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AAIE 42ND ANNUAL CONFERENCE BEST
TO DATE

continued on page 8

AAIE’s 42nd Annual Conference at the Grand Hyatt Hotel in midtown New York City marked
the continuing advance of the Association.  The meeting attracted over 500 delegates, presenters,
exhibitors and guests, the largest attendance in many years.

The meeting was a success from its opening presentations introduced by Interim Executive
Director Everett McGlothlin, Executive Director nominee Elsa Lamb and Keith Miller, Director,
Department of State’s Office of Overseas Schools. The next three days were replete with
activities that regaled the membership with such new features as special sessions for school
principals and the ‘Sunday Morning Solutions,’ a panel discussion on recruitment matters that
stimulated the AAIE directorate into immediate action to respond to expressed membership
needs. (For more on this, see the messages from President Ulfers and Ms. Lamb found on pages
two and three.)

Featured speakers included the opening session with Jay McTighe and Grant Wiggins, speaking
on curriculum development processes that match a school’s mission statement from their new
book, Schooling by Design.  Dr. Elmore F. Rigamer, MD, Medical Director for the Catholic Charities
Archdiocese of New Orleans followed on day two with a most revealing and illuminating address
on the do’s and don’ts of preparing for the most severe crisis imaginable. Dr. Rigamer compared
the crisis resolution processes of New Orleans facing hurricane Katrina and New York City
during the 9/11 disaster. Dr. Harlan Lyso of the Seoul Foreign School, AAIE’s Superintendent
of the Year, also spoke on day two with a most inspirational address that may be found elsewhere
in this issue.  Dr. Lyso will retire this year after a lifetime of service in international education.

By Ron Marino

We all know the importance of communications, and the need for school leaders to provide
stakeholders with continuous, valid information to control rumors and built confidence in an
organization.  This Inter-Ed report is given in that spirit.  We have tried to be as candid as possible
about our finances over the past several years so that all members had accurate information
about the financial condition of AAIE.

I hope this report will add to the positive atmosphere that was so prevalent at our recent
Conference in New York City. We are pleased to inform our membership that AAIE has been
rejuvenated not only in spirit and mission, but financially too.  Our condition has improved to
the point that we now have the fiscal resources to carry out the activities that make us the
“…global family of leaders and learning.”

It is always important to put things in their proper perspective. A short review of where we
have been should help us appreciate where we are now. My first report to you as Treasurer
came at the February 2004 Annual Conference. The situation was dismal at best. AAIE had
completely depleted all of its cash reserves.  It ended the fiscal year (June 30, 2003) with a
$30,000 deficit. The Board of Trustees was committed to resolving the issue.  It immediately
instituted across the board cost cutting measures to stem the tide. All school heads who have
faced shortfalls in their budgets recognize that “belt-tightening” is never easy, rarely welcomed,
but absolutely necessary if the organization is to survive in situations like this. In addition, the
Board rewrote its policies dealing with investments and financial checks and balances.  These
measures and the hard work and commitment of so many people resulted in the audit of June
2004 with a very modest fund balance of $ 31,744. We had cleared all debts and showed signs
of recovery.

AAIE’S TREASURER REPORTS

continued on page 8
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Dear AAIE Friends and Colleagues,

It is a pleasure to report that the 2008 annual conference in New
York City had the highest number of attendees in many years, and
that the feedback received from this event indicates that the change
of conference format and sessions were well received.

The planning for the 2008 annual program was actually closely aligned
with our distinguished conference keynoters Grant Wiggins’ and Jay
McTighe’s ‘Schooling by Design’ philosophy. Beginning with AAIE’s
mission in mind planning for the conference took into consideration
what a program for a dynamic global community, one that provides
a forum for the exchange of ideas and research concerning international
school practices and leadership and does so through partnerships
with educational institutions and associations worldwide, should
consist of.

The exchange of stimulating ideas our international colleagues shared
in New York City and the thought provoking research that was
presented by experts in the field was certainly in keeping with our
mission.  But what of the partnerships that our mission speaks to?
Here, too, AAIE is moving forward.  One of our stated beliefs is that
our association must actively promote mutually beneficial collaboration
between itself and other organizations dedicated to providing and
supporting international education.  To this end, AAIE recently
developed and adopted protocols for developing joint
projects/agreements with other groups, and has begun to pursue
such relationships.  Why?  Quite simply, because as an international
association AAIE is aware that maintaining a global edge today is not
about being territorial, and it is not about competition. It is about
collaborating in meaningful ways to solve the real life problems that
affect us all.  Simply put, we recognize that in today’s global society
solutions to problems lie in collaboration across borders, cultures,
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disciplines, and interest groups.

The recent AAIE ‘Sunday Solutions’
conference session on the teacher
recruitment crisis presented an
oppor tunity for just such a
collaborative effort.  The exchange
of thoughts and opinions that
occurred during this session demonstrated the wealth of ideas that
exist within our association, and the power of these ideas when we
work together to address the challenges that face us.  For this reason,
in response to the membership’s call for action AAIE, working together
with AISH, has formed a teacher recruitment task force.  This task
force is charged with working collaboratively to develop and execute
an action plan to systematically educate aspiring and practicing
teachers in English speaking countries about the existence of, and
teaching opportunities in, international schools, with the goal of
positively impacting the candidate pool.

As you can see, AAIE is on the move.  You will be kept informed in
the coming months on the work of the task force, the relocation of
the AAIE Office to Florida, the strategic planning AAIE is undertaking,
our AAIE conference and institute offerings, and some of the new
initiative that will be undertaken in the near future.  In the meantime,
my best wishes to all for a good end to the school year and an
enjoyable, well-earned summer break.

Looking forward to seeing you in San Francisco next February, and
sooner, too!  Best wishes,

Elsa Lamb
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EDITORIAL – ALL DRESSED UP; SOMEPLACE TO GO

    he Association finds itself today in a most enviable position.  Two
main factors, among many others, have come into juxtaposition to
breathe new life into AAIE.  A rare conjunction of events gives our
leaders, board and Executive Directors, an unusual opportunity to
create a new era for the entire membership.

First, elsewhere in this issue we may read Treasurer Ron Marino’s
report for the fiscal year with the good news that AAIE no longer has
‘to live by bread alone.’  When an organization is faced with its imminent
demise as AAIE once was, its only response can be to survive.  Yes,
we do not live by bread alone, except when there is no bread. The
membership, including this editorial writer, owes an eternal vote of
thanks to our board, but especially to the work of Executive Directors
Dick Krajczar and Everett McGlothlin, to Presidents Elsa Lamb (who
served two terms at the worst of financial times!) and Mark Ulfers,
and to Treasurer Ron Marino who oversaw our recovery, for having
brought us back from the brink of fiscal bankruptcy and organizational
collapse.  Marino indicates how bad the situation was six years ago.
But now, thanks to them, we’re baaaaaack!

Second, back for what?  To hold an annual meeting? To administer the
headnet and the other nets?  Surely, AAIE has a more important raison
d’être than the administrative functions it so efficiently maintains.  The
eight large incorporated regional associations, each with its highly
effective executive director, and the various subsidiary association, such
as the Interregional Center and the three associations that make up
the TriAssociation, have assumed many of the functions that were
carried out by AAIE before these associations existed.  Each holds
meetings meaningful to their regional memberships, reaching teachers,
board members, administrators, and even students.  Some provide
administrative services such as payroll, purchasing, shipping and the
organization of interschool exchanges in sports and academic areas.
Most conduct frequent teacher development workshops. Many hold
larger meetings than AAIE. Most, if not all, have more ample resources
including financial and even a secretariat.  AAIE has fewer paid employees
than most of the regionals.

If these effective regional associations can do all this better than the
‘world’ association, AAIE, then AAIE must seek services that the regionals
cannot do for themselves, something that a central association can do
better, more effectively and more efficiently than they.  And the
membership spoke loud and clear at the 42nd Annual Conference in
New York City in February. At the panel discussion that closed the
Conference, ‘Sunday Morning Solutions,’ AAIE’s Board and Executive
Director got its ‘marching orders.’ They were delivered by motivated
panelists Chip Barder, Forest Broman, Monica Greeley, Ed Ladd, David
Brown, and David Toze, (see story on front cover) and loudly approved
by the attending membership.

AAIE was asked to propagate the word that teaching in an international
school was a rewarding professional challenge and expression.
Something had to be done to increase the pool of candidates who
were applying for international school teaching jobs.  One panelist said
that for the first time in his long experience, he was unable to fill all
the teaching positions he had available. Another described the available
pool of candidates as a ‘puddle.’  Another implied that more international
school recruiters attended one recruiting fair than there were candidates.
Members got the worrisome news that international schools that
teach in English had increased from 1,000 to over 4,000 at the current
time with prospects that the next decade will see this number increase
to 9,000. In view of all these factors, the summary feeling was that the
available pool of candidates had to be expanded, that potential
candidates didn’t know that international experiences awaited them,
that the outreach to inform these possible future applicants couldn’t
be handled by the regional associations alone, nor by any one association.
A broad collaborative effort was needed.

As you can read from the messages of AAIE’s President on page 2
and our Executive Director Elect on page 3, an initiative has been
undertaken, led by AAIE, to respond to our membership’s needs.
AAIE is putting its mission to work, “. . . to provide a dynamic global
forum for the exchange of ideas and research concerning developments
in the field of international education and school leadership, and to advance
international education through partnerships with educational institutions
and associations world wide.” (Emphasis added.) Plans are started to
form these partnerships with organizations that are connected in any
small way with AAIE.

This may not be enough.  If we are serious about creating these
partnerships, we must extend ourselves to contact those organizations
and professional associations that are distant from AAIE, that may not
be aware that we exist and that we can provide useful services.  Once
upon a time, an Educational Leadership Consortium existed that drew
together for annual meetings the Executive Directors of AASA, NASSP,
NAESP, ASCD, NEA, NSBA, PDK, NAIS, and others including AAIE.
That consortium no longer exists. AAIE lost a resource to make itself
known.

In an editorial in the Spring 2007 Inter Ed, I wrote a wake up call for
international education.  One of the foremost monthly journals in the
education field, The Kappan of Phi Delta Kappa, The Professional
Association in Education, devoted its November 2004 issue to 11
articles on international education.  None were written by, referred
to, or even mentioned our international schools and their leadership
position. We were not invited to contribute because, ‘nobody knows
my name!’ As I said then, and I repeat now, “It’s time they did!”

AAIE can project its name and at the same time meet the membership
request to expand the availability of a widening cohort of teacher
applicants.  We have the resources to send our officers or the Executive
Director to those association meetings where teachers attend.  When
Willie Sutton, the famous Boston bank robber of the 20’s was
apprehended, he was asked why he continued to rob banks.  His
response has meaning for us, “Because that’s where the money is!”
AAIE should have booths in the exhibit areas and ask to be included
in the programs of those associations whose meetings attract large
numbers of teachers.  We have the financial resources now to do this,
and we have the leadership personnel who have the skills and ability
to project the great face of international education.   The Board should
allocate a sum to have AAIE represented at the annual meetings of
NEA, ASCD, National Association of Teachers of Mathematic, National
Science Teachers Association, NAIS, and any other suitable venue
where large numbers of classroom teachers are present.  It would
also be useful to make presentations at AASA (our founding organization
in 1966), NASSP, and NAESP so that these educational leaders and
administrators remember that we still exist. (At one time, for many
years, AAIE sent two delegates to the AASA House of Delegates
representing the overseas membership.  That, too, no longer exists.)

It would also be useful if teachers in our international schools were
to write for publication in the professional journals of these associations.
 Perhaps the task force being created by AAIE in collaboration with
its affiliated associations may be able to do something to reward those
teachers who write about the benefits of international positions, helping
them get published as well.

The conditions are right, the time is right, the finances are right and,
above all, the leadership is right. All that is needed is to do the
right thing.

The Editor may be reached at 2417gilbrown@msn.com

T
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RESEARCH IS THE KEY–
REVIEW OF CURRENT BRAIN RESEARCH:
NEURAL PATHWAYS TO THE BRAVE NEW WORLD?
By Jay Ketterer

Neuroscience has been called the “one of the hottest” fields in
academia today, thanks to impressive advances during the last two
decades of research (Barber, 2008, p. 32).  The convergence in the
1980’s of the development of new electronic imaging devices, together
with computer technology sophisticated enough to manage and
model the data produced, and discoveries about the molecular and
cellular structure of the brain led President George H.W. Bush to
declare the 1990’s “The Decade of the Brain.”  While the declaration
may have been premature, it is certainly true that it no doubt spurred
pr ivate investment as wel l  as state-funded research.

It would be defensible to say that before the decade of the 1990’s
there was no brain science.  As the instrumentation improved, the
first wave of “brain science” involved the mapping of neural pathways
and the identification of brain areas responsible for different operations,
functions, and autonomic responses.  In this article I want to review
the current status of brain research, identify sources for further reading
and discuss why we are at an important juncture in this evolution.

Instrumentation*. Major advances in biology and chemistry of the
last 30 years are due to the refinement of instruments and technologies
that have allowed researchers to observe phenomena not previously
detectable.  Probably the most notable example of this is the emergence
of chaos (or complexity) theory, owing to the work of the Nobel Prize
winner, Ilya Prigogine and his work on dissipitave structures and self-
organizing systems (Cf, Ketterer, 2006).   The mathematical phenomenon
of “chaos” was unobserved until the iterative power of computers
was focused on large data sets.  In a similar way, the dramatic emergence
of “brain science” is due in large part to the advanced technologies
that are now being applied in research centers.

Positron Emission Tomography (PET).  One of the most important
techniques for measuring blood flow and energy transmission in the
brain, PET allows computers to build three-dimensional images of
the brain based on the amount of radiation emitted by different areas.
 It involves the injection of small amounts of radiation in the blood,
which is taken up into different areas of the brain in proportion to
how hard that area of the brain is working. A similar technique is
SPECT (Single Photon Emission Computed Tomography), but its pictures
are somewhat less well-defined.  The procedure is less expensive
because the tracers used have a longer half-life and do not require
an accelerator to produce them.
Magnetic Resonance Imaging (MRI).   MRI provides a high-quality, three
dimensional image or organs and structures inside the body, unsurpassed
in anatomical detail.  This technique is particularly useful in studying
the brain and spinal cord.  A related, noninvasive procedure is MRS
(Magnetic Resonance Spectroscopy) which employs the same
machinery but measures the concentration of specific chemicals (e.g.,
neurotransmitters), and also has the capacity for measuring metabolic
and molecular change.  Carey (2006, p. 50) reports that this makes
it “ideal for studying the natural course of a disease or its response
to treatment.”
Functional Magnetic Resonance Imaging (fMRI).  This technique has the
characteristics of high-spatial-resolution and noninvasive imaging similar
to MRI, with the added advantage of detecting increases in blood
oxygen levels when brain activity causes new blood to enter an area.
 Because it allows for detailed maps of brain areas underlying human
mental activities, fMRI is frequently employed to identify a broad range
of brain activity, from primary sensory responses to cognitive activity.
Magnetoencephalography (MEG).  MEG, a recently developed technique,
employs a magnetic field to detect the position and strength of neural

activity in the brain.  It is capable of a resolution measurable in
milliseconds and provides quantitative measures of neural activity in
diverse brain areas.  When used together, fMRI and MEG provide
researchers and physicians with a formidable tool, allowing identification
of active brain areas and providing information about the strength
of neural response to stimuli.
Optical Imaging Techniques.  These techniques involve the shining of
weak, safe lasers through the skull to visualize brain activity.  Because
of the safety of the procedure, it is frequently used with infants.  Near
Infrared Spectroscopy (NIRS), involving the use of near-infrared frequencies
of light, renders the skull transparent.  Researchers track blood flow
by measuring different frequencies of light reflected back from areas
of the brain where oxygen has been consumed relative to oxygenated
areas. Blood flow is then mapped using Diffuse optical tomography.
There is a related technique, Event-related Optical Signal, which records
how light is scattered in response to cellular changes and provides
information for the assessment of changes in neural activity.
Gene Diagnosis. Finally, although less important at this time for
educational applications, gene diagnosis allows researchers to identify
the chromosomal location of genes responsible for neurological and
psychological conditions.  Although there exist many possible
applications of this technology for future diagnosis and analysis of
special learning problems, this technique is in its infancy.

Why is this important?  In a National Research Council publication,
How the Brain Learns: Brain, Mind, Experience, and School (Bransford,
Brown, and Cocking, 1999) it is noted:

What is new, and therefore important for a new science of
learning, is the convergence of evidence from a number of scientific
fields.  As developmental psychology, cognitive psychology, and
neuroscience, to name but three, have contributed vast numbers
of research studies, details about learning and development have
converged to form a more complete picture of how intellectual
development occurs (Executive Summary).

Bransford (et al.) goes on to summarize the key conclusions with
respect to brain research (and let us recall that this publication is
now somewhat dated):

• Learning changes the physical structure of the brain.
• Structural changes alter the functional organization of the

brain; in other words, learning organizes and reorganizes
the brain.

• Different parts of the brain may be ready to learn at different
times.  (Chapter 5, ¶4)

Neural Pathways & Brain Function.  Any discussion of this topic
must be preceded by noting that the literature is replete with
misleading analogies, or at the very least, analogies which lend
themselves to misinterpretation, as when researchers speak of “brain
wiring” and “programming.”  It must be remembered that humans
use metaphors and analogies to speak of things not well understood,
and move gradually to scientific analogies.  A distinction in this regard
would be the distinction between “Love is a rose” (Neil Young) and
“The heart is a pump.”  The former is a poetic metaphor; the latter
is a scientific analogy that describes similar functionality between two
quite different entities.  Einstein spoke of the “creative” or “metaphoric
mind” as a “sacred gift” and said that the rational mind was its “faithful
servant”.  (For a more detailed discussion of this topic, cf., Ketterer,
2006).

continued on page 6
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* The information in this section is generally available, but may be found in Carey, 2006.

The neuron is the basic unit of the functioning brain, transmitting
information to other nerve cells, muscles, or glands.  Neurons signal
and thereby activate brain functions by sending electrical impulses
across synapses using neurotransmitters.  The class of neurotransmitters
so far identified consists of proteins, peptides, hormones, amino acids
and other function-specific compounds.  It is probable that not all
neurotransmitters have been discovered at this point.  For instance,
it has recently been discovered that nitric oxide plays a role in a
number of highly specific functions.  The brain manufactures this
substance—and carbon monoxide—as needed.  The specific function
of carbon monoxide is not yet known (Carey, 2006, p. 9).

A great deal has been discovered about brain development from
infancy to adolescence, and interested readers are encouraged to
review the updated information at the website of the Society for
Neuroscience at www.sfn.org. The pertinent thing to know in this
regard is that the brain starts out quite overbuilt, with more neural
pathways than it needs.  They overlap and may even interfere with
each other.  However, unnecessary circuitry is pared away as effective
and frequently used circuits are covered with a sheath of myelin.
Myelination vastly increases the speed of the circuitry (note the
scientific analogy:  electrical wiring) and has a lot to do with school
readiness.  Wolf (2007, p. 95) notes that “…Geschwind suggested
that for most children myelination of the angular gyrus region was
not sufficiently developed till school age—that is, between five and
seven years.  Geschwind also hypothesized that myelination in these
critical cortical regions develops more slowly in some boys…one
reason why more boys are slower to read fluently than girls.”  Most
private schools are giving readiness tests to pre-school children as
part of their admissions process, with mixed and highly subjective—
and sometimes conflictive—results. We may anticipate with reasonable
certainty that more accurate assessments based on brain development
will improve this process significantly.

In my Fall, 2007 article, I said that “I believe that love and social
connectivity are somehow deeply related to learning.”  Neuroscience
seems to bear me out.  Brain imaging has identified the hormones
oxytocin and vasopressin as active in brain areas where maternal
and romantic love are experienced. In a selection entitled Brain
Briefings it is noted that “…these hormone systems may malfunction
in people who have difficulties with social interaction
(http://www.sfn.org/index.cfm?pagename=brainBriefings_loveAndT
heBrain, ¶6).  Currently researchers are investigating possible treatments
of autism as a hormonal disorder that disrupts neural receptors.

And for the Romantics among you, allow me to add that Aron, Fisher,
and Brown have reported that, “using functional magnetic resonance
imaging (fMRI) and other measurements, he and his colleagues found
support for their two major predictions: (1) early stage, intense
romantic love is associated with subcortical reward regions rich with
dopamine; and (2) romantic love engages brain systems associated
with motivation to acquire a reward.”  The researchers went on to
note:  "As it turns out, romantic love is probably best characterized
as a motivation or goal-oriented state that leads to various specific
e m o t i o n s ,  s u c h  a s  e u p h o r i a  o r  a n x i e t y "
(http://www.eurekalert.org/pub_releases/2005-05/aps-lai053105.php).

Language, Memory & Learning.  The brain processe† and stores
different kinds of information in different ways.  Moreover, there
appear to be two different kinds of knowledge:  Declarative Knowledge
and Nondeclarative Knowledge.  Declarative knowledge is processed
in the medial temporal region and parts of the thalamus, and is
composed of working memory, episodic memory, and semantic
memory.

• Working memory stores and uses information and is
mediated by a network of areas in the cerebral cortex.

• Episodic memory stores and replays events in our minds;
it depends on the hippocampus.

• Semantic memory is constituted of raw facts and data and
is stored throughout the cerebral cortex.  “The hippocampus
may play a role in integrating new episodic memories into
the semantic memory storehouse” (Carey, 2006, p. 20).

Nondeclarative knowledge—knowing how to do something—is
characterized by learned habits and skills, and requires processing by
the basal ganglia.

The emotional aspects of memory seem to be most associated with
the amygdala.  Reward, punishment and high emotions are factors
influencing the storage of memory.  Motor learning—particularly that
involving precise timing—depends on the cerebellum.

Carey (2006) notes that “After years of study, there is much support
for the idea that memory involves a persistent change in the connection
between neurons” (p. 20).  Simply put, synapses that are highly
stimulated become stronger, as neural pathways are myelinized.
Language is dependent on memory, and although the neural basis
of language is not well understood, brain imaging and the study of
patients who have lost the power of speech indicate that the underlying
structure of speech lies in the left hemisphere of the brain (Wernicke’s
area).  This temporal lobe region is connected with another region,
Broca’s area, in the frontal lobe where a program (analogy alert!) for
vocal expression is connected.  This information then passes to the
motor cor tex (mouth, tongue and larynx) to activate speech.

Speaking a response and responding in writing do not involve,
therefore, exactly the same processes.  I encourage the reader to
look into the neural pathways of audition, expression and
comprehension more deeply, but I hope you will take the time to
look at Maryanne Wolf ’s brilliant book, Proust and the Squid: The Story
and Science of The Reading Brain (2007).  Ms. Wolf has written a
masterful compendium of scholarship and personal experience that
uncovers the connection between the democratic literacy made
possible by the influence of the unprecedented Sumerian/Greek
alphabet on the organization of the human brain.  She leads us to
a number of surprising conclusions.  For example, she provides
evidence that dyslexia is a brain condition that would probably be
undetectable in an oral, hunter-gatherer society.  In other words, the
condition of dyslexia reflects the failure of the brain to reorganize
for the perception of linear print and is only recognizable in certain
social frameworks. Indeed, the perceptual problems of readers of
logographic and cuneiform scripts are quite distinct. Ms. Wolf ’s book
is broad in scope and scholarship, so significant sections of the book
are dedicated to the etiology of dyslexia and reading disability research
(in addition to her research, she is also the mother of a dyslexic
child), as well as the development of the modern syllabary we
associate with the Western alphabet.

The subtext of Wolf ’s “natural history of reading development” (p.
229 and elsewhere) is a concern for the next stage of human
development.  Wolf points out that today’s hypertext and online text
provide a dimension of virtual dialogue to reading in computer-based
presentation, and that (quoting John McEneaney)…”the dynamic
agency of on-line literacy challenges the traditional roles of reader
and author, as well as the authority of text” (Wolf, p. 220).  She poses
questions that resonate with the reader and professional educator :

Reading is a neuronally and intellectually circuitous act, enriched
as much by the unpredictable indirections of a reader’s inferences
and thoughts, as by the direct message to the eye from the text.
This unique aspect of reading has begun to trouble me
considerably as I consider the Google universe of my children.

 Will the constructive component at the heart of reading begin
to change and potentially atrophy as we shift to computer-
presented text, in which massive amounts of information appear
instantaneously? …Should we begin to provide explicit instruction
for reading multiple modalit ies of text…? (p. 16)

continuation from page 5RESEARCH IS THE KEY.....

† Once again, let me point out how valuable the web site of the Society for Neuroscience is
for a succinct explanation of these processes.
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Voices of Triumph and Circumspection.
As you may imagine, the bulk of scientific discovery with respect to
the brain lies ahead of us, and not behind. Yet many voices have been
raised to herald the new era.  Steven Pinker has written,

Every facet of mind, from mental images to the moral sense,
from mundane memories to acts of genius, has been tied to
tracts of neural real estate.  Using fMRI…scientists can tell
whether the owner of the brain is imagining a face or a place.
They can knock out a gene and prevent a mouse from learning,
or insert extra copies and make it learn better (Quoted in
Barber, 2008, p. 40).

Kurweil (1999, 2005) visualizes a blending of technology and neural
circuitry which will massively expand the problem-solving, calculating,
and storage abilities of the human brain.  In painstaking detail he
extrapolates from patterns in biological research and technological
advances in the last 25 years and announces the coming singularity—
the transformation of humanity as mind and machine become one.

Brain research is often misused by people who would profit from
the association.  Leonard Sax refers to brain research in support of
his movement in support of single gender schooling.  He avers that
brain imaging has revealed that boys and girls process information
somewhat differently [true], and that brain research supports the
separation of the genders for the purposes of school [not established]
(Cf., Weil, 2008; Bazelon, 2008).  Curtis (2003) titles her article in
Edutopia, “From brain-based research to powerful learning: Innovative
teaching techniques in the classroom”; but apart from a quotation
that “…brain research tells us that children have different learning
styles,” I can find no responsible connection to scientific research in
the article.

Words of caution are in order.  The Nobel Prize laureate, Psychiatrist
Eric Kandel, has said, “In fact, we are only beginning to understand
the simplest mental functions in biological terms; we are far from
having a realistic neurobiology of clinical syndromes” (Barber, 2008,
p. 42).  According to the Neuroscientist, Nobelist Torsten Wiesel,
“We need at least a century, maybe even a millennium, to comprehend
the brain” (Ibid., p. 42).

Quo vadis? The brain science I have described to you is still in its
teenage years.  What does it matter, in terms of the trajectory of
humankind, if this brain science and the concomitant pedagogy
emerge in 25 or 100 years?  Barring global catastrophe and a new
dark age, it will come as inevitably as your birthday and eventual
demise.  And, it is likely that we will use what works even if we don’t
know why (as has been the case with psychoactive drugs).  This is
as true of the linkages of brain research with educational practice
and behavioral control in the coming, whole wired world as it has been
throughout the history of education.  There can be no doubt that
someday we will be able to determine, through the observation of
brain functioning, when and if learning has occurred.

From an historical viewpoint, the brain reorganized as society moved
from “orality” to “literacy” in terms of the communications paradigm
(Ong, 1982; Wolf, 2007).  We tend to be unaware of this sea change
in the organization of human thought because the roots of oral
culture are buried far beneath the veneer of literate, print-oriented
culture.  As Vygotsky noted, “the act of putting spoken words and
unspoken thoughts into written words releases and, in the process,
changes the thoughts themselves” (Wolf, p. 65).  We are once again
on the cusp of a major reorganization of the human mind in terms
of comprehension, expression and paradigms of knowledge.  As
Nobel laureate Herbert Simon noted, “the meaning of ‘knowing’ has
shifted from being able to remember and repeat information to
being able to find and use it” (Simon, 2000). Wolf (2007) speaks of
writing as a “cognitive platform,” and views the new communications
technology as a transformative “cognitive platform” which may, as
Edwin Tenner suggested, “threaten the very intellect that created it”
(Wolf, p. 221).  Wolf asks the plaintive question, “Will unguided

information lead to an illusion of knowledge, and thus curtail the
more difficult, time-consuming critical thought processes that lead
to knowledge itself?” (Ibid.).  The interactive tools of the information-
rich environment—by virtue of their immediacy, omnipresence and
the probability of their internalization—will gradually reorganize the
neural structure of the human brain.

The Blue Tooth wireless phone connection you wear in your ear is
a neural extension.  No doubt it will soon be implanted (as other
devices—like GPS locators—currently are), although any implant of
this type will certainly be a multi-functional device.  When neural
extensions begin to interact with the brain (therapeutically, or for
reasons of convenience), then we will have entered the brave new
world that Kurweil trumpets on his Triumphalist horn.  Ironically
enough, the cognitive and biological sciences may lead us into a new
kind of behaviorism, based not on exteriorized behaviors, but on
interiorized brain states.
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The ‘Sunday Morning Solutions’ session was headed by Elsa Lamb’s
address aimed at new heads of schools on how to make “A Good
Beginning.” The panel that followed, “Recruitment Matters – A
Collaborative Investigation to Improve the Recruiting Process” was
moderated and facilitated by Dr. Chip Barder, head of the American
School of Warsaw and Dr. Sherry Schiller of the Schiller Center.
Panelists included Dr. Forest Broman of TIE, Dr. Monica Greeley of
Cairo American College, Mr. Ed Ladd of the American School of
Doha; Dr. David Brown, Executive Director of the Western Association
of Schools and Colleges; and Mr. David Toze of the International
School Manila.  The panel called for a worldwide collaborative effort
among all international agencies and associations to expand the pool,
that Ed Ladd termed ‘a puddle,’ of potential candidates applying to
teach in international schools abroad.

The meeting also included 37 breakout sessions, three receptions
replete with good hospitality and camaraderie and an exhibition hall
complete with displays of organizations that support international
schools around the world.  The Association is most grateful to all the
exhibitors and to its supporting sponsors including Sodexho Education,
TieCare International, H2L2 Architects, International Schools Services,
Houghton Mifflin, ISS Finane & Insurance Network, Wheelock College,

Perkins Eastman, Lehigh University, Pearson Education, The International
Educator, People to People, Clements International, Commerce Bank,
and Merrill Lynch.

Sponsors included Merrill Lynch, the opening welcome reception in
the Manhattan Ballroom; International Schools Services, the opening
keynote address by Wiggins and McTighe; Lehigh University, Dr.
Rigamer’s address; ISS Finance & Insurance Network, the sessions for
principals; Houghton Mifflin, Wheelock College, People to People and
Pearson Education, the coffee breaks; Perkins Eastman, the wine and
cheese reception; The International Educator, Dr. Lyso’s address; and
Clements International and Commerce Bank, the closing Gala
Reception again in the Manhattan Ballroom.

H2L2 sponsored the conference bags distributed to all attendeesad
the nametag pouches distributed to all attendees.

AAIE’s 43rd Annual Conference will be back at a familiar site, San
Francisco’s Hyatt Regency Hotel in the Embarcadero, February 12-
15, 2009.  Conference registration forms and other relevant information
will be placed on the AAIE website,  www.aaie.org in early fall.

continuation from page 1AAIE 42ND ANNUAL CONFERENCE......

By June 2005, the year end fund balances had increased to $167,958
as the Executive Director looked for ways to streamline conference
expenses, find new revenue sources and revamp conference activities
to enhance participation. By June 2006, the fund balances had grown
to $207,381. We announced that we had completely recovered from
the crisis.  Our most recent audit in June 2007 confirmed that our
fund balances had reached a respectable $294,446.

We were pleased to report to the Conference membership in New
York that our budget projections for the current year appear to be
on target. Even though the “Big Apple” venue was considerably more
expensive than other locations, we are guardedly optimistic that our
reserves will grow to approximately $ 370,000 by the end of the
current fiscal year in June 2008.  That will put us in a sound fiscal
status to cover about 8 months of operation, which many would
consider to be optimal.

This remarkable turnaround was accomplished by having Executive
Directors and Board members committed to doing what was right
for the organization.  Our revenue has more than doubled during
this period as new revenue streams were developed, grants expanded
and conference participation increased. Our expenditures were
initially slashed, but now reflect new programs/services, yet remain
at about the same level as they were in 2002.

This rejuvenation of AAIE was the result of three factors:

1)  Excellent leadership on the part of our Presidents
and Board of Trustees who have led capably and in a
visionary way;

2) Community Building and frugal money management
on the part of Executive Directors; and

3) The continued support of so many organizations
and individuals. The Office of Overseas Schools has stood
tall in supporting us in our time of need. Your membership
and participation at our conference and other events has
been crucial---whether you are a School Head, Sponsor,
Exhibitor, University affiliate, Retiree, Presenter or have other
interests in International Education.  We could not have
done it without you.

We appreciate the support and trust you have shown us. The entire
Board of Trustees pledges to continue to work diligently on behalf
of our “global educational family of leaders and learning.”

We hope to see you all in San Francisco next February and remember,
“Attitudes are contagious—make yours worth catching.”

Dr. Marino is AAIE Treasurer. His email is: : ronaldmarino@comcast.net

continuation from page 1AAIE’S TREASURER REPORTS......

SKYPE® is a synchronous tool, and there are many
others in this category. Examples include these:
• WebEx – http://www.webex.com
• Gotomeeting.com - https://www2.gotomeeting.com/
• Adobe Acrobat Connect ion (Per sonal

Conferencing) - http://connectpro.landingpage1.com
/v2/?sdid=BQVXT&s_ kwcid=virtual%20meetings
|924935394

• Netmeeting – http://www.microsoft.com/downloads/
details.aspx?FamilyID=26c9da7c-f778-4422-a6f4-
efb8abba021e&displaylang=en

• (Vista) Windows Meeting Space - http://windowshelp.
microsoft.com/Windows/en-US/Help/54a96def-4ac6-
42f3-bd15-574fdf21200f1033.mspx
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INSITES:  SKYPE® AT
SCHOOLAROUND
THE WORLD
By Barrie Jo Price

SKYPE® (rhymes with type) is one of those tools that teachers and
students discovered almost as soon as it hit the market in 2003
because it has some of the characteristics that tech-savvy teachers
and almost all students enjoy: it’s easy, it’s free, and it connects family
and friends. SKYPE®, begun by software developers/entrepreneurs
in Sweden by now owned by eBay, allows users to make telephone
calls over the Internet to other SKYPE® users free of charge and to
landlines and cell phones for a fee. Additional features include instant
messaging, file transfer, short message service, video conferencing
and its ability to circumvent firewalls.

How popular is this? “...100 billion minutes of Skype-to-Skype calls.
These are all free calls connecting people via Skype over the last five
years” (Broadbandreports.com, 2008). Europeans have been using
SKYPE® for some time, and those in the Americas are now catch
up quickly (Shaw, 2008). And a good deal of this popularity, no matter
the continent, is the cost or lack of it for computer-to-computer calls
(Havie, 2008).

While this should be interesting to InterEd’s readership because of
the potential for personal uses for an international educator or school
leaders with family around the world, it should also be interesting
to the journal’s readers because it is being used by organizations
such as universities and schools. Here are some examples of the
articles about such use:

• Branzburg, J. (2007). Talk is cheap: Skype can make VoIP a very
real communication option for your school. Technology & Learning,
v27 n8 p36 Mar 2007

• Woo, S. (2006). Professors and students ask colleges not to
hang up on Skype. Chronicle of Higher Education, v53 n16 pA28
Dec 2006

There are some specific applications for SKYPE® that school leaders
should consider, especially in an international environment. Here are
some examples:

Teacher Interviews

Why use SKYPE® instead of your cell phone when talking to
candidates, especially when you are on the road?  Aside from the
fact that it is free, there are some other reasons. For one thing, it will
give you some idea of how ‘tech savvy’ your applicant is, if that is
something you want to know. Another reason is that within SKYPE®
you have a chat option as a companion feature. While you talk to
the applicant, both parties can type information on the chat feature,
if there are addresses, phone numbers, names, etc. to be shared. And,
if you wish, you can save the chat as a file, so you can open it later
to get a new phone number, a name, or such. No need to scribble
notes. Additionally, if you use a team approach to hiring, you can link
up with your candidate and up to three more participants, such as
principals or other teachers. This ability to conference can be valuable.
Sometimes you can interview a teaching couple even though they
are in different places.

With the addition of an outside software program (3rd party) called
Pamela, it is possible to actually record up to 15 minutes of a SKYPE®
phone call.  Pamela is free and offered from within SKYPE®; if you
choose to get the fee-based Pamela, there is not a limit on the
recording.   This might be useful for building a file on a candidate.
Finally, the addition of an ‘eye-ball’ camera or other camera device,
will allow SKYPE® participants to see each other. Depending on the
type of camera, it may be possible to actually record the video or
stills from the camera.

Mentoring and Coaching

A prominent theme in almost all meetings involving directors, principals

and teachers is a desire to connect with others in their field. Just
watch administrators (all educators, really) seek out each other to
talk and share ideas. SKYPE® has great potential for this among
school leaders because they have a little more flexibility in the daily
schedule and are more likely to have access to the computer and
headset microphone to do this. As Single and Muller (2001) pointed
out, e-mentoring programs merge mentoring with electronic
communications. This study was built on email and other ‘older
technologies’ (2001 article!), but the e-mentoring system structure
described would just be strengthened by technologies such as
SKYPE®.

School leaders could literally ‘meet’ regularly to talk over issues,
applying professional coaching principles, such as those of Art Costa
and Bob Garmston. Some directors have informal relationships with
former bosses, mirroring mentoring activities; these directors meet
at conferences, talk on the phone and try to carve out some time
together for mentoring and coaching. Other directors have more
formal arrangements, perhaps as part of a doctoral program. In either
circumstance, mentoring and coaching are possible via SKYPE®

Board and Committee Meetings

Using SKYPE® it is possible for up to five participants to join in a
conference call, share files, chat and save that chat. This can be an
excellent way for a director of a small school to connect to directors
in similar situations or even for administrators in a large school with
far-flung buildings to ‘electronically’ convene principals and others
from their own offices or homes for quick meetings, eliminating travel
time among buildings or facilities.

Board meetings can be conducted via virtual meeting strategies, at
least those with less volatile agendas (or with MORE charged ones!).
Typically if the meeting is more routine and expected to be brief,
SKYPE is an excellent option. It does not require typing in order to
participate, so if board members do not type, the flow is not disrupted.
However, the ability to ‘chat’ allows the director or others the option
of typing in some information and, if needed, saving it as text. These
text files can then be put in the minutes and/or sent out to the group.
Pamela, mentioned above, can also be used to electronically capture
the spoken part of the meeting.
Summary

Teachers and students are using SKYPE® to connect to their families
and friends as, perhaps, for their distance education class work. A
quick remedial read, Using SKYPE at School, will provide a handful of
ways SKYPE® is being used in classrooms (Dummies.com). SKYPE®
as part of a leadership tool kit for school leaders seems the next
step in SKYPE® arriving at school. There is a module on SKYPE for
those interested in using it: http://www.emTech.net/warehouse/skype.
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A common phenomenon of international schools is their boards
of trustees meet once a month – at least.  Some meet more often,
few meet less.  A rule-of-thumb would put the average number of
meetings annually at about ten.

Yet, boards of trustees of colleague independent schools in the United
States meet with much less frequency – and without any distinguishable
loss of mission accomplishment.  One might wonder ‘how come?’

Boards of directors of for-profit corporations also meet with lesser
frequency, perhaps only once or twice a year, in fact. Most, unfortunately
not all, of these well-known and well-studied corporations are more
efficiently operated than schools, pubic and independent, whose
governing boards meet in comparative multiples of frequencies.
Could it be that there exists an inverse proportionality between the
frequency of board meetings and organizational effectiveness?  Fewer
meetings equals greater mission accomplishment?  Now there’s
another doctoral study to prove the evident.

Two questions, first, “why do international school boards meet on
a monthly or more frequent basis?” and second, “how is it that some
schools have board policy manuals in the hundreds of pages while
others have manuals of significantly lighter weight?”  Perhaps these
two questions have a common thread.

Historically, in response to the first question, many international
schools were founded as ‘American’ schools by US national expatriates,
and others, living in a community outside the US.  These schools
were established, and their foundation documents written, on the
model of the typical US public school.  For the most part, the founders
probably were products of the US public school system.  US public
school boards traditionally meet once a month – at least. Bylaws
established an international school board in a proven US tradition,
elected by the parents whose children were in attendance.  Very few
of these now international schools were founded with ‘self-perpetuating,’
‘corporate,’ or permanent boards of trustees.  Almost none were
founded with documents that referred to the governing board as
“The Board of Trustees,’ the common term used in independent
schools in the US.  The most common term was ‘board of directors,’
or even in some cases, ‘board of education,’ the typical term of the
public school board in the US.

Boards of education in the US met every month.  Therefore, it was
felt the international school board should meet no less frequently.
Thus we arrive at the current average of 10+ meetings per year, one
each month that she school is in session, often no meetings during
the two vacation months.

But in the unstable environment of many international schools, school
boards occasionally cannot meet as ‘scheduled.’  A quorum may not
be available as trustees are out of town, local unrest may cause the
cancellation of a meeting or two, etc. But the school continues to
operate despite the temporary ‘absence’ of the board, and, no offense
intended, perhaps with the same or even greater effectiveness, an
indication of the ‘inverse proportionality’ rule mentioned earlier.

There are even situations in which schools have continued to operate
in the long-term absence of the board in situations of prolonged
local civil unrest.

No, this is not a presentation to eliminate school boards, despite
Matt Miller’s ‘modest proposal to fix the schools’ article in The Atlantic
of January 2008, “First, Kill All the School Boards.”  (This is a reference
to a scene from Shakespeare’s Henry IV, Part 2, in which plotters in
the overthrow of the King agree, “First, kill all the lawyers,” an idea
more comprehendible at the time with the lack of accountants.)

When the American public school was first founded over 200 years
ago no science of school administration existed.  Teachers taught the
students, and the community school board administered the school.
As the schools grew larger, a full time on site administrator-type was
needed to resolve the day-to-day emerging necessities that couldn’t
wait for the next board meeting.  The board then promoted who
they thought was the best teacher in the school to the position of
‘principal teacher.’  With more population growth, this position of
school administrator developed into ‘principal,’ without any teaching
duties.  However, being an effective teacher did not assure that one
would be a good administrator.  Thus, to verify that the schools were
being run as they should, school boards continued in their earlier
administrative tasks, regularly overseeing the work of their ‘principals,’
looking over their shoulders to assure ‘administrative quality control.’
Monthly and more frequent board meetings and voluminous policy
manuals appear to be a continuation of the process that manifests
a lack of confidence in a chosen executive.

That was then, this is now.  A new class of highly competent,
professionally trained school executives and managers has arisen
from modernized graduate schools of educational administration.
The programs of these universities seem more like the highly respected
modern business schools than the earlier ‘normal’ schools or teachers
colleges. Trustees now can perform their governance functions,
something that no one else can do.

With the retention and trust befitting a qualified chief education
officer (CEO), trustees have the time at their meetings to contemplate
strategy and futurology, planning the enhancement of their institutions
to meet the emerging and ever-changing needs of their communities.
They can be assured and comfortable that they have retained
professional executives with the technical competence and expertise
to administer the structure of the organization that has been entrusted
to them. All that is needed is to decide to retain the most adequate
candidate from among applicants, and provide the necessary resources
to attract the person with the qualifications they desire.

Policy manuals can be condensed to support the CEO establishing
limits to which the board wishes its administration to adhere.  One
valid method of rewriting board manuals to express modern conditions
can be found in the works of John Carver and Miriam Mayhew
Carver.  Board members would be enriched with a knowledge of

MEMO TO THE BOARD –
WHAT IF WE GAVE A MEETING AND
NO ONE CAME?   By Gilbert C. Brown

continued on page 12
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the Carvers’ work in ‘policy governance,’ perhaps best found in their
text, Reinventing Your Board, Jossey-Bass, Inc., Publishers, San Francisco,
CA, 1997. Policy governance empowers both the board and the
CEO to do the jobs for which both were retained.  It curtails the
penetration of each into the domain of the other.

Once effective administration is in place, and the board has expressed
itself with the limitations under which its CEO may operate, the
board will find that the number of meetings it must have will be
reduced.  Not only will the sheer number of face-to-face meetings
no longer be necessary, but the board may find that it can make its
decisions in ‘virtual’ meetings.

Dr. Ben Bernanke, Chairman of the US Federal Reserve Board, testified
recently before the Senate Banking Committee.  He was asked how
the Board reached its decision to reduce the target federal funds
rate by 75 basis points in January 2008, at the time of a precipitous
decline in stock market values. Bernanke replied that it made this
decision without waiting for its regular bimonthly meeting through
a conference call with all the governors of the local reserve banks
on the telephone.  If the Chair of Federal Reserve Board can have
a virtual meeting with all its members ‘present,’ surely any school
board may avail itself of the same technique, saving time, and attending
to emergency matters without waiting for a scheduled meeting.

In addition, as indicated in the Insites article by Dr. Barrie Jo Price
elsewhere in this issue, many other methods for ‘virtual’ meetings
exist.  These virtual meetings can even be face-to-face if the proper
technology is applied.  Trustees can be in their homes, in their offices,

even in their cars or at the most remote locations and be present
at an official board meeting, counting as part of the required quorum.
Many if not most of the business executives who serve on our
international school boards have attended virtual meetings in which
company representatives from many remote countries are able to
communicate with each other in real time.  One has to wonder why
these same trustees don’t insist that their school board meetings
offer the same convenience. Could it be “that isn’t the way we used
to do it?”

Nothing seems to be ‘the way we used to do it,’ including the meetings
themselves. Frequently boards meet without a principal purpose, in
effect wasting the important and scarce time of trustees.  If a meeting
has no pressing purpose for board action and decision, perhaps it
shouldn’t be held at all.  If meetings are being held for information
only, it would seem logical, with the literate ability of both trustees
and their administration, such information can be distributed in a
written form for trustees to read at their leisure.  If questions arise,
the included email address or telephone of the writer invites the
readers to pursue their doubts.

It should be emphasized that when less time is demanded of trustees
to attend meetings that are often better managed with modern
electronics, held face-to-face only when necessary to attend vital
affairs, the more capable and desirable members of the community
will be attracted to service on the board.  As the US advertisement
for Papa John’s Pizza says, “Better ingredients, better pizza.” That should
apply to school boards, “Better trustees, better schools.”

Dr. Brown may be reached at 2417gilbrown@msn.com

 “On this day we commemorate Dr. King’s dream of a vibrant,
multiracial nation united in justice, peace, and reconciliation….We
are called on this holiday not merely to honor, but to celebrate the
values of equality, tolerance, and interracial sister and brotherhood.”

Those are the words that Coretta Scott King, widow of Dr. Martin
Luther King, Jr., used to describe the intent of the U.S. holiday honoring
her slain husband’s life and legacy.  Within the United States, the
holiday is marked with joy, solemnity, pride, a few tears, and--most
of all--hope.  U.S. citizens of all ages find diverse and meaningful ways
to express their commitment to the values of tolerance and peaceful
social change that Martin Luther King, Jr. espoused.

This year, the Carlucci American International School of Lisbon
organized a celebration of Dr. King’s legacy and linked it to what his
message means to all in the village of Linhó, Por tugal.

On Monday, January 21, 2008 High school students arrived at school
to find a videotaped recording of King’s famous “I Have a Dream”
speech playing continuously in the school atrium.  They were invited
to write their thoughts and comments on a nearby “Reflection Wall.”
A compelling set of posters provided by the U.S. Embassy Lisbon
offered insights into and photographs of King and other important
Civil Rights leaders.

On the elementary side of the school, the walls outside classrooms

blossomed with written work and drawings inspired by the message
of Martin Luther King, Jr.  During the morning hours, students were
invited to a “Breads of the World” feast of donations solicited by the
parent-teacher organization.   The bread served as a symbol of both
unity and diversity, and it allowed us bite-sized tastes of the wide
variety of cultures and traditions that enrich our school.

Students also contributed individual bricks to a communal “Wall of
Promises.”  Individual actions can make a huge impact. Students had
been asked to make a promise to do something to make the world
a better place.  The result was moving: a wall built of intentions and
ideas lofty and simple (but sincere!) and mortared with hope for a
better future. Meanwhile, one of the kindergarten classes reached
out to our surrounding community by inviting students from a nearby
Portuguese school to join them for activities centered on the theme
of love.

The day ended with a special assembly in the secondary school
atrium with inspirational songs, poems, plays, presentations and
reflections.  Just before dismissal, everyone paraded past the promise
wall, admiring and reflecting on the words and pictures powered by
the positive force of our CAISL students.  These young people, an
ocean away from Atlanta, and nearly fifty years since the death of
Dr. King, had shown that his message and values resound across the
world.

CAISL CELEBRATES MARTIN LUTHER KING, JR. DAY
By Kelly Howes, Grade 2 teacher, Carlucci American School of Lisbon, Portugal

continuation from page 11MEMO TO THE BOARD ...
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(Editor’s note: The following is a letter, reprinted with permission and posted to the website of Country Day School, Costa Rica, that was sent to parents last year
by Mr. Trent, then the Director of the school.  It was thought to be of some value to all heads of schools who face the perennial question of the relative merits of

two excellent programs.)

AP VS. IB AT COUNTRY DAY SCHOOL
A LETTER TO PARENTS AND TEACHERS

From Robert W. Trent, Director, Country Day School, San Jose, Costa Rica
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CASE STUDY – FREEDOM OF – OR FROM? – RELIGION

Sheila Harris, school head, was accustomed to arriving at her office
a full hour before the start of classes.  Normally, she goes to the area
where the school busses and parents arrive to deliver students to
say hello to many and to be available to attend to any pressing matter
that needs attention.  This October morning was going to start
differently.

When she arrived at her office before proceeding to the bus area,
she was surprised to find, waiting for her in the hallway, Fred Comstock
and his 10th grade daughter, Jacqueline. The Comstocks had arrived
at the International Community School in August, transferring from
a similar school in another country.  Mr. Comstock had a grave look
on his face as he asked, “Have you got a moment for me?”

“Of course,” she replied, “Come in,” as she turned her key in her
office door.  The Comstocks waited for Sheila’s invitation to sit. “How
may I help you?”

Somewhat agitatedly, Comstock began, “You told me when we
enrolled Jackie two months ago that this was a secular school, with
a secular curriculum, no religious instruction or any orientation to
any religious entity.”

“Yes,” Sheila replied, “that’s our school.  Our bylaws say that we are
open to the enrollment of any student who can benefit from our
program regardless of race, nationality, creed, color, religious beliefs,
gender, physical handicap, and so forth.  Is there some problem with
that?”

“Quite to the contrary,” Comstock responded, “that’s why we enrolled
Jackie.  However, I want Jackie to tell you what she told yesterday.
Go ahead, Jackie.”

Jacqueline had been looking at the floor all this time.  “It’s OK, Jackie,”
Sheila assured. “We can talk openly.  We are all fr iends!”

“Well, Mrs. Harris, yesterday our gang was sitting at our usual table
at lunchtime in the cafeteria when this teacher came and sat down
with us. She’s not my teacher, so I don’t really know her name, but
I’ve seen her around school a couple of times. She’s that big tall one
with gray hair. Well, she sits down and says something like, ‘Wouldn’t
it be nice if we said a little prayer before we eat?’  Then she asks us
to bow our heads and says something about asking God to bless
this food to our sustenance so that we can do His work, in the name
of our Lord Jesus Christ.’ “

Sheila listened with a baffled look on her face.  This was news to her.
Her first impulse was a thought that all this must be exaggeration,
it was another student who led the prayer and not a teacher, and
other quite defensive thoughts.  She said nothing continuing to wait
for Jacqueline to finish.  Mr. Comstock interrupted, “Ms. Harris, May
I talk to you alone?”

“Of course,” she said turning to Jacqueline, “If you’ll excuse us.
Anyway it’s time for you to get to your first period class.  Your father
and I will discuss this further.  Thanks for telling me about this.”

When Jacqueline had closed the door behind her, Comstock began,
“It’s awful tough to tell you this because of the way others have
received this information in the past.  You see, my wife and I are
atheists, always have been, always will be.  We raised all our kids,
Jackie is the last, to be atheists.  It’s our right, and we don’t want
schools or anyone to interfere with what we believe is the right way.
All of our kids have been fine students, our oldest works as a volunteer
for an NGO in Asia in food relief.  They’re all good kids.  We just
don’t’ feel we need religion to raise them correctly.”

“I understand,” Sheila answered.  “I can’t explain what happened in
the lunch room yesterday, but I will find out.  Can I ask you to give
me a day to investigate?  I promise to get back to you no later than
tomorrow with some explanation.  I want to assure you that our
school has no programs in religious practice.  That’s strictly up to
parents, each according to his beliefs, not to the school, nor is anyone’s
orientation anyone else’s business. I’m at a loss to explain what
happened yesterday.”

Comstock agreed, thanking Sheila for her courtesy and confidentiality
as he left.

Sheila called up the board policy manual on her computer.  She
searched for key words such as religion, religious instruction, church,
religious observance, and any other term she could think of that
might help her find a precedent upon which she could rely in deciding
how to proceed.  She found nothing, other than the non-discriminatory
admissions eligibility statement.

Sheila headed for the library.  ‘Tall one with gray hair,’ she thought.
That has to be the volunteer library aide. Mrs. Summers, mother of
two in the elementary school.  I don’t have any teachers of that
description.  Sheila took the librarian into the library office and asked,
“Was Mrs. Summers here yesterday?” “You bet she was,” answered
the librarian, “and thank heavens for that!  The two days a week when
she volunteers I can work with whole classes I bring into the library
because she can take care of check out, filing, putting books back on
the shelf, answer questions of the kids who come in on their own,
and above all, may she be blessed!, she keeps this place in absolute
silence so that important work can proceed unimpeded!  What’s the
problem?”

Sheila knew that Mrs. Summers was an Evangelical Christian, with
very firm commitment to her faith. She told the librarian of Comstock’s
complaint. Sheila appealed to her most competent librarian, “What
do I do now?”

“Anything you want to,” answered the librarian, “but for my sake, and
for the sake of our program in my area, don’t lose her for me!”

This incident confounded the head of an independent school by the lack of policy or belief statements upon which he could relay
for guidance.  The case, sent out on the Headnet, resulted in only one response that a school had a policy statement governing
spontaneous religious manifestations by members of the school community during the normal school day and year.  This case has
been fictionalized to prevent identification of the school. It may be of help to AAIE membership in facing an emerging difficult
eventuality generated spontaneously by students, parents and even faculty.
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In situations such as these, one can have
control over what one says and over one’s
demeanor. One cannot, however, have control
over how the person will react – in this case
Mrs. Summers, the volunteer librarian aide.
In this particular case, one has to realize the
importance of the two issues at heart –
having Mrs. Summers continue in her role
and thus the need for religious sensitivity.

I would have Mrs. Summers come in and
have a seat on the sofa (not so formal) while
keeping the conversation light. I would
comment on the compliment the librarian
had given her and that I personally value
parents who help out. I would then tell her
that I had heard that she had said grace with
some students and ask her how that went.
I might engage in conversation about how I
value religion so as to put her mind at rest
that I, personally, give it importance. Changing
tones, I would ask her if she knows why I
cannot have her approaching students and
saying grace with them again. I hope that this
would lead to an enlightened discussion in
which the school’s mission (probably has
“global citizen” in it) will come up and that
we have to be sensitive to all community
members, a number of whom may not hold
the same religious beliefs. I would close our
conversation reminding her how much others
and I value her contribution and that I hope
she continue in her role for a long time.

Dr. Zeitoun may be reached at
pzeitoun@acslp.org

First, as the School Head, I think that I would
chide myself for not having a clear,
straightforward orientation program for school
volunteers in place that would have addressed
and stressed the secular nature of our
international school.

Second, I would ask Mrs. Summers to meet
with me so that she understands that each
of us is entitled to his or her religious beliefs,
but that under no circumstances do we, as
either faculty members or volunteers, have
the right according to our school Mission
Statement to foster our own religious views
on members of the student body. Tolerance
for differences, whether they be religious,
cultural or social in nature and respect for
diversity are core principles of our school’s
Mission Statement. Since our Mission
Statement is board policy, the situation is one
of seeing to it that the policy is applied.

Third, I would brief the principals on the
incident and ask that we re-visit our school
Mission Statement at the next assembly so
that our students understood that from our
perspective, our Mission Statement is a living
document.

Fourth, I would communicate to Mr. Comstock
that I deeply appreciate the fact that he
brought this matter to my attention and that
he could rest assured that appropriate action
had been taken to guard against such situations
occurring in the future.

Fifth, I would get on with developing and
getting in place that orientation program for
school volunteers!

Mr. Clough has held administrative posts in
Fukuoka, Japan, Colombo, Sri Lanka and Kuwait
previously. Before going overseas, he was a
school superintendent in New Hampshire. His
email is headofschool@aisch.org

Before Sheila gets harried, she should calm
down and take stock of the situation. Fred
Comstock deserves reassurance that his
perception of the school is correct. Jackie
deserves protection from uncomfortable
situations contrary to the school's beliefs.
Mrs. Summers deserves to know that while
her contribution to the library is greatly
appreciated, her personal beliefs and religious
practices should remain outside the school.
Sheila should not make the mistake we all
have made by blowing a situation out of
proportion. She took the right steps: ask for
time to investigate, read the policy manual,
talk to others who may shed more
information. Now she needs to keep
everything in perspective. The International
Community School does not promote one
set of beliefs, but rather embraces different
beliefs among its students who can benefit
from its programs. Jackie found herself in a
situation that was contrary to her family's
beliefs.

There was no evidence of a religious
curriculum or religious instruction in the
school. Jackie should not be required to
participate in practices contrary to her beliefs,
but she should understand that others are
entitled to their own beliefs, and she should
develop strategies to be an advocate for
herself. A volunteer erred by bringing her
practices to a group of youngsters. If Mrs.
Summers is genuinely committed to her faith,
she will respect the range of beliefs in the
school.  If not, Sheila will have more work
tomorrow. But for today, her work is done.
Thank God!

Dr. Swetz is currently the Director of BUPS/BIS,
a private, independent school for Turkish and
international students.  He has crisscrossed the
globe over the year s . His emai l  is
jswetz@bups.bilkent.edu.tr

MISSION
STATEMENT IS

BOARD POLICY
By Barry Clough, Head of School, American

International School –Chennai, India

ALL IN A DAY’S
WORK!

By James Swetz, Director, Bilkent University
Preparatory School, Bilkent International

School, Ankara, Turkey

USING
ADMINISTRATIVE

DISCRETION
By Peter Zeitoun, Superintendent,

American Cooperative School, La Paz, Bolivia
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I recently read Jared Diamond’s bestseller, Collapse: How Societies Choose
to Fail or Succeed. The book details the collapse of ancient civilizations
around the world, draws lessons for our modern times, and makes
recommendations as to how the modern world can avoid the mistakes
of the past. I read the book for pleasure with no expectation that the
history and science that Diamond draws on would have anything to do
with accreditation or that the conclusions of the book would in any way
relate to my responsibilities as President and Executive Director of the
Middle States Association.  But much to my surprise in the final chapter
under the subtitled section “Reasons for Hope,” I found an unexpected
symmetry.

Elaborating on the idea of preparing for the long term future Diamond
included an example from the forestry industry which was concerned
in the 1990’s about the possibility of a lumber crisis not unlike the one
we have with oil, resulting in discussions among the industry’s stakeholders
that created a non-governmental, non-profit, volunteer association called
the Forest Stewardship Council.

The Forest Stewardship Council (FSC) was charged with developing the
criteria for sound forest management and designing a process for certifying
those forests that satisfied that criteria.  They developed ten standards
and a certification protocol that involved self-study, an onsite visit and
the determination of whether or not a forest management company
complied with the criteria required for certification by FSC. Currently
there are a dozen agencies around the world engaged in forest certification.
These groups examine harvesting practices, tree replacement, the
preservation of unique forests, protection of watersheds, adherence to
prevailing laws, and maintenance of indigenous community and forest
worker rights.  To be accredited a forest management organization must
have a long term plan that maintains the forests ecosystem.

The parallels between the Forest Stewardship Council and the Middle
States Association and other school accrediting agencies are striking.  In
addition to compliance with agreed-upon research based standards for
best practice, candidates for accreditation conduct a self-assessment,
host a team visit by trained professionals to confirm the self-reported
data and are subject to the determination of compliance by the certifying
body.  Membership in the FSC, like membership in most school accrediting
organizations, is voluntary. The associated costs are paid by the organization
seeking accreditation and there is no guarantee of a favorable outcome.
Some forest management companies like some schools seeking
accreditation are turned away and given direction as to how to improve
their practices so that they might become a member in the future.
Others are given provisional approval and the accompanying incentive
to upgrade their operations to meet the established industry standards.

The accreditation for forest management companies, as with schools
and colleges, serves as a means of improving the company’s image in the
eyes of their customers.  The recognition that comes with being an
accredited member serves as something more than an unsubstantiated
boast by the company itself.  It represents an imprimatur based on an
evaluation against internationally accepted standards of “best practices”
as determined by trained and experienced auditors from the field.  This
process according to Diamond represents a best practice for the
conservation of the world’s forests which are an invaluable natural
resource.

The author goes on to say that the process of accreditation based on
standards and independent evaluation may be among the best ways to
address other environmental concerns as well including air and water
quality, land use, food supplies, non-renewable and renewable energy
resources and most if not all other issues that will potentially determine
our ability to make the right decisions about our survival as a planet.
The examination of product and process in this transparent manner,
using agreed upon standards by professionals from the field serves as
a catalyst for continuous growth and sustainable performance.

What Diamond doesn’t discuss is the important role that accreditation
has played and continues to play in protecting the world’s most valuable
resource; each successive generation of students and their preparation
for life. The accreditation of educational institutions has a longer history

than the examples included in Collapse. The Middle States Association
for example has been in existence for more than 100 years.  Many of
the other accrediting agencies have decades of experience in developing
standards, training visiting team members and ensuring that member
institutions are of the highest quality.  Perhaps that’s why education has
never been on anyone’s l ist of endangered inst itutions.

While the purveyors of the world’s other resources are only becoming
aware of the importance attached to assessing their processes, evaluating
their products and measuring the impact they have on the ecology of
the world, schools have always understood the importance of their role
in the bigger picture.  Schools have for decades been concerned about
how they have been getting things done and the quality of the product
they are expected to produce. And like those companies that are
becoming aware of the importance of their processes and products to
consumers schools have always been conscious of their consumer’s
interest in the quality of their children’s education.

School accreditations likewise involve adherence to standards.  Middle
States has twelve, including standards for philosophy, governance, leadership,
organization and climate, student services, health and safety, facilities and
finance, educational program, and assessment of student learning and
planning. Perhaps Mr. Diamond and the FSC could have learned a thing
or two by examining us.

The process of accreditation, whether applied to a business or to a
school provides an all important organizing framework for the continuous
monitoring and improvement of an institutions operations. It assists in
the identification of areas in need of improvement by examining ongoing
performance and organizational capacity and it facilitates the planning
of corrective actions that lead to continuous progress, higher performance
and sustainable growth.  Because it is done in a public way and with the
involvement of stakeholders accreditation builds positive public relations
and provides accountability by comparing the institution to widely held
and recognized standards of quality.

In reading Diamond’s book which focuses on the choices made by these
early civilizations that led to their collapse I couldn’t help but wonder
whether all of the scenarios put forth had one common thread.  Whether
the society met its demise from ecological disaster, disease, war or just
the failure to adapt to changing conditions, could each have benefited
from the wisdom of a better educated population? Our best hope to
avoid their mistakes may rest with a world citizenry aware of and able
to draw lessons from the past, knowledgeable about the present and
capable of using that information to creatively solve problems and plan
for the future. While the world faces many challenges, from the political
and economic to social and ecological perhaps our biggest challenge is
ensuring that future generations are prepared to make the right decisions.

Providing quality education for the generations to come may be our best
assurance that the problems to which civilizations in the past have
succumbed can be avoided and resolved. The individuals who will create
and invent the solutions to avoid the ecological problems, famines, plagues,
and wars that led to the extinction of previous civilizations are sitting in
classrooms right now. The important decisions for us may be the ones
we make to ensure that their educational experiences are of the highest
quality. Accreditation may be the best path to making those decisions.

Just as the Forest Stewardship Committee is dedicated to the sustainability
of the world’s forests and the assurance of an endless supply of wood
products, the Middle States Association and the other school accrediting
bodies are dedicated to the sustainability of the world’s schools and the
assurance of an endless supply of well-educated citizens capable of making
better decisions than those made by the ancient civilizations Diamond
studied.

I am often asked about the importance of a school becoming accredited
and next time I may just add to the benefits I typically site that our future
may depend on it.

Dr, Cram may be reached at hcram@csa-msa.org

ACCREDITATION: WHY THE FUTURE MAY DEPEND ON IT
Hank Cram, Ed.D., President/Executive Director

Middle States Association Commission on Secondary Schools
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AAIE’s Hall of Fame welcomed three new inductees at a special
ceremony on the second afternoon of its 42nd Annual Conference
at the Grand Hyatt in New York.

Elsa Lamb, Director General of the American Nicaraguan School in
Managua and current AAIE Executive Director Elect, has 22 years
experience as an overseas school head in Barcelona, Asuncion and
Managua. She has served on the Board of Trustees of European
Council of International Schools, the Mediterranean Association of
International Schools, the Association of American Schools in South
America, and the Academy for International School Heads.  She has
also served a four-year term as President of AAIE during a most
difficult period of its history bring the Association back from the
brink of bankruptcy to its current enviable solvent and forward-
looking state.  Ms. Lamb will assume the position of AAIE Executive
Director on July 1, 2008.

Dr. Barrie Jo Price is Professor, The Institute for Interactive Technology,
College of Human Environmental Sciences, University of Alabama in
Tuscaloosa.  She is also partner in the firm, emTech Consulting.  She
has held university positions in departments of education, engineering
and medicine.  She has also worked at university level in computer-
mediated collaboration strategies and online learning. She has written
widely authoring textbooks and professional articles.  She is the
author of ‘Insites,’ a regular feature of this publication.  She writes on
technology also for Cable in the Classroom, ISS’s Newslinks and for
TIE. She has served on the boards of the National Board for Professional
Teaching Standards, The George Lucas Educational Foundation, Annual
Leadership Summit for Learning Technology Research, Development
and Dissemination for NECC, 100 People Foundation and the IRIS
Foundation. Dr. Price has been a technology and curriculum consultant
to many international schools since 1979.

Dr. Richard Krajczar served as Executive Director of AAIE from 2005
to 2007, working closely with President Lamb to achieve the recent
successes of the organization.  Dick, or Dr. K as he often called, is a
graduate of the University of Wyoming with his doctorate from the
University of Florida. He has taught in and been director of international
schools in Kabul, Damascus, Amman, and Kuala Lumpur.  He was
Executive Director of the East Asia Regional Council of Overseas
Schools from 1996 to 2005, a position to which he returned in 2007.
He served as a board member, Vice president and President of
EARCOS.  He also served 10 years as President of Near East South
Asia Council of Overseas Schools.  He has many years of service as
a trustee of AAIE.  Dr. Krajczar was the first to receive the prestigious
annual TIE Stanley Haas Award.

LAMB, PRICE, KRAJCZAR
INDUCTED

INTO AAIE HALL OF FAME

"Jay Ketterer receives AAIE Hall of Fame Award from Executive
Directors Ev McGlothlin and Elsa Lamb in name of Dr. Barrie Jo Price

unable to attend NYC award ceremony."

"Executive Director Elect Elsa Lamb receives her AAIE Hall of Fame
Award from Everett McGlothlin"

"Former Executive Director Dick Krajczar, now EARCOS Executive
Director, receives his AAIE Hall of Fame Award from Everett McGlothlin

and Elsa Lamb"
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Three long time members of AAIE, Ed Ivy, Niall Nelson, and Bob

Silvetz received 25-year awards at the Association’s 42nd Annual

Conference in New York.

Ivy, a native Oklahoman, served in US Air Force for four years with

duty in Korea and Vietnam.  He later attended Oklahoma State

University where he majored in French.  He became a teaching

assistant in France where he found a position with Village Camps

with which he has worked for over 20 years.

Nelson I the current CEO of Global Education Management Systems,

operating 70 schools in the Middle East, India, North Africa and the

UK.  He is developing additional schools in North America and South

Africa.  Nelson has been head of school in Jakarta, Dar es Salaam,

Genoa, principal in the Oil Companies School in Tripoli, deputy

director in Moscow.  He was also Honorary Irish Consul in Indonesia.

He holds a doctoral degree from Harvard University.  He has served

on the boards of the Academy for International School Heads, the

Council of International Schools, the Association of International

Schools in Africa, the East Asian Regional Council of Overseas Schools,

the European Council of International Schools and the International

Baccalaureate .

Bob Silvetz served as head of the Overseas School of Rome.  He

served more than three years as an officer in the US Navy.  He later

was a teacher and principal at the school in Rome.  After his service

in Rome, he then became the head of the International School of

Nice.  Silvetz holds degrees from Moravian College, Hofstra University

and Adelphi University.  He also holds the MD degree from the

University of Rome Medical School.

IVY, NELSON, SILVETZ RECEIVE
25-YEAR AWARDS

 "Niall Nelson receives his AAIE 25 year award from
Executive Directors Everett McGlothlin and Elsa Lamb"

"Ed Ivy receives his AAIE 25 year award from
Executive Directors Everett McGlothlin and Elsa Lamb"

"Bob Silvetz receives his AAIE 25 year award from
Executive Directors Everett McGlothlin and Elsa Lamb"
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A VALUABLE PUBLIC RELATIONS / COMMUNICATIONS TOOL:
 THIRD THURSDAY AT THE AMERICAN SCHOOL OF GUATEMALA

by Ettie Zilber, Director Gereral Colegio Americano de Guatemala

As school leaders we know that we can never communicate enough
and we can never be friendly, agreeable, interested, available or visible
enough.  In an attempt to improve (or disprove) all the above, I
instituted a strategic public relations program known simply as “Third
Thursday.” (TT)

TT is a monthly forum whereby parents are invited for “coffee and
conversation” with the Director.  Each of the objectives of this forum
is two-sided: a) for the Director to get to know more parents and
for the parents to get to know and hear the Director, b) for the
Director to listen to concerns and comments of parents and for
parents to express them; c) for each to listen to the comments of
others outside their circle of friends, family or active and vocal parents.

After a brief explanation (reiteration) of the objectives and modus
operandi, the agenda and the floor are turned over to the parents.
They are free to make any comments and ask any questions about
the school and/or its programs. They are also reminded that this
forum is not a substitute for the appropriate channels of communication,
which are always open.  I also explain that while we certainly wish
to allow them to express their concerns, they are also encouraged
to explain why they chose our school and, more importantly, why
they keep their children enrolled in ASG.

Parents are repeatedly informed about the modus for the selection
and invitation of this forum.  They learn that at the beginning of each
month, my Administrative Assistant selects 12 parent names from
our data base of 850 families.  These names are selected randomly
through a computer application which selects random numbers. The
corresponding parents are contacted, first by email and then with a
telephone follow-up. The email message explains the objectives and
the process of selection.  The telephone calls are vital to ensure
participation.  Cancellations are quickly replaced to maintain a full
complement of 12 participants.  Any chosen parent who cannot
attend may substitute their spouse. However, families which cannot
attend are not given a second opportunity.

The forum formation is structured, yet simple and is a source of
amazement for the participants. Parents are impressed that each has
as equal a chance of being invited as any member of the more well-
known families.  It seems that this has touched on a deep-rooted

emotional issue and, ultimately is one of the reasons for the growing
popularity of the program; I have found myself blushing when parents
express their gratitude for this new and unique offer of open
communication.

Some of the comments and concerns raised at TT are ubiquitous
and familiar, while others are new: the cafeteria food, the PE uniforms,
the sports program, bullying, third language program, homework,
values education, teaching kids responsibility, and more.  I have learned
that the opportunity to express themselves is sometimes more
important than the topic itself.

Each month, I write a summary of our TT conversations for our
community newsletter, thus, allowing greater participation from the
wider parent readership.  I was pleasantly surprised to learn that by
the 4th TT session some families have begun to prepare themselves
by holding family-forums asking their children and spouses what
comments they would like their representative to make. Many eagerly
wait to see who will be selected.

While the moniker “Third Thursday” may not sound as edifying as
FDR’s “Fireside Chat”, a recent AISHnet/Headnet subscriber forum
offered more serious titles such as:  "Share your pain with wine
(whine?) and Wayne", Swill with Bill, Nosh with Neil, Snacks with Jack,
Booze with Bob, Complain with Jane, Yarn with Arn, Tea and Sympathy
with Steve, Margaritas with Areta, Sherry with Sharon, Chips with
Chip, Juice with Joyce, Beer with Bob, Higher with Meyer, Howl’n with
Allen, Jamming with Joan, Drive-by with Carr, Chewing the Fat with
Matt, Marshmallows with Mick, Gripe with Mike, Koke with Kev,
among others. I thought for a moment of changing the title to “Latte
with Ettie.”

 As Shakespeare so eloquently stated, “a rose by any other name
would smell just as sweet,” and Third Thursday, by any other name,
would work just as well.  Why not choose your own name and
implement your own forum?

To read summaries of our Third Thursday fora, go to www.cag.edu.gt

Dr. Zilber may be reached at ezilber@cag.edu.gt
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I need to begin by confirming that having been selected this year to
represent all of you who serve as heads of international schools is
an incredibly humbling honor.    I fully appreciate that any number
of you out there could very easily be the one standing behind this
podium today.  The professionalism and competence of you, my
peers, is a source of great pride for me.  Over the years it has been
especially satisfying to be part of this extraordinary cadre of professional
educators.  That said, standing here is also unbelievably daunting.
While I could speak about international schools for hours to those
who know little about our great institutions, I find it challenging to
say something meaningful to those of you who are already fully
involved in exactly what I’ve been doing all these many years.

A recent bit of really significant research gives me some encouragement,
however.  Researchers found that with first impressions, voice counts
for 37 percent, appearance for 55 percent and what is said only 8
percent.   So today I’m wearing my best suit and will speak boldly
hoping that if I look good and sound good you won’t notice what I
say. Unfortunately, to add insult to injury, my wife told me that a
speech I gave recently was “much like the horns of a steer – a point
here and a point there, and just a lot of bull in between.” Clearly, my
goal today is to cut the bull and speak frankly from my heart on
topics about which I feel strongly.

I don’t know about you, but I never grew up aspiring to head an
international school.  I was probably a lot like Lily Tomlin, a comedian
from my youth who once said, “I’ve always wanted to be somebody!
In retrospect I see now that I should have been more specific.”  I
really never had a career plan, and in fact immediately after earning
my doctorate I bought a small farm and spent six years attempting
to become a self sufficient farmer.  By the way, my experience confirms
that the term ‘self-sufficient farmer’ is an oxymoron.  Despite the
absence of a career plan, here I am only months away from stepping
away from what has been an unbelievably rewarding, nearly life long
career leading international schools.

You may have already had a chance to read Mike Morrison’s short
book, ‘The Other Side of the Card,’ but this is a book that caught my
attention immediately.  It is the story of a company CEO who was
about to retire and was contemplating his long history with his
company and the fact that the company would move on without
him in a very short time.  With my upcoming retirement after 20
years at Seoul Foreign School, this CEO’s reflections very closely
mirrored my own.  How does one say farewell to an organization
that one has loved and led for so long?  How does one not show
up for work each day and how does one deal with the loss of a
connection that has been so significant?

While I don’t yet feel underemployed at work, with more and more
conversations at school relating to next year and beyond, I very
clearly sense that I’m losing relevancy to MY school.  There is much
about the development of Seoul Foreign School over the years of
which I am justifiably proud.  Why then am I experiencing an increasing
sense of emptiness?  I have found myself struggling to make sense
of my career, searching for meaning that would help me let go of the
present and move on with my life.

Morrison’s theme, while possibly a bit cheesy, is based on the fact
that the front of my business card describes my title, where I work

– the official side of who I am.  He contends that too often we define
ourselves by our jobs – the front side of the business card.  Boy did
that hit home.  Who will I be next year when I can no longer be
defined by my leadership role at Seoul Foreign School?  Morrison’s
contention is that it is the ‘real’ me that is not defined on the front
of my business card that is important.  It is what I could write on the
back side of the business card about who I really am and how I
function that truly defines my life.

One of the real but unanticipated benefits of having to prepare to
share with you today has been an opportunity to reflect on what I
have found to be really important.  Of all the things I could talk about
in these thirty minutes I’ve decided to focus on three aspects of
heading international schools about which I’m truly passionate and
have actually become the core of who I am, blending the front side
of my business card with the back side.  The first is Covey’s principle
of putting first things first, majoring in the majors.  Secondly I’ll share
my personal definition of leadership and explain why I believe it is
our responsibility as leaders to model leadership for others; and
finally I’ll speak about the urgency of taking advantage of the incredible
opportunities that international schools provide for us as administrators
to have a significant impact not only on our schools but on our world.

PUTTING FIRST THINGS FIRST

Our jobs as heads of international schools must be about as diverse
as any job that one could imagine.  One of the realities I find to be
a great joy – as well as a great frustration – of going to work each
morning, is the realization that I will likely not get to many of the
things I had thought I would, or even should be doing that day.  The
fluidity, the unpredictability, the varied
expectations of teachers or
parents or students or
board members, the
d iver s i t y  o f  the
challenges that we
address daily all
contribute to a
c o m p l e t e
ab sence  o f
boredom in
what we do.
But there is
also a sense
of exhaustion
each evening
when  we
f i n a l l y
c o n c l u d e
t h a t  l a s t
committee
meeting and
head home
wondering,
“What did I
r e a l l y
accomplish
today?” Our
w o r k  a s
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heads of international schools is often by its very nature almost
frenetic.  I can often relate to Mother Theresa when she said, “I know
that God promised not to give me more than I could handle.  I just
wish He didn’t trust me so much.”

Despite the fact that I know with absolute certainty that most days
I really do accomplish something, perhaps like you I increasingly feel
a sense of busyness.  Admittedly, this busyness gives me a sense of
self-importance (I actually crossed something off my To Do list), but
we all know that it can get in the way of addressing the truly important
things that have the potential to make a meaningful difference in our
school and/or the lives of those we serve.  All too often all the
resources we have at our disposal are dissipated in problem solving
before we begin to focus on the shared vision so desperately needed
by those we serve.

Morrison defines leadership as ‘creating meaningful change.’  While
change is inevitable, meaningful change is not.  We unwittingly limit
the meaningful change we can create if we cannot move beyond the
urgency of our immediate problems and challenges.  It seems to me
that our real challenge as heads of school is to carve out time to
effect truly meaningful change.  As satisfied as I am when I’ve resolved
an issue with the Korean government, soothed an angry parent, or
finally figured out a schedule that maximizes facility use, as I look back
on my twenty years at SFS it is the consistent focus on constant
improvement – the expanded programs, the strategic plans, the
redesigning of our admissions guidelines to match our mission,
committing anew to the school’s Christian ethos, the long term
campus development plan – that will really make a difference.  Yet
how much of our days or weeks or months or even years do we
devote to that which is really meaningful in the long haul?  We simply
MUST find time to develop a compelling vision for our schools and
constantly strive to achieve it.  I think that hockey great Wayne Gretsky
stated this concept clearly when he said that many hockey players
skate to where the puck is, while he skates to where the
puck will be.

LEADERSHIP

A lot has been written about leadership.  I count about twenty books
on leadership in my personal library alone.  The general understanding
of leadership is that the leader has power over others.  In fact, we
often speak of great leaders as powerful leaders.  I have, however,
come to be a great believer in servant leadership.  I believe strongly
that leadership is a relationship.  Our need to serve must be preceded
by a capacity to care for others, and caring is born out of respect
for other people.

My dad was an outstanding leader.  OK, most of his life he was pastor
of small churches in South Dakota, and he certainly didn’t have an
impact on international affairs, but he modeled a leadership that was
committed to serving others.  More than just being nice or friendly,
he loved to take care of people.  People were attracted to him
because they knew that he cared, and through his leadership people’s
lives were dramatically impacted.

The old adage says, a leader without a deep concern for those that
are led is apt to be like the grass mower at the cemetery – he has
lots of people under him, but no one is paying him any attention!
Maya Angelou said, I have learned that people will forget what you
said, people will forget what you did, but they will never forget how
you make them feel.  I’ve tried to take this seriously.  We have about
250 staff members at SFS including teachers, drivers, security guards,
etc.  I could understand if some of you conclude that this is not the
best way for a head of school to spend time,  but for each of these
250 people on his/her bir thday I write a personal bir thday card

highlighting something that I had appreciated about his/her work
during the past year.  It’s amazing how powerful such a small gesture
can be.  I’ve had teachers come up to me when they were permanently
leaving the school and show that they had kept all seven cards I had
written to them.  People will never forget how you make them feel.

I believe that leadership must be accomplished through a service
mindset – not ‘What can I achieve through my leadership?’ but ‘What
larger purpose can we achieve together?’  At the core of this leadership
model is a need to continually give one’s ‘gifts,’ one’s talents away.
Whether it's feeding another’s stomach because you are a wonderful
cook, or feeding the spirit because you are a great mentor, it doesn't
matter.  The world is yearning for the gifts that each of us possesses.
The trick is to treat these gifts like precious and perishable cargo
that will spoil unless they are given away in a timely way.  I contend
that as leaders we would do well to see ourselves as servants whose
goal is to make all those we serve successful rather than serving as
kings of our respective realms.

A recent study in Canada found that ‘there is universal agreement
that schools have a critical role to play in developing leaders.’   I
suspect, however that leadership is not learned most effectively
through formal lessons – from reading and writing about leadership.
Rather, it is learned when it is modeled and coached.  If it is coached
or modeled by adults in a school, by people like you and me, research
suggests that students will learn it and model it themselves.   I
constantly tell my teachers that regardless of the pedagogical arsenal
they may have at their disposal, their most profound long term impact
on their students may well be as a model.

Many years ago while I was head of a small school in West Africa I
took a group of middle school students on a tour of northern Nigeria.
As ‘the’ chaperone on the trip I was also the driver of the van.  One
morning as we were leaving our camping area, while backing up the
van I hit – actually lightly touched – a light pole.  OK, the pole did
list a bit, but it wasn’t all that bad so I drove off.  Several years later,
while at the breakfast table one morning, my daughter who had been
on the trip asked me how I could do that.  How could I just leave
without fixing or at least reporting the pole?  Clearly, I was not the
model for my daughter and the other students I was leading that I
would have liked to have been.  Despite my inability to live up to it
with my students in Nigeria, if I had to condense my philosophy on
leadership to a single commandment it would be that I conduct
myself in all things in such a manner as to set an example worthy
of imitation by my own children, the students in my school and all
with whom I work.

How are we modeling leadership?  To what style of leadership will
our students aspire if they aspire to emulate what they see in us?
Will they become the kind of servant leaders that our world so
desperately needs?

We are the Association for the Advancement of International
Education.  Clearly International education is being advanced around
the world but I really had no idea how quickly.  In a recent article
in the ECIS Journal Nick Brummitt, who does a lot of research on
international schools, pointed out that in 2000 there were 1701
English medium international schools around the world, defining
these schools as English medium schools in a non English speaking
country.  Unbelievably, he contends that by April 2007 this number
had grown to 4179 schools.  We who have found recruiting of
teachers so much more difficult in recent years can probably vouch
for this growth.  Brummitt contends that by the year 2020 there will
be 9000 international schools enrolling 3.3 million students.  I hate
to state the obvious, but if his projections are accurate, it will require
an additional 150,000 teachers to staff these schools.  You think we



22  spring 2007 inter ed

have trouble hiring staff now.  Regardless as to how international
schools are defined, it is clear that parents around the world increasingly
desire for their children to have what they perceive to be an
‘international education.’

Despite our obvious success in advancing international education
around the world, I would contend that we have much to do to
advance international education here in the US.  Not too many years
ago when I was considering a return to the US I interviewed for a
principalship position in Oregon.  The board loved me, and following
the interview the board chair took me outside and said, “Harlan, you
are just what we are looking for.  I want you to come back after
you’ve gotten some real experience.”  While interviewing a teacher
to come to our school in Niamey, Niger, and I am sure you can relate
to similar experiences, the lady confessed that she really did have a
problem with geography and asked, “What is the capital of Africa?”
We really do have a ways to go with international education here
in the US.

VALUES AND THE FUTURE

In recent years journals have been filled with articles that discuss
what defines an international school, and what comprises an
international education.  I’m not yet sure but that such a discussion
isn’t more of an intellectual exercise than of real practical value.   On
the other hand, Kevin Bartlett is leading the Council of International
Schools through the development of a series of standards that could
describe qualities of schools that are educating students to be truly
internationally minded.  While still being developed, I find the concepts
to be profound in terms of the skills that our students need to bring
to fruition the potential that exists within them and within our world.
Some of the suggested standards include:  ethics, appreciation of
diversity, a willingness to act on global issues, service and leadership.

These characteristics don’t develop naturally simply because kids are
living internationally.  When I was only 26 years old – so that was a
really long time ago – ISS gave me the remarkable opportunity to
start a new school for them in Trinidad.  My wife and I went with
great expectations about how our small group of American students,
admittedly all from Texas, would become globally minded citizens.
What we found was that they were so concerned about feeling
isolated in a different culture that they became super-Americans and
extraordinarily critical of all things Trinidadian.  We learned quickly
that international mindedness is not something that develops naturally,
but must be nurtured.

Contrast that with our experience this summer and our family
tragedy.  Some of you are aware that our son Amos, who grew up
as a Third Culture Kid, was married this past summer, and then
tragically 20 days later his wife was killed in a car accident in Colorado.
Even before my wife and I could get from Washington State to
Colorado a couple of Amos’ friends had already flown in. Though
neither Amos nor his wife were originally from that area, within three
days of the accident over four hundred people from around the
world managed to arrive for the memorial service.  Despite the
diversity and international character of Amos’ friends, their compassion
transcended cultural or national boundaries.

Clearly, the standards that Kevin has proposed are predicated on a
commitment to enhancing our students’ knowledge as a fundamental
component of any international school.  How important is knowledge?
Futurist Alvin Toffler said, “Of wealth, force and knowledge, only
knowledge has the capacity to transform society.”  My wife, Mary,
works for the Eugene Bell Foundation an NGO that provides
tuberculosis medicine and medical supplies to hospitals and tuberculosis
care centers in North Korea.  (By the way, our school annually raises

funds to provide the financial support to one of these TB care centers,
and it is to this project that I will be donating the generous grant
that accompanies the Superintendent of the Year recognition.)  A
couple of times each year Mary travels within North Korea delivering
these supplies.  On one trip as they were driving through the desolate
country-side, Mary commented on the oxen pulling the carts of
harvested rice.  Her guide and interpreter, a graduate of Kim Il Sung
University in Pyongyang, turned to her and asked, “In your country
is there more ox power or tractor power?”  Think how knowledge
could transform that society.

But let’s be careful not to limit our definition of the term ‘knowledge’
to an awareness of certain facts. My dictionary broadly defines
knowledge as ‘the sum of what has been perceived, discovered or
learned.’  As such, if international schools are committed to the
enhancement of knowledge we must also be about sharpening our
students’ intellectual skills, enabling them to become better
communicators, and helping them develop a moral compass and
lifelong values.

Nobel Laureate Elie Wiesel wrote an article about fanatics and
terrorists in which he asked, “How do we understand their hatred?”
His answer, in part, is that the terrorist and the fanatic are fiercely
anti-intellectual.  Wiesel wrote:  “The fanatic is stubborn . . . [and]. . .
dogmatic; everything is black and white, friend or foe, nothing in
between.  Intellectual exercise is distasteful, the art and beauty of
dialogue alien.”  He concludes:  “The fanatic feels nothing but distain
for intellectuals. . . and derides and hates tolerance.”  In contrast to
that, carved in stone in the King’s reading room of the British Museum
in London is the following dedication:  “That the footprints of those
millenniums hence may be set in the midst of knowledge.” What a
stark contrast to Wiesel’s description of the mind and mind-set of
the fanatic. This suggests a clear choice between the ignorance that
is fertile for extremism, versus knowledge and education that lays
the foundation for a thoughtful and constructive future.

So we come to the question of values. How can we address values
and morals in the multicultural environment that exists within our
schools? Dr Ralph Davison, head of Greensboro Day School here
in the US, noted that when a person develops a sense of ‘moral
certainty’ and ceases to be open to discussion and genuine moral
inquiry, that person crosses a line that is dangerous (e.g., 9/11 suicide
bombers).  He says, “We cannot and should not check our convictions
at the door when we enter into dialogue with others.  But we must
be open to discussion and be willing to meet on common ground.”
Richard Pearce in a 2003 article in International Schools Journal
asserts that “we should never impose values beyond the boundaries
of a consenting community.”  He argues that “enforcing values without
a culture’s consent is cultural imperialism.”  Clearly, the question of
a school, especially an international school, teaching values is a
touchy one.

Yet in an NAIS Independent School magazine article Rushworth
Kidder contends that there are moral values that are universal,
crossing cultural and national boundaries.  His organization researched
cultures from around the world and found ‘an astonishing congruence
of five moral ideas:  respect, responsibility, honesty, fairness and
compassion.’    He wrote:  ‘What matters most to today’s learning
environments is not necessarily intelligence or skill level or drive,
though they’re all important.  Unless we add something else – a
platform of shared moral values and a clear approach to ethical
decision making – those other attributes are worse than useless.’

I know that there is a great debate over culturally defined values and
what the role of the school should be with respect to teaching values.
The question always is - whose values are we talking about?  Yet I
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have a hard time believing that we could go wrong if we encourage
our kids to develop respect, responsibility, honesty, fairness and
compassion.  In fact, I’ve come to believe that the differences between
cultures do not result from those cultures ascribing to completely
different value systems.  In fact, as with Rushworth Kidder I believe
that largely cultures share common value systems.  The differences
come in the prioritization of these values.  When two values come
into conflict which one takes precedence?  As such, encouraging our
students to develop values that transcend cultural boundaries could
hardly be construed to be cultural imperialism.

In describing the standards for internationally minded schools Kevin
Bartlett suggests, “If a student has a personal ethical code, appreciates
diversity, understands and acts upon global issues, has a sense of
personal responsibility to a wider community and has the capacity
to lead, then we have developed an ‘internationally-minded’ individual,
equipped and disposed to make a constructive contribution to
society.” In the Talmud we read, we do not see things as they are; we
see things as we are.  If that is true, do we not want graduates from
our schools to be the ethical, internationally minded person that
Kevin describes?

Abraham Lincoln said:  “A child is a person who is going to carry on
what you have started.  He is going to sit where you are sitting and
when you are gone, attend to those things which you think are
important.  You may adopt all the policies you please, but how they
are carried out depends on him.  He will assume control of your
cities, states and nations. He is going to move in and take over your
churches, schools, universities and corporations.  The fate of humanity
is in his hands.”  Clearly, what we do to develop the capacity of our
students to be internationally minded, servant leaders is of critical
importance to the world of tomorrow.

As Keith Miller mentioned in his opening remarks yesterday, the vast
majority of the international schools in which we work have incredible
student bodies of privileged students drawn from countries around
the world, with almost every student capable of becoming a community
leader or even a national leader in his or her home country.  One
need only peruse the list of prestigious international school alumni
that Gil Brown compiled a couple of years ago to confirm this fact.
These are kids who have the capacity to bring about incredibly
positive changes within their spheres of influence.  I realize that I’m
preaching to the choir, but just imagine the impact you and I can have
on our world if each student in our international schools leaves our
institutions with not just a tolerance for, but an appreciation of the
cultures of other people, if each student evidences a strong sense
of personal integrity, intuitively dispels prejudice and strives to promote
interethnic harmony.

I leave you with my personal philosophy on life as stated in the
Shaker rules for doing good.  It’s really pretty simple.  Do all the good
you can, In all the ways you can, To all the people you can, In every
place you can, At all the times you can, As long as ever you can.
Serving others, caring, and creating meaningful change will always
connect us and those we serve to something larger than ourselves.
Confident in this fact, when the time comes, each of us can walk
away from our role as leaders in international schools knowing that
few people in education will ever have the potential for global
influence that we have been afforded.  Clearly, our lives can produce
an abundance of positive outcomes that will allow what we have
done to have an impact on our world long after we are gone.  May
that be true for each and every one of us.   Thank you.

Dr. Lyso may be reached at hlyso@seoulforeign.org
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Introduction:
From the Mountaintop to the Marketplace and Back Again

For those of us globetrotting educators who have lived and worked
in developing countries during our international careers, we have
come to understand a unique and quirky link between our professional
environment and broader cultural surroundings. One of the most
distinguishing characteristics between where we work and where
we live can be described through two common yet distinct realities
– our experiences on the mountaintop and in the marketplace.
Interestingly, the unique distinctions across these vastly different
experiences serve to reflect another critical area where diversity
directly impacts our workplace. The rarified highs of the mountaintop
and rough-and-tumble lows of the marketplace also typify what the
research reveals as the same diametrically opposed outcomes
experienced by leaders engaged in managing workgroup diversity.

As overseas educators who inherently work in a diversity-rich
organizational milieu, we have all experienced the thrill of standing
on the mountaintop and reveling in the results of effective group
decision making. During those times, even the most jaded among us
can find ourselves wanting to join hands and sing campfire songs
while basking in the afterglow of team success. A grim alternative
reality also exists. Despite our most proactive efforts, we experience
the pain of trudging through the marketplace where neither process
nor product seems very palatable. When stuck in this situation, school
leaders can feel like the central character in an epic struggle between
conflicting viewpoints with no apparent pathway toward a win-win
endgame. West (2002) describes this striking dichotomy as ‘‘sparkling
fountains or stagnant ponds’’ in his examination of workplace outcomes
for leaders attempting to manage workgroup diversity.

These findings might leave us wondering if cruel fate alone determines
whether or not we are mere victims of chance in our management
of diversity. Fortunately, the research suggests that we can achieve
more consistent levels of success in this arena if we increase our
understanding of the key factors in the process and develop a more
sophisticated approach to our diversity management. As educators
in overseas schools, we have the potential to benefit from many years
of research focused on identifying the critical elements for successfully
managing workgroup diversity, a topic that actually represents one
of the fastest-growing research fields.

Focus of the Article:  Equal Parts Theory and Action Research

In attempting to pull together the major strands within this specialized
field of diversity management, this article draws in equal parts from
40+ years of research as well as decades of the author’s action
research as a student, teacher, and school head in international schools.
Although I consider myself a very strong advocate of strength in
diversity within our international schools, the research strongly suggests
that a tipping point indeed exists for having ‘‘too much of a good
thing’’ in workgroup diversity.

Incorporating a selected compilation from key findings in the diversity
management literature from the fields of business and education, this
article is organized into three parts with the goal of helping school
leaders and educators to:

1. Understand the key attributes and dimensions that
characterize workgroup diversity;

2. Analyze the strengths and trade-offs of diversity in decision-
making teams; and

3. Maximize group performance by creating work teams that
focus pr imar ily on high-quality decision making.

A Dose of Research:
Attributes, Approaches, and Theoretical Models

CAN YOU HAVE TOO MUCH OF A GOOD THING?
Diversity in Decision-Making Teams: A Dose of Research and a Shot of Reality

By Eric Howard Habegger

The notion of mountaintop and marketplace experiences in our
management of diverse workgroups finds strong support in the
research across a broad spectrum of organizations. Therefore, we
should find no irony in the fact that diversity in workgroups often
produces highly diverse outcomes. But what do we mean by the
term ‘diversity’ when discussing workgroup composition? Within the
organizational management literature, diversity is generally defined as
the perception that another person is different than oneself (Triandis,
Kurowski, & Gelfand 1994; Jackson, 1992). In the following examination
of key attributes, these differences are often seen as visible traits by
workgroups, while in the research on cultural dimensions, this type
of diversity remains unnoticed while subconsciously influencing team
members. As a result, the dynamic interplay between the noticed
and the hidden not only results in significantly different outcomes
but also creates a challenge for identifying the reasons behind such
disparate workgroup results.

The complex interplay of visible and invisible factors in diversity
management, requires an acceptance that no simple solutions or
elegant formulas for workgroup success exist in practice. Even similar
research studies reveal highly contradictory results. Examining
workgroup diversity related to performance, Wiersema and Bantel
(1992) find a negative relationship between diversity compared with
group cohesion and performance. Ancona and Caldwell (1992)
report a null relationship. Later work by Bantel (1994) suggests that
increased diversity results in increased group performance. This
representative cross-section of research suggests the presence of
mediating and moderating factors inherent in any context characterized
by workgroup diversity. The overall body of research presents clues
for understanding several key attributes and theoretic approaches
that provide more sophisticated management techniques and
organizational structures that help maximize chances for achieving
group success. Before highlighting those key findings, we first benefit
from the knowledge base regarding key attributes and dimensions
with the diversity literature. Far from an exhaustive examination, the
following summary of attributes, approaches, and models related to
diversity management provides a framework for deriving useful
conclusions for school leaders.

1. Six Attributes of Diversity and the Influence of Cultural Dimensions

With diversity previously defined as the perception that another
person is different than oneself, the literature generally proposes six
attributes that serve to describe diversity within workgroups. These
most commonly researched attributes are age, gender, race/ethnicity,
job function, education, and seniority (Milliken & Martens, 1996;
Williams & O’Reilly, 1998; Jackson, Joshi & Erhardt, 2003). Given the
fairly straightforward terminology defining these relatively visible
attributes and thus requiring little interpretation, rather than taking
article space to analyze the research within each of these attribute
areas, our analysis will focus instead on the overall relationship
between these attributes and workgroup performance. While the
findings again are mixed, two general themes emerge from the
research: diversity impacts group cohesion as well as information
processing/decision making.

In their seminal meta-analysis of forty years of research, Williams and
O’Reilly (1998) found that possible performance benefits of workgroup
diversity appeared outweighed by inherent problems within the team;
however, their research did reveal that functional diversity proved an
exception. Functional diversity specifically refers to groups comprised
of members with different job functions. In business, this functional
diversity might reflect team membership that includes marketing,
management, research and development, and production sectors of
the organization. Within an educational setting, functionally diverse
workgroups might reflect cer tificated faculty, classified staff,
administration, and governance. The research suggests that a diverse
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workgroup’s broader perspectives and skill sets can improve group
performance, but diversity in personal backgrounds can negatively
impact group cohesion along with performance (Milliken & Martins,
1996; van Knippenberg & Schippers, 2006). By contrast, Webber and
Donahue (2001) found no relationship between functional diversity
and performance. Yet, the more recent meta-analysis by van
Knippenberg & Schippers (2006) provides strong support to earlier
findings that show functional diversity positively impacting information
processing with a general tradeoff for group cohesion as the corollary.
Researchers such as Watson, Kumar, and Michaelsen (1993) generally
contend that repetitively diverse outcomes imply the presence of
other mediating and moderating factors within workgroup dynamics
beyond the visible factors of the six attributes.

Within this line of thinking about other factors that may be present
in workgroup dynamics, a significant body of research exists related
to the impact of cultural dimensions on organizational performance.
Based on his five-year study of IBM operations around the world,
Geert Hofstede (1980) produced some groundbreaking work that
has generated extensive research within the field of culture and
organizations. The broad scope of these findings deserves broader
discussion far beyond the limited space of this article. For the sake
of our current discussion, the main takeaway point is that our
management of workgroups must not only take into account the six
largely visible attributes of diversity but also factor in the oftentimes-
invisible influence of in-group/out-group and external cultural
dimensions. As a very brief summary of his work, Hofstede (2001)
finds five dimensions of cultural influence on organizations and
performance.

a. Power Distance: the extent that power is distributed equally
or unfairly in a society.

b. Individualism/Collectivism: the closeness of ties between
individuals and the amount of in-group cohesion.

c. Masculinity/Femininity: the relative value a society places on
competition, assertiveness and ambition in comparison to
social-emotional relationships with greater emphasis on
compromise and negotiation.

d. Uncertainty Avoidance: the extent to which a society attempts
to avoid the anxiety associated with the unknown.

e. Long-Term and Short-Term Orientation: LTO places value on
perseverance and thrift while STO emphasizes respect for
tradition and duty to social obligations.

At this stage, very little research has been done to unravel the
complexity of this likely interplay between the six attributes of diversity
and five dimensions of culture, a fact that might explain the array of
mediating and moderating factors that could be influencing workgroup
outcomes. Yet, despite not having a full understanding of all the specific
variables, we can identify two major theoretical approaches that have
emerged from the research, specifically related to the fairly clear
impact of diversity on task performance compared to social cohesion
in workgroups.

2. Two Major Theoretical Perspectives in Diversity Management

Although segmenting the influence of attributes and dimensions might
serve as an intellectual activity, the focus for the purpose of this
discussion as well as the daily work in schools will be on the relationship
between diversity and performance, specifically looking at organizational
conditions that help maximize positive outcomes. Two lines of research
help organize thoughts about these conditions and serve to highlight
the general strengths and downsides related to types of diversity
within workgroups.

Information/Decision-Making Perspectives

Of the two perspectives within the literature, the research on diversity
and information processing generally posits a positive correlation
between the two. Cox and Blake (1991) argue that diverse workgroups
more thoughtfully process problems and generate a wider range of
novel ideas for arriving at better solutions. Guzzo and Dickson (1996)
also find beneficial effects in cognitive and creative tasks among more
diverse workgroups. In support of these findings, Wiersema and
Bantel (1992) report that homogeneous teams have a greater
tendency to conform and disregard new information. Jehn et al.

(1999) also conclude that information diversity provides greatest
positive effect for workgroup performance, a finding which strongly
suggests that increased diversity enhances ideation and solution
generation within a group’s task functioning. The recent meta-analysis
by van Knippenberg and Schippers (2006) supports these findings
and suggests that diversity within the context of task orientation
appears to produce better group performance but, significantly, at
a higher cost to group cohesion and personal job satisfaction. These
latter results reflect the second major theoretical perspective.

Social Categorization Perspective

While group diversity has the tendency to produce more positive
outcomes in information processing, the research on the social impact
of diversity often reveals a negative relationship to workgroup
performance. Early research in this area supports the benefit of
diversity on tasks but reveals the downside of diversity on social
relationships. Kim (1990) finds that task conflict in functionally diverse
groups can produce positive results but also creates problematic
emotional conflict that serves to decrease effective group performance.
Group cohesion, similarities, and differences highlighted in groups
that lead to in-group and out-group categories, poor group relations,
and ethnocentric attitudes (Riordan & Shore, 1997; Tsui, Egan, &
O’Reilly, 1992). Later studies by Pelled, Eisenhardt and Xin (1999)
also support the distinction between positive task conflict and negative
emotional conflict as workgroups negotiate perceived social differences
between individuals and among group members. In the end, the two
forms of conflict – task and emotional – can actually offset each other
and thus negate the potentially positive influence of diversity on
informational processing and decision-making.

Our cursory review of the above two major theoretical perspectives
provides a couple of linked takeaway points from the research: 1)
greater workgroup diversity appears to positively impact information
processing and decision making, and 2) greater workgroup diversity
appears to negatively impact social cohesion and group performance.
These two general finding beg a threshold question: At what point
on the continuum between no workgroup diversity at one end and
extreme workgroup diversity on the other can the right balance be
found? Although the two separate strands of research on the
information/decision-making perspective versus the social-categorization
perspective provide a better understanding of several key factors,
a promising new line of research combines these strands into a hybrid
perspective that helps answer the question of ‘how much diversity
is just right and in what context’ for workgroups.

3. A Hybrid Perspective: ‘Categorization – Elaboration Model’

Given the complexity of attributes and dimensions related to
workgroup diversity, it is of no surprise that more recent research
attempted to take disparate findings and promote theory integration
that leads to a more unified framework for understanding complex
interrelationships. In working to synthesize major findings in the
research, van Knippenberg, De Dreu, and Homan (2004) combined
the information processing and social interaction perspectives into
a hybrid model that could more accurately track group performance
as a function of diversity. Beginning from a zero point of total
workgroup homogeneity, they predicted increased workgroup diversity
would concomitantly increase performance until such point that the
positive impact of diversity would begin to taper off and finally offset
its group performance gains. The graph below of their Categorization-
Elaboration Model (CEM) reveals ‘diversity stimulating, elaborating,
and enhancing performance . . . up to a point, beyond which more
diversity no longer benefits performance and might even be detrimental
to performance’ (van Knippenberg, De Dreu, & Homan, 2004, p. 2).



26  spring 2007 inter ed

Palmer (2006) further substantiates this curvilinear relationship
between group performance and diversity and, combined with the
work of van Kippenburg et al. (2004), their research strongly suggests
that we can indeed have too much of a good thing.

The preceding section provides strong research to encourage us to
increase the sophistication of respective workgroups regarding the
effects of diversity and to acknowledge its highly positive impact if
managed correctly in organizations. The literature itself also provides
evidence of the bookend mountaintop and marketplace outcomes
related to group performance in which diversity functions as both
promising and problematic depending on the task and context. As
one of the more significant emerging findings for leaders in organizations,
a recent line of research has focused on work-goal expectancies as
a major moderating factor in diversity management (van Knippenberg
 & Schippers, 2006). These initial findings suggest that a greater focus
on decision-making processes and performance outcomes rather
than on diversity in and of itself could produce a higher probability
of achieving more consistent and positive organizational performance.
Given this shift of emphasis, the final section of this article combines
the preceding dose of research with this more pragmatic decision-
making approach to propose several possible applications for leaders
in international schools.

A Shot of Reality:  Four Takeaway Points for Educators

For those working in highly diverse institutions and broader cultural
contexts, we might initially want to consider the potential ramifications
if we actually suggest to our workgroups and organizations that too
much diversity can be a ‘bad’ thing.  Possibly, the first shot of reality
could be a figurative arrow into the bulls-eye we have just painted
on our backs in making that contention. In order to move our intended
audience from a more naïve conception of thinking about diversity
as a the-more-the-merrier construct, we might need to engage them
in a more sophisticated dialogue to reflect on the topic.

Let’s consider the most diverse workgroup possibly assembled based
on the research. First, we ensure group membership that includes
the six attributes of age, gender, race/ethnicity, job function, education,
and seniority. Next, we guarantee the presence of all five cultural
dimensions within the group. Completing the task, we make certain
that everyone speaks a different language. Although this simple
example pushes the point to the extreme, the key insight remains
that we can lose sight of improved group and organizational
performance if we remain myopically focused on diversity for its own
sake. If, as the research suggests, a balance exists between levels of
diversity and group performance, what might be the critical elements
in our balancing act to find the right equilibrium within our particular
organizational and cultural context?

1. Hire for Mission

While many organizations usually spend time focusing on ways to
build personal and group cohesion within their decision-making teams
(e.g., leadership retreats and team-building exercises), recent research
suggests that leaders might find it more effective to concentrate
instead on developing organizational cohesion. Of the potential
sources of conflict within under-performing work teams, Jehn et al.
(1999) find that value diversity represents the biggest impediment to
reaching successful outcomes. Reflecting on 15 years of past hiring
practice, I have come to realize that if our school hires the best and
brightest people available on a given year, this cohort generally reflects
a broad spectrum of people possessing the full range of all six
attributes. Within this intrinsically diverse group, I have also discovered
over time that most resulting sources of conflict have generally
occurred not as the result of these attributes or other cultural
dimensions but rather as the root cause of fundamental differences
in viewpoint about the mission of the school. If we approach our
hiring strategy with harmony in mission at the center and diversity as
enhancing that core, then we have the greater potential 1) to decrease
inherent sources of social and task conflict from competing educational
philosophies, and 2) to increase the probability of creating a better
environment for organizational cohesion.

2. Train for Teamwork

Research suggests that sometimes a sole focus on attempting to
bond into single entity might be too narrow of a strategy given the
existence of true differences in personalities and individual styles
within workgroups. Excellent team performance does not by necessity
require close friendships that extend beyond the workday.
Acknowledging our individual and collective differences at the very
beginning can help workgroups shift their focus to performance
outcomes as the true evaluation of team effectiveness. As leaders
in organizations, we need to structure opportunities for workgroups
to develop deep understanding about diversity and the role of each
individual in helping manage this diversity. Polzer et al. (2002) highlight
the need for training sessions that encourage workgroups to describe
both positive and negative differences among members and to predict
those factors and attitudes that might adversely impact the successful
completion of performance tasks. School heads should take the lead
in these sessions through their own honest self-disclosure and sincere
displays of empathy toward those who might perceive themselves
as potential out-group members. As leaders, we also need to
acknowledge our personal and professional strengths and blind spots
in order to encourage similar self-disclosure and empathy from team
members. By acknowledging differences and establishing an empathetic
climate of openness among team members, we better equip ourselves
to handle the task and social conflicts that naturally happen and more
ably work through these challenges by refocusing the group on the
importance of performance outcomes.

3. Emphasize Communication

Review of the research indicates that managing workgroup diversity
poses a highly complex set of challenges. The fact that we deal with
multiple factors should not blind us to the obvious – workgroup
diversity is but one among many important variables related to team
effectiveness. Leaders must also remember that interpersonal
communication skills are equally vital in work teams. Henke et al.
(1993) argue that effective interpersonal skills are extremely critical
in the mix of workgroup competencies. As we look to provide the
right blend of diverse qualities within our teams, we should also place
concerted effort on increasing the number of team players with
highly developed communicative competencies and effective
interpersonal skills. These skill sets alone might prove the most
significant factors within our power to control when managing
workplace diversity. With task and social conflicts clearly identified
as the strongest downsides within diverse workgroups, the skills of
team members to communicate effectively in resolving these conflicts
might be the ultimate personality characteristics necessary to continue
moving the team forward to desirable and intended performance
outcomes.

4. Remember That Effective Leadership Can Win the Day

We should find great comfort that a significant body of research
exists in the field of diversity management. Why? Well, maybe for no
other reason than it strongly implies that skillful leaders can indeed
manage diversity. Excellent leadership makes a difference. As one
example, the research shows that effective leaders implement work
teams to work on objectives that will actually benefit from task
conflict, and they also minimize workgroup meetings that tend to
generate social conflict (Wiersema & Bantel, 1992; West, 2002). As
school leaders, we might consider decreasing the number of standing
meetings that might inherently structure conflict into our workweek.
Without clearly defined work-goal expectancies and task responsibilities,
a diverse workgroup loses its inherent strengths in the decision-
making process. Thus the caveat, don’t meet just to meet. Leaders can
also use the right medium to support their overall message that
diversity must be effectively maximized. On tasks that might produce
in-group and out-group divisions, we should consider using e-mail
to send vir tual ideas to a group leader who filters out individual
names and then resends the compilation back to the entire team to
ensure a focus on the quality of ideas and not on the perceived
status of the specific messenger. This strategy removes a variety of
biases from the process, capitalizes on the strengths of diversity, and
helps generate better decision-making solutions. The most effective
leaders in the future will continually look for fresh ideas and new
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approaches to structuring organizational processes, maximizing the
strengths of diversity, and offsetting the inherent challenges found in
managing individual and workgroup differences.

Closure:  The Dosage for Organizations and the Leader-Practitioner

Over the years as overseas educators, we have undoubtedly received
numerous inoculations directly from a doctor’s needle, and we might
learn some valuable lessons from the medical realm about finding
the right balance between dosage and application. When we receive
a yellow fever vaccine from a trained medical practitioner in the right
amount and at the right time, we prepare our bodies to confront
future challenges. Yet, we must equally remember that a naïvely
administered second dose can overload the body’s defense system
and rarely may even produce fatal results. This metaphor should not
be overextended to lead us to the simplistic conclusion that diversity
is comparable to a parasite or plague. I simply make the point to
emphasize that our experience in taking the yellow fever vaccine
proves strikingly analogous to the research on diversity management
– we can indeed have too much of a good thing. Fortunately for us,
medical practitioners have acquired research-based knowledge and
possess the requisite skills to inject the right dosage in order for our
bodies to achieve a stronger and more vibrant homeostasis - a
balancing act that maximizes the strengths and minimizes the downsides.

The parallels on dosage and timing in diversity management should
not be lost on us as leader-practitioners. Armed with a research-
savvy knowledge base of the critical factors influencing the relationship
between diversity and performance, we can better structure our
organizations to confront the challenges inherent in attempting to
reach high-quality decisions. Without question in both the research
and from personal experience, workgroup diversity clearly provides
for consistently better outcomes for decision-making teams. Yet,
research and practice also suggest that we must learn to find peace
in the realization that our mountaintop and marketplace experiences
each form a necessary part of our personal and professional lives.
By applying some research-based knowledge and reflecting on our
successful experiences along the way, we can undoubtedly increase
our time enjoying the highs and decreasing the lows. With a renewed
focus on managing diversity in organizational workgroups through
the development of a more emotionally healthy and task-oriented
decision-making team, we can regularly attain the correct balance of
dosage and timing the leads to school success . . . and please don’t
forget to take time to enjoy the view from the mountaintop.

Dr. Habegger is Director General, American School of Asunción, Paraguay.
He was school administrator in Colombia, Qatar, Japan, and Venezuela.
His doctorate from Peabody College, Vanderbilt University, researched
organizational improvisation and leadership during rapid change and
uncertainty. His email is eric.habegger@yahoo.com
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WASC SPRING 2008 ACCREDITATION UPDATE
By Marilyn S. George

The Accrediting Commission for Schools, Western Association of
Schools and Colleges, has been moving forward with several initiatives
and activities that are particularly pertinent to the international
schools.  These include the following:

• During February 2008 WASC par ticipated in several
discussions at AAIE. These included the meeting of the Academy for
International School Heads (AISH) in which several issues were
discussed by heads of schools. One issue concerned the creation of
more effective school boards.  Prior to this meeting WASC had been
asked by the AISH board to discuss with our Commission the proposal
of supporting through our accreditation criteria the orientation or
pre-training of potential board members. This idea was also shared
with the other agencies that accredit international schools.  At the
January 2008 WASC Commission meeting, there was approval to
add this to our indicators of the WASC criterion on governance. The
value of the dialogue at the AISH meeting was to discuss further
what might be covered or emphasized at such orientations, including
on-going training.

WASC also represented the accrediting agencies on a panel that
discussed recruiting issues. The comments of the panel and the
audience have strengthened WASC’s awareness of our role in
participating more actively in discussions about the role of accrediting
agencies in informing teachers and potential teachers about international
education.

• WA S C  c o n t i nu e s  t o  e m p h a s i z e  o n g o i n g
improvement/accountability, i.e., a follow-up process that includes
annual analysis of student achievement resulting in the update of
action plan sections based on impact of progress on student learning.
The importance of schoolwide student goals that provide the
overarching framework of what students should know, understand
and be able to do that emanate from a school’s mission and student
needs and challenges cannot be minimized. The opening AAIE session
by Jay McTighe and Grant Wiggins on Schooling by Design reaffirmed
the basic concepts of school change and improvement focusing on
high quality student learning addressed through the WASC criteria
and Focus on Learning process.

• The WASC Commission has continued its terming discussion
at the January Commission meeting and will continue to do so at
its forthcoming spring meeting.

• The collaborative work with our 15 partner associations continues
with refinement of memorandums of under standings.

• The pilot of a joint accreditation and IB evaluation visit has just
occurred and feedback is being gathered in preparation for future
collaborative visits.

• As a result of our continual collaboration on accreditation of
schools for foreign nationals through a Four Parties Agreement with
China’s National Center for Curriculum and Textbook Development
(NCCT), Council of International Schools (CIS), and New England
Association of Schools and Colleges (NEASC), there are several joint
visits now scheduled during this 2007-2008 school year, including

preliminary or initial visits.

In November 2007, the members of the Four Parties Agreement
held their annual meeting in Suzhou, China.  This provided an excellent
time to review progress, learn from each other, and determine future
direction.
At the spring 2008 ACAMIS Conference, members of the Four
Parties held several brief sessions for participants on the Four Parties
process.  A Post-Conference was also held that addressed the
following:  1) the international and Chinese accreditation streamlined
process that allows for a seamless accreditation process with joint
self-studies and team visits and provides for multiple awards of
accreditation from various associations: NCCT/CIS/NEASC;
NCCT/CIS/WASC; NCCT/WASC; NCCT/CIS; NCCT/NEASC;
NCCT/CIS/NEASC/WASC; 2) the examination of all aspects of the
accreditation process as an ongoing school improvement process
from the initial application, the assessment of the school’s student
program and its impact on students through the self-study, the visit
by fellow international educators, and the ongoing refinement of the
schoolwide action plan; and 3) the roles/responsibilities when serving
on a visiting committee.

• The collaboration with the Thailand Ministry of Education,
the Office of National Education Standards and Quality Assessment
(Sor Mor Sor), the International Schools Association of Thailand
(ISAT), the Council of International Schools (CIS), and the New
England Association of Schools and Colleges (NEASC) resulted in
a late October 2007 training for Sor Mor Sor appointed educators
who will serve as members of international accreditation visiting
committees for the particular purpose of reviewing the Sor Mor Sor
standards on Thai language and culture during this school year and
subsequent years. This spring there are several pilot collaborative
visits. In May WASC and the other agencies will meet to debrief the
pilots and work on a memorandum of understanding.

• The growth of schools that wish to be accredited with two
or more accrediting agencies in seamless processes is continuing.
One example is the WASC/CIS (Council of International Schools)
process with which WASC has worked since 1989 (formerly ECIS).

The accreditation process is synonymous with continuous school
improvement that focuses on the integrity or trustworthiness of a
school as an institution for learning by all students.  It provides an
ongoing look at the work and achievement of students, the teachers,
the school and systemwide leadership. The WASC accreditation
process, including the Focus on Learning protocol, is not a “cookbook”
and is beyond semantics.   The Accrediting Commission for Schools,
WASC, is committed to serving the educators in the field and we
value their comments and ideas as we strengthen this “grassroots”
improvement process.

Contact information:
David E. Brown, Executive Director (dbrown@acswasc.org)
Marilyn S. George, Associate Executive Director (mgeorge@acswasc.org)
WASC Website: www.acswasc.org
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PUTTING OUR “HEADS” TOGETHER TO IMPROVE
INTERNATIONAL SCHOOL ACCREDITATION

      by Nadia Alam, Research Associate, NEASC
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At the annual AAIE conference in New York in February, 2008, the
four winners of the Margaret Sanders scholarships were announced.
These scholarships are in the amount of $5000 and are awarded
annually to graduating seniors from international schools that are
members of one of the regional associations recognized by AAIE.
The awards are handled through the United Way in Sarasota, Florida,
with the funding coming from the Margaret Sanders Foundation.

In 2000, Margaret Sanders, a long time supporter of international
schools, created this foundation as a way to honor outstanding
students in international schools. The foundation has awarded
scholarships to international school students for the last seven years.
Margaret currently resides in Sarasota, and at 97 years old she is still
actively involved in this program. She began her career with Walsworth
Publishing Company in 1961, and for the next forty years traveled
the world helping schools with publication of their yearbooks.  Prior
to joining Walsworth, Margaret had several careers before that,
including becoming one of the first female air traffic controllers in
the US during World War II.  (Margaret’s life and adventures are
chronicled in her biography Woo Hoo – What A Ride, by Nancy
Shoemaker, Donning Company, 2005. Highly recommended reading
for AAIE members.)

This year’s winners are as follows:

Narayan Bell, Lincoln School, Kathmandu -- NESA

Mariana Cobo, Cologio Bolivar, Cali, Colombia -- Tri- Association

Maria del Mar Juaregui, The Graded School, Sao Paulo -- AASSA

Clarissa Skinner, American  International School of Guangzhou, China
-- EARCOS

The alternate winner, in case one of the above students is unable to
use the award is Colleen McMaster, American Community School,
Hillingdon, England --   ECIS

Each of these students has an exemplary record of accomplishments,
especially in the area of community service. It took Naryan Bell from
Lincoln School in Kathmandu a full year of battling with the Habitat
for Humanity organization to allow him and a group of students to
build homes in Nepal.  Too dangerous, was the organization’s response.
After he finally convinced them to let the students do their project
and it was successful, Habitat for Humanity concluded they could lift
the suspension of other such projects in Nepal.
Mariana  Cobo gets up every day at 4:30 every morning to cook
breakfast for needy kids through the foundation she created.  Her
school counselor describes this foundation as one of the city’s flagship
social services program.

Maria del Mar Jauregui saw children playing soccer without shoes
and decided to do something about it.  She presented her vision to
the staff and student body, rallied administrators, teachers, students,
parents, and the larger school community behind her cause and

created a charity basketball tournament which raised thousands of
dollars so kids could have shoes.  

Clarissa Skinner was president of the first ever service club at
International School Guangzhou and "grew" the club so quickly that
it resulted in several interest groups.  These include peer tutoring
and after school mentoring to buying medicine for leprosy victims
and paying tuitions for rural Chinese girls.  Clarissa also initiated the
first-ever ACAMIS (Association of China & Mongolia International
Schools) "Celebration of Service Summit," a two-day conference
which brought together like-minded student leaders, NGO
representatives and educators.

Alternate Colleen McMaster has been at ACS Hillingdon less than
a year, yet in that time she became vice president of the honor society
and spearheaded a drive to provide desk supplies, books, and "Beanie
Babies" for deprived students in Southern Africa.  She also does
volunteer work at a local senior citizens home.

Margaret encourages any organizations and individuals to make
donations to the foundation.  Information about how to contribute
is available from Ann Apt, Vice-President for Major Gifts with the
United Way of Sarasota County.  Her email is  annea@uwsrq.com
from Sarasota United Way; Ann is the custodian of the Margaret
Sanders Scholarship Foundation.  One can also go to the website
(www.uwsrq.com), click on the Foundation tab on the left, then the
Scholarship Fund, then click here to download the application.  The
next application cycle will begin in Fall, 2008.  Scholarships are awarded
in February each year.

Friends of Margaret who would like to send her a note or card, her
mailing address is Margaret Sanders, Room 219, the Inn at Sarasota
Beach Club, 1303 N. Tamiami Trail, Sarasota, FL 34236.

Dr. Buford is Regional Education Officer of the Department of State’s
Office of Overseas Schools. She may be reached at BufordCW@state.gov

FOUR MARGARET SANDERS SCHOLARSHIPS AWARDED
By Connie Buford

MARGARET SANDERS
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As educators, we are moving into the last stretch of the school year
completing the goals we designed, while thinking ahead to what’s
next. At this time, we reflect on our past practices and often search
for new avenues to enhance our effectiveness with our students.
There are those of us who leave their posts every year to travel
back to the states for the annual AAIE Summer Literary Program
that is held in Seattle, Washington. While some enjoy a focus on
literacy, others are searching for greater understanding and practical
tools for working with diverse populations with specific needs.

Two years ago, AAIE decided to add the Institute on Exceptional
Children at Seattle University to the Literacy program. This conference
provides instruction on meeting the needs of exceptional learners
while working in international classrooms. If during this year there
were students who made educators question their skill and expertise
in meeting the needs of exceptional children, this conference is for
them.

For three days, the instructors will deliver current best practices from
the field while working with participants individually to meet their
needs. All will feel inspired, charged and prepared to meet their

students in 2008-09 with new skills and approaches to use in their
classrooms and schools.
This year, the institute will be held from July 7th through July 9th,
2008 at Seattle University in Seattle, Washington. Courses this summer
include:  Motivating Students to Learn: Teaching the Discouraged Student
with Dr. William Nicoll; Mathematical Learning Difficulties and Disabilities:
Helping Children Fill the Gaps in Their Understanding of Mathematics
with Dr. Michele Mazzocco and International Teachers Dancing the
Dance of High Ability Students with Anna Rose Sugarman

General Enrollment Information:
Conference Title: Institute on Exceptional Children
Dates: Monday, July 7th, 2008 through Wednesday, July 9th, 2008
Location: University of Seattle, Seattle, Washington
Par ticipants: Principals, coordinators, counselors and teachers
Instructors: Dr. Michele Mazzacco, Dr. William Nicoll and Anna Rose
Sugarman

For more information and registration, go to www.aaie.org

Dr. Sugarman may be reached at SugaAnna@SHENET.ORG

AAIE INSTITUTE ON EXCEPTIONAL CHILDREN
2008 IN SEATTLE

By Anna Rose Sugarman
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LYSO, SEOUL FOREIGN SCHOOL, SELECTED AS AAIE
SUPERINTENDENT OF THE YEAR, 2008

At a special ceremony during the 42nd Annual AAIE Conference,
Dr. Harlan Lyso received the award as AAIE’s Superintendent of the
Year.  The Award was sponsored by TIE – The International Educator
and presented by Mr. Tim Carr, Chair of the Academy for International
School Heads Board. With nearly thir ty years experience as an
administrator in international schools, Dr. Lyso is currently in his
twentieth year at  in Seoul, South Korea, where he serves as head
of school. He has also headed schools in Africa, Southeast Asia and
the Caribbean. He earned an undergraduate degree in economics,
an MA in elementary education and a PhD in education administration.
He has done post- doctoral studies as a Klingenstein Fellow at
Teachers College, Columbia University.  Lyso has served as a trustee
on the board of the Council of International Schools, and on the
boards of AISA, EARCOS and AAIE. Lyso’s wife, Mary, is a teacher
as are his two children, who grew up as third culture kids.  Dr. Lyso
was President Elect of AAIE, an office from which he resigned with
the announcement of his retirement effective June, 2008.  The
complete text of Dr. Lyso’s speech on accepting the Award may be
found elsewhere in this issue.

AAIE BUSINESS MEETING ELECTS GREENE,  ANDERSON,
SHAPIRO

The annual AAIE business meeting that closed the 42nd Annual
Conference in New York City saw the election of three members
to AAIE office and Board.  Dr. Edward E. Greene, Director of the
International School of Amsterdam, was elected to a shortened one-
year term as President Elect, replacing Dr. Harlan Lyso of the Seoul
Foreign School who retired. Mr. Frank Anderson was reelected for
another three-year term as stateside Trustee and member of the
Executive Committee. Dr. Joseph Shapiro, Dean of the College of
Extended Studies at San Diego State University, California, was elected
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for a three-year term as stateside Member at Large replacing Mrs.
Mary Anne Haas whose term expired.

UILKEMA RECEIVES STANLEY HAAS MEMORIAL AWARD

Ms. Gail Uilkema received the Stanley Haas Memorial Award for
public service at the 42nd Annual Conference of AAIE in New York
City in February.  The award was presented by TIE.  Uilkema is a
retired superintendent of schools in California and a former member
of AAIE’s Board of Trustees.  For many years, she has conducted the
“Lantern Project,” a program she established and runs by herself
completely voluntarily to raise fund for small projects around the
world. The article on page 30 of the Spring 2007 Inter Ed states,
“Often projects are in conjunction with an international school
project.  A recent project involved the students at Surabaya International
School in Indonesia. Each Thursday, students traveled to an old part
of town to be part of a distribution of food and juice to needy
individuals.  Lantern Projects was able to donate funds to purchase
food for 840 people. . . “The idea of Lantern Projects was based on
a project in Kenya.  Gail heard a presentation in a US classroom by
a woman from Kenya.  She said that her village had no electricity so
at night there was no light.  She stated that what they really needed
were lanterns so students could study at night.  The class raised
several hundred dollars and sent the funds to Kenya.  Lanterns were
purchased at $10 each, the village had light and the students could
study.”  Thus was born Lantern Projects.  For further information visit
www.lanternprojects. org  of write to Gail at lanternprojects@
comcast.net

INTERREGIONAL CENTER HOLDS 38TH ANNUAL TRUSTEE
SEMINAR

Dr. Bur ton Fox’s IRC held its 38th Annual Seminar for
American/International School Board Members in Cartagena, Colombia,
from March 2 to 5, 2008.  The 38th iteration of this event makes it
the ‘longest established permanent floating trustee seminar’ in the
world. Over 70 trustees and guests including five heads of schools
from eight Latin American and Caribbean countries attended.  Guest
presenters included Dr. Robert ‘Bud’ Spilane, Vice President/Director
of the Center for Education of the CNA Corporation of Washington,
DC, and former REO of the State Department’s Office of Overseas
Schools; Dr. Keith Miller, Director of the Office of Overseas Schools;
Dr. Kyle C. Carter, Provost, Western Carolina University, Cullowhee,
North Carolina; Dr. Karen Bowyer, President, Dyersburg State
Community College, Dyersburg, Tennessee; Dr. Ronald J. Marino,
Treasurer of AAIE and President, Marino & Associates; Dr. Alex Omar
Miranda, Dean, Ventura County Community College, California; and
Dr. Gilbert Brown, Editor of this journal. Special consultants included
Dr. Myron L. ‘Barney’ Coulter, Chancellor Emeritus of Western Carolina
University; and Mr. Louis J. Fuccillo, Director, International Educators
Cooperative.

BIENEK RECEIVES ERNEST MANNINO SCHOLARSHIP

Bob Bienek of the American International School of Dhaka, Bangladesh,
was the 2008 recipient of the annual Ernest Mannino Scholarship
Award, presented to commemorate the support that Dr. Mannino
provided international schools for three decades during his tenure

" AAIE Superintendent of the Year, Dr. Harlan Lyso of Seoul Foreign
School, receives his award from Dr. Ernest Mannino as Executive

Directors Elsa Lamb and Everett McGlothlin look on"
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as Director of the Department of State’s Office of Overseas Schools
until his retirement several years ago.  Bienek’s career has spanned
30 years and seven countries. He is currently studying for his doctoral
degree in educational leadership.  His thesis project, to be supported
by this award, is in the disquieting but necessary area of child abuse
in international schools. Inter Ed hopes to publish the abstract of his
dissertation in a forthcoming issue.

BARRERA RECEIVES WILLIAM HARRIS AWARD FROM CEEB

Mrs. Milagros Barrera, Head of School of Albert Einstein International
School of San Pedro Sula, Honduras, has been awarded the William
Harris Award for 2008 from the Middle States Regional Assembly
of the College Entrance Examination Board. The William Harris Award
is given annually by the Middle States Regional Assembly to the
educator who exemplifies the characteristics of the person for whom
the award was named, including contributions to students, the College
Board and the field of American and international education in
general. Of even greater appeal, Mrs. Barrera is the first Latin American
person and first Head of school from an American International
over seas school awarded this impor tant recognit ion.

Barrera has worked at many schools in El Salvador, Honduras, and
Mexico. Mrs. Barrera implemented several US programs at Albert
Einstein International School including the AP program, U.S. standardized
tests and others. Her objective is to provide international education
opportunities to Honduran students and the foreign community
living in San Pedro Sula. She is the founder of the first radio cabin

at the Honduras National University. Mrs. Barrera has 30 years of
service in the area of education.

AMERICAN OVERSEAS SCHOOL OF ROME AND AMERICAN
UNIVERSITY OF ROME COOPERATE

Dr. Beth Pfannl, Head of School of AOSR, and Dr. Robert A. Marino,
President of AUR, signed a cooperative agreement in February.  The
terms of their agreement is intended to enhance the advancement
of American style education in Italy from pre-school through the
college level. The schools will work together to seek outside funding
for school projects.  They will share facilities, special programs, and
faculty development. “This alliance will enable these two institutions
to enhance current programs and loosen constraints on creating
imaginative new ones,” said Marino, adding, “this is a case of one plus
one equals three.”

“The potential gain in joining forces with AUR in is extremely exciting,”
said Pfannl. “It is just a natural fit in so many ways. For example, two
of our AOSR alumni teachers have been teaching at both institutions
for many years. We hope to expand in this area as well.” Founded
in 1969, AUR is the oldest degree-granting American university in
Rome. It is accredited to offer Bachelor of Arts degrees in Art History,
Communication, Interdisciplinary Studies, International Relations and
Italian Studies, and Bachelor of Science degrees in Business
Administration.

continuation from page 33CELEBRATIONS & CONGRATULATIONS
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THE AUTHOR, JAY KETTERER, RESPONDS:

I want to respond to Dr. Stimson’s letter by first conceding a point.
I disapprove of the formulation of ideas as belief statements.  Dr.
Stimson is correct in pointing out that I fell into the colloquial
expression “I believe” when I really meant to say that there is empirical
evidence that leads us to conclude that a cognitively sound science
will emerge in the near future.  Please don’t accuse me of using the
imperial plural objective case pronoun in the previous sentence, Jim.
Either I have a mouse in my pocket or I am not the only researcher
who holds this opinion.

No, what really hurts is having my own characterization of prescriptive,
cookie-cutter professional writing in education—“tired, unmoving,
and subjective”—turned back on me.  I will accept that this piece—
and any piece of synthetic writing—is intrinsically subjective simply
because I made the choices of sources and the logical connections
between the topics.  But, tired and unmoving?  No, that’s not me.
In fact, case in point, Dr. Stimson was moved to respond.  Aha!

I also think that if critics would take the time to analyze the premises
of the article, then its positivist structure would be recognized.
There are 6 premises that are ineluctably related:

1) Non-research based writing in education is prescriptive.
2) Prescriptive writing adds very little to the knowledge base.
3) There is a paralyzing, perhaps fatal, schism in the field with

competing theories of learning.  Call it multiple intelligences
(teachers) v. standardized testing (legislators and policy makers).
Both claim and neither can demonstrate definitive empirical
support.

4) Research in education is flawed because the social sciences have
generally resisted the acceptance of empirical paradigms (i.e.,
scientific methodology) because of the abuses of eugenics, IQ
testing, and intervening political agendas.  [Note:  Evidentiary
citations included Kuhn, Wilson, and Brookes].

5) Educators are groping around in the dark, responding to fads,
and pragmatically adopting whatever seems to work.  Suggestion:
become researchers in your schools.  [No citations provided, but
a simple Google search on the terms “Action Research in K-12
Education” yielded 201,000 hits in ear ly March, 2008].

6) The increasing pace of research and improved technology has
contributed to significant advances in our understanding of how
the brain functions.  [Citations:  Kurweil, Society for NeuroScience].

I have to admit to Dr. Stimson that the last paragraph of the article
gives short shrift to the bold claim that a sound cognitive science of
learning may emerge towards the end of my lifetime.  However, I do
expect my readers to follow the thread of discourse to the spool—
its source—especially if the spool is available on the internet spindle.
My space is usually limited to a page and my purpose is to spur the
reader on to independent inquiry.  (I almost said “I weave but a page
and my only purpose is to prick you with the sharp needle of curiosity”
but decided not to go so far.  Stretched metaphors can snap back
on you.).

But Dr. Stimson has given me new life on this topic, and I want to
share some of my recent reading with you.  Please see the “Research
is the Key” column in this issue for further discussion of brain research
and cognitive studies.

Dr. Ketterer may be reached at jkettere@jsu.edu 

TO THE EDITOR:

I don’t want to be negative but Jay (Ketterer, ‘Research is the Key – To Human Cognition,’ Inter Ed, Fall 2007, p. 6) says he wants to tell us
"why I believe that technology and science may be on the verge" etc. but he never tells us why he believes that!  Then he goes on to
demonstrate exactly what he criticizes: e.g. "tired, unmoving & subjective," whereas his whole piece is subjective. When he says it is highly
probable that “a cognitively sound science will emerge in the next 25 years or so" he is commenting on something like a second coming
or he is saying the reason that I believe that technology and science may be on the verge is that it is highly probable that a cognitively sound
science will emerge in the next 25 years or so.  Anyway this is quick read sent to you out of the joy of debate. Jim Stimson

Dr. James Stimson is Director General of St. Anne’s School, Asuncion, Paraguay. Email: jestimson@yahoo.com



36  spring 2007 inter ed

"Excutive Directors Elsa Lamb and Everett McGlothlin present an
appreciation award to Inter Ed Editor Gil Brown at the 42nd Annual

Conference in NYC"

"Executive Director Designate Elsa Lamb and
Frank Anderson, AAIE Executive Committee
present a special award from the AAIE Board
of Trustees to Interim Executive Director Everett
McGlothlin in appreciation of his many years
of service to the Association"

"Ernest Mannino Scholarship Award recipient Bob Bieniek receives
congratulations from Dr. Mannino"
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NYC Skyline “Welcome AAIE” Keith Miller presenting “Thank you plaque” to
Barbara Keough on behalf of OMNI

“Flag Boys” David Cobb, Dick Krajczar,
David Chojnacki - Regional Directors Meeting

Regional Director’s Meeting: David Chojnacki, Everett McGlothlin,
Paul Poore, David Cobb, Bob Gross, Dick Krajczar

Mark Ulfers, President - AAIE
“Awards Ceremony”

Keith Miller - Welcome to AAIE on
behalf of A/OS

Sherry Krajczar - Managing AAIE’s
NYC Office

Jay McTighe/Grant Wiggins- Opening General
Session  “Schooling by Design”

Opening AAIE General Session Ernie Mannino - group at Gala



Elmore Rigamer - 2nd General Session
“Leading in Crises”

David Cramer/Phil Joslin - Panel
“New Headsships”

Harlan Lyso/Doug Steel - enjoying gala Monte Moses - One of our four Sessions
“Life of Principalship”

Panel Discussion-Sherry Schiller/Chip Barder
Leading: “Recuritment Matters...”

Exhibitor Hall Gala Night: Feda Abdo, Kathy Stetson,
Jill Kalamanis, David Chojnacki

Ed Ivy/Dick Krajczar -
Welcome everyone

Holly Fowler - Sodexho Hospitality Room
“Thank you Sodexho from all attending”

Everett McGlothlin - Welcome to AAIE




