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2015 SAN FRANCISCO CONFERENCE

Returning to San Francisco, Home 
of the 2015 World Series Champions

AAIE’s 49th Annual Conference, 
From the Creative to the Practical:  
Exploring Ways to Ensure Interna-

tional Schools are Safe and Dynamic Learning 
Communities will be held in San Francisco. 
Like the San Francisco Giants, AAIE has 
planned a championship series.  It promises 
outstanding keynote presentations, stimu-
lating and informative concurrent sessions, 
enjoyable special events, and valuable ex-
hibits offering innovative goods and ser-
vices for international schools. 

AAIE Annual Conference, for the first 
time, will begin with a Monday 5 p.m. 
opening general session. A Monday af-
ternoon start will give those recruiting on 
the east coast additional travel time to get 
to the west coast.  Immediately following 
the opening session, the Annual Welcome 
Reception will be held in the conference 
hotel, 6:30 p.m. – 8:30 p.m. The conference 
continues with Tuesday, February 10th  
and Wednesday, Feb.11th sessions and 
events, concluding with AAIE’s traditional 
Gala Reception in the Hyatt Regency San 
Francisco Atrium on Wednesday, February 
11th, 6:30 p.m. – 8:30 p.m. 

For a copy of AAIE’s February 2015 con-
ference schedule, please visit www.aaie.org.  
A sneak peek of the 49th Annual Confer-
ence Concurrent Sessions appears on page 
16 and 17 inside this issue. 

Keynote Speakers, 
AAIE 49th Annual Conference, 
San Francisco
Monday, February 9 (5 p.m.)
Six Leading Edges of Innovation for 
International Schools

Delivered by Dr. Milton Chen, Senior Fel-
low and Executive Director, Emeritus at 
The George Lucas Educational Founda-
tion (GLEF), this keynote presentation ad-
dresses fundamental shifts to our thinking 
about schooling; ways 
in which technology 
is transforming, when 
and where and how 
students learn, and 
roles of teachers and 
students as teachers 
form teaching teams 
with other experts and 
how students can take 
on more responsibility 
for their own learning. 
International schools, 
with their emphasis 
on providing students 
with global perspec-
tives and experience, 
offer excellent environments for these in-
novations. 

Dr. Milton Chen, 
2015 Conference 

Keynote



Dear Colleagues,

As I reflect on my 22 years as an interna-
tional school head I have come to the con-
clusion that dealing with crisis situations 
should be part of every international school 
head’s job description.  

A few crisis situations I experienced, and 
that impacted on the school community at 
large, come to mind:  the tragic death of a 
student, the kidnapping of a school parent, 
the theft of PTA funds by a student's par-
ent, the dismissal of a 
very popular teacher, 
a high profile student 
expulsion, a situation 
which resulted in a 
local media frenzy, 
a medical issue that 
threatened a tempo-
rary school closure, 
and a political coup. 

Clearly, every school’s 
first priority should be 
to provide, in so far as 
possible, a safe and se-
cure learning environ-
ment. When it comes 
to how best to do this, 
there are no easy answers or any one answer 
that meets the needs of every school com-
munity.  

The time to prepare for crisis is be-
fore one occurs. It’s also important to 

keep in mind that when there are threats 
to a school’s safety/welfare the community 
relies on its head for information/assur-
ances that these are being adequately dealt 
with.  Transparency is key. Has your current 
Board ever discussed how different crises 
will be handled? Are you, your Board and 
faculty prepared to deal with crises?  Do 
you have policies in place that protect the 
school in such difficult moments?  Is there 
clear agreement on who is to be the school 

spokesperson during times of crisis?  Have 
faculty been briefed on their role in times 
of crisis?  

If you wish to join a conversation on 
school safety, share your difficult experi-

ences, and learn from your colleagues and 
from experts around 
the world, please 
make your plans now 
to attend AAIE’s 
49th Annual Con-
ference, Feb. 9 -11, 
2015, San Francisco, 
From the Creative to 
the Practical:  Explor-
ing Ways to Ensure 
International Schools 
are Safe and Dynamic 
Learning Communi-
ties. Information on 
conference keynote 
speakers, concurrent 
sessions, schedule 
and events is posted 

to AAIE’s website (www.aaie.org) and in-
cluded in this InterED issue.

I look forward to seeing you in San Francisco!

Warm regards,

Elsa 
Elsa Lamb
AAIE 
Executive Director
g.elamb@nova.edu
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As a global community that connects 
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AAIE helps international educators lead 
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As I come closer to the 
completion of my two year 

elected term as your President I would like 
to share a few thoughts regarding our or-
ganization.  

First of all, over and over again in surveys 
of our constituencies we have been told 
that AAIE is a strong community bring-
ing heads together in meaningful ways. It 
reminds me of something I read in a book 
by Jean Vanier entitled  Community and 
Growth.   

“One of the marvelous things about com-
munity is that it enables us to welcome 
and help people in a way we couldn’t as 
individuals. When we pool our strength 
and share the work and responsibility, we 
can welcome many people, even those in 
deep distress, and perhaps help them find 
self-confidence and inner healing.” 

We have been tested this year as a commu-
nity in facing the challenge of sexual preda-
tory behavior and how to best address the 
issue with consistency.  And we have risen 
to the occasion to pool our resources from 
all over the world to participate in an In-
ternational Task Force on Child Protection. 

The efforts of this group of international 
school leaders and organizations have 
been diligently working on three fronts to 
1) work with external evaluation agencies 
to encourage the implementation of com-
monly accepted standards that can address 
child protection, 2) work with recruiting 
agencies and law enforcement organiza-
tions to come up with some commonly 
accepted form of international certificate 
of good conduct, and 3) focus on arriving 
at suggestions for school policies and re-
sources that can help locally train us to be 
prepared for such eventualities.  
I highly suggest that you attend the Febru-
ary AAIE conference, where on the third 
morning we will have an interactive panel 
discussion with members of the Task Force 
to communally discuss these matters. 

Community also becomes stronger 
when it is inclusive of new members 

as well as when it helps its new members 
understand the uniqueness of the com-
munity.  For that reason,  some three years 
ago AAIE endeavored to implement the 
Institute for International School Lead-
ership along with Performance Learn-
ing Systems.   In developing eight on-line 
modules with case practices unique to our 
international and multicultural settings, 
along with a mentorship component that 
only this program has, we have been train-
ing our next generation of leaders.  

We are proud to announce that this year’s 
graduate cohort will be recognized as the 
first group of AAIE Fellows at this Feb-
ruary’s conference.   Furthermore we are 
pleased to inform that this program has 
now become a new source of revenue for 
AAIE.   

Finally I want to take this opportunity 
to thank Elsa Lamb whose term as 

Executive Director of AAIE is coming 
to a close.    She has led this organization 
with distinction, with a professional nature, 
and with vision to help us become stron-
ger.  She has also modeled for us strength 
of character and determination and we all 
grow from her example.    Her legacy will 
be hard to match.  The Board of Directors 
is working hard to screen and ultimately 
name a new Executive Director.  

With warm wishes to all, 

Jack
Jack Delman, AAIE President 2013-2015

President Jack Delman is Head of the Carol  
Morgan School in Santo Domingo, Dominican 
Republic. jdelman@cms.edu.do, www.cms.edu.do 

the president’s message

AAIEPresident's Welcome



4 fal l  2014 intered



 intered  www.aaie.org 5

EDITOR’S DESK

Dear Colleagues, 

For the Spring 2015 InterED:

We invite submissions with  international themes,
including real life scenarios, curriculum research, professional development, 

creating a community of learners, the future of AAIE and International Education,  etc.

Got words? Send submissions to Jay Ketterer, jketterer@discoveryschool.edu.hn

The tardy Fall 2014 edition of the 
InterED
I wish to apologize to our Executive Di-
rector and the membership for having de-
layed this fall edition of the InterED while 
I attended to pressing demands in my new 
position. The delay has nothing to do with 
the transition AAIE is undergoing, but ev-
erything to do with my own transition.  In 
July of this past year I retired from my full, 
tenured professorship at Jacksonville State 
University (Alabama) to assume the posi-
tion of superintendent of the Discovery 
School in Tegucigalpa, Honduras.  

This was a difficult decision, as I left 
an established, comfortable program 

(after 15+ years) to return to a position of 
leadership with a young, dynamic com-
munity where I hope to make a difference.  
I know many of you will be sympathetic. 
When faced with the decision of cruising 
into retirement or accepting a new chal-
lenge…I chose the latter, just as many of 
you have.  

International Task Force on 
Child Protection
By the time you read Jane Larsson’s report 
in this edition of the tentative conclusions 
and measures proposed by the Interna-
tional Task Force on Child Protection, that 
information may have been superseded by 
intervening events. On behalf of the com-
mittee, Jane will be making a presentation 
in San Francisco at the AAIE conference, 
and I encourage all of you to attend for an 
update on the actions of the committee.

Themes of InterED
I haven’t had much luck with suggesting 
themes for the central section of the In-
terED publication.  I think there are a num-
ber of reasons for this.  1) When, as I am 
realizing once again, does a School Head 
have time to research or write?  Reflective 
time is scarce.  2) My opinion is that many 
Schools Heads have learned to survive by 
committing to very little in public until 
they have tested the wind. These are the 
Heads who believe that school leadership is 
a kind of diplomacy. (It isn’t.).  And finally, 
3) Over the last two decades, we have lost 
from our membership the participation of 
U.S.-based university deans and vice-pres-
idents who previously shared their scholar-
ship, providing us theoretical foundations 
for grounded practice.  

In their stead, we have observed a growing 
entrepreneurial ethic that should be a matter 
of concern for everyone.  Although always 
present, this mindset—that “educational 
leadership is a business platform”—seems 
to be ever stronger as a motivator of profes-
sional behavior. I sometimes fear that the 
concept of “service” exists now only when 
School Heads address their personnel.

Spring 2015 InterED
Consequently, I am not suggesting a theme 
for the Spring 2015 InterED, which will be 
my last as Editor.  I/we will entertain all 
worthy submissions while maintaining the 
regular columns. I want to thank Gilbert C. 
Brown for mentoring me and teaching me 
to write and edit expeditiously.  Any faults 
of editorial skill are my own, and not his re-
sponsibility.  His guidance and sometimes 
judicious redirection of my own writing are 
equaled by Elsa Lamb’s wisdom, profes-
sional generosity, and huge heart.  Accepted 

by them as a colleague, I must insist that I 
have learned more from them in terms of 
how to lead and direct responsibly and my 
debt to them is enormous.  Their spirit of 
“service beyond self ” opposes the zeitgeist 
of the current milieu.

I want to thank all of the authors who 
have assisted InterED with regular col-

umns.  I know that—like Perry White at 
the Daily Planet (and most editors)—I 
have buzzed them with irritating regularity.  
And, as I write this, I begin to realize that 
perhaps I should mitigate my complaint 
about the condition of professional service. 
There ARE people who continue to serve 
in a disinterested fashion (Dr. Ron Ma-
rino comes to mind), but I do believe their 
numbers are diminishing with unfortunate 
consequences for the profession.  

Finally, I must recognize the mentorship 
of Dr. Barrie Jo Price and Dr. Anna Mc-
Fadden (University of Alabama/emTech) 
for reviewing my articles, discussing and 
sharing ideas with me until I understood 
them, and helping me tone down my oc-
casionally acerbic form of expression. The 
emTech team mentored me and forced me 
to confront the fact that there is a direct 
relationship between theory and practice, 
and that writing is an integrative act, a way 
of synthesizing and thus, understanding, 
complex information. That realization was 
formative in my experience. 

Thank you, AAIE. I’ll see you in San 
Francisco. 

Ideas expressed by the contributors to InterED 
do not necessarily represent the position of 
AAIE or its Editorial Staff. 

The Editor may be reached at                         
jketterer@discoveryschool.edu.hn
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MEMO TO THE BOARD

Different Strokes for Different Folks:
Independent Schools, Public School Thinking

By Jim AmbroseAn issue periodically arising 
on HeadNet (the listserve for 
Heads of AAIE schools) in-
volves the advisability of dif-

ferentiated tuition: charging different 
amounts to two or more categories of stu-
dents in the same grade.

Based on past HeadNet posts, there is 
general consensus against differentiated 
tuition.  There are several reasons to avoid 
tuition differentiation, especially between 
host-country and international students:

• Equity: both groups are receiving the 
same education

• Purpose: by implication of the title “in-
ternational”, the school was founded to 
provide an education for transient, in-
ternational students

• Financial: filling seats with students 
paying a lower fee reduces the bottom-
line.  What might begin as an attempt 
to increase income because classrooms 
are not full could well lead to unantici-
pated consequences.  

• Unanticipated consequences include –

• Changing the curriculum to local re-
quirements as the host-country popu-
lation grows

• Increasing control by local parents 
with a different agenda than expats

• Decisions being made on a financial 
basis, rather than educational needs

• Population shifts – low fees for locals 
may lead to them becoming a majority 
and changing the mission, as has hap-
pened in more than one school

• Charging differentiated fees shifts the 
burden of subsidizing education to the 
international group that underwrites 
the cost

• Dissention between the two groups 
is likely to grow as the disparity wid-
ens – the expats are apt to increasingly 
resent subsidizing local students and 
the host-country families resist having 
their fees increased

For school boards convinced there is a 
transient and urgent need to enroll 

more students from (generally) the host-
country community unable to pay full fees 
(an increasingly unlikely situation, given 
the rising middle-class in many parts of the 
world), the way around differentiated fees 
are needs-based scholarships.   These are 
wholly in control of the school board, who 
can expand or reduce them at will, depend-
ing on the situation.

International schools are not generators of 
capital - they rely on money flowing into 
them to operate and, at the end of the day, 
if all goes well, break even or show a small 
surplus.  They are not a “source” of funds, 
and this holds true for proprietary schools 
as well.  To get funds, they rely on individu-
als, organizations or companies, or gov-
ernment entities that receive their money 
through taxes.  School fees are an operating 
expense, so it is naturally in the interest of 
whoever pays the bill to seek lower fees. 

In most not-for-profit schools, the Board 
which sets the fees is elected by the peo-

ple who pay the fees, so the board is pre-
disposed to preach economy and frugality.  

Since they also insist on quality and suc-
cess, the result is that the teaching staff too 
often ends up subsidizing the future careers 
of affluent children by providing an excel-
lent education in return for a salary that is 
anything but excellent.

I have observed what happens within a 
school when a parent body has widely dis-
crepant income or benefit levels: it leads to 
discrepant definitions of what constitutes 
quality in a school and that leads to dissat-
isfaction and politicalization of the board. 
(Board members being elected to represent 
their constituency rather than what is best 
for the school as a whole.  I bet many read-
ers share my experience that a board mem-
ber elected from such a constituency is keen 
to quickly join the finance committee!).

If the majority of parents are willing to sub-
sidize the tuition of others, great, but keep 
it in check and beware where it leads.

Dr. Ambrose is President of  Search Associ-
ates and a leader of the GovNet Advisory 
panel at the AAIE website; jambrose@
searchassociates.com

Differentiated tuition 

schedules may create 

community dissatisfaction 

and disunity 

on your board.

GovNet:
the go-to-place 

for information on 
international school 

governance

www.aaie.org/govnet
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THE ADVISORY COUNCIL ON EXCEPTIONAL CHILDREN—A/OS

Technology in the 21st Century Classroom
By Ben Shifrin

COUNCIL, continued on page 21 

How do we keep pace with the 
way today’s students learn in 
order to prepare them for the 
future? 

Keeping pace
Keeping pace with the way this generation 
learns is an essential priority given the rate 
and acceptance of technological advance-
ments in today’s world.  Schools that are 
committed to this goal need to acknowl-
edge the ongoing nature of this challenge 
and wisely select the most effective and 
exciting ways to enhance and deliver their 
programs.

Educators often get enticed by the latest 
advances in technology; however, too many 
times, schools purchase the latest product, 
at an exorbitant cost, only to discover it is 
incompatible with the goals of their educa-
tional program and ineffectual in the class-
room.  It is critical that before a school em-
barks on any increased use of technology, it 
develops a philosophy that empowers the 
educational program to prevent the latest 
technological interventions from dictating 
the curriculum.   

When considering technology, it would 
be prudent and well-advised to start small 
and develop pilot programs to determine 
the capabilities and effectiveness of both 
hardware and software before a large in-
vestment of time and resources is expend-
ed.  This strategy was validated at Jemicy 
School, where I serve as head of school.  

An assessment of our Apple MacBook 
pilot laptop program revealed that 

that platform was not as functional as we 
needed it to be for our students, who are 
dyslexic or have other related language-
based learning differences and possess a 
wide range of learning styles; we moved 
in another direction.  Piloting removes the 
guesswork and enables an informed deci-
sion before leaping into a full expansion 
and buy-in of a product, when there may 
potentially be better or new technology on 
the horizon.  

Technology should be regarded 
as an aid
Technology should be regarded as an aid, 
maneuvered as a vehicle with which to 
gather knowledge and embrace what has 
now become a world-wide classroom, and 
used to keep pace with the digital literacy 
that will be required to function and suc-
ceed in the future.  

Creative, multisensory programs and 
techniques should be combined with 

carefully selected hardware and software 
to facilitate successful learning. Assistive 
technology can serve as a seeing-eye dog 
for students, especially those with learning 
issues.  One size does not fit all, so a wide-
variety of products should be researched 
and considered.  Teachers should be trained 
on their use, coached on adaptation for in-
dividual learning modalities, and asked to 
assess effectiveness.  Students need to be 
trained, as well.  This is the norm at Jemicy: 
whether it is an iPad or a PC in a computer 
lab in lower school, or the laptop each one 
of our middle and upper school students 
receive, every student gets instruction and 
becomes cognizant, comfortable, and pro-
ficient with the devices and programs that 
enable them. 

A recent paradigm shift to more of a build-
ing block approach keeps us mindful that 
sometimes a simple tool is all that a stu-
dent requires; therefore, caution needs to be 
taken to avoid supplying technology that 
becomes more of a barrier than an aid.  

• Does the tool match the need?

• Does the tool account for the student’s 
strength?

• Does the energy in, get me lots of en-
ergy out?

• Is this the simplest approach?

Based on the answers to these questions, a 
teacher might consult with a learning spe-
cialist when a student has an academic issue, 
and depending on the individual’s learning 

profile, an interven-
tion can carefully be 
planned.  Keeping 
abreast of research is important.  There are 
studies which caution that some techno-
logical interventions can be more detri-
mental than helpful in the long term; for 
instance, in certain contexts, text-to-speech 
can hinder emergent readers (Erickson, 
2013).  Therefore, in particular cases, tech-
nology may not be the best approach for a 
specific student.  

Categorizeing technology
Technology can be categorized, but there 
are broad opportunities for innovation 
of use and frequent crossover. Below, is a 
partial list of what has proven successful at 
Jemicy.  

Assistive Technology

• Text to Speech – Kurzweil, Read & 
Write Gold, Word Q 

• Speech to Text – Dragon, Read & Write 
Gold, Speak Q  

• Organization – Moodle, Evernote, 
OneNote

• Concept Mapping – Inspiration 

• Study Skills – Quizlet

• Interactive Content Delivery   –    
SMART interactive whiteboard; 
SMART Notebook 

• Hardware – traditional laptops; con-
vertible laptops, which imitate the tac-
tile experience of highlighting, note-
taking, etc.; iPads.

• Digitized Curriculum, Library, and 
Workbooks

Creative Technology

• Videography and Photography –Adobe 
Premiere Pro and Final Cut Pro; Can-
on T3, Nikon D80, D5100, and High 
Definition 1080p Sony video cameras
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FEBRUARY 2015 CONFERENCE, 
continued from page 1 

Tuesday, February 10 (8:30 a.m.) 
Playing the Game: Teen Sexuality in the 21st 
Century

Dr.Robin Sawyer, Associate Professor & 
Associate Chair, Department of Behavior-
al & Community Health, School of Public 
Health, University of Maryland  examines 
the world of sexual risk-taking by teens. 
Without pointing fingers of blame, the 
dynamic of teenage sexual behavior will be 
explored in a manner intended to provoke 
a meaningful discussion between partici-
pants. It includes a dramatic film produced 
by the presenter that will help participants 
understand the complexities surrounding 
the issues of sexual assault and date rape.

Wednesday, February 11, 2015 (8:30 a.m.)
International Task Force on Child Protection: 
What We’ve Learned and What’s Next

This session will be coordinated by Jane 
Larsson, Executive Director of the Coun-
cil of International Schools, and Inter-
national Task Force on Child Protection.  
Co-Presenters include Greg Hedger, Es-
cuela Campo Alegre, Caracas, Venezu-
ela; Bridgette McNamer, Senior Associate, 
Search Associates; Chris Akin, Colegio 

Franklin Roosevelt, 
Lima, Peru; Ray 
Davis, Associate 
Director of School 
Support and Evalu-
ation, Council of In-
ternational Schools. 

By applying collective resources, expertise, 
and partnerships, this task force is focused 
on helping international school communi-
ties identify child protection initiatives that 
produce positive results.  The group’s find-
ings and recommendations to date will be 
reported on, and the session will then open 
up for discussion.

49th Annual Conference 
Concurrent Sessions
Over 40 concurrent sessions will be of-
fered by international school leaders and 
experts in areas that impact on interna-
tional schools. A list of these is included on 
page 16 and 17 in this issue of the InterED. 
Concurrent sessions will include presenta-
tions in the following areas: (1) Creating a 
Safe and Secure Learning Environment; 
(2) International School Governance; (3)
Leading and Managing Schools for Opti-
mal Results; (4) Leading for Student and 
Staff Learning; and (5) Beneficial Career, 
Tax and Financial Information for Interna-
tional School Heads.

Conference Exhibits
AAIE’s Annual Conference always features 
60 – 65 exhibitors.  In January brief videos 
introducing exhibitors and the goods/ser-
vices they offer will be posted to AAIE’s 
website. Conference attendees can better 
acquaint themselves with the valuable re-
sources exhibitors will be offering in San 
Francisco by viewing these prior to or dur-
ing the conference.  

This year’s conference attendees will 
also receive a special exhibit card for 

exhibitors to stamp.  Those attendees who 
visit and receive stamps from at least 30 ex-
hibitors will have an opportunity to enter a 
raffle for a $1000 travel voucher or a $500 
VISA gift card. The travel voucher is to be 
redeemed through Frosch Travel. AAIE 
wishes to express its appreciation to Frosch 
Travel for their offer to waive their agency 
fees so that the total value of the voucher 
can be applied to travel costs. Thank you, 
Frosch Travel!

Special Conference Events
Re-connecting with colleagues from 
around the world and making new con-
tacts with those that support the work of 
international school heads is an important 
feature of AAIE’s Annual Conference.  The 
Annual Welcome Reception, the Wine 
& Cheese Social, the Women Leaders in 
Education Breakfast and AAIE’s ‘Gala’ 
Reception provide many opportunities for 
connecting and interacting with others.  

AAIE’s Annual Awards & Special 
Recognition General Session and 

the AAIE Annual General Assembly are 
scheduled for Tuesday afternoon. Please 
attend and join us as we honor ‘our own’.  
A special part of the Awards session is The 
Ernest Mannino International Superin-
tendent of the Year Distinguished Lecture.  
Don’t miss it!  

Make your plans now to attend AAIE’s 
49th Annual Conference. We look forward 
to seeing you there! 

Dr. Robin Sawyer, Associate 
Professor & Associate Chair, 
Department of Behavioral & 
Community Health, School of 
Public Health, University of 
Maryland delivers the Febru-
ary 10th keynote, Playing the 
Game: Teen sexuality in the 
21st century

Jane Larsson, Executive Director of 
the Council of International Schools, 
and International Task Force on Child 
Protection. 

LOOKING AHEAD
~

49th Annual AAIE 
Conference—2015

February 9 – 11,  2015 
Hyatt Regency 
San Francisco

~
50th Annual AAIE 
Conference—2016

February 8 – 10, 2016 
Hyatt Regency Atlanta
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INSITES

New Literacies? Look at the Leader! 

By Shannon O'Hale
and Barrie Jo PriceSchool administrators find them-

selves cast in the role of leader 
or model in terms of trends and 
changes in their organizations (ten 

Bruggencate, Luyten, Scheerens,  Sleeger, 
2012; Razzaq & Forde, 2013). School lead-
ers and their own skill sets, therefore, are 
impacted by changes in technologies used, 
curriculum taught and even the expecta-
tions for pedagogical strategies used by the 
teachers they hire (Tai Mei, Omar Abdull, 
Mohomad Sahari, & Khuan Wai, 2014); 
the Tai Mei et al study emphasized leader-
ship competencies to facilitate change and 
change effectiveness, illustrating the con-
nection between changes in education and 
leadership roles. This includes the increas-
ing awareness in education of the existence 
of multiple literacies.

Multiple literacies have been widely re-
searched and documented in professional 
literature (Baker, 2010; Cervetti, Damico, 
& Pearson, 2006; Perry, 2012). One of 
those literacies is visual literacy. Visual lit-
eracy is still not tightly defined or accepted 
in all segments of education (Argerinou & 
Pettersson, 2011), the general components 
appear to be visual perception, visual lan-
guage, visual learning, visual thinking and 
visual communication, all manifested in 
various ways within the curriculum (Hsin-
Te & Lohr, 2010; Kuntze, Golos, & Ennis, 
2014). Also technology is acknowledged as 
a part of visual literacy programs as they are 
unfolding in schools  (Reis, 2014; Weilen-
mann, Salijo, & Engstrom, 2014).  

This emergence of visual literacy as one 
of the multiple literacies in digital ed-

ucation in today’s schools carries with it an 
implication for the leaders of those schools. 
And these implications of visual literacy 
may even have more significance for leaders 
in international schools because of the mul-
ticultural, multilingual nature of the com-
munities they serve.  To illustrate some of 
the possible implications for international 
schools leaders, these questions might be 
asked: Do you use any form of visual lit-
eracy communication as school leader with 
your school community, including parents? 
How aware of you, as the school leader, of 

some of the visual literacy applications be-
ing used in other schools?

These questions address your own use and 
that of the school. An affirmative answer 
means that you and/or the school pay as 
much attention to the visual images associ-
ated with your branding and communica-
tions as you do to the words used.  Tradi-
tional educators in the classroom often do 
an analysis of their curriculum, especially 
the kinds of products students are asked to 
produce, and they discover that they basi-
cally rely on words (essays, papers, perhaps 

a presentation poster or media presenta-
tion). The same is true for traditional school 
leaders; they rely on words more than vi-
sual images. This is understandable as that 
was the educational tradition within which 
most were educated. However, now, visual 
imagery, part of visual literacy is a critical 
part of communicating with the school 
community.

School leaders can incorporate visual liter-
acy into their own management and lead-
ership through some simple strategies, al-
though ideally they will also delve into the 
research on visual literacy in some details. 
But, for the short term, the use of visual lit-

eracy as part of their 
professional and or-
ganizational commu-
nications and operations will set the stage 
to recognize and integrate visual literacy. 

By using even the simplest of visual 
literacy strategies and tools, school 

leaders can convey that they recognize the 
existence of multiple literacies, including 
visual literacy. This modeling of use can 
have a great impact on the attitudes and 
pedagogy in the school in obvious and less 
subtle ways. The time it takes to incorporate 
one or more visual literacy tools or strate-
gies will produce significant results in terms 
of awareness and value placed on these 
emerging multiple literacies. 

Strategies and Tools
Some free technology tools can provide a 
simple beginning point through the use of 
infographics, and infographics are defined 
and described as follows: “A well-designed 
infographic ……  can help you simplify a 
complicated subject or turn an otherwise 
boring subject into a captivating  experi-
ence. Adding interactive content like info-
graphics to your website can be one of the 
most effective strategies in an overall digital 
marketing campaign. Ideally, an infograph-
ic should be visually engaging, contain 
a subject matter that is appealing  to your 
target audience, and be supported by other 
engaging content across your website and 
social channels” from https://www.custo-
mermagnetism.com/infographics/what-is-
an-infographic/.  With this as a definition 
and illustration, school leaders can begin to 
think about the images that might be used. 

While educators can see applications in 
the classroom for visual literacy approaches 
and tools, it may be a little more difficult 
for school leaders to see examples in their 
own leadership. Using a visualization of 
school data, presentation of visual imagery 
in conjunction with a fund raising effort, 
and posters or images embedded in school 
newsletters, memos from the school head 
and other such typically-written-only com-
munications are examples. Purvis’ article 

The requisite skills sets 

for school leaders 

have been profoundly 

impacted by 

emerging technologies
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for ASCD entitled Visual Literacy: An 
Emerging Concept - http://www.ascd.org/
ASCD/pdf/journals/ed_lead/el_197305_
purvis.pdf, May 1973) is still valid for basic 
understanding and starting point. 

Another way to begin exploring visual 
literacy as a component of school 

leadership is to try some simple strategies 
and tools. An example of a tool might be 
Piktochart (http://piktochart.com/). With 
this or other similar tools, school leaders 
can begin to use visualizations to commu-
nicate missions, status reporting, and other 
types of activities.  Leaders may also use 
QR Codes (http://www.livebinders.com/
play/play/51894) to direct parents to in-
formation on events, point hiring fair ap-
plicants to the schools’ site or table, and to 
point general publics to various news events 
about the school. Both Piktochart and QR 
Codes communicate that the leaders of 
schools using these have some understand-
ing of visual literacy as a 21st Century skill. 

There are hundreds of strategies and tools 
beyond those described here. Resources 
and readings can be found at http://www.
diigo.com/user/emTech with these tags: 
Piktochart, infographics, and QRCodes. 
Also “visual_literacy” is a tag on this social 
bookmarking site to connect the reader to 
additional information on visual literacy. 

Shannon O’Hale has a MS from the Uni-
versity of Alabama (HES, Specialization 
in Interactive Technology) and a BA from 
the University of Virginia (Latin American 
Studies). She is the Operations Manager at 
the Mediterranean Association of Interna-
tional Schools.  Contact s@ohale.com 

Dr. Price is Profes-
sor, Human Envi-
ronmental Science, 
The University of 
Alabama, Institute for 
Interactive Technol-
ogy, and a Partner in 
emTech Consulting.  
www.emTech.net           
bjprince@emTech.net
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RESEARCH IS THE KEY

Multiple Literacies 
and the Changing Role of Schooling

By John J. ( Jay) KettererBy the mid-1990’s, educators were 
beginning to sound alarms that 
literacy as we formerly under-
stood it was evolving rapidly be-

cause new patterns of social discourse were 
emerging.  It will take scholars years to ar-
rive at a consensus with regards to a default 
taxonomy of these changes.  

Certainly, the radio impacted human social 
behavior.  We (our grandparents) used to sit 
around the radio and watch it!  The advent 
of mass-produced televisions, the break-up 
of the “old” AT & T, the ACT corporation 
(which developed the earliest standardized 
testing methodology based on punch cards 
at the University of Iowa), the FCC, cable 
television, the personal computer, the digi-
talization of the storerooms of human un-
derstanding, and social networking—had a 

cumulative effect of transforming society.  

The technologies have converged and we 
now live in a multi-modal society where 
meaning is created contextually through 
lexical, visual, graphic, and other semiotic 
means—codes, if you will.  

“…we live in a multimodal society which 
makes meaning through the co-deploy-
ment of semiotic resources.”  (Lim,2006; in 
O’Halloran, p. 220)

As a result, forward-looking educators 
will no doubt seek to remain relevant 

as “tried and true” curricula become obso-
lete.  There will be pockets of resistance, 
no doubt.  Currently, there are certain 

“products” marketed 
as programs that resist the integration of 
technology.  In the name of the empty for-
malism of tradition, they eschew the inevi-
table facts that 1)learners are more in con-
trol of information than ever before, 2)the 
objectives of schooling have evolved, and 3)
the paradigm of LITERACY is no longer 
dominated by expertise with print media 
alone.   

“…the practice of educational leadership 
must be rethought to be relevant for 21st-
century schools.”  ….contemporary educa-
tional leaders must develop glocal [sic] lit-
eracy in nine specific knowledge domains: 
political literacy, economic literacy, cultural 
literacy, moral literacy, pedagogical literacy, 
organizational literacy, spiritual and reli-
gious literacy, and temporal literacy.” Each 
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RISK, continued on page 21 

Lim’s Model Of Integrated Multi-Modality (IMM) (O’Halloran, p. 222)

of the domains are dynamic, interconnected 
and can be influenced by leaders.” (Brooks 
& Normore, 2010)

Some of the best research in semiotics, 
cross-cultural codes, and the social im-

plications of this major upheaval of tradi-
tional discourse patterns is coming out of 
Australia, Asia, and a bit out of Northern 
Europe.  Without making too fine a point 
of it, standardized testing and the almighty 
search for metric absolutes along with a 
politically repressive and traditionalist ap-
proach to discipline and classroom man-
agement have made any discussion of this 
type anathema in U.S. public schools, state 
houses, and Congress.  International edu-
cators are uniquely well-situated to address 
the cutting edge of practice with the sup-
port of their communities.

“What we might term 'mere literacy' re-
mains centered on language only, and usu-
ally on a singular national form of language 
at that, begin conceived as a stable system 
based on rules such as mastering sound-
letter correspondence.  This is based on the 
assumption that we can actually discern 
and describe correct usage.  Such a view of 
language must characteristically translate 
into a more or less authoritarian kind of 
pedagogy.” (Cope & Kalantzis, 2000, p. 5)

We note that the authors regard an exclu-
sive print emphasis as “authoritarian,” im-
plying that the entire issue of multilitera-
cies touches on the most critical issues of 
student freedom.  The paradigm of literacy 
advocated by Cope and Kalantzis involves 
“…linguistic meaning, visual meaning, au-
dio meaning, gestural meaning, and mul-
timodal patterns of meaning that relate to 
the first 5 ‘modes’.”  (Ibid., p. 7)

I have averred previously in this journal 
that the goals of schooling in the 21st cen-
tury must be restructured towards cultural 
competence and civic responsibility.  Cope 
and Kalantzis echo that observation:

“Effective citizenship and productive work 
now require that we interact effectively us-
ing multiple languages, multiple Englishes, 
and communication patterns that more 
frequently cross cultural, community, and 
national boundaries.”  (Ibid., p. 6)

So, what’s a leader to do?  According to 
Brooks and Normore (2010), “leaders no 
longer boss,” rather, they “facilitate and me-
diate the relationship between the teams/

networks so as to efface any sharp bound-
aries” between the business and the client 
(p. 77).  They go on to say that computer-
mediated communication has produced,

“…radically different-blended, merged, and 
reshaped-social practices and conceptions 
of community, subjectivity, time, space, tex-
tuality, and communication from those for-
mulated in traditional print-based models. 
These changes and differences point to the 
need to consider an expanded definition of 
literacy to take account of multiple forms 
of textual, graphic, and symbolic languages, 
as well as the culturally diverse virtual com-
munitites of the global mediascape.” (Ibid.)

What would a multi-modal gram-
mar look like?  After all, the single 

modality of print media has generated in-
numerable grammars (from the straight 
jacket of Greek and Latin Grammar to 
transformational grammar to the semantic 
grammarians and beyond).  Bednarek and 
Martin (2010) assert that,

“…an adequate theory for contemporary 
multi-modal textual forms needs to be 
formulated so as to permit the description 
both of the specific characteristics of a par-
ticular mode and of its more general semi-
otic properties which allow it to be related 
to other semiotic modes.” (pp. 153-154)

Levine and Scollon insist that “discourse 
is inherently multimodal, not monomodal” 

(p. 3). And we must admit that the modali-
ties of human expression have always been 
utilitarian and spontaneous, and disposed 
to exploit whatever media—such as the 
traditional belles artes—that were avail-
able.  However, the pallet of human expres-
sion has expanded multidimensionally and 
is broader, deeper, almost infinite in exten-
sion, and no longer time-bound.

A fascinating model for this new mode 
of expression is presented by Lim in 
his groundbreaking article “Develop-
ing an integrated multi-semiotic model” (in 
O’Halloran, 2006).  He notes that texts in 
the electronic age (not a great descriptor!) 
offer fields of non-sequential, layered infor-
mation, and that the interpretant—to use a 
semiotic, non-print appellative—is able to 
make choices in how to relate to the text.  

Lim says that there are ways to interpret 
texts (signs, codes, signals, multimodal ex-
pressions) and that the design of the text 
does exercise some control in the interac-
tion of text and interpretant.  

“Thus, on a web page for instance, although 
there may exist in theory multiple entry 
points into the text, in practice semiotic 
choices function to ensure that the viewer’s  
attention is initially focused on one part 
of the text.” (Lim, 2006; in O’Halloran, p. 
231)
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2015 AAIE 49th Annual Conference
An Overview of Concurrent Sessions

CREATING A SAFE AND SECURE 
LEARNING ENVIRONMENT
• How to Develop an Emotionally Safe Classroom 

Environment, Annie Acevedo, and Claudia Nigrinis, 
Colegio Nueva Granada, Bogota

• Cruelty is Not Cool:  Saying a Kind and 
Firm”NO”!, Vicki Hannah Lein, Educational Con-
sultant, motivational speaker, and author

• Facilities Management:  Improving Safety, Martin 
Leitch, Consultant, Great Britain

• Building a Positive School Culture by ‘Deepening’ 
Advocacy:  A Work in Progress, Martin Thomas 
and Rebecca Crutchfield, American Foundation School, 
Mexico City

• Essential Components of a Safe and Secure School 
Environment, Bruce Mills, Clearpath Emergency 
Planning Management and Anthony Maimone, In-
ternational School Services

• Teens and Us:  We are in This Together, Robin 
Sawyer, University of Maryland

• Parents as Partners, Providing a Path, Anna Sugar-
man, Associate Member of the Advisory Committee for 
Exceptional Children and Youth, Office of Overseas 
Schools, Shenendehowa Central Schools, Clifton, N.Y.

INTERNATIONAL SCHOOL 
GOVERNANCE
• Generative Governance – Boards Move to the 

Heart of the School, Chip Barder, United Nations 
International School – Hanoi, Vietnam

• Head of School – Board Chair:  A Powerful 
Partnership, Alan Conkey, Educational Consultants 
International, and Jim Ambrose, Search Associates.

LEADING &  MANAGING SCHOOLS 
FOR OPTIMAL RESULTS
• Data Analysis for Decision Making, James Car-

penter, American School of Doha, Qatar and Brian 
Bedrick, Interactive Data Partners

• Taking the Leap:  Investing in Development, John 
Clark, Carney Sandoe 

• Big Data for Little People, Scott Genzer, Educa-
tional Consultant, USA

• What the Head of School Needs to Know:  Uni-
versity Admissions and Guidance, Paul Greene, 
Council of International Schools, and Rebecca Ness, 
American School of Kuwait

• Preparing the Next Generation of School Leaders, 
Donald Jacobs and Megan Scherer, PLS 3rd Learning

• Using Multi-Year Compensation Plans to Retain 
and Attract the Best Employees, Alan Knobloch, 
International School of Dakar, Senegal

• What Every Head Needs to Know about School 
Finances:  A Primer to Avoid Disaster, Ron and Mary 
Beth Marino, Ottawa Educators International, Inc.

• Discover and Nourish Your Own Five “I’s”, Sherry 
Miller, Empowerment Unlimited

• Beyond Salary & Benefits, What Makes Interna-
tional Teachers Stay?, Alice Ritter, Massey U., N.Z.

• Seeing What’s Next:  Human Creativity’s Impact 
on International Education, Kevin Ruth, European 
Council of International Schools

• Teacher Performance Standards for International 
Schools:  The Stronge – AISH Standards, James 
Stronge, Stronge and Associates Educational Consult-
ing, LLC and Bambi Betts, Academy of International 
School Heads (AISH)

• Blazing Trails:  Women, Examining Ourselves as 
Leaders, Anna Sugarman, Shenendehowa Central 
Schools, N.Y. and Associate Member of the Advisory 
Committee for Exceptional Children and Youth, Office 
of Overseas Schools

• What are the Catalysts Which Catapult Educators 
into the International School Arena?, Ettie Zilber, 
Educational Consultant, ZedEd Consultancy
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• Preparing for the Crisis You Hope Never Comes,  
Alan Conkey, Educational Consultants International 
and Jim Ambrose, Search Associates

• Schools of the Future:  Meet the Experts in School 
Design and Facilities Planning.  David Croteau, 
Flansburgh Architects; Randall DeVoto, CSDA Design 
Group; Jeffrey Murphy, Murphy Burnham & But-
trickArchitects;   Cristine Schlendorf, Perkins Eastman; 
Steve Turkes, Perkins Will 

LEADING FOR STUDENT AND STAFF 
LEARNING
• A World-Class Education in a Rapidly Changing 

Global Environment, Darby Carr, Laurel Springs 
School, Nobel Learning Communities, Inc.

• A Great Global Conversation:  The Redesigned 
SAT and What It Means for International Schools, 
Clay Hensley, The College Board and Amy Jarich, Uni-
versity of California, Berkeley

• Actionable Data:  Guide to Inquiry and Catalyst 
for Improved Learning, Lynne Coleman, Cornerstone 
Educational Consultants and Dennis Larken, Lincoln 
Community School, Accra, Ghana

• Strategies for Developing and Implementing On-
line and Blended Learning Initiatives, Donald Jacobs 
and Michael Horning, Jr., PLS 3rd Learning

• Ethics and Problem Solving:  Resolving Dilem-
mas Using an Ethical Reasoning Framework, Mary 
Kropiewnicki, Associate Professor & Chair, Dept. of 
Educational Leadership, Wilkes University

• Educational Needs of Gifted and Talented Stu-
dents, Vladimir Kuskovski, Oberoi International 
School, Mumbai, India

• Implementing Problem-Based Learning in Your 
School, James Langholz, St. Mary’s International 
School, Tokyo, Japan

• Climate Change:  Creating a School Culture Where 
Reading Thrives, Steven Layne, Professor of Literacy 
Education, Judson University

• Driving Student Achievement Through Innovation, 
Vernita Mayfield, Leadervation Learning, Colorado

• Student Management Makeover!  Successful Disci-
pline Redesign to Support Diverse Student Popu-
lations, Vernita Mayfield, Leadervation Learning, 
Colorado

• Undercover Agents:  Student Insights into Univer-
sity Recruitment Process,Magnus Olsson, Study Por-
tals, Sweden and Stephen Carey , British Council

• Reimagining Your Secondary Science Program:  
Using Contexts as Drivers, Catherine Saldutti, 
Educhange, Inc.

• Bridging the Gaps:  International Students, World 
Schools and Global Universities, Lucy Stonehill, 
BridgeU and Mark Ulfers, American School in Paris

• Learn the Latest in Website Technology, Branding, 
and Best Practice, Sergio Villareal, Finalsite

BENEFICIAL CAREER, TAX AND         
FINANCIAL INFORMATION FOR HEADS
• How the Administrative Search Process Works:  

Advice from a Head Hunter, Art Charles, Carney 
Sandoe

• 2014 Tax Update Including Tax Traps – FATCA, 
ACA, NIIT, Rick Gray, Global Tax Service

• Personal Wealth Management:  Seven Critical Is-
sues That Must Be Addressed,  Willie Tate, TD 
Wealth
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SPECIAL REPORT

International Task Force on Child Protection

Since the formation of the Interna-
tional Task Force on Child Protec-
tion in early May, the international 
community response to our efforts 

and willingness to serve as volunteers has 
been broad and deep:

• Eight international organizations sup-
porting international education

• More than 50 volunteers from interna-
tional schools

• Three volunteers from companies 
owning international schools

• Three counselors and criminologists 
from private organizations

• 10 international recruiting agencies 
and organizations

• Five accreditation and inspection 
agencies

Governmental participation and support is 
also growing:

• Federal Bureau of Investigation, 
Crimes Against Children Unit, USA

• International Center (and U.S. Na-
tional Center) for Missing and Ex-
ploited Children

• Interpol

• Netherlands Ministry of Security and 
Justice

• U.S. Department of State, Criminal 
Investigations, and the Office of Over-
seas Schools

• Westminster City Council, UK

International Task Force on 
Child Protection Charter,      
Committees and Actions
Our charter is to apply our collective re-
sources, expertise, and partnerships to help 
international school communities address 
child protection challenges. 

Three sub-committees have been formed, 
and Chairs and/or Co-Chairs for each have 
now been appointed following conferral 
with their respective members. They will 
undertake the following actions.

School Evaluation Committee  
(accreditation and inspection 
agencies; school leaders)
Collect, review and assess current external 
processes, standards and indicators used to 
regulate, evaluate and monitor school prac-
tices designed to ensure Child Protection 
and Well-being, and determine what mea-
sures need to be put into place to ensure 
their effectiveness.

• Ray Davis Co-Chair (link with exter-
nal evaluation organizations)

• Associate Director, School Support & 
Evaluation, Council of International 
Schools

• John Bell Co-Chair (link with school 
personnel)

• Education Executive, Cognita

Next steps

1. Ray Davis and Colin Bell of COBIS 
are reaching out to the organizations 
that carry out inspection of British 
Schools Overseas, to gain their partici-
pation on the committee. Each of the 
U.S. regional accrediting agencies has 
been contacted.

2. Ray Davis will confer with the external 
evaluation agencies to collectively re-
view the effectiveness of existing stan-
dards and make recommendations for 
deliberation by the School Evaluation 
Committee.

3. John Bell will confer with school per-
sonnel to review the criteria and stan-
dards of their respective agencies and 
make similar recommendations. 

School Recruitment               
Committee (international          
recruiting agencies/organiza-
tions; school leaders)
Assess processes used by international re-
cruiting organizations to screen educators 
seeking positions in schools and determine 
what measures need to be put into place to 
ensure their effectiveness.

• Bridget McNamer Co-Chair  (link 
with Recruitment agencies/organiza-
tions)

• Senior Associate, Search Associates

• Chris Akin Co-Chair  (link with 
school personnel)

• Secondary Principal, Colegio Franklin 
D. Roosevelt

Next steps

1. Bridget McNamer will confer with 
the recruiting organizations/agencies 
to collectively review the effectiveness 
of existing screening procedures and 
make recommendations for delib-
eration by the School Recruitment 
Committee.

2. Chris Akin will confer with school 
personnel to collectively review the 
effectiveness of existing screening 
procedures and make recommenda-
tions for deliberation by the School 
Recruitment Committee.

School Policies and Resources 
Committee (school leaders)
Collect, review, create and provide resourc-
es for school communities to establish ef-
fective operational policies and practices for 
the selection, employment and training of 
educators to ensure Child Protection and 
Well-being.

• Greg Hedger Chair

• Superintendent, American Interna-
tional School, Caracas

By Jane Larsson
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Next steps

1. Greg Hedger will ask committee 
members for actual examples of al-
leged and confirmed child abuse (an-
onymized) that they have experienced 
at their schools to use as case studies 
as they review school policies and re-
sources.

2. Committee members will share cur-
rent policies and resources, such as the 
AISA Child Protection Handbook, 
review their effectiveness, and make 
recommendations for the future.  

The committee’s recommendations will be 
consolidated in four groups: 

-        Preventative

-        Reporting

-        Crisis/Conflict resolution

-        Recovery

The Task Force continues to gather infor-
mation and resources from governmental 
agencies and private organizations for re-
view by the committees.  In September, we 
will meet as a group to review our progress 
and identify the best means to begin shar-
ing resources and expertise with the in-
ternational community.   The next update 
will be posted following our September 
meeting.

If you have recommendations that may 
guide or support our work, please contact 
any one of the Task Force Members.

International Task Force on 
Child Protection
Members of the Task Force:

• Colin Bell, Executive Director, Coun-
cil of British International Schools

• Bambi Betts, Executive Director, 
Academy of International School 
Heads

• Christine Brown, Regional Education 
Officer for Europe, U.S. Department 
of State, Office of Overseas Schools

• Linda Duevel, President-elect, Asso-
ciation for the Advancement of Inter-
national Education

• Roger Hove, President, International 
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COUNCIL, continued from page 9  RISK, continued from page 15 

• Creativity – Adobe Creative Suite (In-
Design, Photoshop, and Illustrator)

• 3D Modeling and Animation – 3-D 
Studio Max.  

Along with its ability to assist and facilitate 
learning, technology has become the major 
conduit to the World Wide Web – the in-
valuable resource that offers opportunities 
for the kind of learning not inherent with 
a stagnant chapter in a textbook. It makes 
distance learning a realistic option. Stu-
dents can interact and participate in lessons 
with teachers and students from all over the 
globe.  They can virtually attend a lecture 
in Japan or practice speaking Russian with 
students in Moscow via Skype. This vision 
will broaden students’ understanding of 
other cultures and global events, and they 
will be enriched, well-rounded, and pre-
pared to compete in the global economy as 
adults.  As educators, we must guide and 
challenge our students to critically analyze 
and apply data they can now so easily ac-
cess, so we create not only digitally capable 
individuals, but digitally discerning and 
perceptive ones, as well. 

Dr. Ben Shifrin is a member of the U.S. State 
Department Advisory Council on Excep-
tional Children.  benshifrin@comcast.net
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Lim’s proposes a model of Integrated 
Multi-modality (IMM) that is promising 
as a tool for analyzing discourse in a sys-
tematic way.  Some of this may be outside 
of the comfort zone of many practitioners, 
but I think you have to see this the way the 
children do:  they are not swimming against 
the current of discourse, they are riding the 
wave. And multiple literacy is NOT the fu-
ture, it is NOW.  

Conclusions

Ours schools are making a qualitative tran-
sition.  The 20th century common school is 
as obsolete as the Puritan one-room class-
room and the New England Primer.  Edu-
cational leaders must redouble efforts in 
professional development and in educating 
parents to deal with this ineluctable real-
ity in order to promote social cohesion and 
the survival of a community of learners as it 
absorbs the consequences that accompany 
epochal change. 

Dr. Jay Ketterer is the Director of the 
Discovery School in Tegucigalpa, Honduras 
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What is the Concept-Based Curriculum 
and How does it Benefit Student Learning?
Introduction

In a fictional story titled, “The Saber-
tooth Curriculum,” author J. Abner 
Peddiwell cleverly conveys a mes-
sage about the importance of adapt-

ing educational models to meet the needs 
presented by the constantly changing in-
structional landscape. In the story, a Paleo-
lithic society is faced with the challenge of 
educating its youngest members to survive 
in pre-ice age and post-ice age environ-
ments. The story concludes with a quote 
from the community’s “wise old men,” who 
state: “…the essence of true education is 
timelessness. It is something that endures 
through changing conditions like a solid 
rock standing squarely and firmly in the 
middle of a raging torrent” (Peddiwell, n.d., 
p. 7). Although it was written 75 years ago, 
“The Sabre-tooth Curriculum” – and the 
“old wise men’s” quote in particular – re-
mains incredibly relevant to the education 
field today. Technology, today’s “ice age,” is 
changing the way people learn, work and 
live at a more rapid pace than ever before. 
Today, education researchers and teachers 
continue to strive for a curriculum that is 
“timeless.”

With the proliferation of the Inter-
net comes the need to re-invent the 

educational model: “The new information 
age that we have entered challenges all 
educators, the existence of schooling itself 
and our way of thinking about the nature of 
learning” (Wiles and Bondi, 2011, p.281). 
Now that students have the ability to re-
search facts and information on any topic 
– from almost any location – in a matter of 
seconds, the traditional, content-based cur-
riculum has become less relevant. Instead, 
educators must shift the focus of their cur-
riculum from coverage and rote memoriza-
tion, to the development of students’ deep 
understanding and the use higher-order 
thinking skills (Erickson, 2012, p. 3). Enter 
the concept-based curriculum.

What is a concept-based        
curriculum?
Rather than organizing units around dis-
cipline-specific topics – such as “World 
War II” or “The Digestive System” – units 
in the concept-based curriculum are orga-
nized around concepts, such as “Conflict” 
or “Systems.”In order to understand the 
concept-based curriculum then, it is es-
sential to first understand the definition of 
a concept. According to the International 
Baccalaureate (IB) (2014),

A concept is a big idea – a principle or con-
ception that is enduring, the significance of 
which goes beyond aspects such as particu-
lar origins, subject matter or place in time. 
Concepts represent the vehicle for students’ 
inquiry into issues and ideas…providing 
the means by which the essence of a subject 
matter can be explored. (p.12)

In agreement, Dr. Lynn Erickson, a leader 
in the field of concept-based curriculum, 
asserts that a concept is an “organizing 
idea,” or, “a mental construct,” that should 
be, “timeless, universal, abstract” (Erick-
son, 2011, p. 18). Concepts are deliberately 
broad such that they can be applied to a va-
riety of disciplines, and in a variety of cul-
tural settings. With this understanding of 
a concept in mind, it is easier to grasp the 
meaning of a concept-based curriculum.

According to Erickson (2012), a con-
cept-based curriculum is, “…a three-

dimensional design model that frames 
factual content and skills with disciplinary 
concepts, generalizations and principles” (p. 
3). She contrasts the concept-based cur-
riculum with the more traditional, “two-
dimensional” model that is based on factual 
content and skills alone, and that does not 
intentionally foster the “…development of 
conceptual understanding and the transfer 
of knowledge” (Erickson, 2012, p. 3). Er-
ickson believes that the three-dimensional 
model allows students “…to gain deeper 
understanding of disciplinary content, 
transdisciplinary themes and interdisci-

plinary issues, and to facilitate conceptual 
transfer through time, across cultures and 
through situations” (Erickson, 2012, p. 4). 
Other experts on the concept-based curric-
ulum share similar ideas about the model.

Like Erickson, Brady (2004) claims that 
the concept-based curriculum helps 

students to recognize and understand big 
ideas, and to draw connections between 
content from a variety of disciplines (p. 
277). He analogizes the concept-based 
curriculum to “…a mental filing system 
or map they [students] understand – that 
displays the general layout of the mind 
and its system for integrating knowledge. 
That organizer will recognize, encompass, 
and relate the disciplines, but it will not be 
fashioned from them” (Brady, 2004, p. 277). 
Brady (2004) posits that the concept-based 
curriculum “…facilitates the expansion of 
knowledge by helping students envision 
possible relationships between various as-
pects of reality…” (p. 279). According to 
Brady (2004), a concept-based curriculum 
is one that is flexible, and naturally adapts 
to change (p. 279). As such, this curriculum 
has gained popularity amongst schooling 
systems and educational programs across 
the world.

The concept-based curriculum is a corner-
stone of the IB philosophy; the IB (2014) 
cites conceptual understanding as a “…
significant and enduring goal for teach-
ing and learning in IB programs” (p. 12). 
In the pre-publication guide, MYP: From 
Principles into Practice, the IB (2014) as-
serts, “conceptual learning focuses on pow-
erful organizing ideas that have relevance 
within and across subject areas” (p.11). The 
IB (2014) points to the transcultural nature 
of concepts, as well as their ability to “…
help integrate learning, add coherence to 
the curriculum, deepen disciplinary under-
standing, build the capacity to engage with 
complex ideas and allow transfer of learning 
to new contexts” (p. 12). The IB’s emphasis 
on concept-based learning is rooted in the 
many benefits of this educational model.

By Allison Harding
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How does a concept-based    
curriculum benefit student   
learning?
The body of literature on concept-based 
curricula suggests three key benefits for 
student learning: firstly, it promotes deep 
understanding; secondly, it increases trans-
fer of learning; and finally, it develops inter-
national mindedness.

Deep Understanding
For Erickson, the difference between being 
immersed in a content-based curriculum 
and a concept-based curriculum can mean 
the difference between knowing and un-
derstanding; it is, for example, “…the dif-
ference between the facts of the Alaska oil 
spill and an understanding of the impor-
tance of environmental sustainability” (Er-
ickson, 2002, p. 50). To “know” is to acquire 
“factual knowledge…” (Erickson, n.d.), 
whereas to “understand,” is to construct 
meaning of the factual knowledge (Wig-
gins and McTighe, 2005, p. 38). Wiggins 
and McTighe (2005) suggest that it is “big 
ideas” – or, in other words, concepts – which 
help students to transition from “knowing” 
to “understanding”:

A big idea may be thought of as a linch-
pin. The linchpin is the device that keeps 
the wheel in place on an axle. This linchpin 
is one that is essential for understanding. 
Without grasping the idea and using it to 
“hold together” related content knowledge, 
we are left with bits and pieces of inert facts 
that cannot take us anywhere. (p. 66)

Conceptual learning challenges students’ 
thinking skills and fosters deep under-
standing, as it requires them to “…organize 
information in logical mental structures” 
(Giddens and Brady, 2007, p. 68); to make 
connections to previous knowledge and 
related concepts; and to apply concepts in 
various contexts – or in other words, trans-
fer their learning (Giddens and Brady, 
2007, p. 68).

Transfer of Learning
A student’s ability to transfer learning is 
an indication of true understanding (Wig-
gins and McTighe, 2005, p. 40). Transfer of 
learning is a key objective of education. It 
occurs when students are able to apply their 
learning in a different context – whether it 
be in a similar context (near transfer), or in 
an unfamiliar, dissimilar context (far trans-
fer) (Perkins and Salomon, 1992, para. 6). 

Despite the importance of transfer, Perkins 
and Salomon (1992) claim, “abundant evi-
dence shows that very often the hoped-for 
transfer for learning experience does not 
occur” (para. 1).  This lack of transfer – par-
ticularly far transfer – is a pitfall of a cur-
riculum and/or pedagogy that emphasizes 
coverage of content and rote memorization. 
According to Erickson (2012), “facts do not 
transfer.  They are locked in time, place or 
situation” (Erickson, 2012, p. 8).

Conversely, the concept-based curricu-
lum can serve to increase the incidence 

of transfer. According to The National Re-
search Council, the concept-based curricu-
lum aids in the development of transfer: 
“knowledge that is overly contextualized 
can reduce transfer; abstract representations 
of knowledge [or concepts] can help pro-
mote transfer” (National Research Council, 
2000, p. 53). In agreement, Erickson (2012) 
notes, “knowledge transfers at the concep-
tual level as concepts, generalizations and 
principles are applied across global con-
texts and situations” (p. 8). When students 
are able to view facts through a conceptual 
lens, they are not only more likely to retain 
information, but also to transfer learning. 
Additionally, students who have the capac-
ity to transfer learning are well positioned 
to develop international-mindedness.

International Mindedness
The concept-based curriculum fosters in-
ternational-mindedness via the transfer of 
learning across global contexts. When a 
curriculum is focused on concepts rather 
than content, teachers are more likely to 
work across national boundaries, and stu-
dents will explore big ideas that are relevant 
to different cultures (Erickson, 2012, p.7). 
According to former elementary school 
principal, Elizabeth Lolli (1996),

The concept-based curriculum offers com-
mon learning for all students by broaden-
ing the specific objectives of many subject 
areas. For example, the objective of a typical 
social studies course may involve the im-
portance of specific wars. In the new cur-
riculum, these objectives would be reduced 
to a concept like, ‘Humankind maintains 
a constant battle for respect, freedom, and 
dignity.’ Students studying this concept 
would use reading, writing, and reference 
skills to understand the nature of conflict 
and its effect on people in the past, present, 
and future, not just in the U.S., but any-
where in the world. (para. 6)

Whereas topic-based units are much nar-
rower in scope, concept-based units prompt 
investigations into international issues. 
These global inquiries not only inform 
students on world issues, but they require 
them to  “…draw out the multiple perspec-
tives and situations of different cultures and 
nations” (Erickson, 2012, p.7).By recogniz-
ing and espousing multicultural perspec-
tives, students begin to truly develop inter-
cultural understanding and international 
mindedness.

What challenges are associated 
with a concept-based curriculum?
The literature on concept-based curricula 
certainly provides a compelling case for 
the model’s potential to improve student 
learning. There are, however, some poten-
tial challenges associated with this model 
of education. Firstly, many curricula around 
the world still call for the coverage of an 
extensive amount of factual knowledge. In 
the United States, for example, standards-
based education is legislated under the No 
Child Left Behind Act of 2001. When 
educators are mandated to teach a specific 
curriculum, and are faced with preparing 
students for standardized assessments, true 
concept-based learning becomes less fea-
sible. How can educators rectify existing 
disparities between their local curriculum 
and the concept-based curriculum?

Secondly, teachers would require com-
prehensive training in concept-based 

instruction. Just as knowing is different 
than understanding and transferring, so 
too is learning about the concept-based 
curriculum, and actually being able to ef-
fectively implement it in the classroom. 
Transitioning from a content-based cur-
riculum to a concept-based curriculum re-
quires a number of pedagogical shifts. Fi-
nally, a third challenge –one that is related 
to teacher training – is proper assessment 
of conceptual understanding. Assessing a 
student’s ability to view material through a 
conceptual lens can be a much more dif-
ficult task than measuring a student’s fac-
tual knowledge. How can educators be ef-
fectively trained to instruct and assess the 
concept-based curriculum?

Conclusion
The value of knowledge was at such a pre-
mium in the past, that life long careers 
and entire professions were supported on 
having the right information; but signifi-
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cant advances in technology have drasti-
cally changed this reality. The consequence 
of limitless access to information is that 
people are not willing to pay for it.  This 
directly translates to a decrease in demand 
for knowledge-based jobs. This changing 
“landscape,” calls for a new educational 
model. Institutions that do not transition 
from a content-based education system will 
fall into irrelevancy; schools that adapt will 
fill the new demand.  Schools that train 
students to assimilate information and 
transfer their learning to solve problems 
creatively – as the concept-based curricu-
lum does – will address this need. 

The concept-based curriculum removes the 
expiry date from the skills that students 
acquire. It is a timeless curriculum that 
ensures that young people do not become 
obsolete before they can really establish 
themselves. It is a curriculum that ensures 
students are prepared to meet the global 
challenges they will be presented with in 
the 21st century. In turn, the work of edu-
cators and mentors will remain valuable far 
into the uncertain future. 

Allison Harding can be reached at                
allison_harding@ridleycollege.com

References
Brady, M. (2004, December). Thinking big: A concep-
tual framework for the study of everything. Phi Delta 
Kappan,  86(04), 276-281. Retrieved from http://
pypacademymiami2011.wikispaces.com/file/view/
BRADY Eng.pdf

Erickson, H.L. (n.d.). Concept-based curriculum and 
instruction[PowerPoint slides]. Retrieved from http://
www.slideshare.net/kukyarroyo/concept-based-cur-
riculum-and-instruction. 

Erickson, H.L. (2011). Synergistic Thinking and Con-
ceptual Understanding in the IB Programmes[PDF 
document]. Retrieved from https://www.ibo.org/
ibaem/conferences/speakers/documents/LynnErick-
son_IB_Kynote_Hague_Oct__2011.pdf. 

Erickson, H.L. (2012, August). Concept-based teach-
ing and learning.Retrieved from http://occ.ibo.org/
ibis/documents/general/g_0_iboxx_amo_1207_1_e.
pdf. 

Giddens, J., & Brady, D. (2007). Rescuing nurs-
ing education from content saturation: the case for 
a concept-based curriculum. The Journal Of Nurs-
ing Education, 46(2), 65-69. Retrieved from http://
web.b.ebscohost.com/

International Baccalaureate (2014).MYP: From prin-
ciples into practice (pre-publication) [PDF docu-
ment]. Retrieved from http://www.lockeschool.org/
ourpages/auto/2008/10/3/1223051372193/From%20
Principles%20into%20Practice%20_2014_.pdf

Lolli, E. (1996). Creating a concept-based curriculum. 
Principal, 76. Retrieved from file:///Users/2996885/
Desktop/EBSCOhost.html. 

McCoy, J. D., &Ketterlin-Geller, L. R. (2004). Re-
thinking instructional delivery for diverse student 
populations: Serving all learners with concept-based 
instruction. Intervention in School and Clinic, 40(2), 
88-95. Retrieved from http://crins08lerberg.wmwikis.
net/file/view/McCoy.pdf

National Research Council (2000). How people learn: 
Brain, mind, experience, and school. Washington, DC: 
The National Academies Press.

Peddiwell, J.A. (n.d.) The Saber-tooth curriculum[PDF 
document]. Retrieved from http://www.nassauboces.
org/cms/lib5/NY18000988/Centricity/Domain/57/
TheSaberToothCurriculumshort.pdf. 

Perkins, D. N., & Salomon, G. (1992, Sept 02). Trans-
fer of learning . Retrieved from https://learnweb.har-
vard.edu/alps/thinking/docs/traencyn.htm 

Wiggins, G., &McTighe, J. (2005). Understanding by 
design. (2nd Expanded ed.). Virginia, USA: Associa-
tion for Supervision and Curriculum Development.

Wiles, J. W., &Bondi, J. C. (2011).Curriculum devel-
opment: A guide to practice. (8th ed.). New Jersey: 
Pearson Education, Inc. 



 intered  www.aaie.org 25

FEATURE

Study: Identity Issues in Central Asian Schools

By Julie MorrisHow do Uzbek nationals at-
tending an international 
school in Central Asia navi-
gate their sense of identity in 

an English medium school where Russian 
is taught as the host national language?

Context of study
This article is based on my recent research 
for an MA in International Education 
from the University of Bath.  

This study was conducted at Tashkent In-
ternational School, an IB World school 
located in Tashkent, Uzbekistan.  Our stu-
dent body is comprised of 480 students, 
about 25% of our student population are 
Uzbek passport holders of various ethnici-
ties and language backgrounds, mostly Uz-
bek and Russian. With research increasing 
on Third Culture Kids (TCK), the notable 
exclusion of host country national students 
and their potential language and identity 
issues requires further attention.  These stu-
dents often attend one international school 
long term, and their longevity in a mobile 
population likely plays a part in the ethos 
of each international school, therefore war-
ranting further study.  

Methodology
The purpose of this study was to give these 
students a voice, to allow them to create 
a narrative - a story of their lives thus far 
- as part of a navigation of their complex 
multilingual, multiethnic histories.  As 
this study investigated students in a social 
context, a qualitative research design was 
considered most appropriate.  A compara-
tive case study was chosen as this method 
is best organized around a specific issue 
(Stake, 1995), such as, identity. Beginning 
with the creation of a metaphor to illustrate 
how host country national students iden-
tify with themselves, semi-structured inter-
views referencing this metaphor shed more 
light on the questions of possible multiple 
identities and the benefits and challenges of 
growing up in this environment.  The cre-
ation of short narratives extrapolated from 
these interviews allow for the construction 

of identity, as postmodern theory suggests 
that narrative is a valid means for this con-
struction (Grimshaw & Sears, 2008).  

The methodology chosen to analyze these 
metaphors and subsequent narratives was 
informed by the constructivist approach 
of grounded theory, moving from specific 
concrete indicators to making connections 
amongst the indicators and looking for core 
concepts (Punch, 2010) of discovery based 
on the data.  

As identity can be a deeply personal is-
sue, ethical guidelines were carefully 

followed.  At the onset, students were in-
vited to participate, and those who chose to 
do so signed a letter of informed consent.  
At the interview, students were reminded 
they could withdraw at any time.  Post in-
terviews, complete transcripts were shared 
with students who could then ask me to de-
lete, make changes, or clarify questions and 
give approval that the transcripts were ac-
curate.  In the final paper, aliases were used 
and details about students were concealed 
to protect their anonymity.  

Data Capture
13 students in grades 9-12 participated in 
this study.  While their stories explore their 
own individual experiences with identity, 
several recurring themes did emerge: con-
flict, rejection, language loss, acceptance 
and change.  A brief overview of the themes 
and sample student narratives follows.

Conflict
Jamshid’s visual metaphor demonstrated 
the Uzbek and Russian languages existing 
in tandem harmoniously, with English as 
a dark interloper.  However, the interview, 
based on his visual metaphor brought out a 
different story-a story of conflict between 
his Uzbek and Russian language identi-
ties. Jamshid has harsh words for Soviet 
influence in Uzbekistan.  He struggles with 
communicating with relatives who are not 
fluent in Russian, as he uses “pretty much 
the same words” in Uzbek.  Although he 
admits his Russian language is stronger 
than his Uzbek, he feels that Uzbeks should 
speak Uzbek, but when prompted, he said 
he would make no changes to his education 
in Russian and English medium schools.  
While Jamshid’s conflict initially looked 
as if it were with Global English, with fur-
ther discussion; his inner conflict appears to 
be more about the geo-political history of 
this region.  He may, in fact, be negotiating 
identities that have long been negotiated in 
this constantly changing region.

Rejection
Most of the students who participated in 
this study shared examples of rejection, ei-
ther with the local community or within 
their families.  This was sometimes due to 
loss of language, and other times a lack 
of belonging to their Language 1 (L1) 
identities due to exposure to a new global 
social network.  Miraziz seems to suffer 
profoundly.  Like Jamshid, he has never 
attended school in his L1.  After several 
years in a local Russian school, he moved 
to TIS.  He now finds himself struggling to 
communicate, and belong, to friends in his 
neighborhood, stating that he can’t trans-
late what he wants to say into Uzbek, so he 
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just stays quiet.  He feels disengaged from 
his family as well.  He commented on his 
lost ability to engage in ‘self-talk’ in Uzbek, 
because he knows more words in English.  
His description of his visual metaphor: 
“Language is a tool we use to communi-
cate with each other.  If you don’t use tools 
frequently it will rust.  When I went to 
kindergarten, my Uzbek key was just lying 
there.  It was rusting, now it is harder to use 
this tool.”

Both Jamshid and Miraziz fall closer to the 
instrumental end of the motivation contin-
uum, seeing English more as a useful tool 
for future education and business.  The re-
maining 11 students fall along the contin-
uum closer to integration, or according to 
Dornyei (2009), an ideal self that includes 
composite or multiple identities as part of a 
global identity. Perhaps the inability to see 
themselves as part of a global community 
contributes to their lack of acceptance of an 
‘international posture’ (Yashima, 2009).

Language Loss and Confusion
Again, most of the students participating in 
this study suffered from language loss and 
confusion about where they come from, 
who they are.  The topic of Gulnara’s college 
essay was about not knowing where she be-
longs.  She often doesn’t know whether she 
is thinking in Russion or English, and while 
she claims Uzbek as her mother tongue, she 
doesn’t speak it.  Throughout the interview 
Gulnara demonstrated acceptance of this 
confusion; she sees it as a part of ‘her’.  She 
is thankful that the international school ex-
perience has given her the opportunity to 
see Uzbekistan from different perspectives, 
and while she has strong ties to family and 
culture here, she said, “I can confidently say 
I am Uzbek anywhere but here.”

Towards Acceptance
Imona has suffered rejection from peers 
and relatives relating to her accent and ex-
pression in the Uzbek language.  She artic-
ulated clearly how these experiences have 

affected how she views her Uzbek, Russian 
and Global English identities.  She takes 
offense to Uzbeks who judge her for speak-
ing Russian rather than Uzbek locally, and 
feels that she can be an Uzbek while speak-
ing other languages.  

“Even though I’ve divided these three lan-
guages separately, I think they are still part 
of me and for example I sometimes think in 
Russian sometimes in Uzbek, but it doesn’t 
mean I have left my Uzbek self.  I’m still 
that same individual.”

“I do notice sometimes, though, that even 
though I accept my identity as one in all 
three languages, some people surround-
ing me don’t. People usually assume that 
you are tied to your own mother language, 
which shapes your identity. Shifting back 
and forth for them is like abandoning your 
true identity.”

Change
Like Imona, many of the other students are 
finding a place for themselves in an inter-
national setting.  Katya’s visual metaphor 
differentiated between before and after the 
international school experience, demon-
strating that she feels now she is in control 
of breaking down barriers to become ‘a new 
me’.  While she, like Imona, is accepting of 
the changes, and sacrifices, she has made – 
for example Katya feels her academic Rus-
sian is not as strong as her social Russian – 
she shows enthusiasm for a global identity.  
“I have lost the core, a different me… I’m 
not what my community wants from me, 
which is sometimes bad; it’s not what my 
family expected.  But, it’s me!”  This state-
ment seems in agreement with Dornyei’s 
motivational theory that creating a ‘new me’ 
is motivation for learning a new language.

Asiya, like Katya, also demonstrated enthu-
siasm for a ‘new me’.  She stated that she 
was comfortable communicating in what 
she calls ‘international conditions’ with for-
eigners. “I like it.  I am developing.  I gain 
more knowledge, different understanding.”

Referring to her visual metaphor, a black 
and white, before and after illustra-

tion of the mechanics of her identity before 
and after her international school experi-
ence, she explains that the right half of the 
drawing shows her languages and identities 
working together in one big mechanism, 
getting more and more complicated.

Another student summed up the perspec-
tive of students that fall nearer to the inte-
grative end of the continuum this way, “(T)
his is where globalization came into play, it 
just tied a knot, and this was me!” 

Conclusions
A number of similarities to Third Culture 
Kids (TCK) (Pearce, 1998) (Pollack & Van 
Reken, 2001) were discovered in the group 
that was under study. For instance, the ex-
perience of a lack of ‘belonging’ to one’s 
culture and the move towards internation-
alism was one commonality. While the re-
sults were generally positive as many stu-
dents were contentedly on the path towards 
embracing a new ‘ideal me’ that included 
both their L1 ethnic identity and a global 
identity, this generalization obscures the 
issue of rejection and confusion they may 
experience, while undertaking an interna-
tional education in their home country.  My 
preconception that host country national 
students might maintain a stronger ‘core’ 
identity than TCK because they were able 
to experience ‘international’ and stay home 
at the same time, was not substantiated; in 
fact, the opposite turned out to be true.

The purpose for this research was to of-
fer students the opportunity to create 

a narrative that allowed for the negotia-
tion of identities as they reflected on who 
they are and where they belong.  Accord-
ing to constructivist theory, this research, 
told through the eyes of our host country 
students, allows for the reader to make his/
her own generalizations about what the 
data suggest and further contribute to pro-
fessional discourse on the issue of identity 
(Bassey, 1999).  
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The complicated history of Central Asia 
seems to play a role in the students’ nego-
tiations.  Issues of language, regional affili-
ation and education were part of many stu-
dents’ narratives.  In this part of the world 
identity “appears to be multiple, changing 
and constantly renegotiated.” (Ferrando, 
2011).  

Limitations
Self-selection bias played a role in this 
study.  The research was conducted with a 
small sample from one school.  Due to the 
complexities of the issue and the interpre-
tive nature of the study, it is possible the 
researcher misinterpreted data. 

Implications and                      
Recommendations
According to a recent UNESCO report 
on bilingualism (Ball, 2011), perceptions 
that world languages are more important 
than minority languages undermine L1. 
By simply enrolling children in an English 
medium school, parents have sent a power-
ful message about language. An important 
question for international educators at this 
point - is this rejection of L1, or simply 
acceptance of Global English as a power-
ful medium?  Whatever the answer to this 
question, it is incumbent on us as educators 
to decide how we will navigate this per-
plexing question to support our students.  

Additionally, as educators, we should 
consider what information and sup-

port families receive regarding language 
and identity issues at the onset of an in-
ternational education.  We should also 
consider whether or not to admit young 
learners to an international program when 
L1 instruction is available locally, offering 
mother tongue support before introducing 
the complexities of a Global English social 
network. Decisions should be made about 
overall curriculum, pastoral care, and the 
role of counseling regarding language and 
identity issues for all international school 
students, both TCK and host country na-
tionals.  Considerations for languages of-
fered should extend past world languages 
to offer regional and official languages of 
the host country, especially in formerly 
colonized republics that operate in dual 
languages. These areas require further dis-
cussion and investigation. 

Julie Morris, Tashkent International School 
<julie@tashschool.org> was the Spring 2014 
recipient of the Ernest Mannino award for 
graduate study.  The foregoing is the research 
resulting from that award.  
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[Editor’s Note: The full text of Dr. 
Zilber’s research may be found 
on the AAIE website, aaie.org]

What are the catalysts that 
send educators on a career 
path into international 
schools around the world? 

What factors in their life experiences acted 
as a catalyst to seek out or agree to the ini-
tial opportunity or offer? What deep-seated 
reasons pulled at them and gave them the 
courage to jettison themselves into a new 
world?  Rich and compelling quotations 
were incorporated giving voice to partici-
pants’ experiences and the development of 
what this author calls the W4: wonder with 
the wide world.

I hypothesized that there are very specific, 
indelible, and early life events which in-
fluence a future wanderlust, i.e. a wonder 
with the wide world (W4) and/or a pas-
sion to see and experience it.  These, then 
may become the catalysts, or pull-factors, 
for launching oneself into self-initiated ex-
patriation in international schools.

Ninety-four responses answered the 
prompt “What were the catalysts 

which set you off on your international 
school career path?   What events, obser-
vations or people had an impact in your 
decision-making?”  Data was coded into 
themes that emerged through a grounded 
theory approach. 

Of the respondents, approximately 80% 
grew up in, or hold passports for five Eng-
lish- speaking countries, and 20% were 
from non-English-speaking countries. In 
total, they held more than 16 nationalities. 
Participants are a mix of teachers, current, 
former and retired administrators. Esti-
mated ages stretched from mid twenty 
to late sixty-year-olds. Respondents were 
equally represented by gender. 

The narratives fell into eight categories 
which are not mutually exclusive:

Group 1: Those who described a history 
as a Cross-Culture Kid (CCK)

Group 2: Those who recalled hearing 
stories and/or looking at artifacts from 
family  members about   their 
migrations, travels, and/or family his-
tory in foreign lands.

Group 3: Those who, as a result of close 
relationships with teachers, friends and/
or colleagues were influenced by their 
stories and their artifacts.

Group 4: Those who were influenced by 
their passion for reading literature, his-
tory, watching particular TV programs 
and learning English

Group 5: Those whose multi-cultural 
school and/or neighborhood commu-
nity had a strong impact on them

Group 6: Those who recounted the in-
fluence of early international travel ex-
periences [independent of family]

Group 7: Those who were influenced by 
intimate relationships with a loved one 

Group 8: Those who described disillu-
sionment and/or discontentment with 
life-labor-career status as motivating 
their wanderlust 

Findings may help industry leaders un-
derstand the deeply seated motivation 

for these self-initiated expatriates. With 
the unprecedented rapid growth of new 
international schools worldwide and the 
retirement of educators of the Boomer 
generation, schools are challenged to find 
enough qualified and quality educators 
who are willing to work outside their home 
countries.  Implications for increasing the 
candidate pool for the ever-growing num-
ber of international schools are noted, as is 
the increasing impact of student exchange 
programs. 

Recommendations are to establish strate-
gies to a) identify those with the W4 char-
acteristics in order to enlarge the pool of 
motivated candidates and b) establish and 
promote strategies to help transform those 
with no W4 outlook from youth, into ones 
with W4 wanderlust. 

Dr. Zilber taught in international schools 
in the Middle East and Europe and led 
schools in Europe, Latin America and Asia. 
She now supports international school com-
munities via ZedEd Consultancy www.
ettiezilber.com. ettie.zilber@gmail.com

By Ettie Zilber

FEATURE

Abstract: What are the catalysts 
for a career in international schools?
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Enlightening Entrepreneurs

News & Noteworthy

Pennsylvania School for Global Entrepreneurship at Lehigh University 2015.

The Pennsylvania School for 
Global Entrepreneurship pro-
gram hosted at Lehigh Uni-
versity and directed by Diana 

Q. Shepherd provides students with the 
chance to inspire each other to pursue their 
passions for entrepreneurship and business.  
The entrepreneurship program will also 
give students from America and around the 
world an opportunity to build meaningful 
relationships and gain exposure to cultures 
aside from their own.  Students will engage 
in lessons both inside and outside of the 
classroom to ensure they receive an immer-
sive experience throughout the program.   

Program participants will consist of sopho-
mores and juniors in high schools from 
America and the International School 
community. There have been students from 
over 58 countries, including Korea, Ireland, 
Jordan, Norway, Russia, Mexico and Brazil, 
with 934 students who have participated in 
the PSGE.   In 2014, the program accepted 
23 international students from 15 different 
countries, and 52 American students from 
six states. The summer 2015 program will 
be accepting 76 applicants. 

Reflecting on their experiences, students 
from past years of the program are highly 
appreciative and grateful for their expe-
riences at PSGE. “I can easily say that 
those were the best four weeks of my life! 

Throughout this month, I got to experience 
what college life is like and what it would 
be like to study outside of Guatemala. I can 
say that the program changed my vision 
about my future completely,” said Julie Bal-
sells, a 2013 participant.

“Having had time to reflect, PSGE 2013 
exceeded my expectation in every way. I 
have met inspirational people, many of 
whom I hope will remain friends for life. 
The experience has really supported my 
personal development and has been so 
motivational,” said Lauren Smith from the 
UK, another 2013 participant. 

“I started to drift away from my dream of 
being an entrepreneur, but PSGE really re-
ignited my passion for it,” said Pennsylva-
nia resident, Justice Bennett, who attended 
the 2014 program.

The selection process is a rigorous one 
that has been approved by the Associ-

ation for the Advancement of International 
Education. Each application is carefully re-
viewed to seek out the best students who 
portray qualities of academic ability, leader-
ship, entrepreneurship and community ser-
vice.  Lehigh University, the Iacocca Insti-
tute, will be awarding one student from the 
International schools with a scholarship of 

$3900 for the 2015 PSGE program. 

Curriculum of the 2015 program will 
vary to create interesting and dynamic 

learning experiences for the students. Le-
high University faculty members will teach 
lectures and courses for students in the pro-
gram. The students will also get the chance 
to interact with professionals in the field, 
including entrepreneurs and leaders of local 
and international businesses. 

Throughout the length of the program, 
students will engage in core and elective 
courses, entrepreneurial interactions with 
industry leaders, a business excursion to 
New York City and projects that will re-
quire teams to partner with local business-
es. Teams have worked with various com-
panies in the past, including Air Products, 
YMCA, Habitat for Humanity, Martin 
Guitar and Rodale Press. 

The program will largely take place on Le-
high University’s campus, with the excep-
tion of business excursions that are built 
into the program. Housing for students will 
be located on campus in dormitories. Meals 
and recreational activities will take place at 
Lehigh and various locations in the Lehigh 
Valley. The four-week residential program 
will run from July 5 to August 1, 2015. Ap-
plications for the 2015 PSGE are due by 
January 19, 2015. 

By Emily Lan
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        GIN NOTES

“Why lead?” is a ques-
tion worth asking.  

Not all do. Many, 
perhaps most in fact, 

are content to follow, gliding along in the 
slipstream of the fast and furious ahead. I 
often wonder if they’re the ones who’ve got 
it right. Using the tracks in the snow laid 
out by someone else, however, means the 
direction may not be yours. Gliding along 
in a slipstream means the pace is deter-
mined by someone else. Making a choice 
also means taking accountability for the 
consequences that result from that choice. 
Heading in the wrong direction or making 
a misstep are decisions that a leader has to 
accept ownership of….along with any op-
portunities and successes that also might 
happen to come along.

These challenges and rewards of leadership 
are difficult things to teach. Leadership, in 
many ways, is something that must be done 
to be understood.

As an active member of the Global Issues 
Network (GIN) movement within Latin 
America since its inception in 2011, I have 
had the pleasure of observing students in 
the process of genuine leadership learning.  
When students tackle an issue of global 
importance through GIN they grow as col-
laborators, communicators, innovators and 
empowered global citizens.  Perhaps this is 
why, when I discovered that the UNFCC 
Climate talks (COP 20) were being hosted 
in Lima, Peru in December of 2014 I knew 
there was a choice that had to be made and 
a direction to be decided upon.

This is the first time in 10 years the COP 
Talks have been hosted in South America. 
This presents an incredible opportunity 
for our community to be actively engaged 
in creating an innovative, student-led, im-
pactful conference in advance of this major 
political event.

The exact shape this would take took some 
figuring out. GIN was a well developed 
network before it landed in South Amer-
ica and when our community was first ap-
proached about leading the coordination 
of the conference at Colegio Roosevelt in 
2010 there wasn’t a reference manual for 
determining our readiness for the respon-
sibility.  I, along with many others, took a 
leap of faith that the opportunity would 
outweigh the challenges and that the po-
tential to provide these opportunities of 
growth for student leadership were too 
significant to be ignored.  In 2014 a choice 
again presented itself.  When opportunity 

knocks, open the door!   When an 
opportunity comes knocking to do 
something meaningful towards solu-
tion development on a global level…
open the door…and call for all your 
neighbors to join in as well. After sig-
nificant contemplation, collaboration, 
communication and innovation the 
concept of CLima was born.

CLima is a Student Leadership 
Climate conference being held 

from November 21-23, 2014 which is one 
week in advance of the UNFCC Climate 
Talks.  CLima is the flagship, under 18 
years of age, English Speaking, UN Youth 
Event for COP 20.  This unique conference 
is open to students from grades 7-12 from 
around the world and will bring together 
elements of the Global Issues Network 
and Model United Nations for the 1st time. 
Our Global Issues Network participants 
will be developing solutions to issues of 
global importance connected to Climate 
Change in a GIN Select format with the 
ten global issues most closely connected 
to climate change being highlighted.  Our 
Model United Nations students will be in 
committees developing resolutions to the 
same issues that will negotiated in the UN 
Talks the week following. Through our UN 

Upcoming GIN 
Conference 
Opportunities

WAGIN
March 6-8th, 2015

Hosted by Chief Sealth
Seattle, Washington

EARCOS-ImaGINation 2015 
(Middle School Global Issues 
Network Conference 2015)
March 13-14, 2015
Stamford American               
International School, Singapore

Tri-Association-BEGIN
March 19-21,2015

Hosted by American School 
Foundation of Monterrey 
(ASFM)
Monterrey, Mexico

ECIS “Tackling Global             
Issues with Energy, Passion and         
Innovation”
March 19-21, 2015

Hosted by the International 
School of Milan
Milan, Italy

By Allana Rumble

"Why Lead?"
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CLIMA, continued page 35 

GIN NOTES

partners we will share their work.  We have 
also developed our own TEDx Style event 
within CLima called EDx.  It is an op-
portunity for a select group of exemplary 
young leaders to spread awareness about 
their passions and concerns surrounding 
climate change issues, as well as what is be-
ing done globally to address them. In the 
style of a TEDx Youth conference we aim 
that students teach students.  Our objective 
is to bring global youth awareness to the 
most important meeting on the planet and 
to communicate the fresh ideas and energy 
of young leadership to those in need of a 
reminder in how to get things done.

“Why Lead?” lead so that others have a 
model to learn how to do so for themselves.   
In designing the CLima conference orga-
nizational core we set up 11 distinct teams 
so that each student could pursue an area 
of personal passion while acquiring skills 
transferable to a later career path. Within 
this structure we have a student leader for 
the teams of: media, communications, tech-
nology, arts, entertainment and experience 
design, guest speakers, hospitality, business, 
carbon offset and logistics.  

Each team leader has a team of students 
to manage and motivate along with 

a staff member on board for support and 
encouragement. The student leaders behind 

CLima conference planning 
amaze me on a daily basis. I 
asked why they choose to lead 
for the purpose of CLima con-
ference organization. This is 
what they had to say. 

“Conference organization gives 
you the opportunity to pursue 
something you are passionate 
about while using your skill set 
for a greater purpose.” – Lola 
Sanchez-Carrion, Ambassador 
of Ambassadors

“The team structure for this event 
gives you the opportunity to work 
with new people and those with 
skill sets or interests different 
from your own.” – Maria Plevi-
sani, Media Team Leader

“A unique aspect of this leader-
ship opportunity is the chance to coordinate an 
event that runs as pre-conference to a United 
Nations event. This is an event of global im-
portance.  It is the 1st time this type of student 
leadership opportunity has occurred within our 
region.” – Vasco Piva, Experience Design 
Team Leader

“There are so many aspects of planning to be 
done for an event this size that there is no con-
tribution that can be considered too big or too 
small. We will all contribute what we need to 
in ensuring this is done well.” – Jana Alga-
ranaz,  Business Team Leader

“This is an opportunity to try something new. 
That is exciting. CLima brings so many dif-
ferent passions together and that brings new 
opportunities for learning and growth all the 
time.” – Gisella Silva, Logistics and Business

“In organizing the guest speakers I have had 
a chance to connect with people I would not 
have had the opportunity to do so otherwise.” – 
Clemencia Pinasco, Guest Speakers Leader

“The best part of CLima is that it allows us 
students to use our skills & passions to help 
save the world through authentic application 
of learning.” – Pedro Sanchez, Tech Co-
Team Leader

CLima Conference Student Leaders, August 2014.        
Bottom left: Barbara Aveggio, Gisella Silva, Clemencia 

Pinasco, Jamile de Medeiros, Maria Plevisani,  Lola 
Sanchez-Carrion. Top left: Carina Sacchi, Pedro Sanchez, 

Jana Algaranaz, Diego Sandoval, Vasco Piva, Diego    
Carriquiry, Daniela Delgado

VTGIN
April 2, 2015

Hosted by Rutland High School
Rutland, VT

AISA GISS “Education For         
Sustainability” 
April 23-25, 2015

Host:  AISM–Ameri-
can International School of          
Mozambique
Venue: Joaquim Chissano        
International Conference Center
Maputo/Mozambique

AASSA GIN
October 22-24th, 2015

Hosted by American School 
of Rio de Janeiro(EARJ)
Rio de Janeiro, Brazil

GIN-FAIS
November, 2015
Hosted by the French American 
International School 
San Francisco, CA

WIS/SWW GIN Conference 
2015: Creating a World Without 
Borders
March 9-10, 2015

Washington, DC 

Upcoming GIN 
Conference 
Opportunities



34 fal l  2014 intered

As young people we often do not 
realize the power of change 
that we have in our hands. We 
underestimate our ability to 

change the world, which, make no mistake, 
we most definitely have. Teenagers are an 
extremely driven group of people with an 
infinite number of new and fresh ideas 
to work with. Yet all through our child-
hood we are convinced, through constant 
scolding and belittling (“you are just a kid” 
comments) that we do not posses any real 
power of change. The truth, however, is that 
we do. 

With the right leadership and what I call 
the “match made in heaven" of innocence 
and stubbornness that comes with being 
young, we can accomplish anything. These 
two adjectives are often used to describe 
the handicaps of youth, but I would like to 
change that mind set. We are innocent; we 
believe that we can accomplish anything. 
We believe that we are invincible, and we 
are stubborn enough to stick to our goals 
even when our plans change. These two 
character traits can certainly lead to some 
trouble, but when put to good use it can 
make a single teenager more powerful than 
the entire White House. Believe me, I have 

 

 

        GIN NOTES

WAGIN: First 
International US
GIN Conference

"We Have the Power of Change 
in Our Hands" 

Chief Sealth International High 
School is in all aspects, a truly 
international school, working 

toward a better world. For the past four 
years, Chief Sealth (Seattle, WA) has cre-
ated and held a school-wide, weeklong 
festival and conference centered around 
global water issues. World Water Week 
helped students experience various proj-
ects, workshops, keynote speakers and 
learn about global water on many levels. 
This conference has always been student-
lead. A few core leaders worked with 
Noah Zeichner, the teacher mentor, and 
another group of students ranging from 
30-50 people. This festival has been an 
experience for the whole community to 
share.

This year, Chief Sealth is on the road 
to expanding their horizons by working 
with the Global Issues Network. They 
will be hosting an International Confer-
ence focusing on 20 different global is-
sues during the weekend of March 6-8. 

Continuing to be student-led and 
youth-empowered, these aspects of 

Chief Sealth and their international work 
are cherished and appreciated through-
out the school and community. The Chief 
Sealth population believes it is important 
to stay humble and true to their Interna-
tional title by incorporating all varieties 
of globalism, from language to environ-
mental issues. The students enjoy a myri-
ad of different topics which is why Chief 
Sealth is the perfect candidate and so ex-
cited to be hosting this conference. Stu-
dents are active in clubs such as Unified 
Sports, Green Team, and Key Club and 
have classes ranging from Ethnic Foods 
to Business Ethics, Arabic and Mandarin 
to Global Leadership. 

The students take pride in and enjoy the 
work they do with the future in mind. 
Chief Sealth’s state of mind all around 

leaks innovative thoughts, sustainable ideas 
and international culture awareness orient-
ed goals. Hoping to better their community 
as well as make as much of an international 
impact as possible, Chief Sealth prefers to 
focus on “teaching the one to fish” rather 
than “giving one a fish.”

Chief Sealth International High School is 
elated to announce their upcoming confer-
ence and would like to urge and support 
both local and international communities 
to get involved! 

Written by Aisaya Corbay, Lead Youth Or-
ganizer for the WAGIN Planning Commit-
tee Chief Sealth in Seattle, Washington 2015 
& Active GIN Change Maker.

seen it happen. When we are truly given 
the opportunity we can accomplish any-
thing we set out to do.

Nevertheless, it is important to clarify that 
anything and everything is NOT the same 
thing, and this distinction is not only true 
for young people—it is true for every hu-
man being on the surface of this planet. 

We are not here to repair all of the 
world's problems; we are just here 

to do the best that we can. Take, as an ex-
ample, the little hummingbird who decided 
to add his drop of water to put out the fire 
while all the other animals told him that 
he was too small to make a difference. The 
little bird diligently flew to the river and 
back to the fire, adding his tiny drop every 
time. He finally turned to the other ani-
mals who were just sitting there watching 
their homes burn and telling the little bird 
that he wasn't doing anything, and he told 
them, "I am doing the best that I can," and 
continued on with his mission. So do just 
something, anything, and everything that 
YOU can. Add your drop, and help create a 
new generation of humming birds.

“One day, I decided to help wherever 
I could, and it was almost like magic 
because I was exactly what the world 
needed everywhere I went.”

-Brian Andreas

Written By María Jose Fernanda, GIN 
Alumni, Carol Morgan School Dominican 
Republic & New York University, Keynote 
Speaker & Active Change Maker.

Keynote At Make It Happen, 
Carol Morgan School, 
Dominican Republic:
www.youtu.be/RxxQk2-qBEg

Maria Jose Fernanda 
Speaking to the World About 
Global Issues Network:
www.youtube.com/
watch?v=yyeaPeFsPN0

By María Jose Fernanda
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CLIMA, from page 33 

“CLima conference organization serves our 
school ’s mission statement, “Our mission is to 
empower our students to pursue their passion 
for learning, lead lives of integrity and to cre-
ate socially responsible solutions.” This confer-
ence is an opportunity for students with differ-
ent skill sets to collaborate for a common goal.” 
– Diego Sandoval, Ambassador of Ambas-
sadors

“In organizing an event of this scale I have 
had the experience of seeing “behind the scenes” 
and have developed a newfound appreciation 
for the level of effort involved in event work.” 
– Carina Sacchi, Hospitality Team Leader

“As CLima is a student-led event it has in-
volved aspects of management that I had not 
originally anticipated. Managing a team of 
peers has been a valuable experience and has 
allowed opportunity for developing ownership 
and responsibility in the experience. We have 
great pride in being a model for leadership.” – 
Jamile de Medeiros, Communications Co-
Team Leader

“I’m only 17 and I feel I’m saving the world” –
Barbara Aveggio, Arts Co-Team Leader

I am drawn ahead by these leaders’ slip-
streams and have never been happier as 

an educator. I have complete faith in the di-
rection they are headed and I know we will 
arrive on time to the destination we seek.  

CLima conference planning is now well 
under way.  Our website has been acces-
sible since May 2014 and has, to date, re-
ceived well over 7000 page views and visits 
from 42 countries around the globe. Please 
pay us a visit at www.clima14fdr.com if you 
haven’t done so yet. Registration is open 
and we are building a collection of confer-
ence participants with significant interna-
tional representation. We sincerely hope 
you will be here to join us in this once in a 
lifetime occasion for genuine student lead-
ership and engagement. 

If you have any questions about how you 
can become involved, please email CLima 
Conference Director Allana Rumble at 
arumble@amersol.edu.pe 

The 2014 GIN Conference held 
at Asociación Escuelas Lincoln 
in Buenos Aires, Argentina, 
was an unforgettable experi-

ence. Walking into the conference was my 
first experience in any GIN-related event. 
I wasn’t sure what to expect. By the end 
of the conference I was sure of one thing 
- GIN is something that everyone should 
get involved in. No matter your level of 
knowledge about global issues, it will be an 
insightful learning experience. 

I personally began the conference with lit-
tle knowledge, and left a different person. 
Not only did I learn about the global is-
sues that are harming our world today, but I 
learned what students all over the world are 
doing to stop these problems. It was truly 
inspirational to see a real global network 
being formed as kids came from all over the 
Americas to work together to share their 
ideas and fight global issues. Everyone in 
the conference witnessed that every small 
change in our own communities is a step in 
changing the world. Several keynote speak-
ers joined in the discussion, adding to the 
mix of ideas. Their insights and examples 
of accomplishing the goals that this confer-
ence sets was an inspiration to us all, and 
showed us again that everyone is capable of 
changing the world. This GIN Conference 
was a huge success and everyone who par-
ticipated left ready to continue changing 
the world for the better. 

Sally Eckel is Lead Youth Organizer for the 
Global Village Committee for the Lend A 
Hand GIN 
Conference 
at Lincoln 
School, Bue-
nos Aires, 
Argentina.

"I Left A 
Different Person" 

TECHO is an organization with 
substantial presence in Latin 
America that aims to redistribute 

opportunities to lower income families by 
building them proper homes. By doing so, 
people are able to focus on other important 
aspects such as job opportunities or taking 
care of their children. For us at the Ameri-
can School Foundation of Monterrey 
(ASFM), it was TECHO’s motto, “United 
for a world without poverty” that initially 
caught our attention and prompted us to 
consider potential ways of working with 
this amazing organization.

Soon after, we began to work with TE-
CHO periodically, whether it be attending 
builds or simply helping them during their 
weekend visits to the affected communities. 
After working hand in hand with TECHO 
for almost three months, we decided to cre-
ate TECHO-ASFM. Such project would 
serve as a volunteer base for TECHO 
where students from our school could help 
out and be a part of such a life changing 
experience. 

Almost a year later, TECHO-ASFM 
keeps on reaching new heights. This 

December, we’ll be hosting our second of-
ficial building effort, where we plan to build 
at least twenty two houses, five more houses 
than the seventeen we built in May. As a 

Un TECHO para 
mi País—GIN

By Sally Eckel

TECHO, cont'd pg 35 
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        GIN NOTES

Fourteen middle school students 
from the Catherine Cook School 
(CCS) in Chicago traveled to 
Santo Domingo, Dominican Re-

public last March to participate in the GIN 
Conference held at Carol Morgan School, 
rising up out of the confines of adolescence 
and into a more spacious view of the world, 
with its challenges, beauty, and opportu-
nities.  As some of the youngest partici-
pants in attendance (12-14 years old), our 
students had mountains to climb.  They 
stepped out of the familiar and comfortable 
routines of childhood and into engagement 
with some of the biggest challenges facing 
our planet.   They stretched wide and came 
away with eyes and hearts opened, ready to 
do more.  

The Catherine Cook School is located just 
north of downtown Chicago and serves 
540 students ages three through fourteen 
within a project-based, technology-rich, 
current-century learning environment.  
Developing a sense of global citizenship 
and environmental stewardship are vital to 
our mission.  While Chicago is a vibrant 
city, its location in the Midwest region of 
the U.S. can pose challenges for develop-
ing a global mindset.  Opportunities for 
cultural exchange must be cultivated and 
relationships nurtured.  

About six years ago, CCS formed a part-
nership with the American School of 

Guadalajara (ASFG) and began hosting 
students, exchanging teachers, and work-
ing on the NAIS Challenge 2020 project 
together.  Our teachers got to know one an-
other, and I worked closely with my middle 
school counterpart at ASFG, so when he 
suggested that we participate with them in 
the 2013 GIN Conference in Costa Rica, 
we were intrigued.  We quickly put to-
gether a GIN team and decided to take the 
plunge, sending our first group of students 
to the Younity Conference at the Country 
Day School in San Jose.  We had a trans-
formative experience there.

That original group of students pioneered 
the GIN experience for CCS.  What they 
learned in Costa Rica about plastic pollu-
tion inspired them to research the issue fur-
ther and begin to take action back at school 
to raise awareness and reduce plastic con-
sumption.  Now in our third year of GIN 
participation, and heading to Monterrey, 
Mexico in March, returning GIN students 
are even more fired up about the possibili-
ties for effective action at school.  Here’s 
what some of the 2014 GIN participants 
had to say about what they learned:

Dr. Jean Robbins: I went to the Domin-
ican Republic as a last minute substitute 
chaperone for the GIN participants from 
Catherine Cook School. It was a delightful 
change to get to know 7th and 8th grad-
ers and their teachers as I work with Early 
Childhood teachers and students at CCS. 
The students’ commitment to their proj-
ects and their enthusiasm was immediately 
evident. Their teachers (from preschool on 
up) would have been thrilled to witness 
the persistence, thoroughness, curiosity, in-
terdependence, and love of learning these 
kids demonstrated as they polished their 
presentations and immersed themselves in 
the rich conference content and new rela-
tionships. 

The day after we arrived in Santo Domin-
go, we drove to the northern coast of the 
Dominican Republic to Los Haitises Na-
tional Park where park rangers taught us 
about the various species of mangrove trees 
that work together to gather soil and cre-
ate land mass. These unique trees help build 
back land after hurricanes and heavy ero-
sion from rains. On the drive to this park, 
we passed through miles of impoverished 
rural areas—an especially powerful experi-
ence for our students. 

We took time to reflect on things like: what 
is poverty, the connection between envi-
ronmental threats and poverty, whethere 
the Dominican poor are better or worse off 
than urban American poor, and other fas-
cinating topics. As the CCS students min-
gled and socialized and even danced with 

the students from all over Latin America, 
the cultural differences stood out to them 
in bold relief. 

Their commitment to environmental 
protection has carried over with even 

more enthusiastic plans for GIN projects 
to work on with their classmates through-
out the school. This life changing adventure 
was only partly intellectual nourishment; it 
gave students close up views of cultural dif-
ferences as well as invaluable new perspec-
tives on their own culture. It’s a precious 
learning opportunity to see ourselves newly.

Emily:  Manuel Maqueda was one of the 
speakers at GIN in Santo Domingo. When 
he first started talking I was expecting a bor-
ing presentation about the stats on plastic 
use. But a couple minutes in I was hooked 
and wanted to know more. He showed us 
his film Midway about a type of bird called 
the albatross. Many of these birds were dy-
ing for unknown reasons. They had lived 
on Midway Island for many years without 
any problems. These birds were actually dy-
ing from consuming plastic—plastic that 
we use every day without thinking that it 
could kill. 

So many of them were already dead and 
were all over the island. Manuel Maqueda 
decided to cut one of the birds open to see 
how much plastic they were consuming. He 
found at least 20 pieces of plastic in each 
bird. There was nothing that could help 
these birds, except for reducing the use of 
plastic in the world. That’s why he made the 
film called Midway. This film was not only 
sad and depressing, it is inspiring and the 
cold hard truth. Humans are killing ani-
mals without even knowing it. 

We are oblivious to what we are doing to 
the world: polluting oceans and killing ani-
mals, and with what?  A plastic bottle cap, 
a milk carton ring, a plastic straw and so 
much more. Is it really worth it? Having 
millions and millions of plastic items made 
just to throw in the ocean and have them 
kill animals? Not only did Manuel Maque-
da expose me to the truth about plastic, 

Inspired by GIN in the Dominican Republic!

By Cory Stutts
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he inspired me. He inspired me to make a 
change, he inspired me to spread the word, 
and he inspired me to care. Inspiring some-
one isn’t easy and he did. I know he inspired 
many more people sitting in that room lis-
tening to him talk. He was one of many 
speakers at the GIN conference to inspire 
me. The GIN conference was a great expe-
rience and inspired me so much. 

Charlie:  In general, the entire GIN Santo 
Domingo trip was a blast. But I remember 
one part of the trip that really inspired me.  
It wasn’t my favorite part of the trip, but 
it really made me realize where I was, and 
how different it was from where I live.  It 
was the first drive on the bus to our ho-
tel; looking around I saw things like rural 
shacks that people lived in, many more po-
lice officers and patrol, and in general an 
environment very different from where I 
come from.  

At least that was my first perspective; 
but over time, after talking to kids 

who lived in Dominican Republic, I real-
ized that our environments are more simi-
lar than they appear to be.  We both have 
great schools, with many great teachers and 
friends, happy communities, and we both 
hope to make a change in the world.  This 
trip was one of the greatest experiences in 
my life so far for many reasons, but the first 
reason is that I learned that looks can al-
ways deceive; I thought that everybody in 
Dominican Republic had a lifestyle com-
pletely different from mine, but I eventu-
ally found that we have similar hopes and 
dreams.  And I hope to remember the les-
sons I learned from this trip in my life to 
come.

Lauren:  I think the GIN conference was 
an amazing experience and I will always re-
member it. It taught me so much about so 
many things including group work, plan-
ning, problem solving, organization and 
different cultures. It involved a lot of work-
ing together and planning different presen-
tations and it made a big impact on how 
I will work on long-term group projects 
in the future. I also thought it was a good 
experience to learn about different cultures 
because a many of the things we do are dif-
ferent from people in the Dominican Re-
public. 

The thing that will always stick with me 
from the actual conference was the keynote 
speakers, especially the one who talked 
about plastic. It was really interesting to 

see how much some people will do to help 
solve these issues and it really inspired me 
to be part of GIN again this year. Overall, 
I think GIN is and amazing opportunity 
and I would recommend it to anyone who 
is willing to put in the time and effort.

Isabel:  My whole experience at the Glob-
al Issues Conference in the Dominican Re-
public was amazing. My favorite part was 
experiencing the different cultures; people 
at the conference were from all over the 
world and it was nice being able to see what 
it was like where they lived and see how 
different it was from where I live. At the 
hotel, our rooms were on the same floor as 
some other people at the conference. The 
people in the rooms next to ours were from 
Curacao and it was really interesting talk-
ing to them about where they live and what 
it is like. 

The culture in the Dominican Republic 
is really different from the culture in the 
United States. In the Dominican Republic, 
people are really nice to each other; even if 
you are a complete stranger, they will treat 
you as if they already know you. In Chica-
go, strangers wouldn’t be as friendly as the 
people in the Dominican Republic were.  
Another way the culture is different is that 
in the Dominican Republic, people have 
different ways of greeting people. They will 
be a little more intimate with their greet-
ings. 

Gaby: The GIN conference wasn’t like 
anything I had ever done before. It was 
hard-work, but in the end, the work paid 
off. The chance to experience the culture 
and see the beautiful town of Santo Do-
mingo was amazing. The conference taught 
me about many issues and what people are 
doing to solve them. The keynote speakers 
(experts on specific topics) made me really 
think about what I can do or how what 
they did make a large impact. The experi-
ence also taught me about teamwork and 
collaboration. Overall, the experience of 
GIN 2014 was one I’ll never forget.

Lily:  The cultural differences between me 
and the students that I met were very ob-
vious. The differences were interesting to 
learn about and I was amazed about how 
much I didn’t know. I think that the cul-
tural differences between people are im-
portant to know about because you may be 
rude and not realize it if you don’t. I learned 
so much about each culture.

Genesis: Last year was a great experience. 
Not only did I make tons of new friends, 
I got to learn more and more about why 
helping our planet is so important. It was 
really fun hanging out with other students 
in the hotel. We got to gain knowledge 
during the day and have loads of fun dur-
ing the evening, leaving us all exhausted by 
the end of the day. It was great to make new 
friends, but it was even better to grow clos-
er to my peers and teachers; we told each 
other stories, we laughed at jokes, and we 
all just enjoyed ourselves so much. 

I felt so inspired by the students there to 
do more about the problems in this world 
and how we all have to work together to get 
things done. The culture of the people there 
also inspired me to be kinder to others and 
to be grateful for what I have because there 
are so many people out there who are happy 
with what they have and sometimes that’s 
very little. 

I’m so excited to participate in this confer-
ence again this year, and I can’t wait to cre-
ate new memories. 

Cory Stutts is Head of Catherine Cook 
Middle School & an active Global Issues 
Network member.

 

matter of fact, Juniors and Sophomores 
have already expressed interest in keeping 
TECHO-ASFM alive once the founders 
and current executives head off to college. 

This organization is indubitably establish-
ing its presence as one of the most presti-
gious student led groups in ASFM thanks 
to our passionate volunteers, and our noble 
mission. 

TECHO, from page 33 
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WeRemember...

It is with a heavy heart that I share that retired international 
school leader, Barry Clough, passed away suddenly at his home 
in New Hampshire on the evening of July 15.  Barry was the 

head of school at the American International School–Chennai 
from 2002-2011 and provided strong leadership at a time of sig-
nificant enrollment growth and campus development. He was a 
committed school leader who always put the needs of the commu-
nity first. He will be missed by those who knew him.

Barry had a long and illustrious career both in the United States 
and internationally. He spent the first 28 years of his career as a 
teacher and administrator in public schools in New Hampshire. 
He was first a history teacher and then spent nine years as a prin-
cipal in Barrington, New Hampshire before becoming the super-
intendent of schools in Strafford, New Hampshire – a position he 
held for sixteen years. Barry started his career as an international 
educator in 1992 as the Middle School Principal at the American 
School of Kuwait. He went on to the Overseas School of Colom-
bo, Sri Lanka as the Assistant Head of School for Curriculum and 

Instruction in 1995. In 1998, Barry assumed 
his first international school headship at the 
Fukuoka International School in Fukuoka, 
Japan. In 2002, Barry was recruited to come 
to the American International School–
Chennai as it began the process of moving 

from rental spaces downtown to our suburban campus just south 
of the city.

In Chennai, Barry arrived to a school with 250 students and de-
parted when the school’s enrollment surpassed 800. Barry’s vi-

sion for the campus, his community spirit, and sensitivity to the 
school’s students and staff have become his legacies here at AISC. 
At home, Barry was a dedicated father, husband, and good friend 
to so many. He found particular enjoyment in reading, collecting 
antique coins (that was the historian in him), and gardening.

Barry leaves his wife Thaworn, teenage son Patti, and adult chil-
dren, Heather and Thayne. Barry’s widow would appreciate 
thoughts of condolences and/or memories, if you knew him.  Her 
mailing address is:  P.O. Box 482, 45 Spring Street, Farmington, 
New Hampshire 03835. 

Andrew Hoover is Head of School at the American International 
School of Chennai; www.aisch.org

Barry Clough
~A Personal Tribute by Andrew Hoover

Jack Shepherd Jr.

Jack Finley Shepherd Jr., age 62, of Gloucester, MA and Blue 
Hill, ME, died Thursday, 3 July 2014, after a four-year fight 
with Amyotrophic Lateral Sclerosis (ALS) and a week-long 

battle   with pneumonia complications.

He was born 11 September 1951 in Erie, PA, son of Jack and Jean 
(Stamm) Shepherd, and brother to Cynthia (Shepherd) Miron. As 
a child of an evangelical minister and missionary teacher, Jack grew 
up in a number of towns in New York and New Jersey; Zambo-
anga, Philippines; and Saint Paul, Minnesota. He attended Nyack 
High School, until his parents were sent to Costa Rica.

He attended Rutgers University, obtained his B.A. in English Lan-
guage and Literature from Boston University (’77), and his M.A. 
in International Educational Administration & Policy Analysis 
from Stanford University (’94).

In 1987, Jack and his wife Tricia, son Jack (age 4) and daughter 
Morgan (age 2 ¾), moved to the Casablanca American School 

in Morocco where Jack began by teaching English and Social 
Studies broadening his responsibilities to serving as Registrar. 
After Stanford, Jack and his family spent a year at the American 
School of Las Palmas on Gran Canaria, Spain, before returning 
to the Casablanca American School. Again, Jack began by teach-
ing before expanding into the administration as IB Middle Years 
Coordinator, College Counselor, Upper School Principal, Deputy 

Director, and eventually, Director.

After travels on motorcycles through Germany, Turkey, and along 
the Silk Road to Xian, China, Jack taught at the American Inter-
national School in Cairo, Egypt. Later, he traveled with the Globe 
Riders through Vietnam, Laos, Cambodia, Thailand, and Malaysia. 

In 2009, Jack and his wife moved to Asmara, Eritrea where Jack as-
sumed the Directorship of the Asmara International Community 
School. 

Jack is survived by his wife of 39 ½ years “Tricia” (Casey) Shep-
herd; his son Jack Shepherd III spouse of Whitney (Buchanan) 

of Yamhill, OR and Snohomish, WA; daughter Morgan Shep-
herd of Santa Monica, CA; sister “Cyndy” (Shepherd) spouse of 
Ed Miron of Washington, DC; sisters-in-law Tyler Casey of Hull, 
MA; Jennifer Casey spouse of Gerry Johnston of Marblehead, 
MA; Sheila (Casey) spouse of Kevin McManus of Brunswick, 
ME; Gina (Casey) spouse of Steve Pettengill of Topsfield, MA; 
and twelve nieces and nephews.

The funeral was held in Gloucester, MA. In the coming year, the 
family is arranging for a memorial concert to celebrate his life. In 
lieu of flowers, please make donations to Curt & Shonda Schilling 
ALS Clinic in Jack’s name. See www.lahey.org for more informa-
tion or call the Philanthropy Office at 781-744-3333. 
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49th Annual AAIE Conference

February 9 - 11, 2015
Hyatt Regency

San Francisco, California

50th Annual AAIE Conference
February 8 - 10, 2016
Hyatt Regency

Atlanta, Georgia

Details and registration at www.aaie.org

Please join us for our future events!

AAIE Institute Courses
Governance in International Schools
March 9 - April 26, 2015

Vision & Mission to Guide International Schools
July 6 - August 23, 2015

International School Management & Leadership
October 5 - November 22, 2015

Details and registration at www.aaieinstitute.org


