enabled me to bring my message to an 
even bigger audience. In March of 2009, I 
was able to travel to Kota Kinabalu, Ma-
laysia, where I addressed over 1000 educa-
tors, showing them the difference one stu-
dent can make.  To be on stage in front of 
a thousand teachers, I tried to inspire them 
how they and their students could make a 
difference in the world, how everyone is ca-
pable of making a difference in the world, 
regardless of what position you hold, that 
all are capable of inspiring others.

I learned that it all comes down to this:  do 
you want to make the change, or do you 
want to be the change?  By actively partici-
pating in the Global Issues Network, I have 
chosen to be the change. Instead of just 
making one small change, I inspired others 
to be the change too. I’m sure that untold 
numbers of children in school-sponsored 
orphanages across Asia, even though they 
don’t know me, are better off because of 
what I have done.  I am a Global Citizen 
whose efforts to help the needy and inspire 
others to follow in my stead have changed 
countless lives across Asia.  I am ready to 
stand up and be the change that the world 
needs.  Are you?

I have reviewed the whole concept of 
GIN at Texas A&M and at college 

The author is congratulated by Jean-Francois          
Rischard at the Beijing GIN Conference
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International Students 
Against Landmines Work to 
Make a Global Difference

by Dina Goodman 

At Atlanta International School 
(AIS), community service is not 
simply encouraged but requi-
site: students must complete a 

certain number of community service hours 
each year. There are a myriad of activities 
and community service group options, 
many of which are branches of renowned 
charitable organizations, like Habitat for 
Humanity.  Others were started at AIS. 

In 1997, a speaker inspired three Upper 
School students (Beth Kytle, Sean Dough-
erty, and Paul Vranicar, class of 1998) to 
start a group aimed at diminishing the 
number of civilians affected by landmines. 
They called themselves the International 
Students Against Landmines (ISAL). 
ISAL’s goal was not just fundraising, but 
also activism.  The United States had just 
refused to sign the International Treaty to 
Ban Landmines, so our students organized 
a march in downtown Atlanta. This march 
inspired the United Nations’ Adopt-A-
Minefield Program to invite Atlanta Inter-
national School as the first school to join 
their efforts in eradicating anti-personnel 
weapons. Furthermore, the three founders 
of ISAL were invited to witness the signing 
of the treaty in Ottawa.

The ISAL organization has completed 
its twelfth year. Today, the group works 

to raise awareness about the larger category 
of antipersonnel weapons, including cluster 
bombs (air-dropped weapons that release 
several smaller bombs) and landmines, and 
continues its fundraising to help eradicate 
landmines worldwide. The statistics about 
landmines are chilling: nearly every 30 
minutes someone is killed or maimed by a 
landmine, and the majority of these victims 
are children and innocent civilians. The 
price of removing a landmine can be over 
$1,000, even though they cost only a few 

dollars to create. 

ISAL’s efforts have contributed to the erad-
ication and prohibition of such indiscrimi-
nate weapons. Earlier this year, we created 
a petition against the exportation of cluster 
bombs that was signed by hundreds of AIS 
students and mailed to Washington DC, 
along with petitions from several other 
groups nationwide.  ISAL was gratified by 
the subsequent passing of a bill banning 
the exportation of cluster bombs by Con-
gress in March 2009.  There is still work 
to be done, because this bill does not stop 
the American creation and use of cluster 
bombs. 

This year, ISAL donated $1,700 dollars 
to Reverend Joyce Myers-Brown, the 

Atlanta chair of Adopt-A-Minefield, an 
international organization affiliated with 
the United Nations. Over the past 12 years, 
ISAL has donated over $15,000 to Adopt-
A-Minefield.   Contributing to this like-
minded organization allows ISAL to take 
part in a larger movement to address the 
crisis.

As one of the student leaders of the group, 
I am currently involved with other group 
leaders and faculty advisors to plan ISAL’s 
future. One of our main goals is to raise 
awareness and connect our local community 
even more to those afflicted by landmines. 
Accordingly, ISAL holds a yearly presen-
tation to the AIS Upper School about the 
cause and the problem at hand. We are also 
working with a Colombian parent organi-
zation at our school to address the issue of 
landmines in that country. It is our hope 
to organize a summer trip to Colombia to 
either an orphanage or a land-mine eradi-
cating organization so that we can directly 
help affected civilians. 

Ms. Goodman is a 12th grader at AIS.  She 
may be reached at cfowler@aisschool.org 

level. I have spoken to friends at dif-
ferent schools throughout the country. 
I think GIN might have to be run dif-
ferently.   For the high school GIN, we 
used dedicated groups, where each group 
would tackle a project.  One school would 
not have more than one or two groups. 
 
However, my idea for the university is that 
GIN is not a group, but a facilitator.   At 
Texas A&M, there are over 800 student 
organizations currently functioning.   No 
matter what topic a “GIN Group” would 
choose to address, there would already be 
a group here tackling it.  That seems to be 
the case in most colleges throughout the 
country.  GIN should just be a conference 
built around facilitation, where groups are 
invited from many schools to present what 
they have done.   These groups then net-
work with each other, learning from each 
other. This would function better since the 

people in these 
groups are pas-
sionate about 
their ideas, would 
network and learn 
better ways of do-
ing things.

It is with a sense 
of great accom-
plishment that I 
look back on what 
has transpired 

over the past two years.  However, it is with 
an even greater sense of diligence and con-
fidence that I look forward to the future, 
knowing that I can continue what I started, 
and bring it to even greater heights. 

Mr. Farrelly is a freshman Environmental 
Geosciences major in the Corps of Cadets at 
Texas A&M University.  pfarrelly@tamu.
edu

Student delegates from 
the International School 
of Ho Chi Minh City, 
Vietnam, with keynote 
speaker Jean-Francois 
Rischard at Beijing GIN 
Conference (lft. to rt.): 
Tim Logan ’09, Nguyen 
Quach ’09, Dr. Rischard, 
the author ’09, Siti Ak-
bar ’10, Woonjoo Ha ‘10.
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Greener School, Greener World

By Miki Kobayashi

Author (center front with 
big smile) with members 
of ‘NIS is Green,' Japan.

The responsibility of an inter-
national-minded student is to 
make the most of education to 
become a productive member 

of this ever-changing world. Many un-
solved crises plague all across the globe. As 
members of this international community, 
we should seek answers to create a better 
world. The environmental club I initiated 
last year at Nagoya International School 
(NIS) gave me a chance to understand the 
importance of cooperation to reach objec-
tives, and the need for good leadership.

As a participant of Model United Na-
tions conferences and a fond reader of en-
vironmentalist articles, I had knowledge 
of climate change and its devastating ef-
fects. The information seemed distant and 
unconnected to me; global warming was 
mainly caused by large nations with poor 
regulation of gas consumption. Its effects 
were relatively small in Japan. As I planned 
my year as the leader of “NIS is Green” – 
the student run environmental club of my 
school – I noticed small things around 
school that I had never noticed before. The 
tech-lab printer was constantly busied with 
overprinting, classroom lights were left on 
all day, and a jumble of garbage was thrown 
away all in the same bin. I realized these 
small things slowly resulted in disturbing 
environmental consequences. I had been 
oblivious to this, blaming climate change 
on other sources. 

The realization struck me. I was determined 
to make a difference – no matter how small 
it might be. My first step was to place post-
ers (on recycled paper, of course) in class-
rooms and bathrooms to tell how resources 
should be used wisely. I decided to raise 
awareness further by making presentations 
to classmates and to teachers. I recall the 
first time I spoke at a faculty meeting, a dif-
ferent experience from addressing students. 
Standing nervously before the teachers, I 
was constantly on the verge of running out 
the door. I felt I was crossing the boundar-
ies of student involvement. 

The message I delivered caused a shift in 
teachers’ attitudes toward environmental-
ism. Faculty members joined students, be-
coming involved in making NIS more en-
vironmentally-friendly and an example to 
the community. The “green” phenomenon 
spread to all school divisions. With this new 
obligation as pioneer of this environmental 
movement, I organized my first school-
wide project: the “Bottle Cap Drive.” This 
guaranteed an exchange of 2000 
plastic bottle caps for polio vac-
cinations for children in less 
developed nations. This proj-
ect was more than beneficial 
to the environment – there is 
a surplus of plastic bottles and 
caps in Japan – it also served a 
humanitarian cause. The inte-
gration of ecological awareness 
with humanitarian purposes re-
minded me of words spoken by 
UN Secretary General Ban Ki-
Moon in attempting to reduce 
the effects of global warming: 
“[Climate change] exacerbates 
all of the problems we face: pov-
erty, disease, hunger, and inse-
curity.” Through the Bottle Cap 
Drive, aware of the interrelation 
of environment and poverty, I 
became even more determined 
in my duty to aid humanity by 
minimizing the impact of cli-
mate change. 

Supported by environmen-
tally conscious students and faculty, the 

Bottle Cap Drive was a success. Everyone 
collaborated, even school bus drivers and 
janitors. Many students involved their fam-
ilies to collect as well. More than 6000 were 
collected, exceeding expectations. Though 
we were only able to protect three children 
against this deadly disease, the drive cre-
ated a foundation for environmental and 
humanitarian contributions in the future. 

The project also gave me the confidence 
and motivation to take leadership in future 
school-wide projects.

My dedication in making NIS a “greener” 
school not only changed the dynamics of 
student-teacher relationships, it also acti-
vated a different mindset within the school 
community about the environment. Shortly 
after my initial presentation to the faculty, 
the “Eco-Committee” – an all-teachers en-
vironmental organization – was formed, 
and I was invited to join. It was an excit-
ing experience, being able to discuss seri-
ous matters with teachers and to organize 
future events. One of the plans that devel-
oped was the inclusion of Earth Week into 

the schedule. Cooperating 
with the Eco-Committee, 
we dedicated a whole week 
in April to raise awareness 
of climate change involving 
students to create possible 
solutions. NIS committed 
itself for the first time to 

a global problem. I was overwhelmed that 
I had a role in triggering the “green” phe-
nomenon. When Earth Week arrived, and 
I was filled with pride as I saw the recycle-
artworks constructed by lower elementary 
students.

The Eco-Committee became an um-
brella for formulating ideas for envi-

ronmental activities, seeking to involve the 

continued next page, bottom   



.

 inter ed  www.aaie.org  31

.

COMMUNITYfor

Enhancement

tal responsibilities, thereby changing the 
way they treat the fragile marine environ-
ment and coastline. 

In addition to helping with the recycling 
projects of Utay-Utay, GEA has docu-

mented the opinions and attitudes of the 
Filipino people from San Teodoro, to re-
cord changes as they become aware, and 
then to produce al video to share with the 
country. We are still in the process of creat-
ing the document itself, which is projected 
to be a 30-minute video. Unforgettable 
experiences have occurred – with children, 
adults, and the beautiful environment in 
which they live.

We traveled to San Teodoro a year ago. We 
integrated ourselves into the activities of 
local children and their parents. We joined 
them in painting; both the children of San 
Teodoro and Brent students created simple, 
yet expressive artworks on pots and squares 
made of recycled Styrofoam and cooking 
oil containers. The smiles of these children 
said it all – no matter what the situation, 
they found smiling solutions. 

The last time we traveled there in April, 
things had changed. We did not en-

gage ourselves in painting sessions, or re-

Project Utay-Utay: Little by Little,  
Learning and Educating to Save the Environment 
at Brent International School, Manila

By Benjamin Jance IV 
and Jeffrey W. Hammett

entire NIS community in the eco-move-
ment. In the Early Childhood Center, for 
instance, “worm composts” were set up to 
reduce garbage; in middle school, vegetable 
and flower gardens were created; and in 
our cafeteria – the establishment of herb 
gardens and further composting is being 
initiated. Everyone was seeking to make 
a change in the world. By collaborating, I 

realized that reducing the effect of climate 
change is possible. 

The “NIS is Green” club I initiated light-
heartedly changed my outlook of the world 
with an influence on my high school expe-
rience. Not only have I been able to become 
more involved in the community, my effort 
to make a change in the mindset of my fel-
low students and teachers was meaningful. 
We are working together toward solving 
the problem of climate change, solidifying 

ourselves as international leaders. The expe-
rience organizing “NIS is Green” was a first 
attempt to do something to create a better 
world for the future. I wil use this experi-
ence to expand my commitment to other 
global issues. 

Ms. Kobayashi, a senior at Nagoya Inter-
national School, was the recipient of the 
EARCOS Global Citizen Award last year 
for her efforts reflected in this article. She 
may be reached at rrisch@nis.ac.jp 

We are our own leaders! 
Imagine, 60 students in a 
room. Five are its leaders. 
In less than 45 minutes, 

all 60 are aware of the reason for their 
presence. They are to be ambassadors for 
the environment, anywhere they go, with 
whomever they meet.

Welcome to the Green Earth Ambassa-
dors (GEA)! In 2006, students from Brent 
International School founded an Environ-
mental Club. They continue to oversee the 
ongoing recycling activity on our campus. 
They started recycling paper and expanded 
to educating our school community to seg-
regate their residual garbage. Brent School 
currently recycles metal (basically alumi-
num cans), plastics (mostly bottles, plastic 
cups and straws), Styrofoam, and biode-
gradable items. 

Over 60 members strong, the GEA, 
advised by Mrs. Jena Jance and Mr. 

John Rinker, are an excellent example of 
how students communicate for community 
enhancement. A year ago when Mrs. Al-
exandra Hammett, a member of the Brent 
community, introduced us to an initiative 
called Project “Utay-Utay.” meaning “step 
by step” or “little by little.” Utay-Utay’s pur-
pose is to educate local people in the small 
coastal town or barangay of San Teodoro, 
Mabini, Batangas, about their environmen-

laxation.  We got down to business. We 
discovered what people thought of their 
environment, what was happening to the 
area around them, and importantly, how 
it affected their lifestyles. Hours of video 
recording, picture taking, and interviewing 
took place. At the end, everyone had gained 
a mutual understanding. We believed we 
could help shape their future. 

Now, moving into its fourth year, GEA 
looks to advance the “Utay-Utay” vi-

sion. Students devoted themselves and 
their time whole-heartedly to this proj-
ect. Together with GEA and Mrs. Sandra 
Hammett, we continue to make this a suc-
cess. 

When students find a passion, they perse-
vere. No matter how challenging, students 
rise up and exceed expectations. They ex-
ceed expected limits. They see issues like 
environmental degradation; they seek solu-
tions. For those who wish to engage chil-
dren, find what your students like to talk 
about. Structure activities around their  
specific topic. You get rewarding results 
from creating a club that is aware of the 
global issues surrounding us and our future.  

Mr. Janice is President, Green Earth 
Ambassadors, bjanice@hotmail.com and 
Mr. Hammett is Deputy Headmaster, Brent 
International School Manila jhammett@
brent.edu.ph 

GREENER SCHOOL,
continued from facing page
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The American School in Japan Does!

By Elicia CousinsDuring the winter of 2007-2008, 
the Student Forum, a cur-
rent events discussion group, 
was focusing on the environ-

ment in preparation for a conference in 
the spring. Despite the little knowledge I 
had about the conference or what exactly 
it concerned, this immediately sparked my 
interest. Luckily, as a Student Action For 
the Environment (SAFE) leader, I was 
asked to join one meeting where the group 
wanted to discuss a potential focus for the 
presentation at the conference. After that 
meeting I was there to stay. After a few dis-
cussions, we chose to do a presentation on 
how schools can lessen their impact on the 
environment—by using our own school as 
an example. 

We talked about how to bring this topic to 
life, and decided to make a video as a com-
ponent of our presentation. As directors of 
the video, Ellie Onions and I decided to 
organize the scenes around a visit to our 
school by the cartoon character Captain 
Planet, through whose eyes we could ex-
plore the environmental projects on cam-
pus as well as expose various shortcomings 
in ASIJ’s treatment of the environment. 
This lighthearted and humorous approach 
enabled us to avoid a reprimanding tone, 
while motivating our audience to contrib-
ute to change. Following its successful pre-
sentation in Beijing, we presented to the 
ASIJ Board of Directors upon our return, 
as well as to the 8th, 9th, 10th, and 11th grades, 
and the whole faculty. 

As a result, ASIJ began 2008-2009 with 
a variety of school-wide environmen-

tal initiatives. The school’s fundraising ef-
fort was devoted to the purchase of solar 
panels, a goal that has already been reached. 
Another goal was to reduce ASIJ’s annual 
energy consumption and garbage disposal 
by a minimum of 10%. The data from each 
month shows that on average, ASIJ’s en-
ergy consumption has decreased by more 
than 10%.

Global Issues Network Club is 
born
This year the Student Forum club (renamed 
the Global Issues Network club) decided to 
prepare an update on the various success-
es of ASIJ’s “green” movement. I worked 
alongside juniors Reza Bloomer and David 
Forster and fellow seniors Astrid Fulton 
and Ellie Onions for this project. We titled 
our presentation “No Heat, No Cool, No 
Problem!” as a result of our desire to focus 
on the importance of individual actions. 

We travelled to the GIN conference in 
Bangkok along with Mr. Tim Carr, 

ASIJ’s Director, and Rick Weinland. We 
spent three days participating in workshops 
led by other international students listening 
to inspirational keynote speakers including 
Jean-Francois Rischard, John D. Liu and 
Dr. Mechai Viravaidya. We presented our 
two topics: “Japanese Homelessness: An 
Issue Cloaked in Silence” and “No Heat, 
No Cool, No Problem,” both of which were 
very well received. 

As the conference came to an end, I sensed 
a wonderful enthusiasm within the ASIJ 
group as we shared our experiences. Many 
expressed astonishment in being exposed 
to such a vast variety of global issues that 
they had never thought about before. Oth-
ers went right into making new life plans, 
like Gavin Bird, who declared that he now 
wants to “work in an NGO or some ser-
vice related job rather than some business.” 
A few of us considered taking a gap year 
to pursue new interests after listening to 
keynote and workshop stories filled with 
creativity, risk taking and finding a passion. 
We agreed we wanted to transfer some 
of this energy and awareness to the ASIJ 
community. We decided to hold an assem-
bly for the high school to present shortened 
versions of our two presentations as well as 
other issues addressed at the conference. 

We Can. We Will
Last year, the conference was entitled 
“Earth’s Hope.” This year the title read, “We 
Can. We Will.” Though a bit skeptical , as I 
proceeded through the conference both last 
year and this year, I was given reasons to 
believe that such optimism translates into 
solid action that makes solid differences. 
“The conference last year was energizing 
and hopeful,” Mr. Carr reflected, “but the 
theme this year was particularly powerful 
as a call to action.” As we realized through 
this conference, such action doesn’t have to 
be all-encompassing; it’s all about finding 
a focus. As 18-year old Ryan Hreljac said 
in his keynote presentation, “it’s all about 
finding your puzzle-piece. Just find your 
passion.” 

Once we returned from the conference, 
our “No Heat, No Cool, No Prob-

lem” video was posted on the ASIJ web-
site. Third grade teachers Grant Rolls and 
Dan Stevens responded immediately by 
showing the video to their students, who 
also had something to say. The third grad-
ers wrote letters thanking Ellie and me for 
making the video, but another set of letters 
was directed to all HS students regarding 
the trash issue. “From watching the video, 
I have seen that lots of trash is left on the 
high school locker room tables,” one read. 
“When you can’t walk a couple of steps to 
throw something away it shows you’re not 
responsible,” another student wrote. “Please 
don’t make this a Wall-E world,” concluded 
another. 

ASIJ still has a long way to go. However, 
with a variety of initiatives now in place, the 
new ideal of sustainability has clearly per-
meated the entire school. It will allow ASIJ 
to take a big step in reducing its impact on 
the environment. More importantly, stu-
dents can take this new ideal with them 
and become the aware, responsible citizens 
that our environment needs. During the 
long hours I spent in the editing room or 
making Powerpoints, I never imagined that 

continued page 35 
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Collaborations to Encourage Student Engagement in 
Global Issues: From Thailand to Cambodia to Egypt

By Jessica HuangFor the first time, the East Asia 
Regional Council of Overseas 
Schools (EARCOS) supported 
a Global Issues Network (GIN) 

presenter to speak at a member interna-
tional school.  As a follow-up to the GIN 
conference hosted in Bangkok from March 
20th-22nd, Youth Keynote Jessica Huang 
visited the International School of Phnom 
Penh (ISPP) from March 24th-25th. The 
trip served as an excellent opportunity to 
share the GIN conference with students 

and teachers that 
could not attend 
this year. 

At lunch on the first day, a group of mo-
tivated upperclassmen, staff, and visiting 
French students came to hear an encore 

of the final keynote speech. As a recent 
graduate of the University of California, 
Berkeley who is currently working with the 
Massachusetts Institute of Technology In-
ternational Development Initiative, Jessica 
gave a personal account of challenges and 
opportunities for working on global issues 
in school and beyond. 

Afterwards, she had an opportunity to 
interact more closely with students 

such as ISPP senior Malika, who hopes to 
attend Berkeley this fall and is the daugh-
ter of award-winning Berkeley alumna and 

Nobel Peace Prize 
nominee Dr. Mu 
Sochua.

On the morn-
ing of the second 
day, Jessica gave 
a guest lecture on 
water treatment 

to Ms. Snell’s 11th grade class. The session 
began with a quiz for students to check 
their current level of understanding on wa-

ter issues. Many students found the stark 
picture painted by the statistics very shock-
ing, with over 1 billion people in the world 
lacking access to clean drinking water. 

The goal of the class was to be solutions-
based, so Jessica provided an overview 

of typical water quality testing parameters 
as well as four basic types of treatment. The 
rest of the time was devoted to short case 
studies on popular treatment systems, such 
as solar disinfection (SoDis) and ceramic 
water purifiers (CWP). Jessica also went 
over the electrochemical arsenic remedia-
tion (ECAR) project, which she worked on 
last summer to treat arsenic-contaminated 
groundwater in Cambodia.

In the afternoon, Jessica collaborated with 
4 teachers to give a “Me to We” extracurric-
ular workshop designed to challenge mid-
dle school students to start thinking about 
global issues. The theme of the workshop 
was water, and students began by conduct-
ing a personal water audit and participating 
in interactive simulation activities. 

The class used a tank of water to represent 
the water present on Earth and learned 
how small are the proportions of fresh wa-
ter available for human use and drinking as 
well as the severe disparities in water use 
between developed and developing coun-
tries. Students then attempted to carry a 
bucket full of water across the courtyard to 
understand how difficult it can be for wom-
en and children in rural villages to gather 
water every day. 

The activity debrief included a class discus-
sion on why we should care about global 
issues, with Jessica sharing her story of how 
she made her transition from “Me to We,” 
and what students can do to positively im-
pact the world.

The connections from collaborating with 
ISPP administration also led to a visit in 
Cairo American College (CAC) from Sep-
tember 1st-2nd, where Jessica had the oppor-

Teacher Angela Snell of the Internation-
al School of Phnom Penh, Cambodia, 
demonstrates how much water people 
in industrialized nations use as com-
pared to those in developing world.
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tunity to address 
the 350 middle 
school students 
along with an en-
gaged CAC high 
school student 
who founded a 
GIN program 
to provide sup-
plies to schools 
in rural Egypt 
called Pencil, 
Eraser, Notebook 
For Each Child 
(PENFEC). The 
aim was to expose 
students to young 
role models with 
whom the stu-
dents can easily 
identify and who 
are already work-
ing on global is-
sues. 

The presentation also had a particular em-
phasis on climate change, water deficits and 
global citizenship – the three global issues 
that have been selected and incorporated 
into the CAC middle school curriculum for 
this school year. The next day, Jessica held 
follow-up interactive sessions with 3 class-
es to answer questions students had about 
what it is like to do development work.

One of the most powerful things Glob-
al Issue Network members can do 

is share their stories and experiences with 
others because only when we know, can 
we care and only when we care, can we act. 
School visits are a unique way to continue 
the spirit of the Global Issues Network 
throughout the year, share lessons learned 
and encourage international collaborations, 
and motivate and empower our students to 
take the initiative in making a difference. 

Ms. Jessica Huang can be reached at jessh-
uang@berkeley.edu   

Student at International 
School of Phnom Penh, 
Cambodia, experiences 
how difficult it is for 
women and children to 
carry water in rural Cam-
bodia.

A Lifetime of Plastic Cups

By David Gomeiro Molina

3,000. That was the amount of plastic cups       
Graded School’s (São Paulo, Brazil) cafete-
ria disposed of on a daily basis. 

Over ten years, this is equal to 5,400,000 
plastic cups thrown away, each of which 
requires approximately 250 years to fully 
decompose. 

In a school as large as Graded, it was ini-
tially difficult to   conceive that, as in-

dividuals, we had been adding to this ex-
orbitant waste every time we threw away 
a plastic cup; the numbers left no room 
for doubt. If this was Graded`s impact on 
the world around it, imagine the destruc-
tive power of the refuse thrown away by 
all industries and schools put together. As 
students, we wanted our school to move 
forward in achieving environmental sus-
tainability and felt that it should aim to 
become exemplary in this respect. Thus, we 
took it upon ourselves, as elected members 
of the Student Council, to find a viable al-
ternative to this disposal. 

The problem, as we discovered, was by 
not simple involving costs. To succeed, we 
could not simply dream of a better solu-
tion but needed to produce a highly rigor-
ous technical proposal that would permit a 
concrete evaluation by the administrators 
of the school. But can 16-year-olds truly 
make a project of this magnitude? 

After four months of avid research, a 
proposal was developed with the aid 

of principals, kitchen administrators and 

teachers that suggested the substitution of 
plastic cups by polycarbonate ones that are 
washable. This, as well, involved the pur-
chasing of a machine that would submit the 
cups to very high temperatures, thus ensur-
ing hygienic conditions for all students. 

Our document included a list of one time 
investments (washing machine, cups and 
cart for transport), monthly expenses (de-
tergent, water, energy and the hiring of a 
new kitchen worker) as well as the environ-
mental and financial benefits of its imple-
mentation. Eventually, the proposal was 
formally presented to the Graded admin-
istrators and approved a few months later. 

This was important to us as a High School 
for two main reasons. First of all, put-
ting this idea into practice was proof that 
Graded’s extremely capable directors were 
convinced by students to change an em-
bedded culture and embrace environmental 
concerns. As a result of student initiative, 
Graded took decisive step in collaborating 
with the global movement of conservation. 

Secondly and, perhaps, most importantly, 
for the first time, a project developed by 

students was taken seriously by our admin-
istration, allowing us to voice our opinion 
openly. The technical resolution and imple-
mentation of the project has enhanced our 
relationship with the school managers and 
is a testament to our capacity to create and 
accomplish projects that affect lives on a lo-
cal and global scale. 

Mr. Molina is an 11th grader at Graded 
School and Vice-President of its Student 
Council. dgmolin@hotmail.com 

our work would have such a big influence. 
The many keynote speakers at both GIN 
conferences all told stories of different ways 
they had inspired change; I am still amazed 
that we in the Student Forum now have a 
similar story, though on a smaller scale. In 

our story, optimism really did pay off—we 
began by thinking that we could. And we 
did. 

Ms. Cousins is a freshman at Carleton Col-
lege in Northfield, Minnesota,  a prospective 
Environment and Technology Studies major. 
elicia_cousins@hotmail.com

ASIJ DOES! 
continued from page 32 



36  fal l  2009  inter ed

.

EMPOWERMENTStudent
.

groups of important people within our 
country, who are interested in saving our 
planet.  When we recycle, we all do our part 

in helping our planet resist 
contamination’s strong at-
tacks.

The Community and Service 
committee as well as the En-
vironmental committee are 
in charge of giving talks and 
classes to students in order to 
raise awareness about the dire 
problems affecting our planet.  
Earlier this year the ‘Verdef-
est’ (Greenfest) was celebrat-
ed at our school.  During 
this festival our young artists 
were encouraged to convey 

their concerns about the con-
tamination of Earth by express-
ing themselves through drawing, 
singing, dancing, theater, eco-

fashion and art made from refuse.  

Ecological Commitment in Ac-
tion
Our institutional website (www.cap.edu.
mx) articulates the mission of the School’s 
Environmental Committee of generat-
ing awareness among our students to use 
natural resources wisely and work toward a 
better quality of life.  The hope is that they 
will later use their knowledge and com-
munity influence to promote sustainable 
development strategies to fulfill this gen-
eration’s needs without compromising the 
lives of future generations.  The skills and 
knowledge they will apply will be the result 
of   the work they did as students within the 
school and community.

Weekly, those students interested in our re-
cycling campaign bring in recyclable mate-
rials from their homes as mentioned above.  

The American School of Puebla’s Recycling Project

By Fernanda Zavala Hidalgo, 
Carlos Ramírez Fernández de Lara. 

and Hugo González JassiMore than 20 years ago, The 
American School of Puebla, 
preoccupied by the irratio-
nal use of natural resources, 

began various paper recycling campaigns.  
Recycling boxes were placed in each class-
room so that students would learn to place 
their used paper in them to reuse or re-
cycle.  Later, a greenhouse was built, and 
paper began to 
be made from 
recycled paper, 
from our very 
own Jr. High 
School.  The 
Environmental 
Education sub-
ject was cre-
ated, wherein 
students col-
laborate on a 
final project.  
Worried by the 
environmental 
situation, stu-
dents began to 
make objects 
from recycled 
material. Aluminum can recycling pro-
grams were started, to avoid the destruc-
tion of jungles by the extraction of bauxite 
from which aluminum is made.   Students 
and teachers analyzed which materials can 
be reutilized. PET was discovered to be one 
of them. We contacted companies that re-
cycle this material. We instituted Recycling 
Day throughout the school with excellent 
results.  We have been successful in help-
ing our community form better habits to 
benefit our environment, a valuable lesson 
for all!

The students at the American School of 
Puebla, Mexico, care about the environ-
ment.  For this reason they have planned 
and carried out strong campaigns for the 
recycling of PET, hard PET, Aluminum, 
Tetra-pak, batteries, cell-phones and glass, 
among other things. The school has the 
support of various companies, zoos and 

The collected glass is sent to a factory where 
it is recycled to create new containers used 
in our daily lives.

To help reach our objective to foment a 
culture of recycling among our School 
community, we have chosen Wednesday 
as “Recycling Day.”  This is the official day 
in which to bring in all recyclables to the 
school’s specially designated containers. 

Recycling has the following benefits:

• Conservation of natural resources.
• Reduction of the environmental im-

pact that the extraction of new natural 
resources produces.

• Making new containers from recycled 
glass requires 75% less energy then 
producing them from new glass.

• Air contamination is reduced by 20% 
since less fuel is burned in the process-
ing of raw materials.

• Water consumption is reduced up to 
50%.

• We avoid filling our dumps with non-
biodegradable waste. A glass bottle re-
mains unaltered in a landfill for 1000 
years.

• The paper from a Tetra-Pak can be re-
used to create new paper bags.

The main benefit to recycling is that we 
help to preserve our environment; where 
we live!

"Moving from 'Me' to 'We'" is the Ameri-
can School of Puebla’s ecological motto.  
With this phrase we remind each other 
that we all have to do our part to save the 
planet and to make it a better place for all 
of us. 

Ms. Zavala Hidalgo, Mr. Ramírez Fernán-
dez de Lara, and Mr. González Jassi are 
students in the Middle School at Puebla. 
fgalicia@cap.edu.mx or tereconcha@cap.edu.
mx or fernandez.de.lara@hotmail.com 
Translation from Spanish by Nicolás Luna Fleck, In-
ternational Affairs, American School of Puebla.

Parent, teacher and pre-schooler 
of American School of Puebla, 
Mexico, in the recycling project. 
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Greening the International School Bangkok, Thailand:  
The Evolution of the Green Panthers

by Christine Tananone

Students planting trees on the ISB campus

One of the best ways to inspire 
students to take environmental 
action is for adults to model 
the desired behaviors.  When 

students, teachers, parents, and administra-
tors work together toward a common goal, 
the results can be impressive.  The seed 
for making International School Bang-
kok (ISB) a more eco-friendly place was 
sown in the 2004-5 school year by Middle 
School students in Mr. Kerry Dyke’s En-
vironmental Stewardship class.  As part 
of their course grade they were required 
to make an environmental change.  While 
some of their ideas were met with skepti-
cism or disapproval, others resonated with 
the administration and were implemented 
– such as a ban on the use of styrofoam and 
the change to a new brand of eco-friendly 
paper.

Forming the Green Panthers
Two years later, a group of concerned 
teachers and parents decided that the cause 
of “greening” the school was too important 
to be left to student initiated projects.  
They organized themselves into a group 
called the Green Panthers (ISB’s mascot 
is a panther) and set out to work with 
the catering company and the admin-
istration to implement many changes.  
Among them were a ‘No Idling’ policy 
in the parking lot, a switch from water 
bottles to water dispensers in school of-
fices and classrooms, the purchase and 
distribution of see-through recycling 
containers for bottles, cans, and paper 
throughout the school, the enhance-
ment of the school Recycling Center, 
the purchase of dishes and silverware 
to replace disposables at school food 
sales, and the switch to organic milk and 
yoghurt as well as recycled napkins in the 
school cafeteria. The group also had meet-
ings with the architect to ensure that the 
new Cultural Center would meet environ-
mental standards. (The building, scheduled 
for completion in April, 2010, is on target 
for achieving the LEED Gold Certificate 

from the US Green building Council.) 
Perhaps most important, they lobbied suc-
cessfully for the creation of a part-time 
Environmental Coordinator position at the 
school filled by Mr. Dyke.

To engage the students, a logo contest 
was undertaken, weekend environmental 
trips organized, environmental assem-
blies planned, a very successful Earth Fair 
organized (where several companies and 
NGO’s demonstrated their eco-friendly 
products and showcased what they do for 
the environment), weekly eco tips placed in 
the student bulletin, and Green Panthers 
eco products designed and sold by students 
(T-shirts, water bottles and bags). 

Administrative Energy Saving 
Meanwhile, the school administration, in 
partnership with the Clinton Climate Ini-
tiative and an energy saving company, con-
ducted an energy audit and devised a plan 

to retrofit our buildings.  This past summer, 
all air conditioning units throughout the 
school were replaced by new energy effi-
cient units and all the lights in classrooms, 
offices, and corridors were replaced by the 
new T5 technology.  The bicycle parking lot 
was expanded to accommodate the grow-

ing number of students riding bikes to 
school. These improvements are expected 
to reduce CO2 emissions at ISB by about 
30% per year – which is not only good for 
the environment, but will also result in sav-
ings for the school. 

Passing the baton of environ-
mental consciousness
Today, as environmental consciousness has 
permeated the campus, the Green Panthers 
parent/teacher group has become less ac-
tive and student groups have once again 
taken the lead.   Green Panthers clubs are 
active in both the Middle School and High 
School.  Last spring, the high school club 
organized a tree planting trip/activity to 
the Sirindhorn National Environmental 
Park in which over 30 students planted 
over 300 trees.  Just this past month, Green 
Panthers members participated in the UN 
Global Youth Statement – a part of the 
UN “Seal the Deal” campaign – which they 
promoted at school, gathering signatures 
from students and teachers.  Students have 
also used their video skills to make com-
mercials that have appeared on national TV 
and in shopping malls.

Green Panthers president, Howard Zhang, 
is optimistic about what students can ac-
complish. “Students are the future of the 
world.  If they are inspired to help the envi-
ronment at a young age, imagine the change 
they could bring as adults and leaders in po-
sitions of power.”  But Howard also realizes 
the importance of working with the adults 
in the school community.  “The importance 
of teachers and educators in inspiring stu-
dents to achieve goals through encourage-
ment, advice, and financial support cannot 
be overlooked.”  In short, ISB has learned 
that to “green” a school, all members of the 
community – students, teachers, adminis-
trators, and parents – need to be involved 
and to support each other’s efforts. 

Ms.Tananone is Global Issues and Service 
Coordinator, International School Bangkok 
ctananon@isb.ac.th 
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season and why that number is required re-
garding society needs, profit needs, impact 
on the environment of the fish and well-
being of the fisherman’s families.

Co-curricular and Extra-curricu-
lar 

Several students have now begun to 
implement their own take on sustain-

ability and the Compass Model through 
co-curricular activities.  In one after-school 
club, Roots and Shoots for a Sustainable 
Future, the students wanted to improve 
the paper recycling within our school and 
the surrounding community.   Using the 
Compass Model, students devised a plan to 
build a paper recycling center on campus.   
The primary focus of the compass model 
was on Nature and the impact on waste 
disposal sites and tree cutting, but then the 
other three points of the compass model 
were considered.  

The students thought of Economy and 
how the recycle center might employ lo-
cal people near the school to work with the 
paper recycling center.   In guided discus-
sions, the students thought about creating 
paper products, such as gift cards and boxes 
that would display local area artwork from 
Northern Thailand and displaced persons 
from Myanmar.  

The students considered the commu-
nity’s Well-being and the employment 

such a paper recycling center might bring to 
the area as well as income derived from the 
sales of the gift cards and boxes.  In Society, 
the students were able to think about the 
impact such an operation might have on lo-
cal governments and laws regarding waste 
removal in the community.  This project is 
still being worked on at the planning stages.

Many important works have been complet-

The Compass Model for Sustainability 
in Chiang Mai, Thailand

By Christopher WatsonAt Prem Tinsulanonda Cen-
ter for International Educa-
tion, Chang Mai, Thailand, 
Senior School students have 

great ideas for ways to improve the envi-
ronment of their school and community.   
Many of these ideas have been shared and 
implemented within the school curriculum, 
through co-curricular and extra-curricular 
activities using the Compass Model for 
Sustainability.

Within the School Curriculum
After completing a workshop on Alan At-
kisson’s Sustainability Models, some of the 
teaching staff have begun to use a “Com-
pass Model for Sustainability” lens on our 
curriculum.  The compass model highlights 
multiple perspectives in relation to issues 
that present themselves during topics stud-
ied.  The four points on the compass model 
N,S, E and W represent these perspectives 
in N(Nature), S (Society), E(Economy) 
and W(Well-being).    

Example 1:  Students in grade 8 MYP Sci-
ence are required to use the compass model 
when approaching the issue of how to build 
a Sustainable Farm on a 10 Rai (3.95 acres) 
plot.  All areas of the model must be pre-
sented when discussing how this sustain-
able farm can be created.

Example 2:   In an activity, Farmers and 
Bankers, students in grade 9 MYP Math 
use the model to decide what products are 
needed in purchasing farm equipment, how 
loans are distributed and what gives the 
most sustainable outcome regarding simple 
and compound interest rates.

Example 3:  IB Biology students are given 
the classic compass model problem on how 
to sustain proper fish population levels and 
maintain viable fishing seasons for up to 10 
years in a row.  Using a sustainable fishing 
game model, students decide, in “fishing 
groups”, how many fish will be taken each 

ed through another club, the Environmen-
tal Club. This year Roots and Shoots for a 
Sustainable Future will combine with En-
vironmental Club to have an even greater 
impact on global issues and the challenges 
of a sustainable future.  

Using the Pyramid Model for decision 
making, the students developed a name for 
their new organization by collaboratively 
voting on various titles and what each title 
meant to Sustainability.   Prospective titles 
were presented, analyzed and discussed.  In 
the end, the whole club decided on ‘Eco-
Revolution’ as the name that best defined 
the philosophy of what students hope to 
achieve with Sustainability.

On Earth Day 2009, grades 8 to 12 
were put into mixed groups to use the 

Compass Model for Sustainability to con-
sider issues related to a real school problem: 
“How to Reduce Energy Consumption at 
Prem International School?”   After using 
the Compass Model and creating banks 
of ideas about problems that contribute 
to energy consumption, the students used 
the Pyramid Model for decision making 
to arrive at a group agreed solution for the 
problems.  

It was a tremendous challenge to boil 180 
ideas down to one solution, but within 2 
hours and 45 minutes, it was achieved.  Us-
ing the Compass Model for Sustainability 
and the Pyramid Model for decision mak-
ing allowed every voice to be heard and 
every idea to be recorded and discussed.   
Eventually, a decision was reached by the 
student body.  As a consequences of this ex-
ercise, all members of the grade 8 through 
12 had a say in the decision. 

 Mr. Chris Watson is MYP Science and IB 
Biology Teacher, Prem Tinsulanonda Center 
for International Education, Chiang Mai, 
Thailand.    christopherw@premcenter.org
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The Global Issues Network Conference 
and Developing Self-Efficacy

By Geoffrey SmithStudent-to-student sharing of in-
sights, experiences, passions, and 
interests is a foundational element 
of the GIN conference.  While it is 

clear that significant adult support for the 
backbone of the conference is required, a 
GIN conference is about students and their 
learning.   Young people are, without doubt, 
the movers and shakers of the conference. 
The lineup of keynote speakers, which in-
cludes a combination of internationally 
recognized peer role models and accom-
plished adults, is established to provide 
appeal, generate inspiration, and model 
commitment to global issues. The challenge 
for students to conduct a workshop session 
for their peers from other international 
schools is a unique concept, with outstand-
ing potential for student learning.   It is all 
about students from the student generated 

film festival, to the pre-conference social 
networking Ning site, to the student per-
formances during the conference, to the 
student emcees and ‘ambassadors’ who are 
facilitating the movements and providing 
direction.  It is a gathering of over 200 stu-
dents in an effort to empower, educate, and 
inspire.

Empowerment for self-efficacy
From my perspective, the resultant sense 
of empowerment and self-efficacy for 
participants is perhaps one of the great-
est potential benefits of GIN conferences.  
Self-efficacy is defined by Albert Bandura 
as “people’s beliefs about their capabilities 
to produce designated levels of perfor-

mance that exercise influence over events 
that affect their lives. Self-efficacy beliefs 
determine how people feel, think, motivate 
themselves and behave.” In the face of the 
urgent and desperate challenges facing our 
world, developing a sense of confidence in 
fighting these challenges and a belief that 
your actions make a difference in the world, 
is of significant importance.  To remain in-
spired, you must maintain strength.  Those 
who possess a stronger sense of self-effi-
cacy are more likely to remain inspired in 
the face of disappointments and setbacks.   
While self-efficacy is not a commonly used 
expression found in the core values, mission, 
or vision of a school a heightened sense of 
self-efficacy supports one’s individuality 
and confidence in making decisions as an 
individual.  The struggle of adolescents in 
making individual choices, in light of peer 
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challenges, is obvious.  Battling poverty is 
not often at the top of the adolescent ‘to 
do’ list!  It takes more than a compassionate 
and intelligent young person to support the 
fight.  Strong self-efficacy can support the 
need to persevere.  

“A strong sense of efficacy enhances human 
accomplishment and personal well-being 
in many ways. People with high assurance 
in their capabilities approach difficult tasks 
as challenges to be mastered rather than 
as threats to be avoided. Such an effica-
cious outlook fosters intrinsic interest and 
deep engrossment in activities. They set 
themselves challenging goals and maintain 
strong commitment to them. They height-
en and sustain their efforts in the face of 
failure. They quickly recover their sense of 
efficacy after failures or setbacks.”

Ready for action
Most of our Grade 8 students from Jakarta 
International School ( JIS) who attended 
the GIN conferences returned inspired and 
prepared for action.  While some of that 
can be attributed to a “halo effect” of being 
surrounded by positive and supportive indi-
viduals, the significant impact on individu-
als has been clear over time.  Many of these 
former Grade 8 students have stepped into 
leadership roles and remain keen partici-
pants in a variety of service related areas as 
9th and 10th graders. 

Our current Grade 10 students, our first 
GIN students as 8th graders, have led the 
way from the moment they returned from 
the Beijing GIN conference in 2008.  Dur-
ing their return journey to Jakarta, the 
group planned a fund raising event as their 
first “take action” plan.  The successful con-
cert, in conjunction with their wrist band 
sales, raised over $3,000 for a water project 
in a local neighborhood.   Upon entering 
Grade 9, most of these students remained 
actively involved with service clubs at JIS.  
In May, 2009 they were part of a grow-
ing team that organized the first GINDO 
conference (Global Issues Indonesia) and, 
following the GIN model, sponsored a 
day of workshops, activities, and key note 
speeches for schools in Indonesia.  The 
conference hosted around 80 students from 
various schools.   As Grade 10 students 

they remain committed to service experi-
ences.   Similarly, of the 16 current grade 9 
students who attended the GIN conference 
in Bangkok, many of them remain inspired 
and are involved in multiple service oppor-
tunities in Grade 9.

Bandura writes that self-efficacy is devel-
oped through four main sources, the first 
three of which could be clearly related to 
the goals and processes of the Global Issues 
Network conference.  

“The most effective way of creating a strong 
sense of efficacy is through mastery expe-
riences. Successes build a robust belief in 
one’s personal efficacy."  Students who par-
ticipated actively in the development and 
presentation of their workshops for other 
students experienced success.  For our stu-
dents, the pressure to produce a meaningful 
workshop, was addressed seriously and with 
commitment.  Our students experienced 
success.  They had ‘mastered’ the task and 
constructed well conceived presentations.

Sustaining commitment
Bandura continues that a “second way of 
creating and strengthening self-beliefs of 
efficacy is through the vicarious experienc-
es provided by social models. Seeing people 
similar to oneself succeed by sustained ef-
fort raises observers’ beliefs that they too 
possess the capabilities to master compa-
rable activities required to succeed."  Given 
the role models at the conference, our stu-
dents returned inspired.  Austin Gutwein 
started “Hoops for Hope” as a 9 year old.  
Ryan Hreljac started Ryan’s Well founda-
tion as a 7 year old.  They presented to at-
tendees as “normal” adolescents who liked 
sports and video games!  They shared pearls 
of wisdom for participants.  Our students 
felt inspiration.  Other young keynoters 
spoke of projects with passion from the 
prestige of a keynote platform. As an adult, 
I, too, felt inspiration. 

A third process is generalized as social per-
suasion. “Social persuasion is a third way 
of strengthening people’s beliefs that they 
have what it takes to succeed. People who 
are persuaded verbally that they possess the 
capabilities to master given activities are 
likely to mobilize greater effort and sus-

tain it than if they harbor self-doubts and 
dwell on personal deficiencies when prob-
lems arise.”  The GIN conference is about 
inspiration.  Each speaker or workshop is 
suggesting that every participant can make 
a difference.  This is the theme.  Participants 
feel the enthusiasm and the bank account 
of confident motivation is receiving many 
deposits over the days.

An interesting consideration and a po-
tential learning experience for the adults 
involved is the work of a JIS high school 
sophomore who returned from the initial 
GIN conference and was a committed 
member of our Service Learning and En-
vironmental Stewardship Task Force at JIS.  
Her excellent contribution to the task force 
following her return was an in-depth pre-
sentation on the establishment of a bottle/
can recycling program at the school.  Her 
work has helped support the efforts of JIS 
in recycling.  However, as an institution, 
JIS has not fully institutionalized a school-
wide recycling program and, in fact the ex-
tensive work of this particular student has 
not been fully realized.  Her passion and 
commitment has not found true institu-
tional commitment.  She is now a Grade 12 
student, as committed as in earlier days.  I 
fear however, that on some level the failure 
of the institution to move forward will be 
viewed with frustration on the part of this 
young, enthusiastic individual, and I worry 
about the resultant impact on her feelings 
of self-efficacy.

We have a strong cadre of GIN alumni at 
JIS.  They are an active group of students.   
From anecdotal comments, the GIN con-
ference was an important experience in 
their development.  While most of these 
students possessed levels of global aware-
ness and concern, and were motivated stu-
dents prior to the GIN conference, there 
is no doubt that the GIN conference ex-
periences provided learning opportunities.  
I believe their sense of self-efficacy was 
strengthened. 

Mr. Smith is Middle School Principal at 
Jakarta International School.
Bandura, A. (1994). Self-efficacy. In V. S. Ramach-
audran (Ed.), Encyclopedia of human behavior (Vol. 
4, pp. 71-81). New York: Academic Press. (Reprinted 
in H. Friedman [Ed.], Encyclopedia of mental health. 
San Diego: Academic Press, 1998).
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a local reforestation group (FORRU); the 
focus has been the selection of pioneer spe-
cies that will grow to maturity within a 5-7 
year window. Consequently, the increase 
in lowland deciduous flowering and fruit-
ing tree species on campus will lead to an 
increase in biodiversity across the campus. 

Over the past five years of surveying, 
students and staff have identified 131 

species of birds from the school grounds – 
tree species of the genus Trewia, Ficus and 
Eugenia are now familiar names, attracting 
bulbuls and barbets which disperse fruit 
and the seeds contained within. A “Natu-
ral Areas Inventory” is underway to begin 
cataloguing other fauna on campus. 

Parasitic fig saplings growing mature trees 
are encouraged to grow, many orchids have 
been placed on mature trees to further en-

Empowering Prem—Student-Led Initiatives 
and Sustainable Practices 

By Paul RoseAs a Biology, Chemistry and En-
vironmental Systems teacher 
at Prem Center (Prem Tinsu-
lanonda International School), 

north of Chiang Mai, I have become at-
tuned to the wealth of opportunities to as-
sist students with what has been coined as 
their ‘Nature Deficit Disorder.' The 98-acre 
campus, with the surrounding environment 
of northern Thailand, including rice pad-
dies, natural waterways, and lowland de-
ciduous forest, have provided students with 
the opportunity to explore projects as part 
of an ‘Environment Club’, familiar to most 
schools. The development of this club, more 
of a committee, has seen students’ interest 
develop from a Roots and Shoots perspec-
tive and Student Council standpoint, com-
bined with views of students enlisted in the 
Enviro Club, rise to student empowerment 
over the past two years. 

With Prem Center poised to become the 
first official Compass School, students 
have been exposed to the Compass Model 
for Sustainability (AtKisson). Under the 
guidance of key staff, students of the new 
modern “Eco-Revolution” group are rais-
ing the bar across the school and, in doing 
so, adopting a systems approach to creating 
possibilities as well as presenting solutions. 

This is a central idea presented in the ISIS 
(Indicators, Systems, Innovation, Strategy) 
method by AtKisson – teachers and student 
leaders learn to create a whole-systems view 
of their organization. Students are learning 
how to identify and understand blockages 
and opportunities, and how to gain lever-
age toward invoking change that adds value 
to their school and their education. Prem 
Center has recently included the phrase, 
“education for a sustainable future”, into its 
Mission Statement, and students are be-
ginning to live this statement in ways that 
we could not have predicted.

With the inclusion of an official Earth 
Day at the school, each year students have 
planted native trees with the assistance of 

hance the developing ecosystem, and a but-
terfly garden has been established along the 
edge of the central lake. Linking with Chi-
ang Mai University, students have spent 
time with a local botanist, identifying and 
tagging over 125 trees around the campus, 
with the objective of creating a digital map 
and tree trail for educational purposes – 
signs for our trees have been acquired from 
the Queen Sirikit Botanical Gardens, fol-

lowing a student visit 
to their arboretum.

The Prem Lake has 
long been a point of 
discussion, namely 
for its eutrophied 
condition. Naturally, 
this has led to many 
opportunities for wa-
ter quality study, with 
consideration to pos-
sible solutions. Last 
year a senior student 
with a passion and 
knowledge for Effec-
tive Microorganism 
Technology intro-
duced the process to 

our lake and farm system. This has been 
a successful addition to our sustainable 
practices on campus, as well as a project in 
which other senior students participate to 
improve the health of the lake.

To complement and enhance our exist-
ing recycling program, students from 

the Senior School Council and the Eco-
Revolution group have been working to-
gether to track our recycled waste once it 
leaves the campus and heads out into “the 
real world” of Chiang Mai. Students dis-
covered this is no easy task in Thailand. Is-
sues of waste and pollution management, 
air and water quality, including the seasonal 
burn-off throughout Thailand, are areas our 
students explore through their attendance 
at Climate Change Conferences, such as 
the first one held here recently in Chiang 

Students of Prem Center School      
Chiang Mai, Thailand, studying     
methods of sustainable farming.
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Mai, or their involvement in examining 
the political and environmental battle as-
sociated with a plastic recycling factory that 
leaches toxins into the rice paddy drainage 
system. Students decided to conduct waste 
audits, some announced and others unan-
nounced, at key locations across the school.

In assessing our individual and commu-
nity ecological footprint, as part of Earth 
Day activities, students have seen value 
in such initiatives as expanding the Prem 
Farm, which contributes organically grown 
vegetables to the school cafeteria, links to 
the EM technology project through ap-
plication of positive microbes to the farm 
watering system, and increases everyone’s 
awareness of living more sustainably. 

Through our own native tree nursery and 
from visits to the Pun Pun Eco Village in 
nearby Mae Taeng district, students have 
become interested in seed banking in sup-
port of future generations being able to 
enjoy the benefits of variation in our local 
flora, including agricultural crops. As with 
many other countries in Asia and around 
the world, Thailand is losing its agricul-
tural biodiversity—seed varieties are being 
lost at an average of four to five  per day, as 
agro-businesses place   increasing economic 
and socio-political pressure on farmers. 

I am so pleased that our young global citi-
zens are taking on such an active role in 
both the school and the wider community. 
They are forging important connections 
with the world in which they will thrive 
very soon. There is no better time for our 
young leaders of tomorrow to be engaged 
in projects that address the need for a more 
sustainable way of life, to be examining the 
possibilities and problems from every facet 
of the Compass Model—Nature, Econom-
ics, Society and Well-being. 

Mr. Rose is a teacher of sciences at the Prem 
Center International School, Chiang Mai, 
Thailand paulr@premcenter.org 
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Using Global Networks to Solve the 
Ozone Pollution Problem

By Jessa EllenburgI attended my first Global Issues Net-
work (GIN) conference in March of 
this year as a workshop presenter, in-
troducing students and teachers to the 

Global Ozone Project. (See Spring 2009 
InterEd, pp. 28 ff.)  As a relative newcomer 
to the International School scene, I was ab-
solutely floored by what I discovered.  I was 
surrounded by 300+ students with diverse 
backgrounds and world views, who had all 
come to discuss one topic in many different 
ways: how to make the world a better place 
for all.  It was an incredible demonstration 
of the power of global networks, includ-
ing a specific example I will never forget.  
A speaker at the conference, Sangduen 
“Lek” Chailert from the Elephant Nature 
Foundation, told us about the atrocities el-
ephants face in the elephant tourism indus-
try.  She showed us a graphic video of how 
trainers “break” elephants, so they are tame 
and obedient.  While walking to dinner 
later that evening, our huge group passed 
by a man offering to sell pictures of us with 
his small elephant.  We all took one look at 
the tame, but nervous, elephant and knew 
exactly what it had been through.  I will 
never forget the 360 cold stares he received.  
In the relatively infinitesimal amount of 
time it took Ms. Chailert to educate us on 
the plight of the elephant, she created 360 
people who I can almost guarantee will 
never ride an elephant for fun.  In all likeli-
hood, when the students go back to their 
homes around the world they will tell their 
friends, parents, and teachers about what 
they learned.  I began to wonder how many 
minds Ms. Chailert touched as a result of 
her hour long speech.  From that experi-
ence, I am absolutely positive that global 
networking works.

If there is a problem that would benefit im-
mensely from a global student network, it is 
the issue of pollution.  We all share one at-
mosphere, and each of our activities as glob-
al citizens impacts others around the world.  
I wrote about the Global Ozone (GO3) 
Project in the article mentioned above, in 
which I discussed the critical importance of 

the project and the need for international 
participation (Ed. Note: Earlier issues of 
InterEd are available at www.aaie.org in 
“Library”) In the project, students conduct 
original research studies on ozone commu-
nicating their results to students around the 
world.  New technology makes these global 
networks possible We must take full advan-
tage of these resources.  As Barrie Jo Price 
said in her article about the use of technol-
ogy in schools in the Fall 2008 edition of 
InterEd, “Formulating research questions 
and finding answers beyond the school’s 
walls, supported by technology, should be 
a companion to traditional research.”  Stu-
dents share ozone data on Google Earth 
and discuss their conclusions and questions 
on the GO3 Social Network, where they 
can get feedback from other students.  A 
middle school student from ISB posted the 
following blog asking for help with his idea 
on how to transport ground-level ozone, 
where it’s bad, it into the stratospheric 
ozone layer, where it’s good:

I want to develop a way to collect all 
the ozone from Earth, and relocate it 
into the Ozone layer. I have thought of 
maybe one way to do this. The Ozone 
monitor sucks up air, right? But what 
if we developed a way to filter it into 
the machine, and manage to get ev-
erything else out? That way, we could 
collect a lot of it, and transfer it into 
the stratosphere. Maybe this way won’t 
work, but I do want to know what 
other ideas are out there! 

Not only will the networking possibilities 
enhance the students’ education, but we as 
global citizens stand to benefit from their 
collective discoveries.  The GO3 Project is 
a new program for International Schools, 
however thus far four main applications of 
the project within International Schools 
have emerged, which include:

1. Integration into existing classes, for 

instance science, math, and chemistry, 
using lesson plans and lab experiments 
that are included with the GO3 Proj-
ect materials.  

2. Use as the research topic for the Inter-
national Baccalaureate extended essay.  

3. Serving as a compliment to initiatives 
undertaken by students in environ-
mental clubs.

4. General monitoring for schools that 
are concerned about their outdoor or 
indoor air quality.

A student at the American International 
School of Guangzhou, who is doing her IB 
extended essay on ozone pollution, decided 
on the topic because:

I was interested in pollution. I live in 
Guangzhou, China where the pollu-
tion is terrible.  The skies here are al-
ways grey, and we hardly see blue skies. 
And so I wanted to write my two year 
long essay on pollution. Unfortunately 
though, obtaining quantitative data 
for pollution was not easy. I was talk-
ing to my teacher about my essay plans, 
and he mentioned the GO3 Project. 
When I first heard about ozone though, 
I immediately thought about ozone 
layer depletion, and I didn’t know that 
the ozone molecules were present in the 
troposphere. I thought it was really in-
teresting.

Kerry Dyke, an ISB Middle School teacher, 
recognized that the GO3 Project supports 
the goals of his classes and Green Panther 
club when I met him as a result of the GIN 
conference:

When the Global Ozone Project came 
to ISB, Jessa gladly accepted an invita-
tion to join the Environmental Stew-
ardship class to show the students how 
it works.  The activity was interesting 
and exciting because students could ap-
ply their knowledge of science for a good 
cause. As well, they liked the idea of be-
ing a part of a worldwide project.  The 
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Global Ozone Project also includes a 
curriculum and can easily be put into 
a school program.  If 1% of the schools 
around the world were taking part, 
that would provide a lot of useful data; 
not to mention very valuable lessons for 
the students. 

In the Environmental Stewardship class, 
students focus on everyday choices they 
make and how it impacts the environ-
ment.  The topics range from global warm-
ing, pollution, energy, electricity, food pro-
duction, water conservation, animal rights, 
consumerism, oceans and your personal 
Eco-footprint.  We never discuss a problem 
unless there is a solution and then we take 
action. In the end, all of what we do is de-
signed to lower a person’s eco footprint, thus 
minimizing their impact on the earth.  The 
students also take action to make changes 
within the school, such as switching to pa-
per from fast growing farmed trees, napkins 
from recycled paper, eco-mercials designed 

to reduce bag use in the malls, getting rid of 
plastic bags at school, etc. 

During the Beijing Olympics, athletes were 
concerned about the effect of high ozone 
levels on their performance, as ozone can 
cause coughing, throat irritation, and dis-
comfort in breathing.  Beijing undertook a 
massive effort to reduce the ozone levels in 
their city during the Olympics, by impos-
ing bans on old, inefficient cars, and placing 
restrictions on driving and emissions from 
power plants and factories.  Through these 
measures, the city of Beijing was successful 
in significantly reducing the ozone levels 
during the Olympics (Wang et al., 2009).  
Students around the world can potentially 
relate the changes they make in their com-
munities to a very tangible result: a decrease 
in the ozone levels their monitors detect.  
The effort undertaken in Beijing was on 
a very large scale, but what would happen 
to ozone levels if dozens of schools around 
the world each took on similar projects as 
the Environmental Stewards and Green 
Panthers at ISB?  Or encouraged their 
city officials with the data they collect to 

implement similar programs?  By gaining 
the participation of International Schools 
from all over the world, we will begin to 
answer questions about this global issue on 
a global scale.

To purchase the GO3 Project materials 
(ozone monitor, weather station, laptop, lab 
kit, and lesson plans), or to identify a spon-
sor in your community who would like to 
donate the materials to your school, please 
contact the author at jessae@twobtech.com 
or visit www.go3project.com.  

Ms. Ellenburg, a civil engineer with a 
specialty in bridge engineering, is Outreach 
Coordinator, GO3 Project. She is also Profes-
sional Engineer and Leadership in Energy 
and Environmental Design Accredited 
Professional.  jessae@twobtech.com 
InterEd wishes the author great happiness upon her 
recent marriage. 

Wang,  Y., Hao,  J., McElroy,  M.  B., Munger,  J.  W., 
Ma, H., Chen, D., and Nielsen, C. P.: Ozone air qual-
ity during the 2008 Beijing Olympics: effectiveness of 
emission restrictions, Atmos. Chem. Phys., 9, 5237-
5251, 2009.
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Students were encouraged to go beyond 
their comfort zones to educate themselves 
on pressing issues in today’s society and to 
stretch their imagination to identify prac-
tical solutions to be implemented locally, 
within their own schools and communities. 
They relished the chance to take Rischard’s 
advice and get involved right away. 

Carla Griffiths, a third grader from 
Beauvoir School in Washington, DC 

told us that “when I was young, I thought 
the world was perfect and no problems 
were happening and when I went to second 
grade, we actually had to talk about prob-
lems and now that I’m in third grade, I’m 
learning about global learning and so now 
I’m being more alert.” 

Students at one school in Kenya made their 
way 30 miles to the nearest internet café for 
a weekly on-line session with their partner 
school. Five years on, the results have been 
encouraging, even astonishing. Students, 
matched up by grade level and interest, 
have researched their chosen problem and 
devised solutions ranging from mosquito 
netting designed for small children in Afri-
ca to hand sanitizers in a Central American 
hospital to public service announcements 
on local TV stations in the U.S. and Mexico 
urging water conservation to the produc-
tion and sale of products to raise funds for 
disaster relief in South Asia.

In all 1,053 U.S. schools/classes and 724 
non-U.S. institutions have worked in ap-

proximately 656 partnerships. Schools in 
99 countries and 47 U.S. states have par-
ticipated. There are as many as 150 part-
nerships of two to four schools each in 
any given year. Best of all, the participants 
represent NAIS member schools, interna-
tional schools, and public schools both in 
the U.S. and elsewhere. 

Global Problem-Solving Through NAIS’s 
Challenge 20/20 Partnerships

By Ioana Simona Suciu 
and Paul MillerJean-Francois Rischard’s call to action 

in the book High Noon came just as 
the National Association of Indepen-
dent Schools (NAIS) began to advo-

cate that member schools become more 
global in their outlook. Through that filter, 
the new networks Rischard insisted were 
necessary for real change became Chal-
lenge 20/20, a free, internet-based series of 
school partnerships. Challenge 20/20 pairs 
one or two U.S. schools with one or two in-
ternational schools to work on some aspect 
of the truly global problems Rischard had 
defined. “Changing the world, two schools 
at a time” was the mantra.

“As a trans-national school-to-school part-
nership program, Challenge 20/20 is de-
signed to facilitate cooperation and inter-
cultural understanding among students and 
teachers, and communities,” said Patrick F. 
Bassett, president of NAIS. “One of the 
program’s goals is to develop global citizens 
who are adept problem-solvers and who are 
comfortable working collaboratively across 
cultures.”

Since 2005, students have been finding 
solutions to one of twenty global prob-

lems (organized by Rischard into three cat-
egories):

• Issues involving the global commons: 
global warming, biodiversity and eco-
system losses, fisheries depletion, de-
forestation, and water deficits.

• Issues requiring a global commit-
ment: maritime safety and pollution, 
the fight against poverty, peacekeeping 
and preventing conflicts and terrorism, 
education, infectious diseases, the digi-
tal divide, and natural disaster preven-
tion and mitigation.

• Issues needing a global regulatory ap-
proach: reinventing taxation for the 
21st century, biotechnology rules, 
global finance, illegal drugs, trade, in-
vestment and competition, intellectual 
property rights, e-commerce, and in-
ternational labor and migration.

Effect upon students
Bess Flashner, a student from Mount Saint 
Joseph Academy in Flourtown, Pennsyl-
vania said “I now perceive the world as a 
smaller place, for we are connected in our 
common humanity. The ongoing dialogue 
we have created not only enables us to work 
towards solving a global problem together, 
but it also creates the medium for perma-
nent change."

Gaby Jackson, a student from 
Kingsmead College in Johannesburg, 

South Africa added “It is easy to say some-
thing and think it will work, but in reality 
it is a difficult task to make a plan and put 
it into action.  Through Challenge 20/20, 
I have learned a lot about the world and 
the complexities associated with being an 
underprivileged person.”

Joining the Challenge 20/20 pro-
gram

Schools commit to participating in 
Challenge 20/20 by filling in a brief on-

line application form between March and 
August of each year.  They select up to five 
global problems of interest and sometimes, 
they mention a preferred partner city, state 
and country.  NAIS pairs up schools inter-
ested in working on the same global prob-
lem with students from similar grade levels 
and age. Schools submit their agreement 
for participation forms, which are signed 
by the head of school or principal.  This 
ensures that the program is integrated into 
the school’s curriculum or extra-curricular 
activities and there is a commitment and 
continuation to the program.

The school teams work together for a full 
year, or during one semester (September 
to January or January to May).  They ar-
rive at a solution to their assigned problem. 
Teams communicate regularly, and their 
work can become part of the curriculum 
at each school and often is shared with the 
community. Later in the year, all teams are 
asked to report on their solution and also 
on their process of working together.
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The program is fairly simple to imple-
ment within a school.  There are no 

benchmarks or strict rules that schools 
must follow. We want the teachers and 
the students to have the freedom to create 
their own projects and to select not only 
the topic to research but also an angle that 
is closely related to issues that affect their 
own schools and communities.  This allows 
for maximum participation, interest and 
ability to discover practical and real-life so-
lutions. NAIS offers guidelines and crite-
ria for participation and our staff is always 
available to answer questions but the real 
work is done by the participating teachers 
and students.  

The program is free of cost and we accept 
public and private schools as well as edu-
cation centers both at the elementary and 
secondary level, grades K through 12 from 
any country.  Challenge 20/20 can be de-
signed as part of a class or as part of club or 
after-school activity.  Schools from both the 
Northern Hemisphere and the Southern 
Hemisphere have participated throughout 
the years.  There is no travel required and 
schools participate and collaborate virtually.

Online participation is done mainly in 
English through the Internet by using 

various tools such as blogs, wikis, websites, 
email correspondence and other means of 
communication are also widely utilized 
such as video-conferencing, teleconferenc-
ing and phone calls. Some of the popular 
resources and web platforms that are used 
by participating teams are Skype, Ning, 
Second Life and Facebook.

The results have pleased participants, 
school administrators and parents, includ-
ing Karen M. Armstrong of Greensboro, 
North Carolina, who said ”Social challeng-
es on a global scale are difficult for many 

adults to comprehend, yet this project took 
one problem and allowed the children to 
discover for themselves the complexities 
involved and work towards achieving the 
common goal of solving the problem.”

The partnerships
Many schools choose to participate in the 
program in more than one year. In some 
cases, they are partnered with new schools 
but in most cases, schools want to be part-
nered with the schools they have worked 
with in previous years to continue their 
work together and expand their solutions 
to global problems.

Many times, the partnerships prosper 
and continue well after the end of 

the Challenge 20/20 program. In many 
cases, schools have formed sister school 
partnerships, student and teacher exchang-
es and the students and teachers from the 
partnered schools become friends and col-
laborators for many years to come.

Of course, not every partnership clicks, 
and there are frustrations, but the burden 
is on the students and their faculty advi-
sors/teachers. Challenge 20/20 is intended 
to be what people make of it. We want to 
give the students the greatest opportunity 
to listen to each other and see what they 
can devise. Many of the less entrepreneur-
ial partnerships are still great successes in 
terms of the conversations among people 
of different cultures and the learning that 
takes place.

The Challenge 20/20 program has changed 
the way students, faculty, parents and the 
communities of participating schools think 
about the world and how to make it a better 
place for everyone.  They have now become 
active agents of change through their com-

munity and service-learning work and open 
dialogue, as well as their specific projects.

Through participating in the Challenge 
20/20 program, students acquire im-

portant skills for global citizenship. We like 
to think that Challenge 20/20 is a great 
way to meet Thomas L. Friedman’s sets of 
skills and attitudes young people need, as 
outlined in his book The World is Flat:

• They must learn how to learn, includ-
ing how to learn on their own;

• They must exhibit passion and curios-
ity and an interest in using all of the 
tools available to them;

• They will need to like people because 
global collaboration will be so impor-
tant; and

• They must nurture the right brain, 
wherein lies the ability to understand 
context, to express emotionally, and 
to synthesize material.  (pp. 301 to 
309 from The World is Flat – A Brief 
History of the Twenty-first Century 
by Thomas L. Friedman; 2005/2006; 
published by Farrar, Straus and Gir-
oux)

We cannot help but to be proud of all 
of the work our students have ac-

complished while participating in the pro-
gram. We invite all schools to join!  More 
information is available on our website at 
http://www.nais.org/go/challenge2020 and 
questions can be referred to Ioana Simona 
Suciu at suciu@nais.org. 

Ms. Suciu is Associate Director and Mr. 
Miller Director of Global Initiative at NAIS 
in Washington DC. suciu@nais.org  Miller@
nais.org

What? You haven’t seen it yet?  
The greatest show on the net?  

Go to www.aaie.org  and see the 22nd Century advanced website of AAIE with  Help Desk,  Resources,  Library,  
the new AAIE International Schools Calendar,  daily news briefs updates,  a whole new world opening for you!
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NAIS’ Challenge 20/20 provides the op-
portunity to educate students to become 
leaders in the interconnected world, and 
develop globally based, experiential curri-
cula and to build educational partnerships 

with schools 
around the 
world. 

 Once paired, 
partner schools 
work togeth-
er on one of 20 
global problems 
described in 
Jean-Francois 
Rischard’s book 
High Noon: 20 

Global Problems, 20 Years to 
Solve Them.  Partners define 
and research a problem, 
identify, imagine a solution, 
and collaborate and map 

out steps of an implementation plan. Part-
ner schools incorporate the program into 
their curricula and communicate regularly. 

The effectiveness of Challenge 2020 
and the reason why an “agenda set-

ting” book for the future written by the 
World Bank’s vice-president for Europe 
speaks to the minds of elementary to high 
school students may be found in the way 
Rischard himself views the role of educa-
tion itself. “Education is the key to building 
the sense of global citizenship that global 
problem-solving requires…it is a major 
tool for developing a sense of shared global 
values…” (Rischard, 102) The urgency and 
importance framed by Rischard’s High 
Noon, and facilitated through the Chal-
lenge 20/20 program has the potential to 
empower students to forge partnerships of 
collaborative imagination to find genuine 
solutions to real issues, while connecting on 
a human level. 

Linked on a social network, many for the 
first time, students and teachers from the 
Montessori School of Denver and their 
counterparts at Imwiko Basic through 
Project Educate in Western Zambia 
opened a dialogue about the problem of 
malaria. Sharing knowledge and personal 
experiences these Challenge 20/20 schools 
began to define a problem. 

On a local scale, for the students in 
Zambia, and others in sub-Saharan 

Africa, malaria is a massive problem and 
most students had a personal story to tell 
of their experience. Most of the afflicted 
are pregnant women and young children 
because of their low or non-existent im-
munity to the disease. It is estimated least 
800,000 children under the age of five in 
sub-Saharan Africa die every year from the 
disease. Problem defined, students began to 
work to find a solution, referencing selec-
tions of High Noon to guide the process. 

In Denver,  students began to research  or-
ganizations, such as the World Health Or-
ganization (WHO), the United Nations’ 
Children’s Fund (UNICEF), the World 
Bank, and the U.S. Agency for Interna-
tional Development (USAID) which have 
malaria control programs that focus at least 
in part on distributing mosquito nets that 
protect people from infectious mosquito 
bites while sleeping. Nets seemed the best 
and most effective solution, and efforts 
began to be organized by teachers to raise 
money for nets. But something interesting 
happened. 

The first came from something a program-
like Challenge 20/20 provides, a place and 
a setting for dialogue between peers. As 
soon as students in Denver began tell-
ing students in Zambia that they would 
be sending nets, chatter began to erupt in 
discussions about the effectiveness of nets. 

NAIS Challenge 20/20 and Mosquito Nets: 
Denver to Zambia

By Christopher Imhof 
with help from alumni students Elisa Williamson, Mackenna Norris, 

Sophia Jalowsky and Alexis Truit, all now 7th Graders
In the Fall of 2007 a small group of 

fifth/sixth grade students from a small 
independent school in Denver, Colora-

do and a small school in Mongu, Western 
Zambia, came together to forge a partner-
ship, network, collaborate on the internet 
and aspired to solve the very big global is-
sue of malaria.

 A fundamental piece to teaching in a 21st 
century classroom is the ability to create 
an integrated environ-
ment and curriculum 
where subjects and 
ideas connect. Building 
knowledge frameworks 
and awareness of how 
knowledge is cross-
disciplined serves to 
enhance student learn-
ing to be more authen-
tic and applicable to 
their world; especially 
with skills to harness 
knowledge and creativ-
ity to find solutions, col-
laborate with others, and 
be active participants in 
their communities and 
the world. 

One way the school demonstrates the 
transformation of words and thoughts to 
action, development and understanding of 
values and leadership globally is through 
the National Independent Association of 
Independent Schools (NAIS) Challenge 
2020 program. Challenge 2020 provides 
schools and students the unique opportu-
nity to change the way they think about 
their own potential to affect the world. This 
internet-based program pairs schools in the 
United States with schools in other coun-
tries. 

 Together schools and students tackle real 
global problems to find solutions that could 
be implemented at the local level in their 
own communities.  This concept bridges 
the idea of local solutions to the possibility 
of global solutions. 

Child tests ‘mosquito net cylin-
der’ developed by Montessori 
school   students
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While the typical nets that are currently 
distributed have been effective in house-
holds with beds for every family member, 
students and teachers relayed some of the 
drawbacks in other settings. 

In many communities including children 
at Imwiko Basic and schools associated 

through Project Educate, most children, es-
pecially those under five years old, sleep on 
the floor of their homes. The mosquito nets 
that had been previously distributed typi-
cally hang from the roof, and were deemed 
much less effective at preventing mosquito 
bites on children. In addition, once hung, 
students complained the nets were large 

and cumbersome, taking up 
a large amount of space in 
the small homes. Therefore, 
the nets were not only dif-
ficult to set up, but must be 
taken down during the day 
to create living space. 

A day after planning a 
fundraiser, and a night 

of global “discussion”, stu-
dents concluded that the 
net design was relatively in-
effective, cumbersome, and 
difficult to use on a daily 
basis, especially for children 
who were at risk the most. 
That may have been the end of 
it, however timing in assign-
ing passages from High Noon’s 
conclusion: Imagination and 
Different Type of Thinking, 
gave students a road map for their next 
step. Students gravitated to the line, “In 
short, we need out of the box thinking.” 
(Rischard, pg. 200) 

 Coupled with 
research on nets, 
students began 
to work on a ef-
fective, efficient 
and easy to use 
net design. Based 
on a child’s toy 
or a collapsible 
laundry basket, 
students began 
to design, build 
and test a col-
lapsible mosquito 
spring net. The 
Challenge 20/20 
online network 
not only provided 
tools to collabo-

rate about design 
areas for posting 
photos, drawings 
and video as well 
as discussion blogs 
became an effec-
tive ways to tweak 

and bring the “spring net design” to “spring 
net reality.” 

Two years after this partnership was forged, 
students from a small school in Denver 
continue to work with students in a small 
school in Western Zambia. Many of the 
original students have moved on to Middle 
Schools but still meet occasionally to chat 
with each other on the original network 
site. Students today work on the more 
technical aspects of their creation, working 
on the manufacture of the spring net and 
sending a mass of prototype nets to Zam-
bia to be tested in hospitals and homes. As 
an overall experience students have relayed 
the feeling that they were empowered to 
make real change in the world, and now 
seek books like High Noon to guide their 
imaginations and programs like Challenge 
20/20 to employ their experience and moti-
vation to make real change in the world. 

Mr. Imhof is an Instructor, Montessori 
School, Denver, Colorado.  cimhof@msd-co.
org

“Discovery consists 

of seeing what everyone else 

has seen and thinking what 

nobody has thought.” 

~ Albert von Szent-György
Montessori School students cut 
mosquito netting to fit cylinder 
they developed

Montessori School students prepare wire frame for mosquito 
netting of cylinder they developed
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Oklahoma’s Casady School Students 
and the 20/20 Challenge

By Carmen ClayOklahoma City’s Casady School 
Challenge 20/20 was a roller 
coaster ride, worth the price of ad-

mission, of youth voice, choice, and process 
from its inception.  Our Challenge 20/20 
exploration started when Andrew Grif-
fin (’07) was a freshman.  His idea was to 
import children’s art from remote villages, 
sell it and use the proceeds to meet educa-
tional needs.  NAIS paired Andrew with a 
Ugandan high school and a museum youth 
board in Ollantaytambo, Peru.  The rela-
tionship with the school was short, but the 
high school’s Headmaster has visited Okla-
homa City and our campus several times. 
Our community has supported his school’s 
needs for several years.  Andrew’s search 
for a local partner culminated with World 
Neighbors (WN).  Andrew discovered that 
a relative of his was the founder of WN. 
WorldFest, their yearly fundraiser, sold im-
ported goods from villages with proceeds 
supporting projects in those villages. This 
made WN a perfect Challenge 20/20 proj-
ect for Andrew.  He became a founding 
member of the WN Youth Board. In the 
two years that Andrew led the Board, they 
raised $20,000.  Casady students still par-
ticipate in WN WorldFest activities. 

Student creativity and empower-
ment

Andrew found fertile ground for his vi-
sion in two younger creative students, 

Leann Farha’08 and Ankita Prasad’08.  

Leann organized a grassroots Walk the 
World OKC’05 benefiting the United 
Nations World Food Programme, School 
Feeding.  She participated in Walk the 
World 2005 debriefing in Rome, Italy.  
Upon her return from Italy, Leann led 
Walk the World OKC’ 2006-2008 raised 
$25,000.  Leann’s efforts led to an increased 
number of walkers every year and became 
a citywide outreach.  She was also an ac-
tive WN Youth Board member.  Her work 
continued in June 2009 when a group of 
freshmen boys led by Graham Bennett’12 
had their first Walk the World OKC 2009.  

Leann believes that four years with the 
project enabled her to overcome insecuri-
ties and transformed a shy girl, terrified of 
public speaking into a confident leader, an 
effective communicator, and organizer.  She 
stated, “I received more than I gave fighting 
to eradicate childhood hunger.”  

Our relationship with the museum youth 
board in Peru started very simply with their 
bilingual exposure to the book High Noon.  
The museum’s youth board sought collab-
oration with a local elementary school of 
Ollantaytambo, Peru. They joined Leann 
to raise awareness of global hunger.  They 
hosted a Walk the World, Ollantaytam-
bo’06. Manco Inca Elementary School be-
came our Global Service-Learning Educa-
tion partner after the walk.  In June 2008, 
the first group of Casady Service-learning 
students arrived in Ollantaytambo. In June 
2009, the second group followed.  Fifteen 
Casady students and three faculty members 
traveled to Peru to participate in a com-
bined service, language immersion, and 
homestay experience managed by World 
Leadership School.  

In collaboration with other independent 
schools such as Lakeside of Seattle (in 

its 8th year in Ollantaytambo) and Gro-
ton School of Boston, Casady students are 
transforming a pile of rubble into the eco-
logical playground –“Land of Children”- 
designed and maintained by the children.  
The children with guidance from US teens 
have also developed a full recycling pro-
gram for their school and are expanding 
the program to their homes and town.  The 
teens from the United States have gained 
knowledge of the Quechua language, en-
hanced understanding of fair trade practic-
es, and an appreciation of a slow pace of life 
that reverences nature.  The Ollantaytambo 
“Land of Children” is being documented 
via donated digital cameras and blogs.  

 In June 2009, Casady students presented 

their experience in Ollantaytambo at the 
Second International Service-Learning 
Conference in Teacher Education in Gal-
way, Ireland.  Casady students will return 
to Ollantaytambo in June 2010 when they 
will promote the creation of a trilingual 
picture book of the Ollantaytambo, Land 
of Children experience.  

The faculty leader of the second Ollantay-
tambo trip, Kari Bornhoft, stated, “When 
asked to take a group of students to Peru, 
I had mixed emotions.  I would have the 
chance to see one of the great wonders of 
the world (Machu Picchu), to experience 
another Latin culture, to spend time with 
a group of students in a way no other edu-
cator can in normal conditions… The two 
weeks I spent in Peru were exhausting. It 
was an incredible learning experience for 
both the students and faculty.  We grew as a 
team and did equally as individuals.  All of 
us had our highs and lows  and as we were 
stretched found our capabilities mentally, 
physically, and emotionally.”

Student empowerment and a 
food drive

During her freshman year, Ankita 
Prasad ’08 wore a “can costume” to 

motivate lower division students to do-
nate for our canned food drive.  As Ankita 
learned about related global issues of pov-
erty and the problems with consistent com-
munication with our partners, she realized 
that perhaps the best focus was the creation 
of global issues youth councils following 
the guidelines for Global Issues Networks 
described in High Noon.  She promoted 
the idea with our partners in Uganda and 
Peru without success.  

Ankita attended the Challenge 20/20 lead-
ers’ conference in Boston and became a 
member of the Students against Hunger 
Youth Board at the Regional Food Bank 
of Oklahoma and of the WN Youth Board.  
She was also a “priceless” summer intern at 
World Neighbors and she became the pre-
ferred youth advisor when organizations 
explored youth board possibilities for their 
institutions. As the leader of Challenge 
20/20, the canned food drive became the 
Casady Cans Do Project.  
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Casady Cans Do quadrupled our whole 
school contribution to the Food Bank 

during Ankita’s tenure.   She added learn-
ing components such as categorization 
games and canned sculpture competitions.  
She promoted “Food Bank Lunches” to 
raise awareness of what meals the Food 
Bank provides from donations and inspired 
ceramics classes to make bowls for auction 
during the Food Bank lunch as a reminder 

of the kids whose bowls would be empty in 
the evening.  Proceeds of the Empty Bowls 
Silent Auction went to the Regional Food 
Bank of Oklahoma Food-4-Kids Program.  
She was also part of Walk the World, but 
her goal was to seek funding and awareness 
of the hunger problem in Oklahoma City.  

Ankita presented Casady’s NAIS Chal-
lenge 20/20 at the First International 
Service-Learning Conference in Teacher 

Education in Brussels and developed an 
informal partnership with one of the con-
ference participants, a history teacher, from 
the American School in Brussels. She also 
presented the NAIS Challenge 20/20 op-
portunity at the Department of Environ-
mental Quality-Earth Day 2008 Celebra-
tion at the Oklahoma City Zoo.  

Ankita said, “Service Learning is a great 

way for Casady students to give back to 
their community. I believe that participat-
ing in service learning not only benefits 
our community but also broadens student’s 
outlook on life. Service Learning has giv-
en me so many opportunities to change 
my school, my community and finally my 
world. Projects like Challenge 20/20 help 
Casady students become connected to 
schools across the world and discuss local 
problems in a global setting. The Casady 
Cans Do project has raised awareness and 
collected funds to help eradicate hunger in 
Oklahoma. No matter what your passion is, 
you can find a service learning project that 
is right for you.”

On to global warming
During Ankita’s senior year, members of 
the Class of 2011 shifted the focus of the 

Challenge 20/20 project to awareness of 
the human print in global warming and cli-
mate change.  Rebecca Roach’11 and Josh 
Ou’11 are the current Challenge 20/20 
leaders at Casady School.  In the past two 
years, they have read High Noon, have seen 
The Inconvenient Truth, contacted Sierra 
Club representatives and Casady faculty to 
raise awareness and help promote recycling 
in our school.  

Josh and Rebecca wrote and were award-
ed a ‘Facing the Future’ grant to provide 

cameras to document climate change in 
OKC and Peru.  Our international discus-
sion collaborators in the area of Global 
Warming/Climate Change challenge were 
the school in Brussels, Mount Saint Mary 
School of Pennsylvania, and the Cloud 
Forest School in Costa Rica.  These efforts 
were not very successful, yet Josh created a 
website and we learned how to have Skype 
teleconferences with Costa Rican students.

Rebecca and Josh have focused on recyl-
ing and awareness and reduction of carbon 
footprint and water conservation.  One of 
the adult sponsors of this project is also 
interested in awareness of ecological foot-
print and energy conservation. Thanks to 
an informal partnership with the Okla-
homa Green Schools Pilot Program, Josh 
has obtained recycling bins to promote re-
cycling of cans and plastic and he is in the 
process of developing a stronger collabora-
tion with the Casady Environmental Club 
and the Casady administrative efforts in 
turning our school greener.  

Josh stated, “When I first joined the Chal-
lenge 20/20 group my freshmen year, I was 
completely oblivious that I would become 
the president of this group my junior year. 
During the early stages, we would have 
only dreamt of having a cans and plastic 
recycling on a regular bases; we are also in 
the process of constructing two new LEED 
buildings on our campus.”  

Our new partners this year are a school 
in China and a school in New York.  

We board our new ride thrilled about the 
possibilities.   

Ms. Clay is Chair, Rainbolt Family Service-
Learning at Casady School clay@casady.org 
or www.casady.org 

Washington International School, 
Washington, DC, USA 7th grade 
science students examine water 
in the Potomac River for their 
Water Deficits project with KIS 
International School in Bangkok, 
Thailand. 
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Challenge 20/20: Sparks the Fire!

By Daniela UngerSteps in the Challenge
2005/06: I heard about Challenge 
20/20 in its first year from a friend 
of mine in the US and decided to 

participate with my class of 9th graders. We 
chose the topic “global warming." I wanted 
the whole class to work on the problem, 
so practically everything took place dur-
ing our English lessons, taught four times 
a week. We contacted our partner school 
in St. Louis, Missouri, and established a 
system of communication between the stu-
dents via the internet. 

Although we confronted technical prob-
lems, it was a big challenge to write to their 
partners in English, exchange experiences 
and opinions to learn ideas everyone had 
to put into practice. Since back in 2005 the 
issue of global warming was just beginning 
with many opponents to the theory, my 
students were concerned about the problem 
and its effects. We put up posters to inform 
our student body about this threat to our 
planet.  We decided to think of other activi-
ties to raise awareness. In February 2006 we 
received mail from NAIS that we would get 
a scholarship from the Bosch Foundation 
to send students to the ISL in Boston! Our 
school director approved. We quickly got 
our passports and plane tickets. I organized 
to travel with five of my students. It was 
an amazing reward for the students and a 
great experience for all of us. 

The opportunity to meet with outstanding 
students from all over the world and work 
with them on important issues like those 
Rischard mentions in his book really left a 
deep impact on them. At the beginning of 
the following school year the class worked 
out a program to teach younger students 
about global warming, its reasons and con-
sequences and what we can do to fight this 
problem. We established a system of “stu-
dent teachers”: my 9th graders organized a 
number of “teaching posts” treating differ-
ent aspects of global warming and taught 
small groups of their fellow students about 
the issue.

2006/07: In 2006 I taught a group of 12th 

graders. I thought Challenge 20/20 would 
provide a great opportunity for advanced 
work in English. This time our choice was 
“water deficits.” My students worked in 
small groups for about two months and ex-
changed knowledge and local customs with 
their partner school in St Louis. Part of our 
work was based on the book Outgrowing 
the Earth by Lester Brown. We put up a 
website to collect and present all kinds of 
information concerning the water issue 
(www.challenge2020.vu). We organized 
a “garbage-day," when we divided up into 
different groups and collected trash in dif-
ferent parts of our city. We were contribut-
ing to the preservation of our drinking wa-
ter. We raised money on school ‘open-day’ 
donated to an organization that works for 
the preservation of water.

Again we organized the “student teach-
ers” for awareness among fellow stu-

dents. Then the unexpected happened: we 
were granted another scholarship for the 
ISL – this time in London! The three stu-
dents I selected learned about vital issues 
there – for example acting out the conflict 
in Israel with Carl Hobert. They felt so im-
portant writing a letter to Tony Blair! We 
found a different way to view our own his-
tory touched by the story of Nicholas Win-
ton.

2007/08: That year students of different 
levels worked on the “fight against pov-
erty” via the internet with our new part-
ner “Tower Hill School," Delaware. 12th 
graders compared the poverty situations of 
Great Britain, the US and Germany. 8th 
graders worked on the situation in Austra-
lia. In Spanish, we contact ed a school in 
San Salvador and exchanged information. 
We had different exhibitions on the topic 
and raised money on our school “open-
day." Two students had the opportunity to 
participate in the ISL, in Costa Rica. They 
returned with life-changing experiences 
(see student´s report that follows).

Continuing impact on our school 
life
After watching our work for a while, our 
school director was quite surprised by his 
students´ and teachers´ efforts in the field 
of ecology and environmental protection. 
He decided to make it part of our school 
philosophy. 

Together with my colleague Carl Knecht, 
we were appointed “ecology-activists” at 
our school, responsible for a leading role 
in ecological questions and establishing a 
fixed set of activities at our school in that 
field. We already have the following set of 
ongoing activities at our school put into 
practice at least for the second time this 
year:

• “Aktion Tagwerk”—a Germany-wide 
organized foundation to support de-
veloping countries in Africa: hundreds 
of students at our school have raised 
money by working a day in companies, 
stores, etc., to donate.

• We have established a partnership 
with a local organization that helps 
to protect the rainforest (“Faszina-
tion Regenwald e.V.”) and have raised 
money for it.

• Participation in the “environmental 
week” of our district: different classes 
go and collect trash in and around our 
city.

• Tree-planting: students have planted 
several thousand trees in our local for-
ests.

• “Environmental activists group”: stu-
dents organized activities to help our 
environment, like switching our school 
paper to recycled paper, adding waste-
paper baskets in the area around our 
school. They added stickers of different 
colors to our light switches to make 
the school community use electricity 
more wisely.

• We established a partnership with our 
energy-provider: our school now re-
ceives “green power,” mainly from wa-
ter power plants in our area.
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• Solar panels have been put on the roof 
of our school building.

• Recycling station for used batteries 
have been placed in our school build-
ing.

• Environmental camp: all 6th graders 
participate in a three-day workshop at 
a nearby environmental camp where 
they do environmental activities, like 
water workshops, preservation of flora 
and fauna etc.

• School topics: At the beginning of the 
last two school years the school com-
munity has chosen a topic in which 
all teachers and students do at least 
one project during the school year. In 
2007/2008 it was called “environment 
– energy – creation." Students and 
teachers organized activities like pro-
ducing their own electricity, field trips 
to local power plants, murals on school 
walls, etc. As a climax, we organized 
a day of activities for students engag-
ing experts from environmental fields, 
teaching about alternative energies and 
“zero-energy houses."

• In 2008/09, the school topic was “the 
Danube. It was amazing the ideas 
teachers and students developed in our 
many school subjects. Our school was 
given the title of “International Agen-
da-21 school / environmental school 
in Europe” in 2008 and 2009. In 2009 
our school won the “environmental re-
ward” of our district.

All in all experiences
Participation in Challenge 20/20 raises stu-
dents' and teachers' knowledge and aware-
ness concerning different global problems. 
It also contributes to making this planet a 
better place to live because it reaches and 
connects people all over the world, animat-
ing them to work together to search for the 
solution of these problems. As a teacher, I 
consider the work with Challenge 20/20 
especially valuable because it is not only 
my task to provide my students with facts 
but to offer them learning opportunities 
that will be decisive for their whole life; the 

development of valuable skills concerning 
cross-cultural communication, teamwork 
and self-organization. Challenge 20/20 
started a mechanism that brought our 
school and many of its students and teach-
ers on a path they would not have taken 
without it. The students who went to one of 
the ISL’s are the especially those who I am 
sure will put their minds to the improve-
ment of global issues in the future. I would 
like to thank the Robert Bosch foundation 
for their generous grants without which it 
would not have been possible for us to par-
ticipate; and of course I would like to thank 
the NAIS (especially Ioana Suciu who has 
always been there for us) for Challenge 
20/20. NAIS motivates so many to make 
a difference!

A student speaks: Madalina, 17, 
on her experiences with Chal-
lenge 20/20
In September 2008 our ethics class start-
ed with a global project called Challenge 
20/20 in cooperation with our American 
partner “Tower Hill School," Delaware. 
We started designing posters focusing on 
topics like poverty, education, health and 
civil rights. We exchanged information 
via internet. A couple of months later my 
teacher informed me about the ISL be-
ing organized in Costa Rica and asked me 
whether I would be interested in taking 
part in this great international meeting. I 
immediately agreed and after confirmation 
from the NAIS, I started collecting infor-
mation. At the end of June, we finally ar-
rived in Santa Ana, Costa Rica, very excited 
about what was in stake for us. During our 
stay involved a lot of action. We got a very 
clear idea of the opinions and views of the 
different nations and cultures who par-
ticipated. We were impressed by the open-
minded and friendly people coming from 
the USA, India, England, Germany, and 
Costa Rica. The hospitality and kindness of 
the local people were overwhelming. 

We visited the extraordinary EARTH 
University, which mainly supports talented 
students from Central America, providing 

an education in agricultural economy to re-
turn to their countries to fight poverty and 
improve the living conditions there. In the 
surroundings of the EARTH University 
we experienced the stunning world of the 
rainforest and enjoy a presentation of Latin 
American folklore. At the United World 
College, where we were housed, we were 
spoiled with excellent traditional food and 
an impressive selection of exotic juices and 
drinks, doing sports, a big part of our stay 
on campus. It was a great experience work-
ing with people of different backgrounds. I 
am grateful for everything I gained in this 
once-in-a-lifetime chance. 

 Ms. Unger is a teacher of English and Span-
ish in the Dossenberger Gymnasium, a school 
of 1,100 students, boys and girls, ages 10 to 
19, in Guenzburg, Bavaria, Germany). She 
may be reached at danib78@gmx.de

Students of Bavaria’s Dos-
senberger Gymnasium plant 
some of the thousands of 
trees they have contributed 
to reforestation of German 
landscape.
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Student Leadership Solves 
Global Environmental Problem

St. John and St. 
Francis Communicate

By Debbie Harris 

For better or worse, when it comes to 
solutions to global problems, “we’re 

all in this together.” The song lyrics surely 
rang true when students from St. Francis 
Episcopal Day School in Houston, Texas, 
and St. John’s Episcopal School in Puerto 
Cortes, Honduras, partnered their passions 
to tackle a global environmental problem. 
The schools’ students, distanced by more 
than a thousand miles, were inspired by 
their critical commonalities:  both are port 
cities, and their nearby bays, Galveston 
Bay of Texas and Honduras’s Bay of Cor-
tes, are threatened by pollution.  The initial 
catalyst for this meeting of young minds, 
Jean-Francois Rischard’s book High Noon: 
20 Global Problems, 20 Years to Solve 
Them, was embraced by the National As-
sociation of Independent Schools (NAIS), 
which offered the Challenge 20/20 project 
to member schools.  Accepting the chal-
lenge, the two Episcopal schools conquered 
the distance and differences through cyber 
messages and cell phones to exchange field 
experiences and research and forge viable 
solutions to the growing problem of marine 
pollution.    . 

The Challenge 20/20 project provided 
the opportunity to investigate, compare, 
and contrast the quality of their bay wa-
ters. Their initial research found that both 
economies depended on the health and 
safety of their nearby bay waters. Using 
internet research, students first compared 

information about water pollution and its 
sources. The students then conducted pri-
mary source investigation to seek answers 
by visiting municipal offices in Honduras 
while Houston students interviewed en-
vironmental consultants. Sharing their re-
sults led to another step in their problem-
solving. Anxious about obtaining data to 
show these environmental experts, students 
from both countries arranged field trips 
to collect water from their bays. Once the 
samples were collected in both Honduras 
and Galveston, students tested the samples 
and compared results. They were surprised 
to find very similar results with both bays 
containing significant amounts of nitrates 
and ammonium nitrogen.

Armed with new data, the students from 
both schools visited their city water of-
fices to uncover more information about 
these chemicals and their effect on bay 
waters. They compared their results via 
e-mail and phone conversations. Using 
an i-Pod to tape an interview, students in 
Honduras posed some hard questions to 
their city officials. The city officials were so 
impressed with the students’ activism that 
they sent visitors to St. John’s School to see 
the Science lab where students had con-
ducted their experiments on the water. It 
is well worth the venture to check out the 
students’ website ( www.bay2bay.org) that 
both schools created with their interviews, 
data, and solutions. 

But discovering chemical pollutants in bay 
waters was not enough to satisfy these fully 
engaged researchers on a mission. They de-
vised a plan for their classmates and their 

respective science teachers to visit each port 
for observation. The students in both Hon-
duras and Houston took pictures of cruise 
and container ships dumping trash into the 
bay waters. This verified the initial finding 
by both teams that pollution was caused by 
trash dumping. However, once students re-
turned to their classrooms, they redirected 
their focus to the source of the contami-
nants, nitrates and ammonium nitrates. Re-
search showed that the nitrates were most 
likely a product of fertilizer runoff into 
the Rio Tulian in Honduras and the Trin-
ity River in Texas. Sharing their data, they 
concluded the pollution came both from 
ships and agriculture runoff.

Collaborating on their solutions to this 
global environmental problem, students 
formulated the following proposals.   

• Provide improved community educa-
tion about water pollution through 
student-produced publications.

• Establish student input with mayor/
city offices.

• Engage other students in water clean-
up efforts.

• Investigate educational curriculum on 
water pollution and share with other 
schools.

• Provide opportunities for exchanging 
successful water and sanitation sys-
tems.

• Seek grants from local industries to al-
low students to study water pollution.

• Encourage experts in technology and 
environmental concerns to give free 
seminars to local schools and citizens 
about water pollution.

Students from both schools integrated 
their water pollution problem into their 
technology and science classroom curricu-
lums. As the world’s population continues 
to grow and stress on our waterways esca-
lates, these students realized the need to 
integrate more environmental studies into 
science curriculums. Additionally, they in-
stinctively understood that educating local 

Editor’s Note: Faculty and students of member schools of the National Association 
of Independent Schools (NAIS) undertook exemplary projects around the world to 
help schools with which they were paired as part of the NAIS’ program of Global 
Initiatives.  InterEd takes pride in presenting these inspirations to all and thanks 
the students, teachers, and schools represented here for their articles but much 
more for what they have done to stand alongside their sisters and brothers around 
the world.
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and national agencies about the need to en-
force maritime laws is paramount. An im-
portant outcome occurred when students 
visited their respective beaches and cleaned 
up trash. In Honduras, where beach trash is 
sadly much more evident, a local television 
crew stopped by to see what such a large 
group of students was doing. The crew then 
interviewed them, took pictures, and high-
lighted them on the nightly news program. 
Understandably, this was an empowering 
event for these students, encouraging them 
to take the next step: These students with so 
few resources actually challenged their local 
leaders to help clean up the Bay of Cortes. 

Students from both schools agreed that the 
communication bridge is a requisite ele-
ment in fostering and sustaining inclusive 
collaborations on global environmental 
problems.   Since internet connections in 
Honduras sometimes proved unreliable, 
Houston students agreed to create a joint 
website to combat the problem. Using 
shared photos and research via jump drives 
and e-mail, students linked to each other 
on their website. As a result of this web-
page, Houston students visited with Dean 
Kamen, inventor of the Segway, about one 
of his latest inventions. Mr. Kamen ex-
plained his new Slingshot water purifica-
tion system which is based on a Sinclair 
engine. That victory in their pockets, the 
Houston students could not wait to share 
their new discovery with their partners in 
Honduras!

Students also integrated their water pollu-
tion project into the existing community 
service goal at each school. It soon became 
readily apparent to them that working to-
gether on the pollution problem would re-
quire money. Both schools staged a “mock” 
walk between Honduras and Houston, 
simulating the 1,071 mile distance using a 
scale model. They sought modest pledges 
from their student bodies. Monies were 
used to refurbish the St. Johns School sci-
ence lab to prepare for more water test-
ing and to exchange plans between both 
schools. This collaborative effort to raise 
money is a notable example of students 
taking ownership and leadership in a global 
problem.

Students and faculty from both schools 
developed lasting relationships by working 
together on this environmental problem. 
Students from both schools were chal-
lenged academically and in their leader-
ship skills when presented with unexpected 
pollutants in their bay waters. In spite of 
cultural differences and language barriers, 
consistent with both staff and students, all 
parties managed to exchange ideas using 
the many resources of technology.  “I was 
touched by hearing the voices of the Hon-
duras students and their sincere desire to 
make a change in the water quality of their 
homeland,” commented one science teach-
er upon listening to a podcast on their web-
site. When the water from Galveston was 
tested, we could more acutely appreciate 
that we share many of the same problems. 
Clearly, both sets of students can make a 
difference and be leaders of the future in 
their fight for clean water for all."

The greatest outcome of this project is lim-
ited to the science data collected on water 
pollution in Galveston Bay and the Bay of 
Cortes, but in the difference it made in the 
lives of the students. Martha of Honduras 
wrote: “Working on the project was a life-
changing experience.  I met amazing peo-
ple that I never thought I would with the 
same level of concern about global issues. 
Mrs. Debbie Harris came to Honduras 
with other teachers to develop a project on 
marine pollution. I was very excited to work 
testing the water because that is one of the 
major areas of concern in my community. 
The project was based on testing water, 
gathering data, conducting interviews with 
government officials and leaders in our 
community. We worked hard as a team 
with St. Francis students. We talked by the 
phone and discussed the problem students 
from both schools had solved. Then 3 stu-
dents from each school who had work on 
the project had the opportunity to attend 
to NAIS Institute of Student Leadership. I 
got the honor to be one of the selected stu-
dents. We were able to developed leader-
ship skills and learn more about other cul-
tures. It really did change my life because 
since that experience I have grown up as a 
human being and have become more con-
scious about the planet and global ssues.” 

A Houston student reflected: “Seeing their 
pictures and hearing their voices saddened 
but motivated me to become an active par-
ticipant in helping solve the global problem 
of water pollution."  Of the Houston stu-
dents involved in this project, several have 
submitted their personal narratives chroni-
cling their growth as leaders as a result of 
their experiences in this project.

What began as a collaborative effort be-
tween two cultures to investigate water pol-
lution, became an opportunity for a group 
of students to grow academically, but most 
of all as informed leaders. These students 
have a real sense of how small our world 
is becoming as they worked on a shared 
environmental problem.  They understand 
they can make a difference. The last phone 
call between the two teams ended with a 
resolve to take on global deforestation, now. 
And they are “all in this together." 

Ms. Harris is Science Department Chair, 
St. Francis Episcopal Day School, Houston, 
Texas. dharris@sfedshouston.org

Student Leadership in 
Global Problems

By John Cheesman

During the summer going in to my 
eighth grade year, I was presented 

with an opportunity that changed my life. 
All that school year, St Francis, the school 
I attended, had been working closely with 
the St. John’s School of Puerto Cortez, 
Honduras, and I had been working along 
with fellow classmates on environmental 
projects with our sister school. The many 
things we did included taking samples of 
the water in Galveston Bay and the Bay 
of Cortes, comparing the results. We also 
had phone conversations, sent emails, and 
corresponded regularly with a group of stu-
dents at St. John’s in Honduras. After a lot 
of hard work, I was invited to attend a lead-
ership conference of the NAIS.  Students 
from all over the world who participated in 
the Challenge 20/20 projects would be at-
tending. On the first day of our arrival for 
the conference in London, we were ner-

continued next page 
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vous. Soon we were introduced to Marta, 
Carlos, and Alexandra, the three students 
from Honduras with whom we had been 
in contact while working long distance on 
our environmental problem. We were all in 
good spirits and for the rest of the trip I 
never felt scared again. I met so many peo-
ple from all over the world. I learned much 
about current events and the world. Work-
ing with people from all over on problems 
that are up to my generation to fix was an 
experience I had never had before and will 
never forget. It was truly amazing. 

Mr. Cheesman is a 10th grader, The Kinkaid 
School, Houston, Texas. John.Cheesman@
kinkaid.org

Student Leaders Solve 
a Global Problem

By Kaitlin Mooney

During my Eighth Grade, I was on a 
team called ‘The Gale Force,’ an or-

ganization made up of 10 students and an 
award-winning teacher, Mrs. Debbie Har-
ris.  We were originally brought together 
to solve some of the ecological problems 
brought on by the destruction caused by 
Hurricane Ike to the Houston and Galves-
ton areas.

One solution was to create a public service 
announcement to encourage people to re-
plant the trees to reforest Houston.  We 
made a catchy song with our own lyrics 
to “Walking on Sunshine” called “We’re 
Replanting Houston." We made a power 
point and wrote letters to mayors of vil-
lages as well as to the mayor of Houston.  
The mayor of Houston asked us to join 
his “Million Tree Initiative.”  We were im-
pressed with our success deciding to reach 
out to help more people. We got a sister 
school down in Honduras and made phone 
calls to China to check the global pollution 
problem like ours in Houston.

On my trip to China I realized that their 
pollution issues are much more prominent 
than ours.  I went before the 2008 Olym-
pics. At that time the air pollution was a 
major factor whether athletes would com-
pete.  Runners compared the conditions to 

running behind a bus.  Upon my arrival, I 
found out what they meant.  I thought that 
it was just an overcast day. Our tour guide 
said it was, on their terms, a sunny day.  We 
needed to change what was happening or 
risk harming the atmosphere irreparably.  
We humans are charged with taking care of 
our one planet; we are failing at that.  We 
need to change our ways.  If we continue 
where we are going, it is possible that we 
will burn away our atmosphere.  As the say-
ing goes, “The earth was not given to us by 
our fathers, but is on loan to us from our 
children.”  We should not give the next 
generation problems and mistakes that we 
today have the technology to correct.  All of 
this has helped me in my wish to become a 
leader in global environmental problems in 
my city and around the world. 

Ms. Mooney is a 9th grader, St. Agnes School, 
Houston, Texas.  Kaitlin.Mooney@st-agnes.
org

Students Solve a 
Global Problem

By Megan Pearson

Though thousands of miles may sepa-
rate them, the students of the world 

can still come together and make a dif-
ference. As the conditions of the earth 
continue to decay globally, students come 
together in innovative ways to span the dis-
tance and solve the problems caused by the 
generations before them. The students of 
Saint Francis Episcopal Day School have 
reached out for the past two years to two 
different schools in very different locations, 
one in Honduras and one in China. 

I worked on the overview of the Hondu-
ras project. It all came together in a power 
point showing the destructive power of hu-
mans manifested in the form of deforesta-
tion. After showing the presentation to the 
middle school students during class meet-
ing, many more became involved, forming 
a team of ten. We got to work putting on 
drives for school supplies and sports equip-
ment for the St. John’s Episcopal School in 
Honduras. Debbie Harris, St. Francis sci-
ence teacher, sponsored the team getting us 
connected with the school. She and other 

teachers went down to the school in Hon-
duras to give the supplies we collected and 
the pen pal letters that the seventh graders 
personally wrote. Upon returning with the 
gratitude of teachers and students there, we 
were inspired to work even harder. We put 
up a webpage, www.bay2bay.org, and made 
multiple pod casts. Our crowning achieve-
ment came in the form of Walk to Hondu-
ras, in which both school populations par-
ticipated to raise money for supplies. 

Seeing what a difference we students could 
make with a little effort inspired me to join 
in another environmental project in which 
St. Francis communicated with St. Alcuin 
Montessori School in Shanghai, China. 
We had a mutual problem caused by fac-
tories, cars, and people going about their 
daily activities: air pollution. However, we 
were determined to make a difference. To 
make up for the time difference, the stu-
dents at St. Francis would come in at five 
thirty in the morning to talk to the students 
in Shanghai, who had stayed at school until 
seven their time.  We conducted our busi-
ness by video conference, web chatting, and 
by phone. We got a lot done during those 
sessions, but also had a great time joking 
around with each other. Naturally we were 
very curious about the other countries’ cul-
tures, and our questions stemmed from 
that. As we talked, we found that though 
we had different cultures, we were very sim-
ilar, even down to our preferences of enter-
tainers. Between those actual sessions, the 
St. Francis students researched the severity 
of the air pollution in Houston. We came 
up with ways to decrease the pollution here; 
our methods could also apply to the situa-
tion in Shanghai. The subject of air pollu-
tion in Shanghai was relevant at the time 
because of the upcoming Summer Olympic 
Games in 2008. Our suggestion to reduce 
factory pollution in Houston was used by 
the Chinese officials. 

Communicating with students around the 
world changed my life in many ways. I have 
not always been the most outgoing, or the 
person who was the leader. As time went 
on during these projects, I found myself 
bbecoming more confident and outspo-
ken. I realized that it was okay to speak 

TEXAN STUDENTS SOLVE GLOBAL PROBLEMS,
continued from page 55  
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out about my beliefs and that others would 
listen. My confidence in myself soared. 
I found who I truly was. I will always be 
grateful for having had a chance to make a 
difference around the world. 

Ms. Pearson is a 9th grader, The Kinkaid 
School, Houston, Texas.  Megan.Pearson@
kinkaid.org

Student Leadership 
on a Global Problem

By Ashley Brown

It has been almost two and a half years 
since I returned from my trip to London 

with NAIS.  I remember the people and 
the experience as if it were yesterday. When 
we first started working on Project 20/20 
with Mrs. Harris, our teacher, I was really 
looking forward to the opportunity to work 
with students from another country on a 

cause that meant a lot to me. At St. Fran-
cis we took class trips to clean the beach in 
Galveston and researched ocean pollution, 
while thousands of miles away our partner 
school did the same in their hometown of 
Puerto Cortés, Honduras. When it came 
time to depart for London I did not know 
what to expect. I couldn’t wait to meet my 
Honduran friends and finally present our 
project. I found that I had a passion for 
debate and began to form my own opin-
ions and discuss them with my peers. I was 
thrown from my comfort zone into a whole 
new world. My eyes were opened to all the 
problems occurring miles from my privi-
leged home. The teachers made me think 
in new directions and opened my mind to 
new possibilities. However it wasn’t just 
the teachers from whom I learned. In one 
week, the amazing students I met on this 
trip taught me lessons that I hold with me 
today. It was so much fun being around 
such a diverse group of kids who all held 

such different beliefs and views then I. 
I was able to gain a new perspective and 
step out of my Texas bubble. The friends 
I made in London are still with me today 
and the relationships we formed in such a 
short amount of time continue to grow. The 
NAIS trip to London truly was the chance 
of a lifetime. It completely altered my way 
of thinking and forced me to take a look 
at the real problems going on around me. 
I realized that I had to take advantage of 
my time there and put my new lessons to 
work. I came home wanting to be a leader 
in my community and make a change in 
this world. Two and a half years later, I’m 
still striving for this every day. Thanks to 
Project 20/20, my amazing NAIS friends, 
and Mrs. Harris, I plan to encourage every-
one to step outside of their comfort zone, 
become a leader in their own way, and make 
a difference in the world around you. 

Ms. Brown is a 10th grader, Episcopal High 
School, Houston, TX.  abrown@ehs.houston.
org
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The Multiplier Effect: Student-Led Initiatives 
Born of Multi-School, Global Education Programs

By Rik Dugan and Matt Nink

Can 15-year-olds run the world?  
How much would you trust the 
students in your school to make 
decisions that affect themselves 

and others?  Could they hire teachers or 
evaluate them?  Could they select appropri-
ate text books for their classes?  Could they 
plan the daily schedule?  Perhaps the answer 
to these questions is “no”, perhaps “yes”, but 
relative inquiries are worth investigating.  
Can our students serve on a discipline 
committee that offers recommendations 
about rule violations?  Can they plan as-
semblies, meetings, and other academic or 
non-academic gatherings?  Can they rep-
resent the school in the community?  Can 
they serve as student representatives at 
faculty and board meetings?  If our schools 
really want to be about training global 
leaders, then we must model this aspiration 
with our actions, not only by creating lofty 
mission statements, but by answering “yes” 
to some of the above questions.  For many 
years, in support of the articulated missions 
of independent schools several leadership 
programs have helped schools to create 
such action.  Organizations such as Round 
Square and Model UN (MUN) exist to 
show students and teachers what authentic 
leadership can look like.  

Since 2008 the National Association 
of Independent Schools (NAIS) and 

Global Youth Leadership Institute (GYLI) 
have been working together to offer the 
Year 3 / Institute for Student Leaders Pro-
gram (ISL).  GYLI / ISL & other interna-
tional student leadership programs seek to 
inspire student and adult leaders in schools 
to create positive change by bringing par-
ticipants from myriad schools and diverse 
backgrounds together in one place. Thus 
begins the multiplier effect.

The shared desire of youth for 
positive change
One constant in school and community 
projects is a shared desire for positive 
change. Ashu Saxon, a teacher at Provi-
dence Day School (North Carolina) and 
an ISL participant, affirms, “To know that 
others from around the globe have similar 
interests in improving the world, in what-
ever way, was a kind of reassurance that we 
might not always get in our own communi-

ties.”  To foster this change, ISL participants 
create a “Leader Learning Plan [LLP],” a 
tool for all students and teachers to bring 
back to their schools and communities 
aimed at impacting our world through local 
action.  One objective is to foster collabora-
tion across international and generational 
lines which can be sustained locally at the 
participants’ respective schools.  Both on-
site and in the LLP’s, GYLI supports the 
missions of independent and international 
schools.  Creating a project-based, student–
teacher collaborative learning experience 
enables the development of essential 21st 
Century leadership skills [especially collab-
orative problem-solving skills with a global 
perspective].

 Our belief is that multi-school and multi-
country programs, more than any single-
school program, greatly enhance leader-
ship development and global awareness in 
students and teachers, while creating bet-
ter problem solvers, stronger relationships, 
and wider community impact.  Student led 
initiatives are one of the most powerful ex-
amples of what international multi-school 
programs can produce.  Realizing the po-
tential of this dynamic happens when par-

ticipants understand three key elements: 
1) Diversity trumps ability; 2) We all have 
obligations to each other as citizens of the 
world; and 3) Students are leaders now, not 
in some distant future.  Engaging in experi-
ences of authentic leadership that matter to 
the world around them enables students to 
lead now, while continuing to develop and 
grow as leaders.  

Diversity trumps ability
GYLI programs model the notion that 
“diversity trumps ability” through LLP’s.  
LLP’s are conceived and executed by di-
verse groups of students and adults, thus 
demonstrating the power of multiple per-
spectives as differences synergize. In his 
2007 book, The Difference, Scott Page, a 
professor at the University of Michigan, 
argues in favor of the superiority of di-
versity in problem solving.  By “diversity” 

Page means “cognitive differences.”  Cogni-
tive diversity is linked to identity diversity, 
which is based on race, religion, gender, 
culture, sexual orientation, and ability.  Page 
reminds us, however, that identity diversity 
and cognitive diversity are not the same 
thing. Indeed, many independent and in-
ternational schools have students of differ-
ent races who think and act the same way 
while existing in the same culture. 

Page breaks cognitive difference into four 
parts:  Perspectives, heuristics (tools), inter-
pretations, and predictive models; pieces of 
our problem-solving abilities.  In his “Di-
versity Theorem” (he is a mathematician, af-
ter all), Page states that cognitively diverse 
groups of people beat the average and “beat 
the best individual problem solvers” in their 
ability to solve problems.  As Page sees it, 
“diversity trumps ability.” Page’s notion has 
great implications for schools. Given that 
“problem-solving skills” are near the top 
of almost every school mission and vision, 
it follows that we should find new ways 
to teach and assess problem solving more 
effectively. In particular, we should ensure 
that students and teachers have experiences 
on diverse problem-solving teams.  “Differ-

“If you want to go quickly, go alone. 

If you want to go far, go together.”

African Proverb

Editor’s note: A longer version of this article will ap-
pear in the upcoming winter issue of Independent School, 
published by the National Association of Independent 
Schools. It is reprinted here with permission.
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ence” plays a key role, not only in critical 
thinking, but also in global education. 

Cosmopolitanism
If “difference” is the “what”, then “obliga-
tion” is the “so what.”  We have obligations 
to each other around the world.  Kwame 
Anthony Appiah, in his 2008 work Cos-
mopolitanism:  Living 
in a World of Strangers, 
writes, “There is much to 
learn from our differenc-
es.”  “Cosmopolitanism”, 
rather than “globalism” 
addresses the symbiosis 
of different cultures in 
our world.  To be cos-
mopolitan is to appre-
ciate the unique differ-
ences between cultures 
and to be present within 
a given culture at a given 
time.  “Our identities root 
us:  They provide us with 
meaning and purpose,” 
Appiah states, “but they 
should not restrict us. We 
should be allowed to be 
diverse, to be cosmopoli-
tan, to possess multiple 
identities, and to pursue a 
range of experiences and 
training.”

The braiding of two pri-
mary ideas forms Ap-
piah’s notion of “cos-
mopolitanism."  Appiah 
emphasizes the belief that 
“we have obligations to 
others, obligations that 
stretch beyond the ties 
of kith and kin, or even 
the more formal ties of a 
shared citizenship.”  Sec-
ond, Appiah notes that it is 
crucial that we “take seriously the value not 
just of human life but of particular human 
lives.”  Understanding that diverse groups 
are made up of individuals — each with 
his or her own set of experiences and, thus, 
perspective on the world — is a necessary 
first step towards empathy and effective 

collaboration in diverse groups.  In a prac-
tical sense, independent and international 
schools are well equipped to embody Ap-
piah’s mindset, given that we already take 
great pride in honoring the “individual” by 
maintaining small class sizes and by differ-
entiating instruction.

Being “cosmopolitan” requires intentionali-

ty and a will-
ingness to be 
open to new 
experiences.  
Taking in-
terest in that 
which is 

“different” means respecting customs and 
mores for what they are; recognizing not 
only the relativity of culture, but also the 
individual identities that compose those 
cultures.  International travel, learning mul-
tiple languages, and enjoying the mosaic of 
differences that is our world could act as 

vehicles to foster the cosmopolitan spirit, 
as long as these activities promote our “ob-
ligations to others."  Students and teach-
ers very quickly learn these obligations as 
they inhabit multi-cultural, multi-religious 
spaces in multi-school programs.  

If we have recognized the power of differ-
ence and the notion of obligation, we need a 
sense of urgency to foster these perspectives 
while our students are still with us.  The op-
portunity must be on the table for students 
to apply these skills to their lives now, not 
later at a university or in their adult lives.  
Student achievement, at the level inde-
pendent and international schools demand 
today, requires high-quality, integrated, 
multi-school global education programs 
comprising diverse teams of students and 
teachers.  By “high-quality,” we mean pro-
grams and experiences that are rich in both 
content and application, well-planned, and 
meet a variety of learning needs.  By “inte-
grated,” we mean tied to school curricula, 
with pre-program research, and post-pro-
gram assessment and follow-through.  By 
“multi-school” we mean that the school or 
outside program must demonstrate a vari-
ety of perspectives, models, and tools that 
participants can experience and then apply.  
By “diverse teams” we mean teams with 
both cognitive and cultural diversity and 
the ability to act with and create empathy. 

The need for introspection
With the explosion of global education, 
global travel, service learning, and other in-
ternational experiences available to teachers 
and students, schools must now assess the 
effectiveness of their current programs and 
consider how to achieve desired outcomes 
when beginning new programs.  Single-
school exchanges and well-integrated ser-
vice-learning programs have their value.  
Multi-school programs, however, achieve 
cognitive and cultural diversity by joining a 
variety of religions, races, nationalities, and 
therefore experiences and perspectives, in 
a collaborative, problem-solving environ-
ment.  Indeed, many international schools 
contain a great variety of perspectives, and 
thus must allow students and teachers time 

Devon Camp of St. Louis Mo. and her host 
Enrique in La Argentia, Costa Rica.  They 
are working on sign for a nearby eco-hotel.  
One of the many hands-on projects GYLI 
students do during their 10 day program.  

continued next page 
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and space to empower this amazing re-
source.  This is not variety for variety’s sake 
—the population plus the program equals 
the effect. 

There are many examples of multi-
school programs, such as MUN, 

Round Square, The Global Issues Network, 
and Global Youth Leadership Institute. In 
considering the effects of these global pro-
grams, it is important to consider how they 
build their groups.  Unlike other programs 
where students are often sorted by grades 
or athletic ability, students enter global 
programs through a selection process that 
includes self-selection as well as parent and 
teacher encouragement.  “The students who 
attended MUN with me represented many 
different social groups ,” said Ann Jurewicz, 
a social studies teacher at St. Louis Park 
School in Minneapolis, MN.  Jurewicz 
taught many years at the John F. Kennedy 
School in Berlin, Germany, and witnessed 
large growth in the fall MUN conference 
that brought students and teachers from all 
over Europe.  At GYLI — the program we 

know best—we enroll small teams of three-
to-five students and one-to-two teachers 
from urban & suburban public schools, 
independent day & boarding schools, re-
ligious schools from many faiths [from 
Catholic to Christian Scientist], and inter-
national schools. 

“Take-away” steps and tools are critical.  
MUN uses a local civic engagement model 
to transfer the learning back to the student’s 
home community.  Global Issues Network, 
another multi-school, multi-country pro-
gram in Europe and Asia, has begun a web-
only international student newspaper with 
six bureaus around the world.  At GYLI we 
have seen many successful LLP’s in a wide 
variety of topics.  One example of a success-
ful LLP was enacted by two students at a 
school in Louisville, KY.  The students were 
inspired by some of the environmental im-
mersion they experienced in Costa Rica, so 
they knew they wanted to do something re-
lated to caring for our earth.  They worked 
with whiskey companies in their locale to 
get them to donate their old wooden bar-

rels as rain collectors.  Citizens of the school 
community and the surrounding area could 
come to the school and pick up a barrel, 
along with a student-generated informa-
tion sheet about the importance of rainwa-
ter collection.  This project cost the school 
very little time and money, but enabled the 
students to be leaders in their community.  

It is paramount to create more inclusive 
and diverse communities in our schools, 

but that is only the start.  Multi-school and 
multi-perspective opportunities for stu-
dents and teachers are not luxuries - they 
are integral elements to learning the high-
est forms of problem solving and leadership 
in our 21st Century world community. 

Mr. Dugan rdugan@fhcds.org is the Director 
of Secondary School Counseling at Far Hills 
Country Day School (New Jersey), and fa-
cilitator of NAIS/GYLI ISL programs from 
2006-2009.  Mr. Nink mnink@gyli.org is 
the executive director of the Global Youth 
Leadership Institute. For more information 
on the Global Youth Leadership Institute, 
visit www.gyli.org.

STUDENT-LED INITIATIVES,
continued from page 59
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American Schools on Taiwan 
Come to the Aid of Typhoon-Devastated Island

By Kristen LowmanOn August 7, 2009, Typhoon 
Morakot made landfall in 
Taiwan, devastating com-
munities in the southern part 

of the island. It caused extensive flooding 
and landslides and left many villages with-
out electricity, food, and water. Dr. Sharon 
Hennessy, the Superintendent of Taipei 
American School (TAS), located in the 
northern part of Taiwan, heard of the tragic 
effects of the disastrous typhoon.  Quickly 
she made contact with Dr. Tom Farrell, 
Director of Kaohsiung American School 
(KAS), located near the ravaged villages. 
These thirty-year veterans of educational 
leadership quickly crafted a plan to col-
laborate in order to deliver as much relief 
directly to as many survivors as possible, as 
soon as possible. 

The TAS Student Government President 
returned to school immediately following 
Typhoon Morakot, before school had be-
gun, to convene forty members of the Stu-
dent Senate to discuss how to reach out to 
help people in the communities devastated 
by the typhoon. The students met with Dr. 
Hennessy to discuss how to mobilize the 
community to donate as many supplies as 
possible within the following 48 hours. 

The generosity that followed was 
overwhelming. The next day, TAS 
administration, faculty, parents and 

students donated, collected, and packaged 
over two hundred boxes full of essential 
items worth approximately NT$1,000,000 
for the victims of the typhoon. These in-
cluded tents, sleeping bags, medicine and 
first aid supplies, bottled water, and dry 
packaged food. An additional NT$75,000 
from an existing TAS relief fund went to 
purchase extra supplies for those suffering. 

In the end, five trucks left TAS for Kaoh-
siung to be distributed to those in need. 
Kaohsiung American School added its own 
boxes of donations and coordinated the air 
shipment to Feng Shan City that weekend. 
There the supplies were distributed to the 
survivors of San Min and Tainan, as well 
as other villages in the mountains including 
an Aborigine group.  The fact that this ef-
fort was coordinated in less than 48 hours is 
a testament to the impact schools can make 

in the greater community. 

While the government predicts 
three years of reconstruction ef-
forts, TAS and KAS also plan 

for more long-term support of the devas-
tated areas. Dr. Hennessy and Dr. Farrell 

assembled relief teams comprised of five 
student leaders from each school. At KAS, 
the student leaders began visiting the af-
fected areas every weekend to see which 
villages need what supplies. 

Meanwhile, at TAS, the presidents of the 
Emergency Relief Club, National Honor 
Society, Orphanage Club, Student Gov-
ernment, and World Vision began meeting 
every other day at lunch to plan initiatives 
to raise as much money as possible in order 
to continue to send supplies to the southern 
part of the island. One such effort, the TAS 
Benefit Concert “Pencils to Bricks,” raised 
money for local schools destroyed by Ty-
phoon Morakot.  

The evening featured TAS faculty and 

students.   All proceeds, totaling nearly 
NT$200,000, went to reconstruction ef-
forts. Additionally, the Emergency Relief 
Club at TAS bottled their own hand sani-
tizer, a popular item during the spread of 
H1N1 in Taiwan, and sold it to raise money 
for the victims of Typhoon Morakot. The 
club donates one hundred percent of its 
proceeds to the TAS Typhoon Morakot Re-
lief Fund. To date, the members of this club 

have raised over 
N T $ 3 5 , 0 0 0 . 
The TAS World 
Vision and 
Amnesty Inter-
national clubs 
have raised ad-
ditional money 
for the school’s 
fund; between 
bake sales and 
a Café eve-
ning featuring 
student musi-
cians and danc-
ers, these two 
groups have 
made contri-
butions above 

NT$10,000. All money will go toward pur-
chasing supplies deemed most important 
by KAS students visiting the communities. 
TAS administrators, faculty, and students 
will soon travel to the region to help dis-
tribute the aid. 

Reflecting on the relief efforts at 
TAS, Dr. Hennessy wrote, “I be-
lieve that honesty, respect, respon-

sibility and kindness lead to, or are based 
upon, gratitude and generosity. I further 
believe that the parents, faculty, staff, and 
student government leaders set an example 
that reflects these TAS core values. They 
influenced others in ways that contributed 
significantly to the common good and relief 
of some small part of the terrible suffering 
taking place within our own borders.” This 
spirit of giving and cooperation will define 
the school year ahead. 

Ms. Lowman is Communications/Market-
ing Officer at TAS. lowmank@tas.edu.tw

Superintendent Dr. Sharon Hennessy 
collects donations to aid communities 
devastated by Typhoon Morakot. 
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Overseas Schools Principals Receive 
National Distinguished Principals Award

By Barbara DubkeThis year the award winners sponsored by the 
Office of Overseas Schools, are Ms. Patricia 
Salleh Matta, principal at The International 
School of Kenya (ISK), Nairobi, Kenya, and 
Ms. Leanne Dunlap, principal at the Ameri-
can School of Warsaw (ASW), Warsaw, Po-
land. 

Patricia Sallah Matta

Patricia Sallah Matta has a rich back-
ground with international schools 
in Africa.  Her reputation as a prin-

cipal indicates she is focused on students 
and their learning; someone who works 
hard; is culturally aware; and is a confident 
leader who works well with others.  Ms. 
Salleh Matta’s leadership, commitment to 
excellence, and personal caring has created 
a wonderfully nurturing learning environ-
ment for ISK’s elementary students, faculty, 
and parents.  The school is characterized 
by the upmost respect for diversity, an all-
encompassing approach to building the self 
esteem of each individual student, and a real 

enthus iasm 
for the pro-
cess of learn-
ing.  These 
characteris-
tics mirror 
the personal 

character of Patricia.  Her outstanding in-
terpersonal skills enable her to motivate 
teachers and students alike. Before becom-
ing the elementary school principal at the 
International School of Kenya in 2006, 
Patricia was a principal at the Interna-
tional School of Uganda.  Her classroom 
experience as a chemistry teacher includes 
the Banjul American Embassy School in 
The Gambia, Gambia High School in The 
Gambia, St. Augustine’s Secondary School 
in The Gambia and St. Patrick’s Primary 
School in Cork, Ireland.  She received her 
B.S. and H.D.E. (Higher Diploma in Edu-
cation) degrees from University College in 

Cork, Ireland.  In 1996 she received her 
Certificate in International School Leader-
ship from the Principals Training Center in 
Cummaquid, MA.

Leanne Dunlap

Under Leanne Dunlap’s leadership, 
ASW has emerged as a leader in 
significant areas, especially the ef-

fective use of technology.  A few years ago, 
her team piloted the one-to-one laptop ini-
tiative which will extend through twelfth 
grade next year.  This has meant a signifi-
cant shift in teaching and a commensurate 
amount of teacher training.  Ms. Dunlap 
guided the transition from paper and pencil 
to laptops effectively. There has been an in-

crease in the differentiation of in-
struction in the middle school and 
an increased engagement of stu-
dents in their academic pursuits 
subsequent to the emphasis on 
technology.  The Living History 
unit in 8th history has brought no-
toriety to ASW.  Holocaust survi-

vors still living in Warsaw are interviewed 
by students about their experiences in a 
moving face-to-face interview setting.  This 
year, Ms. Dunlap has worked tirelessly to 
help the new high school principal.  With 
a new director as well, a good amount of 
the continuity of program has fallen on her 
shoulders and she has proven to be key at 
the American School of Warsaw.  Before 
becoming the principal at ASW and Kirk-
land, WA she was a teacher at the Ameri-
can School in Japan, Tokyo; the American 
School of Rio de Janeiro, Brazil; and Tru-
man Middle School in Tacoma, WA.  She 
received a B.A. from the University of 

Washington and M.S. from Central Wash-
ington University.  At Michigan State Uni-
versity she earned an Education Specialist 
degree.  Ms. Dunlap also holds National 
Board Certification.

The National Association of Elementary 
School Principals (NAESP) and the U.S. 
Department of Education have once again 
sponsored the National Distinguished 
Principals (NDP) Award.  This award rec-
ognizes outstanding educators who ensure 
that children acquire a sound foundation 
for lifelong learning and achievement.   
Each year this program honors outstand-
ing elementary and middle school princi-
pals from each of the states, the District 
of Columbia, 
Puerto Rico, 
D e p a r t m e n t 

of Defense 
Schools and 
American over-
seas schools 
assisted by the 
U.S. Depart-
ment of State.   

Ms. Salleh 
Matta and 
Ms. Dunlap, 
along with the 
other honor-
ees, received 
their awards 
on October 23, 
2009, during 
a formal ban-
quet and award 
ceremony at the Capitol Hilton Hotel in 
Washington, D.C.  During this banquet a 
representative from the U.S. Department of 
Education presented each honoree with a 
certificate and an engraved bell.  The fes-
tivities also included a reception on Oc-
tober 22, 2009, in the State Department’s 
Diplomatic Reception Rooms which was 
hosted by the Department of State’s As-
sistant Secretary for Administration, Mr. 
Steven Rodriquez. 

Ms. Dubke is an officer with the Office of 
Overseas Schools of the US Department of 
State. dubkeba@state.gov

Patricia Salleh Matta, 
National Distin-
guished Principal, 
International School 
of Kenya.

Leanne Dunlap, National 
Distinguished Principal, 
American School of Warsaw, 
Poland.

Two outstanding principals from the 

U. S. Department of State assisted 

schools have been chosen to receive 

the National Distinguished Principals 

(NDP) Award for 2009.  
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Building a Legacy of Excellence:
Student by Student, Continent by Continent

By Suzanne Zentner,With classes now underway 
in our district and schools 
across the country, I’m 
looking ahead to the chal-

lenges our students will face in the future 
and the role we need to play in equipping 
them for success.  President Obama put it 
well recently:  “Education is no longer just 
a pathway to opportunity and success – it is 
a prerequisite for success.”   I am convinced 
that it is our charge as a K-12 system to 
prepare all of our students for the high-de-
mand, high-skills, high-wage jobs that are 
prerequisites for future success. And I want 
Whitewater to be out in front with the best 
of schools.

That’s a challenge at all levels of education 
because it’s not easy to identify what those 
jobs will be in the future, as we are in the 
midst of highly transformative times.  In-
deed, some of the jobs that are likely to be 
in high demand five years from now may 
not even be known today.  I’m encouraged, 
though, by the ways in which our colleg-
es and universities are responding to this 
challenge.  According to the Chronicle of 
Higher Education, new college majors are 
emerging to meet these needs and to pro-
vide specific industries with workers.  Also 
emerging are new cross-disciplinary majors 
that combine two fields that would former-
ly have been considered mutually exclu-
sive.   Examples of such cross-disciplinary 
programs include the merger of chemistry 
with computer science and the combina-
tion of specific areas within environmental 
science and agriculture.

At the K-12 level, we are searching 
out exciting and innovative ways 
to help our students move forward.  

Our focus for the year revolves around be-
coming a part of the 21st Century Learn-
ing Community movement.  Practically 
speaking, this means that the foundation of 
academic excellence combined with a sense 
of urgency will drive much of what we do.  
This sense of urgency, quite different from 
panic, is key to ensuring that the White-
water Unified School District will thrive as 
we move forward, rather than merely sur-
vive. Such a focus, in addition to the other 
many benefits, takes us beyond the “is” of a 

present system to the “can be” of the future.  
That accords well with the intention of the 
United States Department of Education to 
promote the idea of reform and innovation 
in an effort to move beyond the status quo 
performance of many schools.  

New developments in our district 
that capture the 21st Century 
movement include a Student En-

trepreneurship Club, designed in collabora-
tion with the University of Wisconsin and 
a young local entrepreneur.  The intention 
is to provide students with the pragmatic, 
utilitarian skills that are needed to develop 
and promote small business ideas.  This 
includes the introduction of Spanish and 
Mandarin (the fastest growing language 
in the world) at all grade levels in an af-
ter-school club format and a project that 
draws all of the aforementioned new de-
velopments together into a one-of-a-kind, 
burgeoning global partnership program, 
bringing students from all seven continents 
together working to solve issues is global 
warming, sustainability and reducing our 
carbon footprint.  

The program design continues to gain ex-
citing momentum as teachers from around 
the world are being brought together to col-
laborate on the instructional design, agree 
on a technological interface to connect 
students and collaborate on how imple-
mentation occurs.  Although the program 
is still in the beginning stages, we are con-
fident this will become a new international 
standard of excellence and serve as a model 
for others to connect the world in one syn-
chronized project -- in this case, to provide 
a forum for students from all continents to 
collaborate and reduce our carbon footprint 
worldwide.  Teachers targeted to partici-
pate in the global exchange are secondary 
level science, technology, mathematics and 
selective arts.

As noted in the following list, skills 
needed to make this project work 
well are those consistently noted as 

essential 21st Century skills.   

These 21st Century hard and soft skills are 
defined as follows:  

Hard Skills

• Critical thinking and higher-order 
thinking

• Problem-solving
• Financial, economic and business lit-

eracy
• Entrepreneurial, inventive thinking 

skills
• Literacy and numeracy
• Effective oral and written communica-

tion skills
• Ability to assess, analyze and evaluate 

information 
• Global awareness
• Understanding of technology and 

multimedia
• Ability to handle large amounts of in-

formation

Soft Skills
• Initiative
• Creativity
• Interpersonal skills
• Self-direction
• Agility and ability to adapt
• Service learning
• Collaboration
• Leadership skills
• Work ethic
• Independence and interdependence
• Curiosity and imagination
• Time management and organization

It’s easy to see, I think, how children 
who are encouraged to develop these 
skills will indeed be prepared for the 

challenges of the future, the job market and 
citizenry.  The present recession provides 
a mandate of sorts for our students to be 
trained to recognize their own abilities and 
develop the skills that will prepare them for 
the new economy.  And that’s what I see as 
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Costa Rica’s Intercollegiate 
Environmental Congress

By Maggie Jacobusthe challenge and goal of the WUSD 
and schools around the world.

We need to recognize that to-
day’s learners look very dif-
ferent from those as recently 

as five to ten years ago, let alone when 
we sat in our desks as K-12 students.  
That means we must look differently at 
how we connect with our students of 
today.  

In a sense, we are no different than 
businesses as they go about reposition-
ing their focus to meet the changing 
needs and demands of their custom-
ers.  For example, Steve Cannon, the 
vice-president of Mercedes Benz, said 
recently, “We have to start paying a lot 
more attention to tomorrow’s customer, 
even if tomorrow is coming faster than 
we thought.”  

According to one survey, today’s digital-
media natives spend about 6.5 hours per 
day on media activities such as surfing 
online, playing video games, and text 
messaging.  Clearly, today’s students 
need a school environment that both 
challenges and channels their tech-sav-
vy minds.

I realize only too well that the history 
of American public education is replete 
with reform movements that have gone 
nowhere.  While change is never easy, 
I’m convinced that it is very possible.  I 
want the WUSD to be seen as a pro-
gressive institution that promotes and 
exhibits academic excellence, innova-
tion and one that builds strong collabo-
rations with partners from around the 
world.  Such collaborations encourage 
us all to move forward. Together. 

Dr. Zentner is Superintendent, White-
water Unified School District, Whitewa-
ter, Wisconsin. smzhww@gmail.com 

It’s the proverbial question:  can one 
educator make a difference in the 
world? Joshua Sneideman, eighth 
grade science teacher at Lincoln 

School in Santo Domingo de Heredia, 
Costa Rica, is testimony that the answer to 
that question is, “Yes.”  Sneideman saw a 
need—environmental education for Costa 
Rican students—and has taken action to 
address it that will have lasting impact for 
the country and the world.

Costa Rica is internationally revered for 
its enlightened environmental policies. For 
instance 25% of the country is designated 
as national parkland. Nob el prize laureate, 
President Oscar Arias, has set the goal of 
being the first developing nation to be car-
bon neutral. Yet, environmental education 
in schools has been surprisingly lacking.  
Given the global importance of tropical en-
vironments such as Costa Rica’s, this lack 
has long-term, worldwide implications.

Sneideman found a way to rectify this. In 
2007 he received a one-time $15,000 grant 
from the U.S. Embassy. Nearly single-
handedly he created the Intercollegiate 
Environmental Congress (ECO), the larg-
est environmental education conference in 
Cost Rica, aimed at high school-aged stu-
dents.  This annual weekend event, now in 
its third year (ECO 3 takes place May 29 
and 30, 2010), is the leading initiative in the 
country to educate and motivate teens to 
take positive environmental action in their 
homes, schools and communities.  Fund-
ing for subsequent years has come from the 
British Embassy, Coca-Cola, PriceSmart 
and other organizations, and significant in-
kind support from Lincoln School.

ECO is a unique public-private initiative to 
create consciousness in Costa Rica’s youth 
about environmental protection and so-
cial responsibility and give them the tools 
necessary for the elaboration of projects 
that can benefit their local communities. 
Approximately 300 students grades 9-12 
from 45 public and private schools across 
the country participated in ECO 1 and 

the same number joined in again for ECO 
2. Some school groups drove six hours 
or more from distant rural reaches of the 
country for the opportunity to learn and 
share ideas.

Eighty-five educators from those schools 
accompanied the students to ECO 1 and 
ECO 2. They participated in the confer-
ence with their students. If children are the 
seeds of change for the future, then teach-
ers are the gardeners.  When equipped with 
information, tools and a sense of social re-
sponsibility to not only teach students how 
to live a greener lifestyle but also to set an 
example for their students, teachers have a 
lasting impact on the future of Costa Ri-
ca’s—and the world’s—environment.

The objectives of the ECO are: (1) educa-
tion of students and teachers about envi-
ronmental issues and tools they can use to 
affect change; (2) protection of the envi-
ronment through the creation of new ini-
tiatives; (3) creation of strategic alliances to 
address Costa Rica’s environmental chal-
lenges and opportunities

These objectives are met by: (1) introduc-
ing the ECO participants to examples and 
ideas by professionals that give the knowl-
edge and motivation to become defenders 
of Costa Rica’s environment; (2) demon-
strating the importance of considering 
one’s own impact on the environment and 
instilling a desire to become more environ-
mentally responsible; (3) giving students 
and teachers the opportunity introduce 
new environmental initiatives into their 
communities, to make strategic alliances to 
find cooperative solutions to environmental 
problems.

Through the vision of one teacher, these 
objectives are being met.  The leaders, pol-
icy makers, activists and community orga-
nizers of Costa Rica’s near future are being 
informed and shaped through the ECO 
Congress.  The result is a countrywide im-
pact on the environment that will also posi-
tively affect the global environment. 

Ms. Jacobus is a parent volunteer and co-
coordinator of the ECO Congress. maggie.
jacobus@gmail.com
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We Remember...
MARGARET SANDERS

A great friend of AAIE and well-
loved by all its members, Margaret 
Saunders passed away earlier this 

year peacefully at her retirement home in 
Florida at age 98.

 For more than 65 years, Margaret Sand-
ers often found herself working in a man’s 
world where she held such jobs as adver-
tising designer, writer, air traffic controller, 
photographer and international yearbook 
representative. In 1942 she wss among the 
first women to be trained as air traffic con-
trollers as part of the World War II effort. 

At a time of life when most people would 
retire, she entered the school yearbook 
business. Her career with Walsworth Pub-
lishing Company began in 1961 and dur-
ing the subsequent four decades she trav-
eled the world assisting schools with the 
publication of their yearbooks.  This excit-
ing career afforded her the opportunity to 
develop a close identification with overseas 
“American/International” schools and their 
diverse and interesting populations.  She fi-
nally retired in her mid-eighties. Until her 
passing, she continued to maintain close 
contact with the International Schools 
community, and enjoyed keeping up with 
her friends all over the world.

Sanders lived her life frugally and modestly. 
She donated her $200,000 condo to United 
Way of Sarasota, FL, when she moved to 
her retirement facility. In the last 15 years of 
her life, she donated over two million dol-
lars to charitable organizations. The United 
Way building in Sarasota has been named 
“The Margaret A. Sanders Building.” 

She continues to “give back” to this com-
munity of international schools and their 
students that gave her so many exciting op-
portunities and personal rewards. She has 
created a scholarship foundation through 
the United Way Foundation of Sarasota 
County to serve the international school 
students with college scholarships in per-
petuity.

Each year, four $5,000 scholarships are 
awarded to deserving students from inter-
national schools. Mrs. Sanders has been 
awarding these scholarships for seven years.  

Past scholarship winners have come from 
Abu Dhabi, Bangladesh, Brazil (2), China, 
Colombia (3), Ecuador, Egypt, Ghana, 
Great Britain, Hungary, Israel, Ivory Coast, 
Japan, Lebanon, Mexico, Nepal, Pakistan 
(3), Philippines, Republic of Korea, Rus-
sia, Singapore, Spain, Sultanate of Oman, 
United Kingdom, Uzbekistan, Vietnam 
and Zimbabwe. 

KEVIN HAVERTY

Kevin Haverty, age 57, died earlier 
this year of complications of cancer 
with which he had been battling 

for several years.  He is a native of Chelsea, 
MA. 

Haverty graduated from Leominster, MA, 
High School. He holds the BA in Educa-
tion from Providence College and Masters 
Degrees from Keene State College, NH, in 
counseling and school administration.

Haverty began his professional career as a 
high school teacher of social studies, as a 
coach, then as athletic director, counselor 
and finally as an assistant principal, all in 
New England.  

In 1991 he accepted a position as Develop-
ment Director of the International School 
of Bangkok.  He moved from there in 1993 
to become High School Principal in Is-
rael of the Walworth Barbour American 
International School. In 1997 he became 
the High School Principal and Assistant 
Director of Prague’s International School.  
He finished his career as Director, of the 
American International School of Vienna, 
Austria where he worked from 2003 to 
2006 when his illness forced an early de-
parture.

Kevin also attended the Academy for In-
ternational School Heads, tournament and 
worked on an accreditation team to license 
the International School of Boston. Kevin’s 
journey has affected many lives and helped 
develop numerous friendships all over the 
world.  

SHERRY CALEF

After many months of a valiant bat-
tle with liver cancer, The Interna-
tional Educator’s editor for the past 

20 years, Sherry Calef, succumbed on July 
5. The staff at TIE shares this news with 
deepest regret, Sherry passed away quietly 
in the company of her beloved husband and 
her three sons. With skill, grace and humil-
ity, Sherry created over 100 issues of The In-
ternational Educator, bringing news, opin-
ions, research and a myriad other services 
to TIE readers around the world. She was 
a consummate professional and a beloved 
colleague, whom all of us at TIE will miss 
terribly. Sherry loved her work on TIE, 
and she particularly relished the contacts 
and relationships she developed with so 
many readers and contributors throughout 
the international school network. Sherry 
Calef ’s husband, David, and family can be 
reached at tiedit@aol.com. 

PAUL JOHNSTON

Paul Johnston was born on August 
16, 1946. He was known for the love 
he showed everyone with whom he 

worked. Paul was the Director of the As-
mara International Community School 
(AICS) from August 2006 until his sudden 
passing in April 2009. Before coming to 
Asmara, Paul directed schools in Ukraine, 
Korea, Yemen, and the U.S. Paul was a 
member of the genius club ‘Mensa.' As an 
undergraduate he attended the University 
of Colorado on an Olympic ski scholarship.  
He was also an avid biker. Paul’s greatest 
love was his family. He is survived by his 
wife, Joanne, four daughters, three sons-
in-law, and five grandchildren. He will be 
sorely missed by the international school 
community.

At AICS, Paul greeted everyone at the gate 
each morning without fail.  With a smile 
on his face, he encouraged each one every 
step of the way.  As it says in the 2008/2009 
yearbook, “Losing this kind of person really 
hurt the whole school and since we loved 
him so much we would like to dedicate this 
book to him.  Wherever he is we are sure he 
is proud of us and is wishing all the best for 
us.  We love you Mr. J.” 
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Celebrations and Congratulations

Nova Southeastern University admits students of any race, color, sexual orientation, and national or ethnic origin.  Nova Southeastern University is accredited by the Commission on Colleges of the Southern 
Association of Colleges and Schools (1866 Southern Lane, Decatur, Georgia 30033-4097, Telephone number: 404-679-4501) to award associate’s, bachelor’s, master’s, educational specialist, and doctoral degrees. 

That’s why Nova Southeastern University’s Fischler School was 
created more than 35 years ago. Our ideas, our approach, and 
our programs inspire educators to inspire the people around 
them to change the world.

Earn your advanced degree from an accredited American 
university online, on campus, or at one of our many international 
instruction sites. You’ll have the opportunity to learn strategies 
and skills from respected faculty members who bring a global 
perspective to education and gain access to NSU’s worldwide 
electronic library and professional developmental materials.

For more info about our doctor of education and master’s degree 
in international education programs, Contact Alejanda Parra at 
+1 954 262 8674 or email aleparra@nsu.nova.edu

  › SOMEWHERE OUT THERE, 

 A TEACHER WILL INSPIRE HER 
 STUDENTS TO CAUSE AN EFFECT.

  Cause an effect.   ›   FischlerSchool.nova.edu    ›

JANE LARSSON

Jane Larsson has accepted the position 
of Executive Director of London-based 
Council of International Schools, re-

placing Richard Tangye, who will complete 
his planned tenure in July, 2010. Ms. Lars-
son has been connected with international 
schools for 17 years.  She was with Inter-
national Schools Services for 13 years be-
coming Director of Educational Staffing 
where she had frequent contact with AAIE 
membership in staff recruiting.  She then 
joined the Visiting International Faculty 
Program in Chapel Hill, North Carolina, 
where for the last five years she was Direc-
tor of International Partnerships charged 
with establishing relationships with minis-
tries of education, universities, internation-
al schools and educational associations to 
provide teachers from around the world the 
opportunity to teach in U.S. public schools. 

Ms. Larsson has been a contributor to this 
journal and a presenter at AAIE’s annual 
conferences, at regional association meet-
ings around the world, and at meetings of 

leading associations of teachers, counselors, 
and administrators in the US on topics re-
lated to effective international recruitment 
and selection.  She is a graduate of SUNY 
Oneonta where she majored in French Ed-
ucation.  

She has one daughter, Meagan Hughes, 
a certified music therapist in California 
bringing music education and engagement 
to children, veterans and seniors at the Uni-
versity of California at San Francisco and 
other hospitals in the San Francisco area 
through her service as a Fellow in recently-
launched National MusicianCorps, a U.S. 
domestic ‘musical Peace Corps.’ 

JACK DELMAN

Jack Delman, Superintendent of the 
Carol Morgan School, Dominican 
Republic, has been selected by the 

Board of the Tri-Association as this year’s 
recipient of the Paul G. Orr Award given 
to individuals and organizations for their 
outstanding work and support of the As-

sociation and its schools’ communities. Mr. 
Delman holds the B.A. in Cultural An-
thropology from the University of the Pa-
cific, California, a M. Ed. from Dominican 
College, California, and his Administrative 
Credentials from VPI.  

In his over 30 years in international educa-
tion, he has taught and been an administra-
tor in Venezuela, Director General of the 
Lincoln School in Costa Rica, and is in his  
tenth year in his present position. He has 
been President of both AASCA and AC-
CAS as well as of the Tri-Association.  He 
is a member of AAIE Board of Trustees’ 
Executive Committee.  

 While in Costa Rica Jack advised the Min-
ister of Education developing a national 
long-term education plan, and helped in 
the establishment of the United World 
College of Costa Rica continuing on its 
Advisory Board. Jack and wife, Raquel, 
have two children, Ely, 25, a journalist in 
Boston, and Jessica, 21, a senior at Brandeis 
University in Boston. 
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